Creative Education Studies AJ#T# & ¥ 5%, 2025, 13(10), 450-459 HKans X
Published Online October 2025 in Hans. https://www.hanspub.org/journal/ces
https://doi.org/10.12677/ces.2025.1310812

HFIE— L8 TBOPPPSE F N7
VPEFHFEPHM R

Mk X
TP SE e A B A B, Il SN

ks H i 20254F9 H12H; FAHHEM: 2025/F10715H; KA HH: 20254:10H27H

R

HEMEFEERBERMEELRT, BEHEPEFEEHENL. M R EHE %I EAEHLSE
BSZE, SEHEEPHRTER, HETHERZLORFREETERRNLR. ET (XSEHELERERE
(20224ERR)Y “#F—kin” B4, TR RABOPPPSERIZEY “ HiF - W - RIR” MH AL, &t
BRESAMBEKMNEZE . BiR e BT, 25REIHRsIATMAE A LSS B R B
M EANEE, LN ERABFERERNZEMNES. B XESMERE, ZERE TR
5B B, B AREE MR ESGE. B REINA” KR HENE], TR
EZERZ ORI AR SRR AT R R B B2 .

KR
WL, BOPPPSEUEMN, FHRMWH, LR

A Study on the BOPPPS Teaching
Model in Junior High School English
Teaching from the Perspective of
the Integration of Teaching,
Learning and Assessment

Xuyan Liu

School of Foreign Languages, Huanggang Normal University, Huanggang Hubei

Received: September 12, 2025; accepted: October 15, 2025; published: October 27, 2025

SCES|IFH: 5. HeEt AT BOPPPS A B AEH] H B # h MWL) QUBT LA B 7, 2025, 13(10):
450-459. DOI: 10.12677/ces.2025.1310812


https://www.hanspub.org/journal/ces
https://doi.org/10.12677/ces.2025.1310812
https://doi.org/10.12677/ces.2025.1310812
https://www.hanspub.org/

PN

Abstract

Against the backdrop of the deepened reform of English courses in basic education, practical dilem-
mas in classroom teaching—such as the ambiguity of teaching objectives, the lag of evaluation feed-
back, and the weakening of students’ subjectivity in learning—have led to the fragmentation of
teaching, learning, and assessment links, hindering the achievement of the goal of fostering subject
core competencies. Based on the concept of “integration of teaching, learning and assessment” in
the English Curriculum Standards for Compulsory Education (2022 Version), this study adopts the
BOPPPS model to construct a closed-loop system of “objective-diagnosis-feedback”. It realizes the
infiltration and integration of evaluation elements into the entire teaching process through six di-
mensions, including two-way diagnosis in the classroom introduction stage, accurate alignment in
the objective-setting link, dynamic assessment in participatory learning, and reflective evaluation
in the summary stage. The analysis in this paper shows that, through the spiral progression of form-
ative assessment and summative assessment, this model can effectively activate the positive mech-
anism of “evaluation driving teaching improvement and evaluation guiding learning optimization”,
and provide an operable classroom implementation path for the gradient cultivation of English sub-
ject core competencies.
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1. 5|8

(LA HE B R R HE(2022 fERR)) AR “TEE B - % - PPt SRV R “ B E
FUEBR R S AR, REREBS SRR MER” [1]. OW 4Ty R s, iFeE—=
HNEE: H—, ZF B2 D, rOES T I, SRS, KR, EhEsh 2T
AN, SRR REisr, =, AT TRz, RAEEESL “ o) - ROE - B i e
.,

BOPPPS # ¢4 A IR T %52 K ISW (Instructional Skills Workshop) ({148 L3804 W HAESE, L4k
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TETE A BT 4 07 SR SR A AR

R, 22AAERE ERZ A TR RZMINAPRES, shZ X325 ARKEERME. fT
XA BRI SRIEAGS, AR ENLN H C R I R AT PR E ASRE, S eikS 5 B RS
ke HETIIBCAR A AR AR F REIIRTE, D IR A A i B f M 2 > 5 bk, 5
HHTISE AR AR HE T (B T (0% 0 2 R B I TE T

VA FE Bt 7C Okt LR By “IPM R IRy 5 TRl A e OGS 2] X 42 I
SCIERE LRI TE HrdR i, MEUmEZ “ B2 W - SRS AR XOTRE S, TRl SR8 “ 4R
X7 FH, IRV AP Bennett 325 KL, KIERESE R EUMH-F 55 5 Bhnf e N2 B = 7
AR TR, FECO - HEET W3], BN, IR =A 37 Byl IR O S AR
BT “ WA B R AR C HASETE DS R, IR 55 SHERERIIL R 0.34,
BEMTMEKR 0.71 A4, LRBIFUSLFESRAE T “ 4ttt - TPtk - T AeRs” (RS BRLE 9N
T BEA R S e O B IR AR R RN B R 5

1.2. fAIREN

RHTFLEER TS BOPPPS Ba Bl Boai e — R LS MR &, DU R A aT0) th B Beoerh “ 30y
PPARTELARST” B @I E BOPPPS BN DN ATHREA B AP, TR RS, ISk
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SRR, WA TE ik M SEE B AE 3, IR SR R AR .

2. LA BFEITE—FLS BOPPPS R HFEXEX

FEHRTT BOPPPS i 52— AL Rt & i, JATHZEMN B br . DR EAR=A R H 2 EA10
WAESRTK . XA TR Ja SR SEBR B AR SR AL B R ST HF

21. FFEHFEE: EEHTHZLREFS RSN

HEEVP— 4k 5 BOPPPS #E i e 0% HAn I B E 3B T Dl ) B 9% 03 & o X — BRI,
He et BT 7 ) BOR R, il BRI VAN AR 25 ok I HE EUA S B ) BAR SE iR AR . BRI S
PN & el g FAEE R A R G MIA U IZ ORI EbS, WE SR SCHRR . B S A2 ST Be
S 5ET . BJE, FSax e HbR vk B SR PRI AT SS, IR VT R RE 1 S B AR 1R 2 ) R
BJa, RIBTPAMESIESR, FORMRIZSES), RS — TR A RO AR i H bR X
N HE FR BT FE 30 20505 3 (13 m) B vt RUBR (3], AN H bR SIS T A, Re S0 A MR DR
) 5P =3 [ e B — Bk .
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BUEVE AL B SR VPN 51 5 B4 B2, 1 BOPPPS A G it H 45 ML I 2022307, S8l 73R i
FIFN . BRI

W% PP (Pre-assessment): 75 URFEFF 4R HT &80 W1 KWL 4% (Know-Want-Learn Chart) il % 42 1H S
PLT fi i AR R RS A 2 2 TR oK, BT SR HEAR R .

TE ME VAN (Participatory Learning): E22 53085 21304, SR A% ) WLE & 0 56 T RS2 e 5% il 27
AR )RR (5]

SEEPEVET (Post-assessment): 38 I R ILMEAT 55 (0100 H /)R 36 7 A48 1927 S BGR PRS2 H AR
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B - 2t Wos N nEIA 6],
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ITHIPEAT 2R TR 48 T B 2R . AR RBEA. PRI SRR A B2 A, B0 AT REXE CUSRBHTEAN (2 ik 5
FURHE, RPN B HEAR AL

Bk, —F A FH R UL & %

PR EMABIHN S RERETT, LIS S TS 5.

PRI AL T RAEH SRR HTRE S, RER PR 45 R A H Sms

PUEIE SR 2 0N S, W NS AR EVE. ) 0 ESESNA S Rt

FEULIERS b, ASCEARME A “HEES) - TP TR - LR IRYERE” = ARSI 1), BL
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Table 1. “Teaching activities-evaluation tools-core literacy dimension” three-dimensional corresponding framework

T “HEE - N IR - ORFYER" ZHERAES

BOPPPS i HEEESR B P LR X DL L R TR AE L
Bridge-in PRSI T N IUR N [E=SUIE =S B H R BEARR)
Pre-assessment KWL FI$IHE FARE + HUWiSH IR JIOTINAD)
Participatory Learning CER AR A2 FfEEPPR + BOTER SEE T (2R )
Post-assessment FECHR R THEE R BERET + SRR
Summary HiAaRE + #JHE ZAEEVE + BT R ZEORET) + SRR

3. LEKER{E: BOPPPS A SHFT—HLHRLE

TEFRRAN G B AN b, A 4 i g BAR B2 T R0, RS T AE ] Hh 905 2 S B BOPPPS
PG AV — IR RS . DR N 2R\ B Unit S “Do You Want to Watch a Game Show?” A
B[7].

DA e R B v o B AT iR SR (L3 2) .
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Table 2. Teaching process evaluation record form

2. HELFMCRRE

PR R FUHVEAY [FlPEHVF FHEEV KF

LL“Z 5507 il RAEGG RIEE
(IR IR A A A B S SR L)

g TESMEL CERBURMSWLAMAED VR R R
BHEILRE: K % YOO B~ R R R
M B SRR R BB R VR VR R

BL I H s bl
(I T RS A B E S L)

= e e/ B It/ B/ — & fR/—8 R

AL P e BoR - R R R
ol /R R R R

AN R /R R R R

fall felbse /R R R R
fitefic s PR3 2 EUNRES EVNES RAfEME  BANE
i PR /R R R R
R 1 Akp%s EUANES Atk AN

3.1. FiHARL R (Objective)

BOPPPS # st Objective 377, FIH SMART [ M(Specific, Measurable, Achievable, Relevant,
Time-bound ) #4520 2% H b AL 8 BAR . vTHRVE 2% 2] B s . B4n, 75 )\4F-2¢ A Unit 5“Do You Want
to Watch a Game Show?” B, HFrAT LU EA:

RIS RiEE: AR RERE R skimming A1 scanning SR M& PR 2 B AL ALY B 870 F HoAF .

EEES, WE B FARWIRHIFCUE B O =X AT H KA

BE N, BRNH: A Re 8 Hi/E B S R AL H 25T B gk .

XL H R AT B AT AR ER, 38 NG B BEE S A PPN 5 52 it 1 B 1 7 1w .

3.2. B A(Bridge-In)

I R TEC— BT TR B A B, ORISR, S AR BT . 20T AT DA ) 2 A 0k
AL H B, 5195 A ESRA R AT H & A 8]

PR RN R OR S A 7 2 GBI OB, UM Bk £ 32 R ¢ Ho g 51k S AR RS i R A
N 5 S Al

3.3. Fifll(Pre-Assessment)

SIS KWL BM, 200 7 224 IR & A 3] 33K [9]. KWL Rk FOLE 3).
HEE RN BTN REASES B2 1 2= A R o5, AT BB £ a8, e AR
FoR[10].
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Table 3. KWL form sample
& 3. KWL RigHER

Know Want Learn
NMEKWL CEE DRI T (% A H 1 (2B i A
WL H 18 B 25 0 DL ) WIE2ESTIA B AR
i 51 EL N T A BT AR R H 22 FSEHIAR
Wk H AT R AT B A EN TR A )
BB R SERTIORALT H AR ARRIE AN B A THIER AN E By R
2 C e e

3.4. 25 F 3 (Participatory Learning)

ES 5SS 11], BORAT AT LA RES), B PPAR N 2% 2] I

1) HERHB: CER BMIIZE Pias

FE/NHDTE “ W R AL H BO& & D EWE " 201, 2UM51 S22 H “ 25K - UEHE - #E2” (CER)
PR L2 5[ 12]:

« E7K(Claim): MY HBIES HDFENE .

* iF4E(Evidence): FI%5Z75 H X D FE MR, WHEEE L. BARMME. ST PiRSE.

* HEFE(Reasoning): fERE AKX EAIFHESCHRE R, Fla0, Wl Bh s DR AR B R R AT
BB B Lo

SO Ik WS 2E AR AR CER BRI R I, P BTS2 B fsE . IEE R A s RS

il

Epiin
#UPJR7R: CER Bitfe — M U R 1IN G R,,  REREHS B2 A5 17 b 2 00w I E AT 32 4R 4
o FUMAT L@ CER BRI, A AL EAE B RE ) LA, RS AEET XI5 =

2) HEERE: KEvrEkidxZ 50

ENHBER R T, FUMAM AL EA A “EAERIICRR” RGN EENS 5EN. KEIdx
PEFECSER F B F RGN L7 “R” 7 =ZA5FR).

FUMIE: FUMLERE FSRmHd SN A 1R & RO &

FIFELLPE: 2ALERHE A AU IS R AR IR, X/ N R A F B, JEFO Ak hE

For R FEE PR R 22 AR AR RN, IR R TR AT P B ). i S A R IR R
FOMA AT LE M 7R R A E S S REAR DL, TSR AL S A B S 15t

3) BEHT B S SOEEIRIRAZ O LGB A S BE R — Bl SO TR, e ) DL MO £ P R AT R
ANHIEZEI M, T3 A% O s A 56 o) .

BHE AR, FUMS| FEAIE “CBA OBVE” RGO R AR RS 1 SR B R4 I 2

I L ) =AU O R BT AR S PR B0 RS ). B, “HEMEWHREEHDFENE, K
NENTAEBTRR R R B DA A E R Bob, HEFEZEE” “HAFHH A U RE D
RS B TR T BAKE #1

RE BN =AW Bldn,  “H H AT AR g iR, ER e sE > “rim 1y H i LUh %
AERRLEF, (HNETREECORR T “ L2 H AT DR IR IR, HBRZIREZ” .

XA A EZ B =AW i, 7 EWAAEEHEDFEWE, FOVENWRIRSHE Y
THNELFEEXAR” “FREHHATRESAEEFTOENNE, TEXKEE” .
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Hegfs: W “BiaREET . AL H QR S REEAT ROE, BHE IR e A R R
IEAHRE B SRR, AR MAE R R s AR e, U0 R D RO R, JEx AT A
S8 X R B 22 AR B IR h LB 5 AR, T EL et 1A AT AN DU A RN B A ANt
FIVERBZE

3.5. IFM(Post-Assessment)

A HHIE IR SRR B SOGEIRIERER, WA HRR, Real AR RA
NHEFEEREH o PR AR QRS 5 A TE(40%) WA TEENEG0%) BIETEQ0%) NATERIN(10%). 2
TR PEN AR AT VR 20, IR4h Tt TR, 2EAR 000 RAE VPR BT, i — 2 B H O 2 R .

HF R RIS S 5 5 SR I E IR, BUM N T 2 RPN SS, AT VAl A 1)
SRR AR, MR 5] T Al o F A VPR R, R RSB EE .

3.6. E45(Summary)

FOM 5] oA RUBA BT A S WA, B AR SRR (RS RIRAUEYERE 1 R Tt A
B O IR SGE TR 2AES REHE “RISIEZE RIS EER” . AR IT S )
BEDAA AL, IFPEH ek it

YUERTR: MRS B A LB T AR, RS R G . BOT R S A o S S 4
By, (EHEYEGLA 5 1 AT -

4. VYO SCHE R ER

P R Z il WE =M .

BOPPPS Al i 2 5 202 2] 734 SLILPE A 3244 2 Jefh[13], M2 PFAl = 3 ”(Assessment Triangle),
BAEBOTVEOY . FAE TR HR14] LA 1),

HUREYY
(FBIZhEE M VEM)

AELE FERF
(RRER ) (FAHZ)

Figure 1. The evaluation triangle

E 1 WE=A

4.1. BUFIEMY: FBA THEEMIT RO

£ E3A Unit 5 (WERELE I, BT FBA WS A/ NIHE IR, IWRMTNS 5. i
BRIEREIINGVEREI[15]. B, BUMA DL AES SR HIBURE . RS A iEmi e X A=
IR o A

PPN BTN R EEAVF L EE ARG 7 8Id FBA 55 TR, HOMa] DAAsii 1 =24 (1
EOINEDL, S RIS
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FIPEE AT R S5t

FEANHTTH R G A5, 5 AT DU TSR S s nf R AR R BLEAT VRO . B, “ AR IR e it
AR, WEBIRERE” “IRIIGERBIRAA], RE R o S flan, “misgpn—Lk
BT, EMAREROGHER” “VERIEAA R, s S .

AR FELIEAMRERS 08 2 A SRR, B RERE TR TR B WA RE . UM 5] 5224
FRFEM NIV, RIS AR 0 S T RS R R (MK 4).

Table 4. Double-column feedback table
4. WERER

PR R

FHEAVE: FHE

SRR AME A 2] H B S H AR S RUSGRAA 2 . it

Wegi: “ B T HISEEA AL B SRR IR m TS ALY H AR SETE LB S AERES”

AR RPN EEPEFEE LS B R H KR ER LR

kR flhn,  CEAREZEIGEBMTTH, RREZIELT Ik B3 K E 2 f/NUE
%, REaIERA” .

AR FAEBAVREIRAE A RN E IR, e HE, AR E e
AT S, MRS L, T SEEL A AR T

12, TETHK: FR “PERMIRE STGIHTR
ZomieE e REOEE . VRt WA 7 SR S A VR HHE AR JE X B B e AT iC SR IR A AT

VW S A AR 2 ST R A B B A PR AT (R AL i, B0 AT DU PR E S R BN A AR N R TR
HED, MR HTIZ BELEIEFRRAA L BRSO I A AR AR B S

43. RIRITEIME: B “VFMY - 0T - Buft” AIRAEIRFHHLE

PR e 24 H KR et oA R I S AN B R e it . DRI, S0 R VRN 5 R e Ao AR IR
FATEN . RAECWAE R, FOTAT OE A N A SO R . B, B S R Se RsEAE, BUET LUR
PEBAMEEANATCZR 2] X oz BE QA BOMaT RS ERRT 298 Fadinfiiils, ikl
I1EL IR BERERG[16]. RIS, FOMERT PG S22 B R VR 85800 B 22 384T B AL, N A
Ol S S THRIAT A AR, AT SEBLSE AR AT B 3L (R A o

5. SEHEEIN

RE BOPPPS 5#UA1F— AL i & BA B & 3 IR 5 SLon A7, (B BAR S 72 o 415 75 % 18
DU R R R . i, ASCER I DUR DU R S i, DASRTHZA i R 5 S
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5.1. EFRAET: REFERREFEIER

TESKBREE T, FAVGIACPBIAT, G M SIPIMER TR FEC A A, 22 A
T7 . BT ARSI ES Y, SR R HR + SRS

FAROMR: HEOL TR BERAMEN A G, B (RIB). C (GRI=2L PR R R AR 2
£,
(E5HE: (65 SR I R “0fi + BHC 1E%, I CER BUH, AN TR <5k
FOER RN R R - I -

PEUNMR: R < FRRIER I 7o, BIGE— VRO RE O S HER ), (B R U
2 SARIHL.
5.2. RETRHASHEEE: @R “FhgE”
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PRI 40 KWL Jef . AT iR B B B S, 45 A

Wl KA RS + TR CEIRES R SREYOTR, BB

RIRAEVE: 4521 A U R A PE VRO 5 B0 2 SR S, R DL W R 0015 A
¥
5.3. BUMRENHES: RN RFSTRERRES
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