Creative Education Studies SF#E HHI 5T, 2026, 14(7), 114-125 Hans i
Published Online July 2026 in Hans. https://www.hanspub.org/journal/ces
https://doi.org/10.12677/ces.2026.147497

TERENRGR RN FiRTIBIERWE
3

k%S
HIMKFEE =, LA M

&

Weks H . 20264F5 190 FHER: 20264F7H6H; KA HH: 202647 16H

H E

ARANTE IR BERES) T HERSEFANNE, FANIBRZIRME THHI TR, R, HE
RNEREREERPNER SMEMBEETIRSRERR, EEIGERF. MSSZTEULTTAA
REETHNFENRE. BTHERENRGHER, AFARLCREATEH TR EER, GEER5A
. HREER. JITESH. BREXE. BESTTINGU RSN, WEMES RS
BB DL RS ST 3R . WS SRAESR AT 8RR, BT FRE— 2P B0 TSRO IEARAR, SRR
Hi CREATE-Litefi fLiR 4. it XRZKR BIERH, R THERKBITHIH R REEFTHRPHISA.
BH5iR Y, CREATEAEZRAEMS NS ] F MBS AN ISR, STRHFRF AT, ARER
AERTHREH HER A 5 KRS E.

Xiid

HERSE, ERANTER, RriE1LE, BRENABHER

An Educational Prompt Framework Based
on Complex Adaptive Systems Theory

Yalu Tang

School of Education, Soochow University, Suzhou Jiangsu

Received: May 19, 2026; accepted: July 6, 2026; published: July 16, 2026

Abstract

The rapid development of generative artificial intelligence (GenAl) has stimulated growing interest
in educational prompting and created new opportunities for human-Al collaborative learning. How-
ever, existing prompting frameworks can generally be categorized as either general structural
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frameworks or pedagogically task-oriented frameworks, both of which exhibit limitations in sup-
porting learning processes, dynamic human-Al interaction, and metacognitive development. Draw-
ing on Complex Adaptive Systems (CAS) theory, this study proposes the CREATE framework for edu-
cational prompting, which consists of six interconnected modules: Context and Role, Request and
Target, Execution and Parameters, Adaptation and Interaction, Thinking and Metacognition, and
Evaluation and Output. Together, these modules establish a human-AI collaborative learning cycle
spanning task initiation, interaction, reflection, and evaluation. To enhance practical applicability,
the study further develops a modular prompting template and introduces CREATE-Lite, a simplified
version for novice users. A literature review writing scenario is employed to illustrate the opera-
tional mechanism and educational application of the framework. The findings suggest that the CRE-
ATE framework provides a structured scaffold for human-Al interaction, facilitating dynamic feed-
back, metacognitive regulation, and deeper learning. This study offers both theoretical insights and
practical guidance for educational prompt design in the era of generative Al
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1. 5|8

A 0N I % B (Generative Artificial Intelligence, GAI)IE M “HiBh T H” BB N A& RN HAE
T N EAREE ", HIRERA C BN E R RN R & (1] (ZE mEE RN E (2024—
2035 ) ) WA HATIE N TEBREE KA, B ITPRE 7 A KIEINHIRIE(2]. SR, GAL
HE W RERIOTAE B KR . FE B N LR B SPLEREAER “CUGRRBiEiE” (3], 1 (Prompt) £
T BRI A 0. GAL AR RO HRoE T Hm FEROBR & Ui, A B2 RS siB &, 5
FEEAR A L) BUN R R R A R, TR 2B RIR . BT A O R Tl W
B IR TEHESE DAZ 88 AR a8 Be VB ReAEBE A W A [l T3 A48 2 vu . DA HE 2835 30 A7 75 A8 H. 2%
AL B EVEETTA RSE R E . SRR, T “HE” 5 “HARM” fEIR, SBULSE LN
PR TE TARME DA ROE BB W AR 55 2 Ve 5 25 ) 3 22 ek 4]

FET b, AR E SIS Z0E R R G(CAS)HIRIE N EIR LA, @ik R RiE TR F S
HH, WEHHASMW RS EE RN B RNENESE, RS HTANLBCE R R RIBE A R
RN TR REEE R A IR B R A4 — 8 A IR R ) 5 SC AT E IR T B R S 1 .

2. ETFKESEENBERTETRULE B AR
21 BRENEASEMER

TERRE S A PO RS R, $EniE TREMNUT SN IR BhEE, W OER AR R
SRR A RGBT, FRiB AN EEREN TR, PR EE T ASHMES I, Fahtld
EHMMEERR 5], )5, FoRIBRBEREAR R, AP EEmA B3 RES b sian 4 5] S 58 55
[6]o IXPhHE/R F BEUE B AE T ZRF By AL TR & SRR, & T 45 7 AU i AT 55
HIELEE R MIRRNE BT 5, IR BTG ). (AR EEmE K. METSZ RN
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Tt PRIETTIR MEREAR RS B B R B D REASEOR, BRSNS RSB, LR B AT 55
WA EAR A, R SRS BT [7]. XA BT 30 IR AR AE 5 3 253t SR AL (17 1] o
WiE 5B S 2R, RIS EEN .

IR 1 B AL R AR R IO MRS T 5K 3h 14 fi] SR ARAR OB AT I I B R SORBIEAT RS54
Ao X HAERNAERRIER IR 7 BORSE, ANEE 307 H s Sl EEmis i, 519
PRI A ST B2 AR 55 BB S

2.2. I5SPRME BHERTIIREMER

G Instruct GPT HIHEH DA ST N R A A A0 52 =) (RLHF) I RS [8], $& 718 M UR A AT 2%
HEAT HER B B JE AR AT 55 BAT I B X — AR S R R W i . H—, 54 L5 RLHF
g4 BERTE THRALEN HAE SR MRS, ZREEERKERN “484 - BIZ” BdExT BTl
SRR EHAT R R, RO TR AR FEAR FANE S R R S N B AT SRR TR /I [9]. H =, B4
HEPLRINPR Y, BAUF M@ SN iE R B R T , IBP R RHEED R, A ROk H 2 D

[10]. EHML, FERIEFFIE N FIDAT S AN BN Z DTS, T RUT S5 B AN S5 A AL 3R s 1B 4R TE .

XA RPN TE N BRI A R A B SR BT . BB EMERE, X2l
REMEMN) “SCREABE” mERE, #HEEETEDNIRG] 55 18 R B

23. BReBHRES ARG U ENERH R

BEA IL AT B SRR aR, JUHURYE RLHF T AR 58 K 3R S 18RRI 2 )5, $enil TR
GO B — WP UEREIBR G, o) B Be b S R Ty . EIRR IR R BIE =M B, W R G Sk
FE G R SR I SR PR, KT & BALE A 2838 L & M 8 S5 AT 3RS J1 I e AR

X PR NG R E B IIE AN 7T . Ho—, WA EEIE R Re M g 11], BRI
FORE W K E SRR M EAsE, (AEZME, R E AR HE RN RGN EmE &K, T
BB R8T FIR AT ARG IR e . X PR IR FE I A AU AN B SRS “ YaFESE N7, R ILAGRE
ELF—FE “BENITH” , AHAERE, AR0M OB BOME R G B Rer) Ok, 1z i )
) 2 B BRI AN A R [12]. H =, A SaEZTNHIRGIN . R RIER s — DR A T Yk
MUt AT TR GRS, Mg “Ra - HEFE - 4737 BEHAHEBENESE[13], 125 AR A R |
WA B I EN AR BT, HEENPRR NERASTE A M sha 4 st . R, B3R TRE[14] 0 Blbs &
EHRNERIT NN T FSE AP A Z R TS A R A8 &, X F P 5 42
BHESS HAr 5P libndt, BERRIN] B 33 R IR o PR IR R o Som il b B e AR e Sy vl B A
B, bREERR TREBAN TRIHERLS IR B . b5, Tsimpoukelli %8 A[151 #2752
FOAR I E G N T SOAR A ARE S RS T SRR, B EREMEEEEN S AL
Wikt KERUEDCHOR + BB + S5 + M2 BESMmANRH, R0 2R N B2 B

2.4. MBIEF AR EEH KR

AT, FENCRREN 7ETARAAGARENBEIRRERESE. H&HH RRIEHERAE SRR
Rt T @ HE MR . AT, BOF SRR TEAE SR B it 45 A B A SR S D e 1 Y

HEZEPIE

2.4.1. BRSHRES
I S5 R TR ZE R R e SR AL LI . M e Bt R AL, BAERGMEHE SHURE R
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FORBHESE, XITTRA A RENS A i PRI T IR AEZ . B8, Giray $2HIY ICIO HESE[16]H &1
A HRL WMAERHIYER, BT S EYE . fEIEIER b, BSBRRAESE H ) CORE HEZY(3)
RS Afr. MOSREING S, EEERESHRE, MARRN RS R SRS
CRISPE HEZR[17] BNk AR S5 HAT 518 5 RS20, U59RE M TIEAAE S5, AEEE IR = A A
/o BEMGIN TRIZ Big—— Mk T RESORE IR, RIRiEm Mm@ S REMLE0HTT ik
Zify, R T TIE $RoniHHESE[18]. JRT, IXSRHELEAE NI B 28 B A 58 5 4 sl T BE AR A .
I ATIAF AL — 5 SR PR

2.4.2. HFIEESEBIES

U Re S 1 BUHE SN B N R 37 S AR B AR S . MR AR T R BIEE B RFAE[19]. B
15 B R A 201258 HAA S 5o N IR RS o BT TAS T2 00 (0 X AR AR, T o N AR 2 2 TR 11 5
TR, RS E SR e B bR, Gt v B s R T SRR, BEWE R, EAOh
MR 45 T4 S M o SR T IX S HE SR B = MmO T2 450, DR ol DAAE AR [F) 2 R sk o 3 b B
FH . SIER, SO0 AR R MO AESE, 40 FOKE MEZE[21], @M% ) #mEg . #R
BT 52 ) B AR AR SEIL A A SR, SR TR I SaE i, (B SGTE s E Z R RGE T 1)
SRR, B b A TR B

3. EREN RS THREREIGIRT
3.1. CAS BR AR TERITHHMHRESROMSRR

AN T RESCRF FIIBE IRRiIE T, AR RS IE . BUTS5 N TR 8 AR —Fhogr 2
BN R 22 I WL DL, A SR IE AR (it AU ZORIE SR R 4R 4L, T 2 n
SCRFURAAT R A TR A i DA B S LA R S A S5 0 2 1

FERZFX LA RET, CABFERAEE REROHE 7 HERR, EEMREAE AL
BREIAEL N AR ANAE R 54— g JRBR o ASHFFE I N 205 « 8 23R I R IR 1E B R 48 (CAS)
Bit. ZHIREIE RE ., ARLME. SREE. REhAER ORI, RGEHUERE 1 AR A RS ) SR BT
N[22]. FEABUBFERIZE S, SRR E . 25 4 RN TR BRI S 8 — sl & M &
gt B TS AE L, CAS BURAEMMTIXA 2 LA AR MRS T AL, I H Ry B T3

H5E, SOAGHUA PR 05 R 1S 2 SRR B 51 e OB 1 L AT RE KT RS, HA O AE T
I 51 3 B2 21 SEEL KIS Ry B ST S8 AT 55 IO RE I BRAE[23]. #E IR A BE | b
BRI LU B A5 Bet, 5O TR Y B SR - RERTE - SRR B R B
M — Bk SR, SCHEHNG T B HUM B 3] THEX 2 S FH I A SR R, AT R — R o
A MSCFFHESE, XA RN TR REIABE T4 it 2R W S MBI AN IR MR 1A R

Hk, @ ESCGAONFIRIFAR %52, TR e BRI 5 il 200 2 54 2 B ah B s @
[24]. HATKEHHE SR E BT AR IATEE Q1B M P DU R R, Ho B S E 3 OB &
MfE 5 M ESEM R RS . AR, B ESCEZ RE A I EHEMAI AR E MR, 52234
U5 N TR GE =75 Z AR sEh A LR, UL RGNS AL LABHE, 52 RGVE AR
HEZE

RO G EAR SR R AIRAE R AL A RS i IR AR, S ST AR B — R AR AL KRS
T RE[25]0 AN T BE R DU R S S AL G AR i o “ 24513 - Ui - NTERE” N2
EARER A EXHEE R 3 ERERE AR S, T ERZ AR B R BEA . A2
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LRGP R R, HEDUARRE A QN DR RERAE T AR LAk R ABL B R o

HHZT, CAS FLRWARG I Bl #Fe: B g, i M Sl AL, JREse Bl i
FEAEBI R GAT R G NENEE R . IX AR IEENES R, AR AL S TR IR B BRRFAE, S AE RGN T
BRI TN A S R = 2 . CAS BRI RS 2 M AR M F AR R, FARZ a8
RS A RS E N AT A S T8, RETEREARIRIENER RS . BEHF PR H .
FUMS N TR GE TN BA B EMERATa k. =F il 3R 5 AW G B B IERIE I E A A
FNEER, A5 S IR RO IR B TE . AR S TG R R -

5O BB R SRR L A ORI M L HEENE TR SR ANE, CAS Hik
BE— 0 ORVE R G BT TR T A e R S s B P RS, DA R R % 5 30 5 AN R AE A2 L R v B
R FEA AR AN TR REMEL T, 222038 0 REERGA . N R RE A BBt N 24 DAL i 30 TS
BRET AW, BRI AR B EAE, TR E AR Pl . XAMFIES CAS Hlig
Prom i fE R Al ARZEANH B S S R

Ik, EAR SO A AR L M 3 S S BRI T BR 2 RE W N B P il TR 2 A
HHOGUEH  F B A T2 050 RF . ROCE MBI I 4R, AN 2 DA T e A N
RESCRF P B AR ERSISEAL . AN RS IR N GEY N R G REAEM fa R 2. BUE A
THRBEZFRFEL B BIASEN S R RIS [HUk, ASHT 7L CAS EiR{Ey CREATE #
B IORTEHER M A BV LA, R4 e 80 3R iE S B (A O LR S et R . L 1.

Table 1. A comparison of the applicability of CAS theory and related educational theories in educational prompt design
1. CAS B SHEXH BB AR FRMERITHAERMER

‘ ‘ e XERR AIABUREM
Hib BLTLA MERREGHER R
, LE SR RS G L TR,
iiﬁ*ﬁ 1% SRR AT AR R Ty T ) ;ﬁﬁﬁgﬁgﬂg;g* S LA AL [
SIS B RS 5 2 A R
RHEX I HERIAT SRR, o e S LA,
R EHEMMNEY AR IR = buyic ﬁ% -
sy TIVERSCII Y SRERIBIIA R, ST GRREI4 1 AL Z I RIS, ShEs:
3oL o A R, EARE T RS AR 2

ERRLSTRUES >N
BREM 7). RITSENIER
RGE® IHBWHRSR,

AT N

FORIBEAMU A BRI A B AR R HUN BB R R,
£, BRSCRFENA TR, B8 5 AL ZIBRIRB IER. DRy T R
AL JTANRIEE SRFELAL i IE] SRS AR B HESE

M 1 ATBVEH, SCARRECEAG . A T SO I IR SRR ) BN ) SRR RR A S B
ARSI N E PRE R T EE R AR, XS K2 A T2 ) R R e S — (T
ML R G R A AN TR REIAEE T 5213 . BUN S N LR RFFSE Rt s B S RS E
Zd R MBS, HRENRGEHEBAMOGEFARFM E KRR, FHimi RAE0EL IR R 1)
TR ARSI ILERFE . AR RGUN TR RE SR N IR SNBSS AR ER— R E RS
AR, HiEr@E5EMENRGENEARERERE . Wik, AU ERE 8GN KA IR
N CREATE % & $#27 BAE AL A4 G (A% O BRI 55 m, I 30E— 25 20 b OGN LI 7E 20 B PR B B vk Hh 1 st
KFRo. Wik 2,
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Table 2. Mapping relationship between CAS and educational prompts
% 2. CAS SHERTIEHIMRG X FR K

CAS # P —, %fB. CREATE
Bl PLHIRERR TEHE AT I Bt Wb

B G0l EETL  REE AR B

R REAERE R A, TRmE. (. sumy C D

aik, L A L RIS R N (1 >
BB AT TRATETISA G g R, UERRRERE R RO
7 H E (#447)

o TR RN, RREALIRE, TRANTRANEE

b e RAER . RS SR, U

gy TR, R PSS U BT o
WRE FRASREEAHERTS RS, (TR S AL e

PRI A SRR S R RS AR T E G
R s FRIEE, W RS A I R R C ohE)

pogge COPEAMRAIOCR, BMEREEE RS, CPRBEARNRAL |
B G TRARE KRR, RERERLORE, TR

g FEOHITERTIIE RS SO0 AU KB, Wb e

RIMIRGATHN REIN CRE” NIRE A RS

3.2. ETF CAS BibHIR RIBERE MIZIE

PRI 5 R PR IEBOR BRI S, FENEREARIR & MR 2 TR R RIIERIE, TRAIWUR 1M
LM H R IR ARG LIRS . XA S 2 EN R ERE, 4 CREATE HH#
ANEHEZ R SR At T TR R BB R 2 38 S

B, EACHIN L, BRI R T B N SIS IR L B, IR T CAS Big AP
“I O CARLEE” B i, AHESEEESL T ShAS R R, B B A A R ORISR B
FENNUERREE . ARt s R . K, R b, SR MEMIZ AL S E 36 4E, S b
& CAS B “BIARBY” RENRIKIAIL. ik, AHEZGBIEREEALEALRIN, KA, B Ease
NNREMOT TR, SOVFEE S B IRYE A RHE AT RIFRE S f)a, ENMLGERE L, BRZRNE
AR A B AERE ST, XM T CAS BARXT “WEIAL” 5 “hril” HLHIISRIE . X EORHEZLAIGRETA
RO VEAL S PP SAEIFN BB B 5] AR e E 2 51 3 BTN R AR, UL IR IR R e LA
Bt G5 0% B bR RS IR . 25 . CREATE HEZEHAREZ S0 M0 fa sy, 1255 T RGuE
5 CAS BOHURIFIRFEMGS , BN RGN TR RERZUE N AR Bt — B4tk . SO B R 12

4. CREATE S H R RIEERME
4.1. CREATE (BB BIERM R 462240

BT LR CAS BLEHES HAIPU K ¥cih R N, AW ME | CREATE HHHRIEHES. ZHESIFE
{7 B PR -4 HERY), TN T AE SR #Ron il h B A R 8 N AR GE LRI I R GE 1T % WP 1 7R, CREATE
HEPORBEICR NI G S, W T —DESE “2FE S AL ZH” LIRS AT R4
ZEUREMM R I T B AGEM RGN R BT E N R R ALis 1724

H5E, AR EAF N, HEZLT RSB S 1 (C) . AMANIE RS HFRR) & IAT 52 5B
R ARG BRI o X =AU R, ST B BOE AR, BRI RS
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FRASHHRAE AR S . B, O STA R IN, EET RGN 55 (A BRI T RGBS K
R DA A T 2545 1 0 B 1)L Sk, AR SE SOBHLA ELIRAE ) T 22 2038 5 AL H % L,
R RAGREAKIE L LR BAT HAR 0 7 5L BT BOBR A FI R AL JE N, 72 7R 75 1 B4 5 5k
KNP I i 26 538 B H (AT B AE B S HL AL o X — 2R 1 “ NI R AMEIE e 2]
OSBRI AR A G N, T FH AL ARG, (RN B, AR AR RE
JEN, e BJ7 RPEAG S R (B BBAE R G “ARIRT AER . B ISR HERR LI SR, IR A R ]
M R(C), MTERENBCEEM, SEINEEEEEE 258 SR rigie_Eot. WA 1.

RRSAR
(Context)

W5 ERE B
(Evaluation) (Request)
BY5TAH WIT5EH
(Thinking) (Execution)

"

*+ >~ -W\A - Adaptation

BES5XZE
(Adaptation)

Figure 1. Execution diagram of the CREATE prompt framework
& 1. CREATE f2/MEHEREITREE

4.2. CREATE B IRREESHRRMLG

CREATE HEZU5E AR E B IS5 S RTHRAEYE, BN S B 1R A B RE SR E N L
REIRIE S 55 s NI S8, BT 2R 0E B R G R PR MR AR 5 30 S T [RUE AR, A
MAKHEIRRER P AEES A0, BRS5EE. BUT528 SN S5H. B4 5 0AR U IEAY
St NN ThRER . BRI AR RS, SGEIE RS 15 B s 5 R BT e B AL F 52 >
Ve DR THHESR AR, ASCHE— B M 100 S IS os TR AR, 3 B2y 51 K il R HE SR 45 40 e 1
NERRFR . WA 3.

Table 3. CREATE question template design
% 3. CREATE [SJf AR 1R 1% 1+

BB P PASEN

N WSS e W REWRT_ WL
AR i WS NASEI A WERRER . BRE .
I MEABESHEER W BRI B R,
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ELE R SR B e IR b TR
B A eI CHETE ERARIBERTIAE o WA A2,
Sre s Bl B SMBAR  WRIE_ R, BRI B,

4.2.1. ERSREER

TEEE S MO B T @RISR S MOS0, 2RI B8 2% 51 P AL IR e JUE 555 L SN
T RET EPEM A, o) SAERBE AR EIARIESL, WA RS 2 SRS R AR A 2

FEAE AN TR e B R, B85S SACH B T IRGE UL 7, O REss 3ot oy 2 Ok
k. Biln, %> AT BLESR N TR REM AR 5. AR UM BT 7B <5 A (0, I Ui B 24 BT
T W 27 SR S5 BT U 5 . B IE 5 M G R SE e, 5 >1is a5 DU ST 1 i B I, R ) ¢
5571 JiE B kit

MR IZRIEN RGN RT, ZBHRAE T 2 S8 “PriR” MUHIRIMEAI22]. S MOERMS T RS
HRIRRAS, I8 IR AR B MR RFEHEAT AL, SIS 31 3 R SRR RE 70 Z 1A A4 AL UL G, AT 2
THAE BG5S STRF RS HER

4.2.2. RS BIRER
RS AR EE A T IR S WA S HbR. 52503 75 ZOREOMI 1 i AU IR B AL 0T . B
WREESS 3K, FF U WA R 2 ST S5 R o A% A E FIAE T3 58 T RE 1) H AR . W
MR S5 RA BT N TR RERETReE D, 1102 2] B AR I BUE W BES )5 SE0PAn 5 R SR Ak - 38
HAESS S BARBIERIBETE, 52 SE  HT R ZR B0 5L 7 i R ok, 85 ST i A2 S T
RGN RS, PRI T BRI $RIE[22]. 225 5% 2T BARA L T RGISITIREA
BTG, BRI AN R 2 ) TR ROR A A IX LB T, TR R AL R 2 2135 30 .

4.2.3. BITSSHIER

PAT 5SH e T B T HUEAE 55 SE B AR S 205K . 52 3038 T O W b R SRR 407
AU RS e AT IR €, 51 9 N TR B B A e i 55 . B WIF T I Ie Sl 248, 22
F R A AR R . G527, MR ma R a5 . B0, W RAZOR
PR LIRS E TR SR TT 13, sDLRA . IRANSE IR R R.

MR IZRIERN R RTE, ZRBAEL T RGP “H7 FHE22]. FE . FRSBHEAE AR R
AWz S B, il S A TR BE R RIRREIEA, SRR RS 5108, MIESRET
PREEG RN b, SEBURIR A R EA ST .

4.2.4. BRI 53 EIRR

TN G AE BB E SRR SIS R I B A T SRRl . BEAE SS HANWIER N, 2% ) 3 1] LUAR R
HRREIE . A5 TR UL SR BREE R, PR iy th BE AT i — B IE S 5 . AR H R i A8 B R (W T s
S, o)A AR, MRERRS RSB IE R P IE S . 2% ) 3 BE T DAL RAS AL}
O WA TR RE, T UM LA S8 B il i, AT SRS R A B & RIS SIS0 X —
AR T R AEN RGF ERALH . RS EFH BT FRER B W RRAT R HEms, (A 5]l
FULH I B0 AE LR 1 5 Bh AR
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4.2.5. BHESIANERR

B TOIA G T 5] 525 21 35 1 e Sl B S IR A% o HoAZ O HAR AR Bh 2 2] # 3R A5 H1R,
B H AR S I B B B AT S A s R N TR R S BT A R
IR SR ANE N E X, o F RS ARE IE A INAL. [, AR A8 n] Lodid 4 th
SOBYERER, 555 )8 T R IR Z R

MEIRIE R RGFLRKTE , ZAEPRARIL T « AFREAL” BLHI[22]. 2% 20 38 TERFSEAC T3 78 Hh A I o
H B IANFIZER, R 3T I 2 00 R B f5 k2 ) Semg, I sSEBLA IR B I sh &Stk

4.2.6. TE SHIHIRR

PG5 a0 ARER F F A6 S OROIF I 25 SR 5 3. 52 50 3 W] DU W 7 A A SR N 8 e X
)G RBAT VR, RIS B R 1 B e BRI 5 I 2 SRR S Th e, A T —
SIS B RABORIE . YO S5 RAEVE I B 31 8 R L AL AR, JF P b e e ST R,
M FE RSt 65 A 1 2 ST AR 2

MEZGEN R GARF, PP S5 RHUE S RGUa T I A RS H IR Al 8 R 2
SN, ARG ER RSN, SSELE SRR R R S I U R -

AN, CREATE HEZRIFAR /N AN ST A fa] BRI A, TR T — AN BL H ARik o 1
PSR ALt KAWL R 22 2 RS 2 313 m] DURE R AR 55 RAG A AR, JFERFEA
FEFF AR R 2 S A2 . NSO R RR 7 A N TR RESCRE N B P i B AR S ), e
HE TR 3] SINVRUR IR B T ARG ST

4.3. CREATE-Lite {54t MRIEZ

SR CREATE HEZLE I 7S KA T 58 8 i ANLYRE) 2% 2] BHER, R0 TR A iU T8 B
BTS2 F WS, [FN S AR T R R — 2 A st . CEFRRN, %1
HASGE ZHEERN, EAHEFEGHNNRENET TRMERARS, M IMT515Em8, s
SIRR23]. Hk, ERIEAERAZ O ThEE R LR b, BB ERETE @R 5T EFRMAER.

BT, AR — D4 H CREATE-Lite M ALHAEZL . ZRAREAE SR S A, RS BRI
fl S = MO, TR “CERBOE - ARSPAT - BUERVEN 7 BIERIAIR . AHELT 6B CREATE
HE4E, CREATE-Lite §54 T A& soilainis L B2 HBC B S ohae, HdH MmN T
BRE N AR BUE I 5
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Table 4. CREATE-Lite question template design
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Table 5. Functional comparison between CREATE and CREATE-Lite
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