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Abstract

In recent years, due to the fact that Japanese language is more advantageous in the college entrance
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examination, more and more students enter university with Japanese as a foreign language subject
in the college entrance examination; however, these students generally face English learning anxi-
ety after entering university. This study examines in depth the causes and influences of English
learning anxiety among university-level Japanese high school students. In a difference study of de-
mographic variables, it was found that gender, school level, grade level, and English proficiency all
have an impact on English learning anxiety. This study puts forward a series of recommendations
for the effective reduction of English learning anxiety research: to enhance the self-confidence and
independent learning ability of Japanese high school students, and to cultivate effective learning
strategies; teachers should adopt diversified teaching methods and establish good teacher-student
relationships; and educational institutions need to optimise the curriculum and provide abundant
teaching resources and supportive learning environments. This study not only enriches the theo-
retical framework in the field of foreign language learning anxiety, but also provides specific guid-
ing suggestions for higher foreign language education practice. Future research could further ex-
plore other aspects of multilingual education, especially how to better cultivate multilingual talents
in the context of globalisation to meet the needs of the country and society.
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