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Abstract

The rapid development of Generative Artificial Intelligence (GenAl) is restructuring the mode of
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knowledge production and posing profound challenges to teachers’ professional identity. Existing
studies mostly focus on technological application or the transformation of teaching models, with few
exploring the deep structure of teachers’ role cognition. Based on the Conceptual Metaphor Theory,
this paper probes into the cognitive roots of teachers’ identity crisis and its reshaping paths in a
technology-driven context through a critical analysis of typical teacher metaphors in educational dis-
course. The study finds that traditional metaphors represented by “candle” and “gardener” in the con-
text of industrial civilization have reinforced the role expectations of one-way dedication and
knowledge monopoly. These metaphors are gradually losing their explanatory power in the context of
human-machine collaboration and may exacerbate the erosion of teachers’ knowledge authority and
the loss of their subjective value. On this basis, this paper proposes a new metaphorical framework

” o

centered on “designer of learning experience”, “knowledge curator in human-machine collaboration”
and “node of the online wisdom community”, revealing the cognitive mechanism of teachers’ transfor-
mation from technology adapters to meaning constructors. The study holds that the key to the reshap-
ing of teachers’ professional identity lies in the reconstruction of cognitive schemas through metaphor
renewal, thereby establishing the professional value centered on higher-order thinking and emotional
support in the age of artificial intelligence.
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FOMBRMAR T 5 RS0 BRBUR S AR 1,

2.2. FIRSUHARREWIZEEE

PO S AN R R BOTXT AN — R EITRRE A7 FFRraert B iR, BT Tt 15 A0
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(2009) 45 H, PRFR A A A A ZTE H &7 3 X, X PP AR 10 A8 22 51 R BUB O IR RS B b 2%,
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FOHNFE AR IR 2 S H AR R E B R FR . X REEY, FCE R BOR S E, A
JiF SR MAE R A IR 8 R R AANE . ST A I R

23. BUNAERMSEIFSHARNERXR
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“CRENEAEE D) o B R O B EAL, BOTTE MR A T AR A SRR T R KT
SEMRRLREI, WMMERE R T “ k™ fERL RS . B 1 2307 RIRE EHLE AR

3.3. FFSMIESRA0 RS LS Rx SR

bk RS AR E T CORRRR SERRaEr, BRI AR U By SR T A TS
IWHIERAR . SR, ATATREMAE A DR AU TR, WaT B B RN 25 AN BLeR It A
BB By [ R RT REAE SE B 51 A KT 1 A XU o

DOI: 10.12677/ass.2026.155399 280 SR EERT


https://doi.org/10.12677/ass.2026.155399

| GenAl AL
(ChatGPT/AZ4R)
M\ =2 NG EE ]k /. A
fEGREIRTER ( \ [(BeEmrme)
fatEkaR
S SIS
/AR RRE TSN
(agyy [P HE B14 . !
BT (Constrain) (Reconstruct) AUDEEHREREA
(i) S p—— (MES Ej)iﬂﬁ% )
AL SEARM (dentity) PR
\ @EE _ ARGy
> INHIKE — e — BNED T

Figure 1. The remodeling mechanism model of teacher identity recognition based on role metaphors from the perspective of
generative Al
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Table 1. Basic information of interviewed teachers
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