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Abstract

This study, grounded in Gagné’s Conditions of Learning theory, investigates the application value of
multimodal strategies in high school English reading instruction. Through literature analysis and
theoretical modeling, the study deconstructs the high school English reading learning process into
eight stages and aligns them with nine major instructional events, constructing a bidirectional support
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model of “stages-events” to demonstrate the instructional auxiliary role of multimodal strategies.
The findings reveal that multimodal strategies can effectively assist teachers in implementing the
nine reading instructional events, thereby facilitating the achievement of students’ cognitive objec-
tives at various stages of reading learning. The study suggests that teachers should emphasize the
synergistic use of multimodal strategies in high school English reading instruction. This research
not only provides a new exploratory perspective for multimodal teaching but also offers insights
for the design of English reading instruction.
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Table 1. Correspondence between internal cognitive process and instructional events
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Table 3. Correspondence between reading instruction events and multimodal strategies
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