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Abstract

This study investigates the effectiveness of the multimodal lexical chunk teaching approach in sen-
ior high school English writing instruction. Guided by the General Senior High School English
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Curriculum Standards, it addresses the problems of weak lexical chunk awareness and monotonous
discourse presentation in students’ writing. A 16-week quasi-experiment was conducted with 80
students from two parallel classes in the second grade of a certain high school in Wuhu. The exper-
imental class received multimodal lexical chunk instruction (integrating videos, images, mind maps,
etc.), while the control class was taught using the traditional PWP (Pre-writing, While-writing, Post-
writing) approach. Data were collected via questionnaires, writing tests and interviews, and ana-
lyzed using SPSS 26.0. The results indicate that the multimodal lexical chunk approach significantly
enhances students’ writing attitudes, lexical chunk use frequency and writing scores, with the most
prominent improvement observed in low-proficiency students.

Keywords

Multimodality, Lexical Chunks, Senior High School English Writing, Teaching Experiment

Copyright © 2026 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5|8

FAER B RN R R B E AR, REEFEE S SA BRI EEAD. (s
HHYEEIRFEARAE(2017 £ERR 2020 FEAZ1T)) [1ERIEEST P8 7R A B R, JR@Es iz i, #t—
B RN, 3 s R AR BEAR A DI R0 R SRR ). IRANE R N AR IR HL S SRR R (1
TR, MNEFERFAREZEMEN, Al TAEREEER 20— EFARHE 28 46 FH A 78 75
e, SBUEFASEIDNA L. FAMBRIERE . BRA R EIZ MR 1. 500 PWP BUEmi U =G
MRS E R, MU RSOOR A B S AE . (B E N THIE S AL, BRI ICE S
B IRt XS, $RTHE S A SHE Y. [, ARSI 20N EEE RS YA 2 RS
5523, BEETHEIAMNIE . Hil, BHRESENHT R IHESERSHER D, =
SRR 22 A M ) 22 A i o Ak, AT 2580 2B 5B S &, R Hod s p B S (E
BIRZE, R 9 TE S AR BUE R PRI SR T R .

2. XEkEER

CESHAR TSR, B0 EHETELES. BR. AE. FHESMT S 5HER
W AZ 5 REME X2, FAEBEDER, B ZMA TR B 552 2R, &
R DR IZHTT N TH T, ZHETBAOIESLREA SO 5215 5 A A BRI 58kt 3]. [
I, ZRSREW PRGN TAT, AP R 4], NS, B RGHH ZHSTEE T HERLN
MFHMEREAS], i 7SR FES R BTRIN. fE RS YU, W R S HeAE, e
ZIRSIRG AR RART A AE R B SRCHIVE B 4ERe o] ERRMEE B, MHAAME T
X ER FIR AT RS R E A TR M EIHT,  WRh SR 71 5001 b 20b 1B BHIRSR 7 R SEIN T3,
IS8R ZR 1 FEBEG AR IR N il 2 2R A LU S 2 RACHUE R BR AR . IRUEHT USR], RS
FUARE G HERT A RIS 1, SRR .

TP B O SO RIEEEL BAT P R A A I AR5 i 2w 542 9],  HEAUHELE T RESRTIHE
= i RN L S OB R [10]. I 2 R TR 2R 51812, TESEmT 7T HAA mn T

DOI: 10.12677/ces.2026.142132 345 ClE e E= R


https://doi.org/10.12677/ces.2026.142132
http://creativecommons.org/licenses/by/4.0/

WU, SRR R TR 2 I L8[ 1], ENHZET, W0 S0 S, — A 318
FOCHE ARG IME R AL 5T R 12]; RIFEE SN, B4 S E) SIEREEERRE,
PSR AN SUR 522 I BHL 13 BRI S, TR0 1E B S B AR 12 I A B S BRI S
iz g

3. AR

3.1. AREE

AT ST AE [ LA [ L

2 2R TR R BA IR U TR v vh 2R R ST 5 AR AR L 45 SR

e = ZITERE I R AR B AR TR H A AR 2

W= ZINARER RTINS ERS? HAAREEACT(E F s AR R 5 A7 2

(=N
=%

3.2. fARAR

R FE T i AN TATEEL 80 B A NI AT R, HASZIRHE 40 N, $EHIPE 40 N S
H @ S VR AN o) 5 AR, WPEEAAE SRS, IBYERAE ). BESES TR EZRp>
0.05), B&Sbnltbit. AMRIESZIG HA Rk, WEEH A — A 20T R, ZFENA . RN 2 R — 3
33. fixIA
33.1. EERE

2% Youngjoo Yi ZE[ 14| ME W, 456 H MR THRIABEREZNE, BF5ESE. Hhd
A EHE . SUESIRIUANYERE, F 20 8, ndE | R. &K, 193 Cronbach’s o 2EN 0.881,
KMO 5 0.818, EA RIFFMERE . SLWHTE & KR, FCE RS 100%.

Table 1. Structure of questionnaire
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Table 2. Application process of multimodal lexical chunk teaching approach in writing
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Table 3. Comparison of pre- and post-test writing scores between experimental class and control class
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Table 4. Comparison of the writing test results at different groups in experimental class
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