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Abstract

High-school English writing instruction is now trapped in delayed feedback, the absence of person-
alized guidance, and students’ weak expressive ability. Aligned with the requirements of the “2017
Senior High School English Curriculum Standards” and informed by the affordances of artificial in-
telligence, this paper proposes a four-dimensional pedagogical framework—*“intelligent scoring &
instant feedback”, “personalized learning-path planning”, “lexis & syntax enhancement”, and “struc-
ture & logic optimization”—and designs a “pre-writing—while-writing—post-writing” workflow. A
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concrete writing lesson illustrates how Al activates prior knowledge, supplies language scaffolds,
and enables multi-party assessment. The study shows that Al-assisted writing instruction can mark-
edly raise teaching efficiency, boost students’ linguistic performance, and foster logical thinking,
offering high-school English teachers a workable “human-machine synergy” model.
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