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Abstract

This study examined the relationships and underlying associations among kindergarten teachers’
empathy, teacher-child relationships, and children’s empathy. Using a convenience sampling ap-
proach, questionnaire data were collected from 1346 teachers in multiple kindergartens in Hunan
Province. The instruments included the Chinese version of the Interpersonal Reactivity Index, the
Teacher-Child Relationship Scale, and the Empathy Response Scale. The results indicated that
teachers’ empathy, closeness and dependency in teacher-child relationships, and children’s empa-
thy were significantly and positively correlated, whereas both teachers’ empathy and children’s em-
pathy were significantly negatively correlated with conflict in teacher-child relationships. Media-
tion analyses further revealed that teacher-child relationships fully mediated the association be-
tween teachers’ empathy and children’s empathy. These findings suggest that kindergarten teach-
ers’ empathy is indirectly associated with children’s empathy via positive teacher-child relation-
ships.
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Figure 1. Diagram of the parallel multiple mediation hypothesis model
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Table 1. Descriptive statistics and correlation analysis results
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Table 2. Testing the mediating effect of teacher-child relationships on the relationship between kindergarten teachers’ empathy

and children’s empathy
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Table 3. Mediation effects and the decomposition of their effect sizes
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