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Abstract

Reading is a comprehension skill, writing is an expression skill, and reading followed by writing is
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alearning task that integrates both comprehension and expression skills. In the practice of reading
followed by writing, the most challenging aspect is not writing itself, but rather reading and concep-
tualization. Students either have a superficial understanding of the text or struggle with illogical
plot development, ultimately stemming from issues with critical thinking. Theoretical and practical
research by scholars both domestically and internationally has validated the effectiveness of mind
maps in cultivating students’ logical and divergent thinking skills. This paper specifically applies
mind maps to the design of high school English reading-based writing teaching activities, which helps
achieve the overall coherence of reading-based writing instruction. This is manifested in the follow-
ing aspects: “Skillfully using” mind maps to interpret texts, discern writing structures, and infer text
themes; “Flexibly using” mind maps to organize plot structures, extract key information, and pre-
dict main content; “Applying” mind maps to summarize language characteristics, perceive linguistic
features, and refine language expression.
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It came back to me want to
say goodbye

Story Mountain 1

| found a trapped
hummingbird and saved it

| came back to the farm

Falling action

| went to a farm

1

Background

Figure 1. Text storyline
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Man and nature in
harmony

The northward
migration of Asian
elephants in

Yunnan
guardian

Animal Migration
Corridor
Construction

Figure 2. Brainstorming diagram
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Figure 3. Text Story flowchart
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Sentence
structure 1. subject's person (in grammar)
2. active sentence orpassive sentence
Vocubulary 1. healing
R 2. harmonious
3. take care of
4. appreciate
5. balanced
|anguage v 6. happiness
Tense
— The simple past tense
Transitional
word

1. Firstly--Secondly--Last but not least
2. Consequently, However, And, At the same time
3. For example, in other words
4. Similarly, Differ from

Figure 4. Key information context diagram
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teacher assessment

List

Item 1

Item 2

Item 3

Mindmap
Peer evaluation
Evaluation form List
Item 1
Dimension: three levels Criteria Total:( 25 points) Item 2
Content coherence Whether to perpetuate conflict and resolve issues 7 points. ftem 3
Thematic coherence ‘Whether or not to emphasize the significance of 7 points.
“persistence” &
Linguistic synergy Whether to use the original keywords 7 points. / self-evaluation
List

Neatness of writing 4 points. Item 1

Item 2

Item 3

Figure 5. Shows self-evaluation, peer evaluation among students and teacher evaluation
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I was inwvitad toa copkowt on an old friend s farm inwestem Washington. I parkad my car outside the farm and
walked past a milking houss which had spparently not been wsed in many years. A podizs at a window cavght my
attemtion, =0 I entsrad it. It was a bummingbisd | 8 & ), dasporataly toying to escaps. She was coverad in
spidar-wabe { 3R ) and was baraly abls tomove her wings. Sha ceasad her stroggls the instant I piclad har up.

With the bird in my coppad hand | T looked around to 222 how sha had gotten in. The broken window glass was
tha likaly answer. I stuffed a piace of cloth into the hols and took her outsida, closing the door securely behind ma.

Whan I opsmad my hand, the bied did not fly away; she ==t looking at me with ber bright oyesz. I removed tha
sticky spider-webs that coversd her head and wings., 5till, she mads po attempt to fly. Pethaps she had beesn
strussline assinst the window too long and was too tired? Or too thirsty?

Az T carriad her up the blackbarry-linad path towasd my car whers I kapt a watar bottls, she bagan to movs, T
stoppad , and zhe soon took wing but did not immediataly fly away.

Hovaring (= &%), she spproached within six inches of my face. For a very long moment, this tiny creaters
lopkad into my avas, timing ber head from zide to zids. Then she flew guickly oot of sight.

Dring the cookowt, I told my hosts sbout the bemminsbisd incidant. They promizad to fix the window. Az T
was departing, my fiends walked me to my car. I was standing by the car when a bemmingbisd flew to the canter
of our group and bagan hovering. She twmed fiom porson to porson until she cama to me. Bhe azain looked dirsctly
into my avas, them lat out 3 sgueslking call and was gon=. For a momeant, all were speschlezs. Then somsons said,
“Bha must hava comea to =3y goodbya ™
=
1. @SHEEER 150 £5:

I FENTEEEEF SR EES JfEEr.

A faw wadks later, I went to the farm asain.

I was just abowt to leave when the bumminghind appearad.
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