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Abstract

Category learning is the process of learning how to categorize category stimuli through continuous
categorization practice. The way stimuli are presented plays an important role in category learning.
Based on existing studies, the effects of blocked presentation and interleaved presentation on cate-
gory learning have been sorted out separately. At present, it is controversial whether there is agree-
ment on the effect of the two presentation methods on category learning. In addition, the cognitive
processing mechanisms by which the two presentation methods affect category learning are not
clear. Future research is needed to clarify the effects of stimulus presentation on category learning
and further verify the plausibility of the hypothesis that stimulus presentation affects the cognitive
processing stages of category learning.
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TEIE N A TEAR SRR T, AT AZIIRIER IR 2E 2] o 2 I B T I 40 25, AT BAIX
o3t AT P g AR s o B A D) B AT B ORI R T Ay 28, AATTRT DUSE A gk AT R AR
P2 IRIE, 20905 ST FIAR S AIF 70 SR AN SR s AR % LA 88 B R 3o 2R 5 ) sl i AN 4 2K 4551,
S WA R R AT R A R . BRI R R A IR E, IEEM4ERE ERI5y, aT Lo At
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% & A4 H18 (a multiple-systems theory in category learning) HH Ashby %5 A$2H, 4058 COVIS, Z &
G ATAE R D HH B B 2 R 458 LT3 (rule-based, fii#x RB) 25 45 ¥ 145 E ¥4 (information-
integration, TIFR N)FIZRAIEM . BIE ZANEAENT, 70280 n] DUH S iE/@ A0, 57 2 TAEICIZ A
ITHERMNSYS, ZWIERRE; EERNBREER, MRS IEME N, AF I TREMS
BRGNS, F LS R R 5 )5 [3]-[5] -

—ELLAK, B FURE A T O e B i 288 1) 2 2T R R AN A 21, ) S B R it A I R A
5% =) i BT A 4 b 30 (block presentation) 152 4 52 3l (interleaved presentation). JLrr, 4 23
SR, A 2 I FRA I, RS AS 2R TR B REUAR RIS AR . KR AT TR
KPR ST 6 S0 2 S LR AN R 2 [6]-[10] o Biltn, A8 IR B A FIF40 28, I
HARTF5F R ZERF WA ERAT 02 [11]; S8 20 AR 2 ILRE B M (R b e 5 A K 4 25, JF Hox
et AT LAE RS B 2 2] i R 28 A B [12].

Zulkiply %5 A\ (2013) A T Hf, ANMATE T SE I8 IE 254 T 2 I B 288, 45 L R R A B 2 2 SR TR
BIBEAT 43 25[13]. SR, WA R B 2L AT, 2 OURIBECE A )T 43355 >] . Carpenter F1 Mueller
(2013) A 7 R B, EWT SEIEIE 241 T, Sk RIS HE B I RT3 4ME S (R 25 7 2R [14]. R,
BT IR, BATTRYE R S8 5 GRS E PG A LB, SRAR B 4 Ah S B0 7 20 250 27 T i s,
IRt — R DU R 7 il
2. ZEZIMRIH 27 SR

Kornell A1 Bjork (2008) LA 5l 2SI A e 5, 44058 30 2 R %of 28 )2 S s [11] o fEWF FE 3%
MSEEs 1, 2] il Id S B AAR 5 S 2R K M EAE FE 0 ETE R AT 40 2. SRS IR S TUA R, &
BRI ZARKAEAES SR ELF . Wk, BEFE N, S o] G R T2 2138 5 2 SR K I RS
A AR BRI 2 ZAR K2 T, A I Re i ) B A 5 IR 2R K4 7
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A, Kornell #1 Bjork 7E5256% 2 I IAE R KM AT, TR E PR AEE T H R
HAE AN AR ZEAREEAABIEARK . HBERNE, LR af 5% 4 ZARZAE FL T E {E
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FeSte ANEAE— TR LA FAR T 7 ST I 55 1) 7 R e, o R i 5 2] 3 ) TSR e ST, B
AT 25l & 2 (R ARFAE 22 57 [15] -

L BRI N AAAAE T LB 202 3] 24 R [16]. 75 4h, Kornell £5(2010) 4 0F 5U 5 R K3 % 4
N, WS REIR, B S 2R FEE, 20 AENH B0 S R L. Kornell i
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FEIR W (8] f5 BAFTE[L7]o AT X 43 A2 25 ST IR P A [ i) o 3 2 2 > ) o) 38 700 52 300 7 =t 2 > 3 R = A=
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A S A SRR

Zulkiply A1 Burt (2013)#4T 7 i3k — B MR [13]. B 58 K FH B SEEe A4 kL2 Kornell A1 Bjork (2008)4
FH B ZIRFKEAE[1L], S R T RIS HE 2 LA T 43 D94 T [ 18] o 0 3 A B T T g 1) 27 20
LI A RN, A RN BRI R AT EE IR N, S5 ) R SR I, A T R I 1) P 52 i 5 I 2% A
NEAMNF AW RGIR L, BIIR2 A BN, A4 £ T 17 FEHE s e 3 i T A b 290
ERAERERE, Bz Amsgm 7, Lk 2 ABAKIAAAE . X HERUE 7 A LG T a) Ta) R,
2T A RFNF IR FFFE M, RN &M, ¥ IEERERY JBIANEE
AR FONE XFEFFAE 2 (B 22 5, S REXT AT ER FE N T, 2% ) OR S A [11], AR IR S e, Sk
BIAMET, HFRZEZARFMEAEREZIR, 22 F5 MR TR T 2852 3] [8] [19].

Eglington Al Kang (2017):K S5 keHr g 213 TR0 43 640 2 4 - B [20] . S8 1 R0 1 224
BIRM T RS T R o). SKIe 2 390 1 70 Fas g AEE, 45 R 5900 1 AR . Seh 3 5k
5 2 WIMEREAR A, ZERTET SLIOM B R TIZ2WERHE, A CERHEMA A R K R, WK A2
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HEIRFFIERT 73 25 ST 2 [12] o SERR S5 KRB, R BIA R T % 1 0% 2], I BT FZE0sE
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Carpenter 1 Mueller (2013)4& 1t [ 7E T 5838 2648 T, R BT X 2000 % S g [14] . B Fi s
DATETE Ny BEE I Bl 2 I V2B S ], 25 >0 B BT ) 5 o 400 i R T i X0 S T 4 Bl s i S IR, DR B
PR T RHEAE AT AT 0 25, SRR I, P2 S LU 2 ST RS R i o

T XA TS AR B FUNS 52 ST B2, B FE RSS2 TR AR AT 0 T B 1N 2 ST AR R 1 K
ER . S RARRIHE RN T R S B RN, S S o) R R E
AAEINEN T 154N, BEFCLE RARSR R B 2 ST I RGTE iF, T0 i A %o 2 S0 i ) B A 2 LA AR R R &
DU FRY 7 53] o

WRE NN, BT EIEMT, FAHFEE G RIEZE IR RSN, IR 2 s Bt
PRAEAFRN A m] b, AEHIX Sy 540, Wradiid iz mRE, AU, BRESELES TN
[22]0 R, TEACHE SIUAAMET, I Al 3L [FRRAE vT BRAR MR & 2, BOA TN — /MG B, J
—ANFIBE S AT RE AR S T MAESEF 2IAME T, b — AR E A nTRerE F— Ml
B I OR B AE TARICAZ T, Bl B8 R Py S 33 [R) R SR S OO U o

S5 3O 280 2 2] (R R 2 DR Ay 2 A FEE 1 R AR AR [ 18] o WF T AR T v A R ) e )
B FHLASEES . SRR SRR, BIRERG P, SRR T RS )8R, 4B v M LAEE
BN, ZHE BRI T R CRTELF . FFRHE VNI Fh R RN RS E S, T st
PRI B R B2 5 I SRR, 2 ST 382 S (R T RN (R 28 102 =, I 8 27 23 R AR 25 5
BEIATRR, B TANEYERS ST MR 0 R R O THE B RS R ), X ST
MU FIEATIHIA, RNBRMERSI[4]. B TRARNMENE A FEEZRESEE, WEH 2 A
T, Z5EFUMNPEI B EZRE. Tk, 75505 S MR, 8455 S A Fl.

5 STRPARE R R AR ABL P TR 2 50 AN ) 52 BN 1 288 1) 27 20 7= A AL o v A AL (9 288 31) 22 T 22 S
TG ) AR 5 RIS R AE s ARAR M B S b L R R AEAR 2D, B v 2 21 B ) R B8 PERFAE[23]
Carvalho 1 Goldstone (2014)8fF 7t 7 FACL AR FE AE B 5 00 285022 S B s ma vp VR I [24). S5 R R B,
To VR R AEARA A PEIE 2 A AV I 28 ) 2% 2] op, b SR #1058 s v 22, ELAEAR B I fr 26
Tl ST REAR G o b T s AR A o T IS T X AR e T IR B R SRR R b, SRR
ANTE AR S S ST, ASEE S ST TR ORI, W TARARAME I, B b ST TR AR T
UF o WFFCE DO St B 5 50 4t 2 ST BRI R 2 (A (0 22 5, T4 HP 2 o) B 1) 2 [ — S0 P St G 22 TR 1)
LA 5E. [Flk, Carvalho F1 Goldstone (IR FTIE B T 2% >3 25508 52 44 1L A U 18 75

Rawson (2015)% 558 T M % 2] v S ILE S5 1356 25 ST T 0N (52 . A SR SR, S84l 2
SIURBIAT s RIE ONEE P 2 3] G ar[25] . Rk, AMARIFIEETRE A HE Ik s, 204 R IR 35
(AR E M Rl — DR AL

DAFERF Fi 45 S 2 B AR IR 3, (BT A B0t 78 R B 2 S I R A 22 TE )L, A
SIEE. HATCRIESIT S RAEE[13] [24]. RIS H[26]. 317 [27], BLAE LI
[25]3X JUAN B AE HAEH .

4 MRTEERE

TR A P CAERT T, I A SR ST AN R BT ), AR A R A 2 BT 2006 38531
R R B F R 1 R AR IS TE, AL SR AT S A R, AR BRI
HEIEEAFRIEM . IO IROREIRE, 22 SIRPR AR AU DA R e P S5 8 2 AR 2 7 20 21
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S I R EA R . PR RIRRG I [R], A5 Jo B[R] (8] B £ PR Fl 2 3075 2Ok 28 01 2 = R 82 i 19 2
AFE . BG5S B R, AN E R B B 5 2 2 3 i B A AN R AR e 2 2 LA RIK
AR RIS S B IERR F I W B AARRIER . sbah, S E R I 206 2000 5 2T 1
SCMATEAT T VFZ AL, ABATSA — L8 0 R A5 380 g oA 1R ) R

B, KT R 00 M AE SR AR OGHIE 78, DMEWE T 2 QUEAT A SEEe,  B0b BB FE O3 s
R AL . Kim A1 Rehder (2011)i# S IRBNHAR K I, L ZRIRAF— RN G, Bl sUREZL,
AT 5 S 5 23 540 5 B4R AE[ 28] Carvalho F1 Goldstone (2017) A5 FH AR h 43 AR T E AR 35 Rk
PR, BRSO AR B R, MR & X o 22 e (A) RA RO AL [ 7] 25 SRR, fEAEH 23, 0k
P 6] T DRV E SRR RRAE, AR [R5 S rh AR [FRAAE s AESC R BB, i 1) T 0V 2 It R AL
A AN 2 2 B P 22 SRR o T % T 52 1) ) B e A 32 A Xl %o LE B 18 (the discriminative-contrast
hypothesis) Fl7F: 7 F£ )% F16 (the attention attenuation hypothesis). X 5 %f EEFE SN K, i EHE T EL A
— RN, TR IR N 3, A REUE T LB R BRI, RIEAE M ZE S, A
AR EEE 2 2 [11] s ARHEE B ke, &L 2R — 2R S ikl e B DO ¥R, AmixE
K IR N S [8] . PRI EIR AR AR 2 0 T i RIS o DRI, AR IHIF 5T ] Lk — 4R
FERITT M 202 S IR SR g s Ak, FE T B R .

Fk, —UBRF iR, R S LS RS AT B 52 B2 25K 1R 15 [24] [26]. £ HE RGEL I (Ashby
et al., 1998) A AE M M AH BN 43 SR AR Gt TR ) S0 45 R A5 B B G 1 S S5 M [4] o )
ST R 5 S AR I G52 B 2= E AR R B2, X P2 At 4 e 2 KEMAF AR, T
YRR AZ 2060 2T U ANE B (2800 2% 2] P2 A AN Rl R 2 il [29] [30]. A4, AR AZ 27T B 37 0t
o 2 ST R s 2 AR O AZ A B A R A4 22 o 15 2 YT 00 2 ST I B IUIP 28?2 Sana 5 A
(2018)XJ ML HEAT T FL[10]. BFFLRIN, TARICAZE B M S IRFEA I A IR0 1N, EH &
AR S TARICIZ A= RN K[3L] [32], A HEIARUPBMRIRAEAE . (AR FE MU, KT A E
) E RS TR A R FH T UOR AR L 258, KRR m. B4, TAED
122 T R I T7 TN 2800 5 S A5 e i 2 ) 3 52 300 s el P R S 2 S0 R A S 2 5 ) A R i AL
Hil Rt 4

I JE. fE Kornell (2010) IR FEH, 15 B Br 2 I AR FKEERS, SHIrdEmEL . B2
RE B4 F[8]. S AEENT BB R, 1 Carpenter A1 Mueller (2013)fS2EGHIF 78 1 W 5t (2 51l 22 >
[14], ZIEIEAS B AL S 2 U5 R R I 206 S0 2 2] (520 7 2 1838 15 B 28000 5 S g T iz (1)
AR S AR, ZEEE SR ARNRII[33], (Edk )L w28 5%% 2] [34]-[38], ikl
T IR BRI R A U ZR R 0 7325 [39] o R, 25 ST XS 28030 25 = (1) 5 M 2 75 2L AT 195 3 3 1) — B0 v
ANERE[14]o WIRAFAE 2 8BS BT RRL, X TRk B2 QT e 4 i) 2 [RIRE M, X PR kR e S IE R BIR
2 ) RE 2R AR B2 X ) R T B B IR NER T
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