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Abstract

Drawing on the theory of scaffolding instruction, this study presents a case of a senior high school
English continuation writing lesson, focusing on the first-paragraph writing due to time constraints.
Using a text centered on a sports competition, the lesson integrates contextual, cognitive, expressive,
and feedback scaffolds in a progressive sequence to guide students through reading comprehension,
plot prediction, language generation, and presentation-based evaluation. Classroom observations
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indicate that the effective use of scaffolding enhanced students’ logical reasoning and expressive
competence, while also increasing their confidence and engagement in writing. However, limited
class time and students’ dependence on scaffolds were observed as constraints. It is therefore
recommended that teachers allocate certain preparatory or follow-up tasks outside class and gradu-
ally reduce scaffold support to foster students’ independent writing ability.
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AR BERETBEH AN FANB, BB 8 SEHRIESM ZBESAIRL, UK 2R 2 2] MR,
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FEMCEEAE b, UM 5] S5 AR PUR B A0, R “SWIH” SERRIEUCA RS B FAEUNAE
VT By =R, B4 AY(David M) FAI(EEZE2R) b sl MERIIEIED) . SF AR (Y
L & 2 A BB @ ZEs), AR MR RS, SRS IR TR TR SO
ARG E B fR . W, — {724 04518:  “David is excited and focused in the beginning, but the
smoke might distract him.” ZUMIRFE . “VEE N ARFE BRI BBRMIE? 7 FHH5] 5%
ARRFICANBSRE SH AR, ARSI,

2) B EHE

I BRI AR RS RS AR AL, POL ARG AR ISR O R RS . M + SRR U7 X
MY “REESCR” , FAERW RS E . REIKSKIVIE AR, FHFESIMES IR AN S A
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FEPRH I IX SR R] BEX WO S R PR AR BRI RN ? 7 A DU T SR I o AN A 4
W, a0 “HHIH T Re RSB 2SR ML B 7 “ %5 AT RE B IR Fa G BT

N T SN AR, BONTE B Lt g TR, B COCEE T BT S~ R E R
BIZEIF. Fln, DL %" RLE, WRERIR IR “ KR GIRGER - EANNTBFF LR RN” 5L
I RRTI - EAAMBG R G 4RELLEE” . R, H224RS50E: “The smoke is not just background,
it may change David’s choice.” ZUMBAEH EX—W A, 551 FEVLEZ A O 515174 2 R K R
KR

T I R JE ST AT S AR T, AR AR AN R B O B SO B R S, AR AE Sk R
H 2R R EAESE, TR G 8425 (& L 5 A R A S RF .
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1) |FEHEIT

K BREETEEMES L “BEHESAR” FRENEE. EEsCAsirSETHEZE, R
B RS BN TE W T S E 1), HAESEPRE T ARG R, DRI RIA G ANE . A
1B S SSSE . il, ZUm ot “RIASARE” (WAL 1), W=J7HRMESCR: H—, &2
B A R - B - 47307 BRUARE G H =, SRR AN OB B T R O
] ZH. (4N startled, confused, determined); =, @il #8 4] FAEHRIA (U0 “He couldn’thelp but...” , “Just
as he was about to...” , “At that moment...” )5| S AR R SOBES RS, EIANBS5IESFIWNELTE.

Table 1. Writing language scaffolding: three-dimensional support from ideation to expression

1. BEEERKR: NMIBRREM=H#H

[EREPE==S/wN TR & AR S ERET R
WK =478 — M astonished, anxious Just as he was about to...
& B M5 — v confused, hesitant He couldn’t help but...
A~ B~ 1T 3] determined, relieved A strange feeling rose in...

TR EREF, BUTfRianfd —4 “1B1 + 18547 B — B iRk, fEHRS4E
INHWHEAT “PEkIEA) 7 WEE), Slult B MR R E —A)E. B S RS R G 3 R SR R
—BEEEEE, USSR iR A g5 EIRE S K.

ARG T, FAEREZMEINHHEERA. —MPAEELE T EE:  “Just as he was about
to turn around, a thick smoke rose into the sky, and he felt a sudden chill down his spine.” ANAEIL T 45 #4947
¥, BN BARHAEE T AN OLEL, T — 72448 H “He froze for a second, struggling to decide what to do.”
TERA IR NP OB PR . BUMG M Rk R fE AR b, 51 S 2P IRIE 5 RIEh T2k 1 515288,
S A AL S PE S TR SR ERIL.

2) KHEHE

ARIATITE T RIA S BRI B R “Hl” gt HBHAES AR5 SeIliE
TR L L SR E T ER T @GS WL BRI 2 EE T R, AR EAEO
MAHALES, REAWATHE L. SELED, G T1ET AR, 3GE 7 RIEm
WS, AR AR TR SR IIE S AR, ANE AR E M AT Rk
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W, 24518 “Just as he was about to turn around, a thick smoke rose into the sky, and he felt a
sudden chill down his spine.” Zifits € HLAEATE SOHHS ERM S, HRBESRATEE )RR S HEH
R, B—A2A 518 “He froze for a second, struggling to decide what to do.” ZT0KG FAE Ay g 7Y
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Flo BURURENIRIFTIR, KRAETCRBRES, (@I E —BRNERSIT, FECEYIEERE T¥H
JBIALJTE F ERAE, JRAE RSP S B 5 RIA R E $2 T

FESCHE AR, AR IS 27 A2 VR B R DU SR AT RO RS, DA 2 ek @ itk . — 75T,
X AR Sf A SRR SR DR OR B AR S5 A BRI EAT s 53— DD, MR F RIE R BRI A, FUME
JER IR, SR AT B R AIE MR RIE . ERE B, FUmEd B R 8RR S N R
BRSNS CPRE, &N g9 IR BRG] T, ESCRRAEA RIBT BESE I R G e e, T AE SRR S5 ST
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4. FEHRERE
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A B IE S R R B S PG R G S IR A RN B, A SCERBRE R = B R
I AEAE GBI Ay FEEKCF By ZEREKCE O)EAT SCAR T . RIE R4 E ot 5iRts H g, %
BRI IR CLBNE T MO IMERE, AR R R S R AT X
tb. PEoEManE 2 Fis.

Table 2. Comparison of students’ continuation writing performance
2. FHEUSERRIXTLL

2 KT BUEEHTRIN HEFEERI
A (BT SEETAEEE )RR, AR fe BT, BHETT, 1B A (Just
™ —, HEEENL as..., Meanwhile...), OEHZ)HE B4R
B (k) SRS N ARBRER. IERATESE, DA RelHlSedti W RTS8 S, A3 JE K215 (At that mo-
/S ment... ) ERGIG M, FERLOFARLL
C CEERACT BHFLBR, EEIRE, B0 RelElge R 2REEE, f A B AIE R A (then, finally),
G s M E R

M 2 TR, SO I SEAE AN R AT 2 AR T 87 A TR o R 22 AR
LA D R R AN ARIA MR L R AP N EED SO, RENE B
SCORSERCE BRI W, IR LB PRI A E 224G SRR AT 22 A AR I S M R N 4R
T, BERSRIEIR R SE BN SE B AL, 1B 5 IR R AL BRI A 0
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FEELE R IZ L EAR TiRRAE . AR BRI S O BRE . FRIK ST 2 S 28 N FH 48 5
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T HEANE NE S A R
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