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Abstract

Blended learning is an effective way to change a large number of students’ passive participation
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into active learning, and it also increases learning approaches beyond the traditional face-to-face
learning environment. Through teacher empowerment, information and communication technol-
ogy is integrated into all aspects of teaching and learning, and teaching is transformed from a
teacher-centered model to a learner-centered model. Despite its popularity, there is currently no
model describing motivations that influence teachers’ opinions and beliefs about online learning.
Therefore, the purpose of this research is to determine various positive motivating factors that
prompt college teachers to integrate blended learning methods into their curriculum. The re-
search results show that factors such as the interaction between teachers and technology, teachers
attitudes and beliefs, the institutional environment, and the interaction between teachers and
students all motivate teachers to adopt mixed teaching. The model framework proposed in this
article can also explore the influence of other factors on blended learning, creating a cohesive
blended learning environment for education managers, curriculum designers and teachers in
teaching activities.
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Figure 1. Assumption-based motivation model
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Table 2. Constructed discriminant validity values
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