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Abstract

Student engagement in learning can effectively predict their academic performance, and teacher
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support, as a crucial external resource, exerts a profound impact on students’ learning engagement.
Compared with research in the general field of pedagogy, studies exploring the correlation between
teacher support and learning engagement from the perspective of second language education re-
main insufficient. Taking junior high school English as the research context, this study selects 252
Grade Seven and Grade Eight students as research subjects and conducts questionnaire surveys us-
ing well-established scales to systematically explore the intrinsic correlations among three types of
teacher support (emotional, academic and ability-oriented) and three dimensions of English learn-
ing engagement (affective, behavioral and cognitive). Data analysis indicates that junior high school
students’ perceived overall teacher supportis above the medium level, with academic support rank-
ing the highest and ability support the lowest; the overall level of students’ English learning engage-
ment stays moderate, featuring dominant behavioral engagement and prominent deficiencies in af-
fective engagement. All dimensions of teacher support have a significantly positive correlation with
English learning engagement, and the perceived supportlevel and learning engagement of students
at different academic levels decline progressively from high to medium and then to low. Based on
the findings, teaching suggestions including improving emotional care, enriching learning strategy
guidance and expanding independent learning space are put forward, providing empirical evi-
dence for boosting junior high school students’ English learning engagement via improved teacher
support.
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1. 53|

WIFB B S AR TR IR S Re ) 5 ) RS I RS Y SO SGRT H, R Seif 2 S M i, %
NI EN O BURIY B e (U558 JEE R REARME(2022 4E/R)) WIRAIR Y, JEHCET LA O R
FERIE, BHEPEMEZES, RN AR BRI, S0 A 2% 21 d R I A LS 5 0
FFRR[1]e MR SHEZE S, WMAaREIHEE “DERE” o MK SRR, A B3R E S
B, FECAAE NIRRT BN EABRERANENER, BEEWINEY IR S A 5%
HIRAIEEFR2].

FOME R E TR I 5| B3 SR SRS, HEFHT AR R ali BUE IR S5, 12 b
R BRSNS EEA NS S B I OB B [3]. BRNBUN L REM E R, S HE S EEEEE RIS
BEMATAS S BB AN 2R 508 MR TR ZUR AT R, 224 0K 2 1)
SCREH BEAS HE TN L 22 SRS —— U5 AR B B ZUT M B A . Sih. RS H5EER, 5 R
MR, FSH5RE D), FERANF TS kR, HERMBIZMN. #P5ET, W
FEAEHRAILG L, PRI S5 BT, BR AT R AR R S BT SR 2 ST I, B AR A 5
BN R BSOS B O R B . AR TSR SO R, WL =AM O
IEJEE:

1) 77 2R RN S B SR AR BIUIR K 75 48 15 A Fre BIUR A e 2
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2) WIHAETEE S S BNV BARIUR AT 9 R AR & 4R BN BUR a0 T 2
3) WA NN S 5 IR A ST RN A AP B E AR R ?

2. BB AREREE
2.1. BTN RYERE

SR BTSRRI S ZUMAE R e AT R, ek S adfEdh, AeAd2 s RER
BRI BRI KRB 15— RANEREVESCRT 4] X0 T 200 5 A 224
S, M SCRE BRI UL R A Ry by, WA 0 b A By 0 R s RS AT SR 2 ST R, SRR R
2] BRI SRR IR, RS AR 2] L R 1 ERIE L WO 2B I BN B,
W E G RAFIRE S5 ARSI A R R AR R .

MR RYEERT , SJETEHUN S RF £ B SRS 2 50RE . REJI S = RYEE[5]:

—RAEREGCRE, N TSSO B . R MAE T 55 2 KR, B IR A S
AERE N HEASE MR O, ARG SN RIS, MR IR AR 2 51
TRESESISEE, UM R SR A RRE I TR, RS HEUHIR AN EE AL U A RO S IR R
[EILRE7e1E ATvis o 7o N &7 i 0 g S AN i R Ao B 18 I P 3 =B S e b i Sp A D e
AR ORI, ZREAEJISCHE, RIEUN S B E 2 AR EARMAL, SR, BTN ik
FAL RERIABNE ERFUEN, FNERBEE I T0E. BEERVEYE. 51 S AT R,
B 71 B B 2 RE 1 SRR SR I BRI

2.2. WEFIHANNBRSRER

B S BNRIRYI P AR E SR R S oIl AR, BRI IR . R E N 055
WA, RS IMPL. FABEGEITAMLGEEARI, R RINERE Y )i E S %R E
KPR EZARIR[6]. EIFIERAFRIRENT IR, SEREERIAT N, MW IMEAT R NERGK
BESRZ BRGNS, G800 H S R RS L ERN OB S0 fE . R BRI
1 R IR .

MARRAEE KRG, FoBS IR FRER A = A0 g —RAT RN, IR T Wik
FEIEFRE. S 5MMAEES B & E T 58RI 2 3] &S T TS EIMEE TN =
RABRN, FEEIAR I ER ARSI, R IE AR RN IGE ST, TS
PRI R A e, AT PR TR R 2 =R, TRPAEREE LB AR, RiFis
F 220 oems . AREANRAR R . JFRIREEAR ST, AFHRRFIWMGCAZERZ RS, R m
Bz,

3. iRt
3.1. ARMR

AW TR BENMEE I, BRI E-b. JEER A NEEN S, S REGRE % 300
B, (I D2 278 13, SRR BLA TR 4 26 4, 23R4 JA 4 252 1%, A 2% IR A 90.6%.
Hrp B 124 N, L4 128 N BERSEA 132 N, J\ESR2EA 120 N, FERBEBYIH A EL 6 NI,
B —EAREME. RERD NEAEHRIA 110 40LL L 90~110 Z 8], 90 73 PA T o Wkt R IELA S
BN 1:
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Table 1. Basic information of research subjects

® 1. ARIREKER

RN RIEAR(E S
P S PR (N = 252) H 45 (%)
5 124 49.20%
451
i 132 50.80%
110 44Ul F 52 20.60%
kK 90~110 4y 145 57.50%
90 43 LAF 55 21.80%
+ 132 52.40%
R
J\ 120 47.60%

3.2. iIRG=E

AHF 7K Babad (1990) [71FF 4, RRBHFH2005) [8]E4m i (2R BINZUT S RAT NG , XHHIH
AEBEAT I, T AR AR RN T SCRIAT NI EEA IR . B Babad (1990)7F %, BRBHFH2005) 2w 1) (%
AT SCFAT NI 2RI RZHCFH ) 20T, ZA G A 19 88, KRR 8 B
H. S XRFEES 6 EEH. fEXRES SEM. HTEFHFH2005) 4w ) (S48 BEI BT L REAT NI
B NEAMEHKR, AR EENBOTSCFAT AN E LRI RFe—8, BHET R ER S 5, #F
B E T A SRR L, DR AT SR RRBHPF(2005) g il (1) €22 AR IR A0 SCHRAT A IR A5 )

AT TR 5 RIEZE(2008) [91%F Schaufeli (2002) [1074 il 22 ST N R IAT R G 1 (F T
AER) , BEEE 17 N8H 3 AMEERN S I RNER TSR HP S BENGERE T 6 AL, 17 4%
NYEFER 5 8B, WHBNYERE T 6 BRI, 7 RIZZQ00) M IEIT I (F I BNER) , Ll
BERER R, [FRRE SN, @M ENFGRESSREFIEE, B THREy h AR, Fit
AHIF S B 2 K J7 RAZZE (2008) 2w il (1) (27 ST BN EZR) SEHtll &

BRBRHZ R S Sk, N “BARFE” B “EEAFET S MAFERRERIET, YR
5~1 4%, 4953k 22 B 28 AR B 1 B SR K S RIS 2 S] BN K s

4. BI|OHS R
EREYERR

1) W A2 I BN R IE B  bT

EFHFIH SPSS27.0 F AR X A 10 B HEATAE FE 7341, f81H Cronbach’s Alpha 15 £ R ECR A 7] 45 (1)
k. MR 2 WTDUE H, W1 AR 22 SIS LS B R IS FEAEN 0.94 (>0.80), &R+ & E M Cronbach’s
Alpha (KT 0.8, %A 35015 B RUT .

2) Wl A2 ST N B R U

TEWE (CFEIBNER) WEERGE, ST 3SR . AR5 58 ROA 2 5 5 e 2
J&i, R KMO FEAREFREER T A 36 D05 R 25 1) 5 10205, Rk AT BB MR SR, Hk 3 AT A, ZER W
KMO {54 0.943 (>0.60), H ¥ Eor & 2PN 0.000 (<0.05), A LAEMHE 7 T EAE A
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Table 2. Reliability analysis of learning engagement scale

F 2. FIARANERNEESE

FABNERKEEI R
BR Cronbach’s Alpha L)
1SN 0.877 6
7 RN 0.84 3
UNSIECIN 0.877 6
HER 0.94 17
Table 3. Validity analysis of the study engagement scale
3. FIRAERNHE SR
FEABNERKIBE TR
KMO 1 ERFFIR A I
KMO HUFEIE VI B4 0.943
R 2546.442
LR R R BT LA 96 H 136
M 0.000

3) IR A O SR IR (45 B M

£ A SPSS27.0 B AT I A n) 534745 BE 43 #r, {8 F Cronbach’s Alpha 15 5 R R A 179 45 1A
Bk, MFE 4 aTULVEH, YR AR LB U ERIEEMN 0.861 (>0.80), ERFHAEN

Cronbach’s Alpha 3K T 0.7, &4 H{5 FERLT

Table 4. Reliability analysis of teacher support questionnaire

= 4. BINHFRIENEE SR

PUT SRR BIfE B TR
Bx Cronbach’s Alpha T
&S 0.740 8
R 0.708 6
AEJISCHF 0.719 5
HER 0.861 19
Table 5. Validity analysis of the perceived teacher support questionnaire
5. BABINIFRIEHME SR
RAMBUT SR BB B ITR
KMO 1 ERpFI RS B
KMO Hurtid v B3 0.870
AR TT 1798.275
ELARE PR BT P A H 171
o EN <0.001
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4) WA U SRR RS TR AT

TERfE (BUN R ER) RMEERFE, X G AT SRR . AT 77 5 R 2 ) B 5 U sE 2
Jei > A KMO AT B34 BRI FE AG 06 000 & 8 7 ) 25 PR, FF - T BB AR IS, e 5 v, iZREM
KMO 184 0.870 (>0.60), HE#E B 82N 0.000 (<0.05), B LLE R T HALH .
5. IRGR5 754

5.1. #1PERAFLERIT X FFIR 534

Table 6. Specific items under each dimension of the questionnaire on “Students’ Perceived Teacher Support Behaviors”

®o. (FERMBIDIFTAHEIE) SHETRERR
CEEBMBUNHFATRESE) BEETBAEHR

ﬁ e EESTlE

% SRR Q3. Q6. Q7. Q10. Q11. QI5, Ql6. Q17
i 23] B Q4. Q9. QI3, Ql4, QI8. QI9

é RESI3CHF Ql. Q2. Q5. Q8. QI2

N AT T RRAT) R A BN T S R LA UL, e r A TR O SR 1 A 4 T R DR AT AR
Giit, SAEEEEIINE 6 fin. A EENPYI R AIRA B BTSSR HECCRE. BE SR
FSEIUR . A OB 2N SCREACE RIS A = AN PIMEART 2.49 IRRIKE K 2.50~3.49 2 AR
K m T 3.50 REEEKF. Wik 7 s,

Table 7. Standards for teachers’ support level
7. BN K FARE

HOTSE Rk it
T K
=249 {2
2.50~3.49 s K E
=3.50 RS

Table 8. Descriptive statistical analysis of perceived teacher support

8. ROMBUNFFRITEIR M Gt o4

BN HUN SCHF A HRE GE -2

HAR w/ME I IN| M PRz
15 IR HF 252 2 5 3.34 0.623
S b ES 252 2 5 3.66 0.631
GEYAB &) 252 1 5 3.13 0.743
E IS 252 2 5 3.39 0.555

5, I A A A 0 5 2R I AR RIS BTSRRI BUR . X A AT T Z B . R
NZAUERE, RPISIESCRE 8 NI, 42 3CFF 6 MBI BE /150 HF 5 M. R L E R,
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2 8 A A RN UM SRR AR DL I RR G TH 45 R

IR HR e A R HE T, FRATT T LA WA U 452 38) 27 A 7 R AR RN % o P BN T SRR KT o AR A A
G TSR, )R AR BRI 0T SRR K P (M =3.39, SD =0.555), SR 50 (2021) 1 JZ KK
SYFRHEAL T “rb EIR N IXCTA], 6 RS 7 ) T AR e S 1) SR 52 B SEE ZUM SR ) &S SRR, AR SCRR
BRELRIL R AP Ho, fE=ANYEE L, 223 3FFM = 3.66, SD = 0.631) (Mean > 3.49)4bF & 5 @50
AR, i B B T 0k A A S B, TR e IR TR AR | 4 B T A S R R T S B A
SRR B s T EGCRR(M = 3.34, SD = 0.623) 5 6871 (M = 3.13, SD = 0.743)33{H 75 F 2.50~3.49
Z A8l AbF CHr BRGNP, 1B IR SRR R BN AT DU H OGRS BB, (H4H80)
AMEAO S SATSE Rk B8 ISR AR, RITRE EHOMES 754 | R FR BRI (17 1)
/b, TEJRRIBYE. B9 A R IR )1 7 AR AR « TES N EE R BARR DU, $2 BRI = 2
PR %) 3CRFM = 3.66, SD = 0.631) > &S HF(M = 3.34, SD = 0.623) > HE /I3 (M =3.13, SD =
0.743).

5.2. MPEFEF SIENTR T4
1) Yo AR BT S 4N I R VAR 3 4 E

Table 9. Dimensions and specific sub-dimensions of the “Learning Engagement Scale”

#9. (FIMANER) RSEEUREETHEKAEE
(EEJHNER) SR DU LN I R A L

o Y g NP

3 TN Q1~Q6

f AR Q7-Q11
N IES N Q12~Q17

FEABTEH, EH SR Z (021K T 2 F S I BNR IR 73 Fbntl, I8P ER AL 222
M IBNRERL, SHEEEIIN R 9 for. 3 AR PR KRR P EEMBAKT, 8o, &
IR BRI FEILEE 10,

Table 10. Input level standards
= 10. NIKFHRAE

BNt
Sl IKF
<1.49 fIREEHN
1.50~2.49 BN
2.50~3.49 EUEE N
3.50~4.49 EERA
>4.49 IREEBN

2) A BANILR B
211 M) P AT A ST BN BUR R VR Ge it 45
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Table 11. Descriptive statistical results of learning engagement

F 11 FIRABEREGITHER

BN TEGE TR

HAR w/MA YN SFIME brifE 2
TH IR 252 1 5 291 0.84
1T BN 252 1 5 3.34 0.83
NI 252 1 5 3.10 0.86
LEJST N 252 1 5 3.11 0.77

AT IR 2 S BN B IR FAEN, S5 AR M GE 45 ST W) AR R S 5 4 R 2 ST BN KT
(WL 11)e HIhATAEBAAE SR AM =3.11,SD=0.77), ZMBRE(2021) BN FbrdE, HEAN
T 2.50~3.49 [X[H], AbTHEHNIKE, B2 U501 AR AR SR ST OVIRAS M AT, (HRE RS Sk
PIAEAEART IS 0] o S HEBERTE: AT N =3.34, SD = 0.83). INFIFHAM = 3.10, SD = 0.86)¥J{H H417%
1E 2.50~3.49 o[l [ ERN: AP AT A NIEAE = AR B, 1 BH 22 8005 A v DAV SR s Wiy
B FERURG TR SESME R ST R NIRRT AR B 55k A, (A EIRE
23] AR R L, BN =2.91, SD = 0.84)[FFEAL T E RN JZH HAS S RAL, Y]
Hh AR R O S SR SIDGBA L L o] BE O RTS, A5 IR R G, 2 IS A

B e FE I BARHEE . AT M =3.34, SD=0.83) > IAFIFA(M=3.10, SD = 0.86) > 1% E&+%
AM =291, SD =0.84).

5.3. BUMFFSIHEFE IHANNHEXESH

N T AR T AR BN BT SRR AR R R A FE (5 20 L B IR BRI SCHR) 5 ST RN AR R & Y
TR TR N Z I A, AN T8 SR Pearson AH G AT SRAG I — 3 2 AT ARG E . 2
S, SHEUEARHEEAT W ZEANH . WREANEENREOVIE, WEWE AL R A EAKER, B
—ANREIEIN, 5 AR, RZIR. TEAFITEH, EHSIRERE . 212015 T
FEEE I o Fbsite,  I0A8 F R VG DR PP AR B 2 [ A G B o A0 E/N T BT 0.39 AMREHK,
0.40~0.69 AH LA, KTET 0.70 A A L 12,

Table 12. Correlation level

12, HEXMAF

Ul K

<0.39 IREAE R
0.40~0.69 HhEEAH O

>0.70 AR

TESHYERE I, AU BNRANZOM SRS SN & AN b, ) BRI AR, FHOG
PERRFEANIR . %8, THIESCRE. I SCRPRIRR /) SCRF S0 v AR B AR s 2 S BN EF B A v B 2 3 1) B A
%, MR RBHE IR OIS BT Fr (= 0.607) > 22230 H 7 (r = 0.572) > BEH1 0 H(r=0.439). X9,
BB P ZOTIE IR SRR 22 SRR ISR S, AR IEiE 2 S N
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Table 13. Correlation analysis of study engagement and perceived teacher support

F 13, FARANGRABIDSFFRIE X

R %#3 RES B TA W -2 e
X X X¥F WX BA BA BN EIBA

LS &R 1
E B EL 0.699 1
[EVAB & 0.526 0.442 1
AN SRR 0.908 0.845 0.759 1
BN 0.577 0.468 0.452 0.6 1
UNECIN 0.571 0.575 0.427 0.627 0.74 1
155N 0.515 0.51 0.329 0.542 0.756 0.735 1
EArE SN 0.607 0.572 0.439 0.647 0.901 0.913 0.916 1

TN AN BUT SR AR E A AT in R 13, &4 B

FEAS RN JE T, 2T S 515 BN (AR AE B B3 TEAH O, AR RN (r=0.515,p<0.05);
S 5] SRR S N [FIRE B R 3 IE A5 (r = 0.510, p < 0.05);  BE SIS A RN 2 18] UG 3 B 3%
IEAAR(r=0.329, p <0.05). AHIMEH & BMEAR ORI SR (r=0.515) > 222130 F7(r=0.510) > B JJCHF
(r=0.329), XM ZE SRR A 2 SR IR NS oK o 2457 AR SR SZ B BUIM (1) G O NS RE, 13
BB R FA AT, 22 ATFE 9605 2 ) I R R AR N o S AETE S ST AR h = AR 2L AR R
&, WrRES RSB ERAE S . B I R IR 2. SR S & UL S SRS N A B S
8, X S 5T 26 159 BN BN 1 G RIS i, AR e e AR B ST R UM B Ak M A 56
RO, BRREEMIE R, S AR SR SIS, BE A AN, SN R R S B, 12
FHHEEE A O, RN R3S ST SES ), T2 2 B 7 kA (A A 450 ) e 68 RF kst
AR S R, AR E A BT .

AT AN ZT, B ESCRE ST NN N E R E IEAHAX(r=0.577, p <0.05), %] FF(r=0.468, p
<0.05). AEJIFF(r=0.452,p <0.05) 51T AN EHRE B EAH, MHT: BB =0.577)>
S FR(r = 0.468) > BEJICHR(r = 0.452). HHULAT I, 5IESC R R 822 R AME S 21T g L, U
H & IO MR Sl B B 22 A8 IRFFUR B T ik . %I S8 OB R s T2 I SCRHRFE AR 5. IG5t
WA T, BRI SCRE R R R A G S E RS SR ES S, LRI AT AN

TENHIFNZTH, 52 SR SR A S B i (r = 0.575, p < 0.05), HICNIFIESZ i@ =0.571,p
<0.05), AESISCHRRAHCMERR(r=0.427,p<0.05), MXHETF: %23 FF(@=0.575)> tHRSCF(r=0.571)>
REJISCHE(r=0.427). Ui B I SCRER AR AR IR FE S I WO OCE, BUMEXE iR fift . 5 1 JEVHR . EHX
PEAE MR AT DA B 22 R B AR 4, HESh A AN IR R R 1 SRR AR A ST i
WO, RS ARRCTIREE R BRI T H RIRTIL S, IR A S B B N R

BEARIR A BN SR 5 95 5 2] NS 29 B S IEAR R (r = 0.647, p < 0.05), #F—DUESe# B 254
SRR BT S Rk RSy, DETE A4 B 5 S S N AR R IR AT

6. ARFERSHR
6.1. ¥4 BRAMIGEBITZFIR T L
HRAE B SO R, 52070 T 2 AR AT SR (M = 3.39, SD = 0.555) 4 T A8 X ], =M &
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W2ESISCRE > 1BIECCHRE > BBISCREM AR RIIE . 52 S SCF351H 3.66, ik B S8 i@anbrdt, 1B B
W SAE BN B B ORI HHR R . (BB SE. k48T, Re E SR bR ERVE Sk i Ek, 5EN
ZEWH(2023) TKE(2023)IABIEE 1 —8: BT AT, —ZIaEBUN e IR A SR G T, E
B SSE DR E, RS IR TGRS, PSSR R E. HECFSE
3.34, frFrr X Ta], BT H0T AT UHCR H R S B AR SRR, (B AE OB SCIR . HI AR
WTHREY, S SEEAEESAR, 102 BT A RSN BT RAEE, b
WGBS, A S R AR BB N R K IX A B8 )R8 (M = 3.13) ik, st 4o i =0k
ARG, BT AR R RORE E A, RS AR EE R RSRAEAE, ZUH K
W AEBERA R ARE, [RE5 A E5 B IRRE, X 2 FT A A o i R e 3 A7 A (1) 45 4 1
TR o
6.2. FIPEZEFEFEIHAIRITIL

W AEBAR GHE S I A = 3.11, SD = 0.7 THEBNZ, AT ABNEM . INFIRZ . 1
BNERT . TARAM=330FIT, BT HEE . B35, b5 S@ LS AW, M
FIEEER TS, SRR SE A2 IAT R, (ERE B R ek s AR AL TR 55K, 2R PSS
FCEAR RN AR TR AR B, (H RSN RIRMA R RS S m AR AR, 2T
Homah > Y B R REEER T EBRAM =29 BN BN ESHIT, 4565500, JOERIE. 5
VERNCAZ M BERFELTE FE 22 AR 5 D) )G, N S BUM B IR, S AER B A R bk, B
OB RIB BN, %55 R A R (2021) 5 T A SME S ST 18 .

6.3. BABIIZFSHIBF IRAERKRITL

Pearson FHREERIESE, HOMSCRFREAA 2 =4k 55 ST RN YR 2 B35 RS, BN SR S
PR IR R 1 = 0.647 (P EERSAHS), JOAE T ASHE FUFUS LR : 2 T WUBCRN B BT SRR B2
PO, 2N S YEREAE T : 28—, TERECCRR IR AT BN O E R . R
S EHEN r=0.515. 517N r=0.577, B EAR . UM AR IE M S5 Re % 22
SPAESGEE IS, RIS, MR R E S SR, MR A BRI IR, ZRSISEAME
ST BB, OISR R RN R . AR SRR r=0.575, MR, HIHE
AERI AT . BRI . M IR, ERRRRARIREE = ST T4, B R Bk R LGS, Sl
g, TR RPN =, BSISCRIR BRI SS . HE SRS RN R R
RORAR, JEHS BN DO IR R (r=0.329), HRUEAE T AT ERE B ERTTTRM G, 2B SLPrml 3k
BB BB AR, BETI SR AE AT e N5 3T 3
7. BEFEEW

SEEARTEARER, HNEUN SRR =R AT 225 ST PRSI . AR bk
ZHYIE IS, WSR3 BEJISCRE . R ERHE . WREESI BT A5 T 4
H A -

1) SLROPUR R i, REAILTE G RSCRE, Hh 5515 AR NI AR

BN S AV B . ZUTAM AR RIGRE AL TR, SEI S A — X — 20, AR
GG RETIRAVRAA KA, RIE RGBSR Tt S i), 2 e
PERA G R A0 AR T A )RR A AR E R BN B AR, AKEEAME S ISR R K
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