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Abstract

Current evaluation practices in microteaching training courses for pre-service mathematics teachers
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still suffer from problems such as overemphasizing results while neglecting processes, and provid-
ing vague, delayed feedback, which makes it difficult to effectively promote the development and
improvement of students’ teaching skills. This paper embeds the CIPP evaluation model into the
entire process of secondary school mathematics microteaching training, constructs a four-dimen-
sional evaluation index system covering Context, Input, Process, and Product, and develops corre-
sponding evaluation tools. Taking the lesson “The Concept of Function” as an example, it demon-
strates the specific application of CIPP evaluation in each stage of the microteaching training cycle—
namely, preparation, teaching, evaluation, and revision. Practice has shown that this model en-
hances the precision of training objectives and pre-service teachers’ reflective abilities, shifting
evaluation from “summative scoring” to “whole-process diagnosis”, thereby providing a feasible
evaluation scheme for the reform of mathematics teacher education curricula.
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Table 1. CIPP evaluation index system for microteaching training of middle school mathematics concept lessons
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Table 2. Coding record form for student Zhang’s microteaching of a mathematics concept lesson in middle school
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Table 3. Pre- and post-implementation comparison of pre-service teachers’ teaching ability in concept lessons under CIPP
evaluation (N = 44)
3= 3. CIPP N SEHERT /R IMSE £ SR BUFRE IFTEE(N = 44)
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