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Abstract

The new college entrance examination reform imposes higher demands on high school English in-
struction. Reading-based continuation writing, as a new question type introduced after the reform,
aims to enhance students’ written expression skills by integrating reading and writing through
reading-prompted writing. Due to a lack of specific practical techniques, students still encounter
issues such as straying from the topic and lacking logical coherence and continuity when completing
exercises for this question type. This paper addresses the challenges students encounter in reading-
based continuation writing by exploring the application of a “co-operative model” strategy. This ap-
proach focuses on four dimensions—plot development, character traits, emotional tone, and lin-
guistic style—to achieve thematic, content, and linguistic coherence. The goal is to establish a high
degree of alignment between the continuation and the original text, thereby enhancing students’
reading comprehension and writing abilities.
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Figure 1. Synergistic effect diagram
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Figure 2. Story Mountain-Author’s psychological state progression
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Q1: Who was your most influential teacher?

Q2: How did the teacher change your attitude towards the subject? Please talk about it.

Q3: If you met a student who was similar to what you once were, what would you say to them?
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Table 1. Question chain for predicting story themes

= 1. FUNEE £ Ay o) i

i) R 1

Q1: Why teachers recommend authors to take writing tests?
To = A i [

For example: Because the author has a poor English writing level and does not like writing, the author wants to help the
author to improve his writing skills.

i) 2 2

Q2: Predict the main content of the text based on the given material and the first sentence of the each paragraph.
T 2 A 1 [ 2

For example: The author’s entire psychological journey from resisting writing to loving it

i)t 3

Q3: What will the author say to his teacher when he goes to his teacher’s office after winning the award?

T 27 A2 1 [ 2

For example: The author would like to thank the teacher for his guidance and encouragement during the author’s
participation in the test, and the author will continue to work hard to create better works.

i) 4
Q4: What is the theme the author is trying to convey through the above questions?
T 2 A 1 [ 2

For example: “Challenge yourself, realize yourself” or “praise teachers, thank teachers”
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Table 2. Key information table
F2. XBERE

JRSC
I said no without thinking; English was only my second language; No one laughed harder than he did.
SRR i —~ N PR

JF3C

Encouraged by his words, I agreed to give it a try.

FEMORHE i~ T =

JRSC

My story would come straight from the horse’s mouth. Not a brilliant idea, but funny; and unlikely to be anyone else’s
choice.

SRR i — s — i

JESC

I asked my older sister to correct my grammar. I checked out a half dozen books on Paul Revere from the library. I even
read a few of them.

SR i — SN
JF3C

When I finally finished it, the thought of winning had given way to the enjoyment of writing. If I didn’t win, I wouldn’t
care.

SRS T VR
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“I wrote it again, and again and again” F “I went to my teacher’s office after the award presentation” 1] LAHE
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few weeks later, when I almost forgot the contest, there came the news.” ; 25 By & AN “Iwent to my teacher’s
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Q1: What does the author want to do most at the moment when he knows the winning news?

Q2: What will the author do at the podium after winning the award?

B2

Q3: What would the author say to the teacher?
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Q4: What would the teacher say to the author?
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said no without thinking

acting out a play

No one laughed harder than he did
!

‘ give itatry ‘

Did he get tired? Have doubts? Did he
want to quit?

1 kept going. I worked hard. I checked my
spelling, checked out a half dozen books

I wrote it again, and again and again

If T didn’t win, I wouldn’t care.

Figure 3. Predictive author flow chart
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Table 3. Evaluation criteria
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