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Abstract
Writing, as a vital expressive skill in English, holds a pivotal position in language acquisition.
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However, the widespread disconnect between learning and application in teaching often prevents
classrooms from effectively addressing students’ English learning challenges. In response, Profes-
sor Wen Qiufang proposes the Output-Oriented Approach tailored to Chinese learners. This meth-
odology leverages the synergy between motivation and output to streamline the conversion process
from input to output, thereby stimulating students’ autonomy and learning enthusiasm. It provides
theoretical underpinnings for optimising senior secondary English writing instruction. This paper
examines a high-quality secondary school English writing lesson to dissect the implementation path-
way of the “motivation - facilitation - evaluation” triad. It demonstrates that integrating this method-
ology with a learning-application model enhances both student engagement and writing quality.
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1. 5|8

FEAFRNAZR H s E R E PR R, SEE vl e 5 0 TR ME @ RN &, SRR RO
AR B AR A RIE S AL AR . EE B SRS, QS SRR AR AE(2017
FERR)) MR SRS T BB R A ARG RE, SR IE SR A R S SIS S SEBr . i B 5. A
B AN G SRR, & T SEACAE R P IR R R R SO PEALI[ 1], SIEAGE
PR AP — SR, SRR L RN SEARA A, BETHEAEE, SERHESNE S
REJIVEE AR JE . B EORAAAESRRA T B, SRMOF I IR AW X — IR BB 1 22 A st 1k
BE, WBIR T EAEREERE . Ba, FERREAERAO Y, Ed LGS Wda) 7okt
173235, Xl RBEACER TAATRIE Sl Ee ), AR URE BT iR S TRV A RS DAL FI L
[[2]. 210, AWFFEHERY, AT R P IGE S IEEOA, 2RO RS R AR TR E AR
VR, AEAEMUR TAERNC . AT Lo BCE 2 R, AR E PR L, SRR, S5
FAEAREE DB UM AL, PSR4, BB R SRS 5 BIEHR
SRR, SBEAE TN CFO SRS B YRR T . B, UM R I S AR B p
BOR ST HARIIRG . A BTRR . YFRSER. SO S R v R (i S B 3t i —— ™ L 3 ik
(POA), JFHEE T 58 BINHIRIA R, 18 BN A BT SEHAE BN [3]. HmiiE S M S 5
MR RREAE N, ORI E bl DU HUONE AL RERAN IR S S 5.

BT UL BB AT, ASCREICER + T 4 vy b o8 e AR T L3R v (1 — 5 sy R S B AR LR
B, BRTC B AR R PSR SR N A S e, DUIIA BIFE ol B AR A DL 3
O, B S R E AR H ), USRI IR 2SO SR RIS TR GRE, a1 S/ES 5
FHNE AR 51 o

2. TRIp R
2.1. =HEEERER
62007 48, SRS HERII T M S L. RN B RATH “S B ARIE T 129
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R, BOMG| AL 7 MRS P A SRS RN A R AR YR M
“Hah” PIUEEAEZ, CRESEH A S R F A s - BN - R s, AU SRR
TEF LR L, & AT IS L L. POA 7P R IELIE 1RAEHEAH
o BRI BERRE AN [4]

FUAPL SR B AR B RAR R S A, TR H AR L, IERFCH RN SLIE, #H
LI S AR B PR R ANE R B R A S O B R S NECE B RS
O EOR AR AN . ANUEIR . SRR T AR E HE, sSKE Hbn; S —
PR IR R 3] SN I e 0 A, B SRAESEPRR 3 s rp 2 IR, JFEET AR P Y e A
B R Tk et 2 A A M R

CHERRY AT T AR ER AR R EARRE, B “RIEl” o AR AT RS I
=AMBBER T, BN FE R HA A . F MBS A L, BIEUTE RS B ATE S
=, AR OB, AT 5] SE AEAT IR R B RVCA RS RS AEBI[6]. 5 AMB
SR M AL — MBI 2R AF T, A BB AUE B B A 158 kiR f N, AR AT EOAS B 1 52 2T 3L
Ro BB=MRBEREART MBSO RTEE, BOTAT ORI AR R L2 AT
WFEVESEST, DL B AR R R P R 5 2 B AT (7]

A B AR St AR, FAERIE SRS AR ST X =AM DAY, 31T 58 O
ANEATRE . WERKIEEEMIE TS, MR WS, IS B AR AT 40 iR ;
e A 51 42 A S SE B B 55 i AT SE & BT TR SR B R IT IE 3 M52 >0, 5] A 12k >0 7
e FEVFTBT B HOM T ZHEAT SO PR AE RS PP . B PP 2 AR AR E I ] B e O SR I S AR AT
G525, FBSLRN 24 0 S AR SR EAT MR VR o ST PR 22 A A HOTA B R S AR 2R, fEIR
TRME, SRR EIENEE R HIN, BONETIE I

O 1 o#erms
E AR PN R TR B DN {ﬁ%ﬁ
ol | | mEs | e | fEm | %

3
//,
O
UKZ) . {1357 ; A
(Motivating) (Enabling) (Assessing)
-

[ usmA A

Figure 1. The theoretical framework of the oriented approach

1. FFHIEVEREIR AR

22. FHEEES ERBERFZNIIL
2.2.1. POA 5 PWP #35k80%tEL

PWP ZU#idg L “W NI, IR EERIS NS Hi i & (Pre-writing) . 5 15 3/(While-writing)
5 J5 18 SU(Post-writing) = /ML By, H IS XA TR P B gR A FEEHERALE TRARE
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. BB, EEEMAL M ERE SEP R, EHBAE - ENRR: SEECERRA S <
BRIERLSS, BHIBBAAI IHEmMA AR E AR AR, 55 B MRS S A A RE, &
Gy A XIS T POA B “FHHAES” N0 T, R AIA T (TR BO S H Fx
(WBESHAREE &y FN IR ARRE DY TR DT et iR S ik 22 AR e e U A X Ve A
AL GifEE, SEEL “EEIETT BIASRER .

2.2.2. POA 5 Genre-Based Approach = 5EKHI%EE

1320515 (Genre-Based Approach) i 15 i tE 2 Dh e SRR S5, @it 7 e e AR 3 (g s
BORSOMIE R, FE e M FIR R SCR M SIERESE . XADNBEAEINALE T e g i 245
PEREEME, (I RAE T XN RS b SR R SN, R B gl E M S5IES
RIGENE. SR, POA FEMRERHUAILLL “ a5k 87 R AEan b, SR “R4eltn” 5§ “F2H 4" .
FHIHADERMEEVAEI “TFk - IE3C - 457 454, i@l “ A - g7 Bkt - MERIZ”
ST, S SFALE A S ARIETIRA .

23. FHSEZETESREESEHFNEEY

2.3.1. HEEXBOEFIEEER

e Stz HRm P IGESEAET, R AHEAREFTIREN “RBHEMOERR” AL
S, BIBSEES . BYERT . SCHEIRAE RN ORI B A SIELfE T . AR EEHEE
RAEE S HRMHUA T WS R, e S Rk e LR SE I SR A4 A Ek ik, BEREEAEAE e S
fE550, AMUBHERIZFFIL . RSB S MR, BEESHNIESEIES. M EEHE, UAERAN
AL X — i R BRI AR B S RIARE 71, XS 9R T kb B e A8 e B 4k

2.3.2. HREFLEBEMNBERD

FUBRS{E R — M AR R, e T AECHE AR RN S S ML, MOSHEER
—LEERRE. SR, XWRZ A RUIFER S, BEVZEEENEME. PRI EKRERSS,
XE 7 WA RGN SIERGE. SIEMELS, “H” mgEERL RS ESBgsIZ. B
Bt g rk, FPTHAEESER LI FUANERNEE, FUSH. Mo, P2l S sk EX
SRR EENIEN . (ER, 5 FMATE O AR, S ERE 6]

233. BREEREEERE

FE7E T A B AEZRIE 51 R, BUREE TSI DB SIE B . ARG 10 'S V20 8 1A “ AT
BEEES - BRI - AT A TR - ST R IGES /R B E R, s EME T oL“IK
B - R - VN7 AR O BON R SRR . IR B, UM AR A Bk BT, DA
REEAESTEIERRIEDGER, ABERTHOSIENERS . BfE, BUTMAZ. B, T X8W=Jr
AR “ 487 SERUR ARG S, B 1A AR E AR, W AE SRR R ME . EVER AT, ZUidE i BUme
WRIEA AV, AEARSEMOR A CIESENA RS, BRI, AR A Rt
Y, 2] FPES AR A AR A

3. BEFHESEZENSHIEESERF RS
3.1. EHIUERA

AR T2 8 BRI 28 -+ i 4 A G BUE AR T L A i — W saB SRR R . B
RNE R, W EMRAULE Unit 2 Let’s talk teens “Giving advice on parent-child relationships”.
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ZiER BTN, HEEYHAT DLE Rebeccas Simon. Laura [ HL &7 H EHF Cynthia MiliF 5 S BEAH AL
BB EIE TR R, FEonER S BT RS . SR B 2 A&7 e, %0 1
FRAAT BRI M2

FRRBUT AT SIERR 73 3 AMPER, 8 /MiGa), b 28— G Bt B4 (1) b o i A
SN, WO EGIENER, 5505 354 7 0 78 24 1) UK I (problem spotter) 77 &R T (so-
lution seeker). IR (advice-giver) X =M AT, RN EEMNBEIES, JFRIEIEZRTEHREIE; H
=ik R AN EAERUR, JFRAE 2T TSR BE R VE N bR AEREAT (R BE BT

3.2. BT EHSEZENESPIESERFENR &SR

3.2.1. BEpERS: EESENER, BEATIEMNE

[#02F Fr BL 11— Motivate

B, BUMBI “ TR R - EZR DeER” It SSRGS &, M EN A ORI S AR
ERRNAEAE, 2 eHARAR R B P [RE A (RAH SR . BES, ZUTREIR TR B gloomy boy RGN,
LHE B G R B —— R R S A i ? R & I Al SR 2 IF s B - HA A
RO, TR H R AR R I T, U R ARTTIRIIZ O BEESS ik A R E TR U8 gloomy
boy” BEH NG, tAh, M@ A 2%4 “What’s the letter of advice?” F1 “What’s the good letter of
advice? AN AL, 5] 3 A4 A O FHE A SORTE 23U I = K% 0 B ik, B3 UEA 71(Persuasive).
15 244 1 (Proper) 5 V) 55 T F (Practical)..

DU 58]

TELEPY B, #OMAN% 1ok A AR R R T — 5, BR T gloomy boy 0N . 1XAME 55 %
A SEBR I ORI, JE R 51 AR M AEnG , b A A Al 3 B N AR R 2, BRSNS
PEXGER, fEFAEERE ENEIES5E8]. RN, ZUNMaes] A i 8, BldiE @2 ius
A CE R, WIEBEN=AEER, WA S, 0 4 AN Rl e 5 A 1 = A S R £E &
Hd, AN ERTEEHEE, ERESGAETG I AT LT, Z0m AT DURE L A B 0 15 55
SR A R E R, B R DSk 5 A AR A AL A AR RN B, A R R AR I B AR
PR

3.2.2. REEFTS: BUBESHIR, BRHEEXR

[ F Bt 2]——Enabling Ideas

HUm 5| T2 13k 5 5 /D 4 Rebecca Simon. Laura [FHEAE, FfH feels because

) SR SRR R AT T iU DL BRI . B, U IR gloomy boy FI{EM:, k224 H

IR A) T IR T U DL AR R . RS b, kg SR e B4R S), HHATH &
FF N Cynthia £1%} Rebecca MU 25 T [k 75125 . FL 7730 R : Talk to your mother; Make sure she understands
your feeling; Put yourself in your mother’s shoes and try to understand what she does... 7ELIIFEF, 5]
G R RN VO RS VS BARTESZ(Concrete)” F1 “ 4> A& R(Convincing)” XN . tb)E,
ML NH ST B 2, £1XT gloomy boy BN, VRE AT AFERIfE R ikl E 2.

5 ]

FEMLFRT, FUWis X NG B 2 B R B E NS o ZUMLAFA S #E, k5 A2 7824 i i 3
# (problem spotter) i €4, I8 S =B, 5] andel i A) 7S5 R m g5 A AT B dm e, DAtk i i B 2 8
4 gloomy boy MUK . BEAL, UM L2478 2 5 154K -3 (solution seeker) I M4, LT 1452], R
Hi FHF A Cynthia 45 Rebecca PR 7VE, HEET UL RS T B XWANESIETF#HE, HTH
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VARG AN AR, DR AR 5 S e RIS R S U DA R R, IR AL, AT S AR
M FENE . BRI TTAAE—E BRI THRPR a0 B = B 1) 73 15 1 [R] B gl 22 B0 A1)
FAET. ZHFAEFZW ISR, RHEENTAZET/DNHGERZE, EUS5NR, SEEEAR
Btk BUMF LA RIFIRAES R, HAKM SRR MR ITE, EAG T RIEMEZTUE R L
5 A, BHAK-BAGCHR, & NMAESR R

[#(% /Bt 3]——Enabling Language

FOME WA L RR — RS, b AEE IS e ss, BEs s EWUE ARG B
(Considerate)” Fl “ #3434 (Courteous)” W RIE FHHME. BUMHLBEAES), 124 A AP H TaE
Bz s. E, #UWER 24, F1W; What would you say when you want to show compathy? What
expression will you use when you give advice? What would you say when you end the letter of advice? il%%/E
M——FxFfE . 4T RS ——X =M REiphig, P REECHR. WHRgRE, BUTRKX
RPAERR, FFE T S@N——0: ERIEEWE, ATRL2 e @i, Fr, iR R&
MRS H AR, 5] T2 AR SE TS 45 1018 SR, X)L R A EAT 23 HIT . 49140 : How can you
have such a feeling... X—f)EE T “IANZ%i(Considerate)” X —JRN; Youmustdo... X—) =t
T LR (Courteous) 1 1E & HF1E

L% e S8

FEMCFRAT, Wik 22 AR S e SO X B E ) 3, 5 AR FEUE S A N SRR,
PERE S FRIEN .. FifS, UM FEAmiE. BB e, s @ e m
EREFE. BSEMUGEN = K0S ERIIT RS, RIFEZENSERE. ERAHTTH, &
e B, W AR SR S P E, DA A R e . IS, BT S %)
BEEST, M5 T 540 H CIRGTE S RRERAS R A BUSE T IE A . 24 A FE 2 T i )
A H 48 E] How can you have such a feeling... X A)1&, I AXAEH A T8 57 HARESR, &5 7T &S+ “&
Wi Zzfii(Considerate)” X —i8 FHHIE, 1E(E P HNIZZBIMRIAE W, XFEEILNEZEEZ MR E.
B/, %4 B AR KL You must do... IXAJIETHSRAE, WA MM, BUWEFEEIAFEEE, £
A SRR, HAMY B BRA S AR 0 B WUAE B8 & B EIA SN, T BB RER] H i 2508 L o i 225 1)
B, AR AR JE R, B IR TR 4 Re 7y, DAOE R “RBGE S ” B Hbs, AP ERSEEE
B HARRIERS, T T &bl

[#027 Fr Bt 4]——Enabling Structure

FUid i =~ Beginning. Body. Ending DL KB SIENZS, HEBEBEMNSIESM: Tk
TR ——IEXS TR ——4 BT B4 . IR R AEEREENN, ZNE N NG TFIbR
Bl IX W7 THAE T, SRR CE R SR D). BEJE, BUTRRBOR IR A Bein], ki A gk kb
g, DMERREE/ES Y. sl b, BUNFHREI &, k54 8 M8 IR (advice-giver) I
fth, LI/ 4 AR E1EE, 45 gloomy boy 5 —# W IEE, TEREIETES, iEHBR MR
KB A

RISy

FEAR R4 TG B RHIESS , UM =AM X 5 AT B g, I @ SUS rIAESE, JR9bHAE
LI R, kA AR R A B TS I N A AT A, RS AR LS A AR . R, B0 R R B
WRTEE], AR A AR Bk A AR, 1R SRR RAZ M, ISR AR
RIS AR, MRS SR AR, b 2 A SR AR AR . Ak AR AR AR
BLREEESEESE5EME. EREESEAE, 55405, BITib%A N 4 NE1ERA,
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TS .

HHI A — A, EF VAT SRR BN ES,  Z0mAT 5635 Bh 2 A e BUS 1R HESE,
HAES S bR UE RN AG, o e, kAt — P o IE St A
WNZS . HEZERNE F B b HEE G, B ) AR b ik S 1 B b .

3.2.3. VWHAERS: TSR, REBFELR

[F027 F BL 5]——Assess

EAETERUE, FOTIEI—A N G RAREE, NIRRT S B A SER S, BEETE
FPAFVE, AL B AERKIEAT RS K E A, SEFNEROLE 1), Tt 50 SOz A E AT PR
BB, AR TIVPEE RS, BUMEE S, &EfmER RIS SRS

Table 1. Writing assessment form

* 1. BIETMER

Self-review Peer-review Teacher’s review
Persuasive
3P Proper
Objectives P
Practical
Concrete
Ideas
Convincing
Pri SC | Considerate
rinciples Language
Courteous
Structure Cohesive
W5 ]

PO I S VAIE ISR =20, fEHSAAT, FUmEE AR R 5, R E R R E S
PERESE, M)z A B R TT 0, A R8s s A0 S AR R A PR . RIS, SE I PP 5 EUAL R AR ST,
bR P S A R, BN s SR, R LB ZE9].

SR, BUEEIN S, BV BUAAE AL PP AR, OB R R E W, #
DA AP R AT B AR, RIRAD T AL BB TR, DU RR S w2 R DR S 1R g
I HHUT AR G ZH NS A AT TLPPIATY, RBEFR M2 S E SR B2 i 5N, F
FVE, AN R SR, WRAT 23 A¥S S, ERRBLLLAE N A, IFoRtt N2 B AR
NS SRR T SR 2 B

4. 4578

AW T ERGI ST UESE, T T VAR R PR S AR IE “OKEh - (2R - YRR BPRR
Bt REAREMRAESENIT), RIVEES SR SRE, KSIREFRE 0 S rET RE R
YR HEA RNE” BB TS A —2X[10], #E—DIGIE 17 R RELE R el SRR TP RE A . 72
A S m IR SR BEARG S, REME RN A 0 T —— R ARSI, MR e A R,
HONEIBRIE SR G SRR, USREOR A B SRR FEERIATS, HUMAT BIKEE 55 I
S NA SR AR BGES . VIR, BUMEAT Z oy, BhDECE R (B2, BUAH
A2 2 (AR Z2 5k, 77 3 TEAE e rh O8I B AR 3 v B0 B R 75 2255 P8 2 R I S o, JF
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HAm AR 2RI N 75 UL PO bR S A B4 & v ol S AR SR A2 AR SC PRt Dok it X
A BRI E IO A . BRAN, BUTERAE H W #eah i 80T IR B S B4 TAE, AWt Trik
SN, I R 7 T RN e T S B AR A SR, HIRR R AR H
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