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Abstract

To explore the relationship and the functional mechanism between school climate and well-being
of primary and secondary school students, this study adopted a longitudinal research design and
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conducted two follow-up surveys on 3535 primary and secondary school students. The results indi-
cated that: (1) The T1 school climate exerted an impact on T2 well-being through the mediating
effect of T2 social emotional competence; (2) T1 bullying victimization moderated the first half of
the path from “T1 school climate—»T2 social emotional competence—»T2 well-being”. Specifically,
compared with students with a higher level of T1 bullying victimization, the predictive effect of the
T1 school climate on the T2 social emotional competence was stronger for students with a lower
level of T1 bullying victimization. The research results provide directions for improving the well-
being of primary and secondary school students and have practical guiding significance.
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1. 5|

SERRIBIE AR B S TR B AP A, Rk TAMAEO B AL 2 T AT
FE[1]. SEARIEKSE DER B 0o B UL K B U S 8 RS VIS, ORI I FU 3 R R i 5 />
TR MR, JCHR AR R (A B B B AR 202 R (2] AW SRR A AT F et 8%
B AR B R SEARR IR S S LA FIATLAR, o WA 2 A S g R R LR BAT B BB AN SE R X

11 FRFBESFRERHXAR

ARG Hl (school climate) /& 22 A2 1 21 1 2 A AR I A BT R AR AR, X 2 AR AR FR BT IR 21 5 SBR[ 3] o
CAHTIFEN, PRAERGE S A AR SRR R Y], XEET TR, ERGE 5 ishLE K=
HRIERAFAE IEAR R[4 Aldridge <5 (RIRIF 7T A I~ A S5 AT DA R R 75 47 4% ) 2E 1 i S AR 57 5]«
Wang 55X 61 S FE K TC i A B, SCRFIE IO HEZUR BB I a2 A 2R I A O B R 22, (i ik L AR R 1Y
B FE6]. ik, $RHMERE 1. T1 22RGUHE ER T T2 S48 K.

12. SRR ER

#E 21 B RE 71 (social and emotional competence) & i M A B B2l T 75 2210 — RYIBRE RIS B, T
mEEER, ARG, 2R ABRRRBRELL R A SHE MR ER AI[7], WA Nt 15
SRR AL E N AR A O E 8] YA 1B KRR ) Y, A S IR U IR SR IR i A
A0 BT B TR I 75 R SRR A 21 B R ) R R EEAE A [9]. DRHEM], 21 e T BETE AR
AR B R R ER .

— 1, SRR S BRAE ) R AN 43 [10]. I B A AUE, AT DA R A SR A B
T, MR AL 21 K RE ST OCIME . BRI N k. Taylor 25254 7 82 TR AL R I, R T Rk,
oGP E 5. FRABSERERLMIL, TGRS I THR%A, E0H RN 4 FN, FFsk
RO T S Ak 2 1 R IR (1] S — 5T, thaihRee 1 5 AR ER S R E Y. AR A
SABIREE )T 5 RARBRIIRR, WIEZE A S M ST RRE )1, A A 30 AR
FAEEYIWR[12]. %5 BATR, ETHBMSHET R4 R, FEH e 2: T2 #E S BREENTE T1 R H
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5 T2 ARz AR A EA .
1.3. BB ERNEABER

W& 52 E IR MK B B A N HE FE IS [13], G5 Bk 2 . SRR 2 FE AL
A EZESRR . WEZFESNFHDEMR G OFE RS 77 T 77 A Az s [14] . RIE R
JEAESRE, MATEE H BT AR5 1928 HAE FH A SEEAS AR FE[15]. Dow-Fleisner &5 A I 25 AR Ik 45 BRI IR
BRZEMEAEA, LRXEDEM SR R ERm[16]. Bk, 2 EX —MEAR RIS 5%
B EAER, LR DER A S EEE = A, RIS EE NIATTAR R,

eI 2 ERFERATE R A2, B E ol ReA e AP i i “ ko ” MoK EH”
[17]. 7F “FTrpigm” AT, HRAE RS ERX sk 2 ENE OETAHELE 1), RIEZ
R, MR IR 52 E R T, FARA B RV Rl 2 3K, B s 2 AR B e e A = e 52 5
I E N2 a0 TIAE “MOKRZER” BT, SRR BRI IR A 52 35 10 75 /D 4 H 38 Dy BH 2 (L
K 1(b)). MRHR IS, MR IR 2 F R E N, SRR R E b 2 98b, B SGE R 4 i
AR IR 2 I A NP 2 85 o AT BRI TR “FHIER” vs. “PRREF 7 ) MR, il
s 3: T1HREESZH W TL FRAHE 5 T2t R I 2 R &R .

LR BRI, AWFFL AN EAAIE N R, RN R AT, IR IR SR /2 4R B =48
BRI, LA R A2 BEE T B AR AR e 52 R T (] 2), DA 30 o) 2 A B M AL 1] 4 A
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Figure 1. Two possible patterns of interaction effects
E 1. AR B EN
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Figure 2. Hypothetical model
B2 RigtRa
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2. B
2.1, ik

SR BERIRE I 708, R 1L R8T B A SE rp /N 22 (1 2 AR JHEAT TRI B AR I PR B BRI &, 58— N JR]
M(T1)N 2023 4E 11 H, [BIWCH %A %5 3578 177, &5 —/ANEFIA]5(T2) h 2024 4£ 5 H, T1 W) 3535 A& 5
TIHE, ARFEN 98.80%. Fif #ik i FA4ER N 12.90 ¥ (SD =1.78), H 54 1868 A (52.8%), &’
1587 A (44.9%), PEAIHRS: 80 N (2.3%); VU4EZK 293 A (8.3%), TLH:-2% 267 A (7.6%), 7<4E2% 324 N\ (9.2%),
LAEL 871 N(24.6%), J\EEZ 928 A (26.3%), JLEEZ 852 A\ (24.1%).

22. fARIR

2.2.1. FRABENE

KH Jia g, AR IR WE ST B R R B B R [18] [19]. BRA 25 MH, BIEHEUN SRR T AN
H). FECRFQ3 AT H) A E L6 MITH). KA 4 5000 “IA” ~4 “8g”), 808,
SRR T . AT HR R Cronbach’s a 20N 0.92 (T1)A10.93 (T2).

222 HLBRENHNE

SR Mantz Sl SHEISIT IR AL 215 i R 20] [21]. BFH 12 DA, Q44
YR, YRR GIEI G ). IR ). FLimE )R E RS ). RA 4 S8
COR ~4 AT, Ao, LB A AR A . AT St R 1 Cronbach’s a RECH 0.85 (T1)
1 0.89 (T2).

2.2.3. ERBRANE

SR P 5 A 21 4 5 4 B B i % (World Health Organization Well-Being Index, WHO-5) [22], &%
FAESATH, KRH 6 st “NKREL” ~6 “Framrial” ), 9ok, Ui aRe. A7
F M) Cronbach’s o %74 0.91 (T1)#1 0.94 (T2).
224 MEZENNE

K H Bear 54wl S SRS (RE R AR IR 67 2 53R [23] [24], MEF DA MR 2 FEEN. &
T BATE, GEFERKE@G 8. SR )X R4 ). R 6 Milal “AKREH” ~6
“RER”), R0y, VLIRS E R . ARG EH BRI Cronbach’s o RN 0.95 (T1)F1 0.97 (T2).
2.3. 1R

I ETEAS T AT BE AT DL S A AR N A R o RPNk AT I, RS — 148 18,
) 2 A AR A B RS, BORF AR, MRS . 45, BN —EU. {E/H SPSS 25.0
Mplus 7.0 % £ 4 G873 4
3. R
3.1 XEFZERERLE

KHI Harman A7 # 303047 3L R 5 2 2 K 6 [25], S5 R, RHERART 1 MR 13k 16 4, H
P AR TR AR R BN 22.96%, /NT 40%H)Im FHE, RIIAAEAE ™ BRI R TR R % .

3.2. IR REX S
X1 FRMRSITER, FRARE. HSEEEES . FEBARE 2 E L AR E <.
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Table 1. The descriptive statistics of the variables and related analysis results (n = 3535)

F 1 BLEREERMSR T SEXITEER(n = 3535)

M SD 1 2 3 4 5 6 7
1. % 0.75 0.43 1
2. P53 0.54 0.50 -0.02 1
3. T1 R 3.09 050  -0.04"  -0.03 1
4. TLifE&kEe s 3.27 0.50 -0.02 0.01 0.56™ 1
5. T1 Mk & 1.57 090  012™ 043™ -0.34™ 027" 1
6. T1 /&K 4.01 1.28  -0.11™ -0.08™ 053"  0.46™ -0.18"™" 1
7. T2 ¥4t 3.23 058  -004" -0.02 035" 0.38™ -019™ 0.31™
8. T2 A& 3.93 143  -0.10™ 0.05™ 025" 025" -0.14™ 0.44™ 056"

*p <0.05, **p<0.01, ***p<0.001, BARIE.

3.3. ARWHRNBE S

RS T 72 N R i B KB AR5 111 (Maximum Likelihood Robust, MLR). 45 BB, fRUHIR %
A FEH R IF: 42 =1676.23, df=127, RMSEA =0.06, SRMR =0.05, CFI=0.93, TLI=0.92, fiff
AR R E (WK 3).

T12ERR X T1HR
RZE

Figure 3. The path coefficient plot of the hypothetical model
Bl 3. RIRRERERZRHE

Table 2. Bootstrap results of the path coefficients of the hypothesized model
%22 RIGRB L EERZRZHA Bootstrap £5R

T 1% B R E 95% & 15 [X 1]

T1 R -T2 A K 0.18 [0.14,0.21]

T2 # & 1E B RE )1 -T2 AR 0.55 [0.52, 0.58]

T1 A -T2 *h s A ) 0.37 [0.35, 0.40]
T1 w2 HE -T2 d a5 EEE ) -0.11 [- 0.15, - 0.08]

T1 2R —T2 #hath & Re /1~ T2 3£ K 0.20 [0.18, 0.23]
T1 E#RAE x T R 2 H -T2t b #Ee ) -0.06 [- 0.10, - 0.01]
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K 242 IE ) Bootstrap 53— A8 1% 8%, Bootstrap fliHL A 5000 7. 45 B0 % 2) 8w,
T1 2R x T1 Rk 525 B2 il T2 421588 = -0.06, 95% CI = [-0.10, -0.01]), 95% & 15 [X /A ¥4
0. XU, T1HEZERET “TL PG E -T2 A /1~ T2 FRR7 X —BRARHRTEE.

MRAE T1 MR 2 H M BUE AT S 21, JEAT 6T B0 R 238 0 AT el T SR 8ON  B L. T s =2 35 1A
W T FRRER T2 #E 215K Ae IR R, Wl 4 frox, 4K T1 R 2 FH AR (-1SD), T1 =R
BRI T2 #k2 55 B BE /7 10 1E 180 TN AE FH 86K (Dsimple = 0.44, p < 0.001); 44MA& T1 i 52 8¢ i (+1SD),
T1 SR G T2 #E2 15 & Ge 77 8 1E 7 F00 7E FH 71N (Dsimple = 0.32, p < 0.001).

37 ¢ g

—a— ([T 5
-o- ST R ZE

71

fIRT 125 125 H

Figure 4. T1 Bullying victimization moderates the relationship between T1
school climate and T2 socio and emotional competency
E 4 T1ERZEIFT TL ZFREES T2 4L BERENXRHE

4. 7Fig
4.1. ZRFENERERATMD

AR, T1 ARG S R T2 seRi, X S5E AT TER 8. 222 A r 2R K
2R, SR B AP R @ B L G 2 AR R [26] . FE SRR, BOM SRR [F) £ SR
RUEH IR EEZARE 2, ENSEREEHEVIRR: Z RIFHUNSCRN, S48 5802 8 f
R R FEHG AR AR, R PR SRR A AR A T R B B SRR B, W 2 AR AR i A 35
BEER27]; BN AR AR LA EF AR RN, 2222 2] 5 VLSRR, AR
FESIHLAISERR I 2 B2 52T

4.2. 2 tFREENHHDMERA

W R TR, T2 4 S IKEE I/ TL SRR E S T2 a2 P AER, T1 =R EEDT T2
FEA TS IERRE S IR R T2 B4R RS R E S, SR A SR AT DA A2 75 D4R = R AL
HHRE, BWKBEIHALSEIERGE ), MRS, Collie $2H AL 215 B EE ) 1 = A AU 45
SRCIA IR AL 2 1 KR TR AR . BEGUR B ROG AE 218 BRI A B = AN 2 T, Rt L2 IR BE A DS
SR AL, IS4 PR AR A SR 0]. [FIRF, 2B KAE N S EREEAA S, Guo HEAR
P21 R RS 0T SRR RS 135 B 61% [28]. Turan 78 & AEBER R B, +h2e i aE )] LI 32
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rAL e, SO RSB [29]. Rk, BRI SRR AT DU N A S AR e 1 RRRE T K
AR SEAR R IFETT o

4.3. RS ENEHIER

AR T 2 F WY T1 FRAE S T2 thatae 1. B E, ARkezEnEDo
T, SRR R A 2 5 RS 0 B A P 2 B R R FE T AR . XA S MK
g B, U ARG B T /D SR 0 B J P kL B (0 R A5 LR AR A BRI . A B TEIER], EIE K
B FEA ML — RIIPNSME I, ™0 D (A 2 15 EE I[30]. AHEFUACEL, RIE AL TR
P ARG B R 2 T B R K5 D SR AE 5 sl A 1 R RE D K e LT Re i & b T 5 b fr . X P RER
PR g 3 52 T i PR 75 A SR AE A BN B 5% ZR N T i SR A PR 3, AN T AR S KR I A R . X — K
B, FFEREMEEI e, RIS A T AR T (R 2 32 35 ) B 55 1 ARBR A 5 (1 2 A GV ) X 5 /b R B R
eI FIVER] .

44. MRBR

AHEFERFHRTT N R SEAR IR B R . B S, EALE I B A A G B S AR AR (2 A
A Rk REFRTAE R RAFAMR R 4 THEEZ A TN ARG R EZ N A B,
HAAL ST RAE S AR R E . WNERE M, Hamil. ABRRAEREZ RN R, 21
RIS A RSN RAE . BJE, IEH R 2 F A ARG B A 2 T e /1 R R P IIE, A ROR
B0 A 2 1 SRR RE 0 IR AE I B 2 SR DR AR S T A op, 2 AT R R 2B, ARG BT
A2 I BE DT AR AT 2 H 55

5. &g

(1) T1 2EA 5 R 1 3 25 1E 1) T T2 24K .
(2) T2 # & 15 R AE SI7E T1 SRR A T2 s 5 it e
(3) T1 MK ZFETT “T1 ARG = T2 M2 KAE J1— T2 SRR IX — A 3N I BT 2P B 42

ELmAB
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