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Abstract

The Compulsory Education English Curriculum Standards (2022 Edition) clearly categorize language
skills into two major types: comprehension skills and expressive skills, encompassing listening,
speaking, reading, viewing, writing, and their integrated application abilities. In English teaching
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practice, writing, as the information output stage, plays a significant role in enhancing students’
overall English competence. However, students often encounter challenges in writing practice, such
as limited vocabulary, chaotic tense usage, Chinglish expressions, monotonous sentence structures,
lack of overall framework awareness, and inadequate text layout abilities. Therefore, this study,
grounded in Constructivist Learning Theory, explores the application of mind mapping tools in jun-
ior high school English writing instruction, aiming to help clarify students’ writing ideas, collect ma-
terials, organize information to achieve visualization of thinking, and ultimately enhance students’
writing interest, logical coherence, and language quality.
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