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Abstract
Currently, junior high school English teaching commonly suffers from fragmented and homogenized
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classroom question design, stemming from teachers’ lack of awareness of knowledge hierarchy
based on knowledge types. The Compulsory Education English Curriculum Standards (2022 Edition)
requires teaching to transcend the transmission of fragmented knowledge points and to coordinate
the systematic construction of language knowledge with the step-by-step development of students’
thinking skills. This paper integrates knowledge stratification theory and structured teaching prin-
ciples to construct a three-level framework for junior high school English knowledge stratification:
the foundational level (factual and conceptual knowledge), the developmental level (strategic and
methodological knowledge), and the application level (value and conceptual knowledge). Based on
this, a three-level question chain design corresponding to each of the three knowledge levels is pro-
posed. Furthermore, using Unit 4, “Eat Well”, from the seventh-grade textbook published by Peo-
ple’s Education Press as an example, this paper illustrates the teaching transformation path from
knowledge deconstruction to question design and classroom implementation. Research shows that
structured question design with knowledge stratification at its core helps to achieve the organic
unity of language knowledge acquisition and thinking quality cultivation, providing an operable
practical path for core competency-oriented junior high school English teaching.
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Table 1. Knowledge type - problem level - cognitive process matching table
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Figure 1. A three-dimensional integrated model of knowledge stratification, core competencies, and problem chains
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Figure 2. Flowchart of instructional transformation based on knowledge hierarchy

2. BT RS BB FELRZE

DOI: 10.12677/ass.2026.156478 302


https://doi.org/10.12677/ass.2026.156478

FARTmE, WASPERIEATHL AR .

KRR BOTKIEIERLZ . RKRIR. BRI 805 E, X EAER AT oM, WIS AR
RIFR AT . R RBCA N B RGHEE AL B R — DRI s 2P IR,

BT BT RRMR AR, Bt 52 VLR =4 R ik . S sE SMES TR AR B L1 [,
NS T RR B L2 A, v E 5SS PERIR BT L3 [ ) (MR, T2
it

WS EWREECET, B “L1—-L2—~L3” WP HR T, 1% A “PdFse”
B IR B2 CREME” FINRRE, LSRRI ORI .

ROR Wt TR AR AR A 0 R Th AR I, BOMTR] L2 W22 A XA R CRTR B 4R 1 0L
I8 L A SR

4. SEERERTR: =RIEREEMBFHRUS RIS

o B AR R FIAREZE ) SE BB , AR SC AN ZR AT 2215 B4R 0 Unit 4 Eat Well 93847 15 ]
ZHITET “CANS5AR” Ve, REMBEIRETE, BIoZ0n 8N “How do youeatwell?” , H1E
gl A AR B ARG T 2, A0 5 B S I BUMAR Y KR 73 IR AR SR HEAT o) B v i R S 7
4.1. EHAZHEIRE

AR ASKEZE Y ENIR S AR UE, B % B TC AR OB R (— R 1 IR M R TR 3 IR SC ) A S = AN Z K

FERHZ IR (S S5, BRI (W improve, weight, balanced, cause); fERIREEEA
MRS (WA RE B e ) Wi IS SHE B AnRE I sEm . ANz AR fEH5%).

RIBZHRCGEIE S 7% GRS HAE.. FEE R PO L E B s AR R A
(because, so, lead to)FIARE S SRR RN IT; BHFKE T ARG MG CESEWNER .

N JZFRAME S A): BHXF “You are what you eat” (A NHAD)IX — W A5 IR B FRAR S5 1F A
XF B B A AAS R S B M S 8 s 38 F BT 2 R T £ v I el 3 B el 190 S i R

4.2. ZREMHERERRL TS0 : BITFRANRRKIRE

AR ARFIE SO« FRTRSERLRI) 7 B ) @A A AR e B R R .

F—PrB L1 SR B ——H0R F S S S, @y

AYR 1 EALFIREA . FOME SR SRR TR RIRE IR A RAE S B4R
A A JE TR RN FUEKIE R XA R R T B MOA R S R, A Al 3R
WS BN R E AL, e AT N L.

AR 2 VLECINAT A AR, BT B miReM, RIS “idi2” 5 “HM” KsHEz.

YR 3. kR T A BUTR IR B “IC12” B FREAL 9 BAA RTHAT Y il AL

BEBT BORFESEANZ AR, BAEN B A RBGE R AE R, e SR > 53t

I BB 2

What are the poor eating habits mentioned in the article?
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