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Abstract

In response to the prevalent phenomenon of “audience absence” in senior high school students’
English practical writing, this paper, based on a review of the theoretical connotations and ped-
agogical value of audience awareness and drawing on the process writing approach and relevant
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empirical studies, constructs a “Four-Stage Cycle” teaching model. The model comprises four closely
linked phases: context analysis, sample text diagnosis, language borrowing, and multi-dimensional
evaluation, transforming audience awareness from an abstract concept into operational, observa-
ble, and assessable teaching practices. Theoretically, the model inherits and develops the process
writing approach, systematically integrating audience perspective into the “diagnosis” and “evalu-
ation” stages. Additionally, this paper discusses the model’s adaptability under different instruc-
tional conditions and its potential limitations, aiming to provide a replicable reference for system-
atically integrating audience awareness into classroom instruction.
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1. 518

EHBRBERE S S LRI G, & (il s b s I REAR (2017 4EhR 2020 F21T))
B EOREZCE T HIZ ORI 1] R SCEE, 1ENE R IEEHE SIVHR RIGCHEH B 7, HA R
JETER “ONHRE H B THRRRE N REAT R RIAChR” o SR, ALY R B R R S E A, — A
R EH w2 FAEGEER THRFEENRICS DR RMAEEN, A H—EiEX 7
BN W AR EM R HFR s TG WM A I B HRE 2], REWFIUIRH, 4
AR BAAAEN BT T2 ME TR ETEMEZM S SiMRELABUZ S “ B FH 2R SRE1E.
HWFETERSERFEZRET B (linguistic product) FIvHERGTE, AN 2L T %1% %07 &
) “ZZBRidFE” (communicative process), JLHZFEHNT “EFE 7 X— % OERMFE3].

(3 v T PRAEARAE(2017 #FRR 2020 AEA21T)) (BLRRIAR CURARD )IAWRIR Y, AN “MRIAESE
brdg & ) IE SRR AT HRET R 5 2 Brnt RIS IR &, i E ER R, BEsZuiE S EA”
e “ARPWERIERERZ O, AR IRMIERMZAES” [1]. ZREEBFESFHMN “SXa)T7 [
CHMZI” WIRZER R, e BIR” IER I R A AR O BCEINT . IR R, BRE
I FFAEREEM N — P BTN, —F S E A WIS R AT B i A .

WTAER, —ZRFUMAT 7o S & BRI R M R T 4 TR A S, WS ek, e, |
TEEEE, (HEA Fh=Z — D RGME. ATEB A ABAERS AR S LRERs, i
—ANEH TSR ISER A SCEER) DU AR ZUAAR R, FER IR ARIE . BRI . A R SO
FEJRBREAT RGEEE, DAY TRAE 24 11 5 VR 200 N S SR ) S vl AT 1) B A%

2. EEEREILARSHFMNE
2.1. EEEIAWZHIBIRAE

3 F iR (Reader Awareness)ie — MRllG TIERS . SEFA G IBHEMEAME . HPT M
A RS B A R A JE T B A
MRS NE, ERIEEESIEN M E — RIVFHMER NG S5, 3 2.
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1) SR B IR i, ST R, SIEERRARGMA. K. FENE.

2) FoREFAE: DR M RFOR, BT RAGRZE . B AT LR .

3) NFURFIE: SRR TN R . BRARAE I ST BEAF A K B AR FRRS -

MEZEREE, EIEE AR SIER (A R B Wi FFELET I “B BB (reader
simulation) W ERVE B. B:E AGRE R INH %S, ERASELREN “RIES5H” 8 “HKFAEY
E7 (4] AFEREAWPBEE RN RIS, e ag? 7 “HARXAET, thaERpE
WA EE? 7 “PARPLIE S, AR E NS ? 7 R N ALEX R R R B E 1 AP A R

FERN I SCEARR R ST, e RO AAARSME N = m I B 4EE[5], W% 1 P

Table 1. Specific manifestation dimensions of reader awareness in practical writing

1. MAXEEPIRERRN R FIEE
i3 A% L 7] ViRicE 32 PR

G A A A T 5 2 LY
ke FPf? REEE. MK, BE?  RMAK. AEXERT;
(Content) HEMARREREETEHNY #BRLREE; EATERDY.
Fef? RA&ETCH. MK B2

ZAZ MR« GRS
HAKAIL KRR, BEKES
T TR A N -

[ WA FERTEGREEE SIWACEYIIARAL, Wi xR RSN
. MRALGERK? REFAE. MITAGZ; (8 HZ=B0E . “You should...” 4 1Y),

(Language) 3 wo e it B ] 4 X AR B SR 2 17 A A [
oy RARGROIRREET RS BRI, B (RS, R
(Strooturey  TOE ATSLERRAGRE? R - ;B0 OB, R )T
B 7 7 3 B S B S fE .,

22, BFREERANEFENE

ERP B SEH P E IR AR E RN, BA 2 ERTE:

1) #FHE S s A SAEHENE: 92 0a 7B, HAB S ERR MM “ IR a) 5 5
Gp7 BEARSR CHRELR] AN AR IS R XA EATE Y o X BRI S A R E S (register) s 154 (style)
1% 1% (4% (emotional connotation) IR /215 & HIRAT ESIRFE MM, NIMSLHN “1EF B 2 “9ES
BY)” WRER, X IR CRFR) BT aii B FH BE A% 0 (6]

2) KIEGmM B4 ZHMER ) HEEIREREEE RS “MMAREE” (perspective-taking)fit /7,
RUREaZ Bk B3RO, s fE M AN B3 B IEE e)d iX — i R AR B i 2 — AN B AR BRI TN A& SN[ 7]
[FI, 97 ik o T3, A RAUNE BT ImIE . 928, Fp AR, X ORIARE 1204
ZRG . TR EE S B RE 7 DL F B A R

3) WKAEKEEMIE NIEWRE): HEMEARSHRE NS — A E L 08 E FE U B 5 AT AT
EAEEN—IRALI . BOTT 0 RN, A2 —0 B A B8 A ASiEs) . FAN TUk. 16
R R HUBA BARR) M7, BRI RAREM TR, AR NES S
[8].

4) FHE N EIRNYIP S (£S5 S NE KBS E R RS RS EF, HEERAR
Mok 5] A BB =R BN, ERRTE SRR, Ty e S SO b 5O SR ? X R0 A
7 2 55 T P8 SUARBURE B AN 0 A AE BB T L A
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3. IARKIRESES

FTIARTTT, AT B R IR SR rT B S N DU R ISR SR, N Ja SR Bl
TSR LS IR,

1) HER/ R B IR AT Y, M “EE R o HUMEIL IR 515, B W R
EEERAWMMA . SERIARA A R4, ATTASL 4 SO SRR A YA B 8 10 SR T 14

2) EEAZWIH B A A MR SR (SRR s B BEAT B LA 127 o Sl pr S0 ]
RN, AR S, SRR “ B AR SRR AN 2 S5 ANE, AT S5 B WA Esct s 1] o

3) BRUARTIB B RBOIFWHEIESC, 58 “EFH” 5 SO, S ISR s i s R 1 ) A i
TESEHUAG AR RS M7 N BAR B AR R BAS it AT R T F

4) VRSB B SRR RRATEI bR E, FRIT R Z PRI (B BV R R EN
NSO RS, BRI E S e E 2 A R DA IR s LA L A B A1 o

4. “HMHTER” FFRREAEE
4.1. ERAPEXEN

“DUBNMIEAR” B SN I SCS R R 0IRT, Bt 1IN S E AT RIBT B I ST — 113
CWi—iEF iS22 uith. Wik 1 pR.

EERIREFY
“TREER” BpER

MR BRARS B ZRRizHS B=FER ERXRE B £S5
HEER EEUARA EEURE EERBRRL

BRI DU BCRAEEPIR, MIGSURRTHIR, S0, e S 502 TP, FHEEISARDT,
WHE. B RE R RT WHRN CHERE" HRR S

Figure 1. Four-stage cyclic teaching model for the cultivation of reader awareness

B 1. EEEIREREN “HNESR HFEERX

AR ST AL AA AR SIS R G 8 B 2 S L R SRR ) s 383 o AU SRR PRI STAS
ML iy BER B R SCI2 s A BRI B2 23 dne] P AU O 5 Mg o il R 5 A6 %) il
2 TP AN A AL B ORI S AR 55 R S

4.2. EMBRNRMIEERSHFIRE

4.2.1. B—ME: BERT—WE EEER”
FUTAEZEIEIEGE, 5] 554 NAZhs B R E R AR R AT H . %O TR M
CH =
WEAES ? HiE? (WSS 558 94
BT R A RZR? CHIBNERFRE 515 R )
EAEH R AT (e AR S 5 B E)
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XL e, RS R g A EAR T, R R E A S R [ e AR R - B - O
- B ML bRH b X BB B e BN M B BT SR, R8T R
SRARPETT PR -

42.2. FIME: FIsH—EEMARA

TR SERAIRR S, ZOMIEI T BRI AT B BOl T “IRIKSHT” o MM BIAZ O B0 5k
WA BT 5 O HRLG”

1) Ll “HRTZ” . BIBLERR, & CWRRZEE, REEAEAREMam? 7 5] 5%
A RS SR ATHRAELL .

2) e “lERAL” . RIEREEA, 2 “WREREE, REGRDXREE? 7 5| 5%4E
HFEIE], k. T REEER,

3) B “IEARY” - BREAEMEEIEMERIE, IR “UURIRENTT, RS R E EiR R g 4?7
5l A 2R I ERIA.

W — RIXFERIWT, BOTEHRE “ B EE BN A — NIRRT <8
RICRB)” o SAELE “Pyisi - RIF X - 5 H 87 I fed, SEHBWE T KT “IPAR” « “5%
BAERT o CMHERIERY AOARHE. RN “HidEn” B BRIV KRR, RO
HOT H 1 S S AE U 9].

4.2.3. B=HE: BEEE—EE 2EREE” BERXR
BRENEPE R, WEERE “RRZELT? 7 MG 5N BOTNIREURIERILTS 76308
BT PE, 5l AR RN LA B B ARINARIE, AT R, Wk 2 Fior.
Table 2. Classification and functional analysis of reader-friendly language scaffolds
T2 EERFER BEXRSESEST
ThaeZal a3 ) BH R PSR 2775

i/ “Would you please...” 5Eiif)

i . N 1 3R 35 Bh Bl 8 13
:’l\l/;ngl:g/:%;:)lﬁasigwe us some R, e A R, T Eﬁlﬁ SR BB 3

LB AL, R, e

“Could you...” tt “Canyou...”
B, E, RIEALFE R

v decide a date at “at your convenience” iR ER T 45
e oo oA QYO gy, AAEEEE I, Bk T, B
' PE IR P2 ] Re .

Could you spare some time to...?

25 TAEA
. M “please” #L31, I3y L2 1 (1
Please let me know which AT, AR A, T zgﬁﬁ%fﬁfu sYEiab 7
platform you will be using. ol o
H o
It will be ereat if vou could REFUES, “It will be great if...” FRiA FIR AT BN AR R
Feak ki £ Y TRANE RIS, AR TRAE Y B4 JRE.
St Looking forward to your reply WHERE, REBRR. KRR,  REEMBERALER LSS
‘ TR URSEbE VS LTI o
I understand quite well thatyou — ELEZKNIFEREH RIS, @HEK . ey S A B TS
sy O s, R, o AT
7~ 1R

sy Lm sure your participation Wil y e et gty 115 AU A0 T

make this activity a more ok S 4 -
ake this aetiy SUREI . B

B REHERE .
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PG| AW MR E) T, JRHE N ARXBEEEL? 7 . B, SRR S
ERH TR . X RSB 7 U R B R KRR B, S EAMUTE T A4
GFEEE RO, EERE T IES LA

424. BB STIEN—iEERIRPIL

S IR ARTE TR AR, TR DU MR (B 51 $E110). AT BRI BT T
WAL VEORAE " JFSEHE B T

1) BRIESEEE: JUTHRI 4 RS IRR S SIS AL R IFRARARAE, UM IR R
PR R, RN, . SRR, SRR WAL DI <SR, N B b
et RSB AT A" ), 0 R RIROLTE 3)0 BN ARA B R YO B LR
B3] SEUA L

Table 3. Teacher-student co-constructed writing evaluation scale based on reader awareness

3. IMEHENETEERRNEETNESR

AR b EYE EEECS E
1 PG O B R &I ) 22E) U W, T e

s 2. BIESREIM N AR, B8, BEibSrE R A E B A 4
B4

3. kR S BE N A EEAEOC, B,

4. W], SFESEERIEN . B8, T

5. BIREEEMAR AR AL &I K.
6. M TR A RIEBIFAIE R

55 5185 (W Could you...? Would you please...?).

7. FHAWERG . 94k, AL T R A S E SR

(1 at your convenience)s

8. ByEiXEHE, 1EN Jim, PURPIWE, WHE,
I BARIE R BAZMAT A T

RRCR

2) BEH MOV AR LR AR 1S AT VR B, AREE BRI AR A I AL 3
GUURTT, FRaE H BARMEEGE . PPONESIE A AR R, BRI 5 S B A BT AR 2
FE, AR BT 5

43. BEASTREEZNBREASERXA

RS RARIE S AT R B M. AN B KSR AR BRI
o SR, Mgl R MRk EE MRS B S BTG 5 3CRMuE, X “i” X —SMBERMEA
XA IR, S id s BRI % 8 “Prir” A5,

“VUBMEIA " A e AR RE S A RVA R AR SR A0 |, SEBL T DU RS B

£ W B RGEGINEFE A RSB R AR, AR f R S
POARSS:, b2 A DL B Al ocAs, ABAETZ . EEEVL, RS “EHEAL” W, K&
B PP i 1T B BB U RS O

fE TN TS A sl B ARG PP T2, AR R I g M
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M “HbrE” B EsR, M ARE S AZhs B s EaR s, SRRt Al E .

TR« RORREN” MBI AN B S “iEmg” It AWEHTHIEE 2 25
B B 25 5 e R, E R IR AR M AR AL . X — S Ed S RERIE A
PEIERE I, KT 7 B IS BT

Pk, PUBHMEAE AT AR R SRR A, MR “Ses g MRS Rgrhie.

5. BXMEIRS M AKRE

TESTBRECE T, RFPIIL. SRS RIS KT 2 Rk, ST T MR A 7 P A R
H 9277 5%
5.1. KIEERSH THEE

“HISCZ W S P 2~3 MR AT R(BE AR, BRI 2
“HOEIE” TERANHNIEA A (B 4~6 N), AR, NI R,
TN ER AT AN 3~4 MLOIRIFANN A BN HASARME. BEEEM), BTN ERE.

5.2. TRIB{FESRBNTE

B B OO A AE S5 (W8 . LRI S0): W5 o Pt AR B 7 I g s —
Fi R TR EE B RIE, ATy “RSINESIEZ” , ARNAEI A e, 5o B,

BEH AR L TS (WE WD) W51 20 M o B AN R B R G (R . Kk 22
), ISRl Bk o Tl E v Rk 2 £ ol oK.

B R AL ST: TR A 2~3 BT ik 132 S (1B & BUR g AR AR IE I & R A 1K),
iSRRI B B R S N A .

53. TEFEKETHERUEE

RACH 4 fE IS S W BERHCE 4 & A BB 1A 838 RSB B N 7
iz G RAEER SN PP ERATEM RSB .

FACP S T LT SRR, TR S I B SCICIE RS, PR A TR
SREVFIR AR B R, B3R AR UL LS 07 5 mIn e B R 2 R S5 R B rfi . R ).

LA bAR i s R, DU RO AR B RRE, T2 — S R HIHESL . BT AR 4 s bn 26 A 16 45
SE R S B 70 RN HAZ O SR ——RIFE SR HEA M B B BORFERIB IR “ 18 S W SN

6. HERAHBERRS XN

AR AR A FE A A AR, AR

1) XEUNG|FRE S ZORBR . “BISC2 7 PR 75 ZEBUM PR R 4 O S A B i, B
FHUMTT REXE LLEAR 552 SRR . . T T L s R S e, (BT ; FER I hnss “i8
M7 LI k.

2) I IA] AR v = e B S DU B i A 7 BRI TR (2 60 238, 7E 3 R 40~45 73 R B ] GET [
AEILEIATT . UL WIPR PR URIN R — IR SE RIS ST + G2, RN RIS EE + £
Joit), Bt “IEEEET SREBNRS S

3) AN SO R RE B 22 5 6 T 133 SR O B AR 2 Je AR 55, B R SR AR (I o —
B AR ELVTI [ E ) AT REANIENE D) o B QIR SCARIE SR i, SR < MR WL B <o
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SR S5 R,
4) BATOEKCE 2RI 1016 S A P, ST B S W BT A 7 4 R
EE R, M CSRE ATV g A BT B T B A AR . AL HOT R S5 31 5,
FRAL > B AR SR R AR/ RR),  FHAE HLPPRT SR HE PR RS
IR IR ST IX S R R, A B T HORE . A RtE AR, mapyumE .
7. GG

EHERIRMEER, Emrhdal SRR NRIRAALE AR SR A (G —BR . A SCIER P RR
HISWIR S HAME MR B, BEEIUA RN, WE T “PURE” Beatia. i an T8 5
BHFEE, KBS SARN, KIEIESEELIREREAL, K&l 2 it Wb, TR
— B EERRE, SRR TR SIRE, RSB SRR S A
RGNERIN R FIRF oIk AN, AR 7z Qe R AR T 1A S S B E R PR, DU
N—EBITSRBERA . WTRIEZ%

RJIARFAT, BAEBEAR R AE T RERE 2 1) Ui a)” , MAE T AT “SERZ K
BPETHEN T A BRI AR T AR, O IR AN ESR ) B R AT R, SR A
RERRINZRST, T2 — 3 78 B BRI G TR ARG A EE, B BIFE M B S S FiRE,
R ORI IR N — R B BT IR, Frc DU, TR, 2aHla HEsinE, EW
REZRE S S NMEREIR R R, HIESIGEERAIEM N 2B E AR,

SE K
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