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Abstract

Against the background of senior high school English curriculum reform oriented by core compe-
tencies, perceived teacher support is a key environmental variable affecting students’ reading en-
gagement level, which is of great significance for improving the quality of reading teaching and the
development of students’ core competencies. At present, senior high school English reading teach-
ing generally has the imbalance of emphasizing task completion while neglecting cognitive activa-
tion and emotional investment, and relevant studies still lack in-depth discussion on the dimen-
sional correlation and group differences between the two. Grounded in Self-Determination Theory
and Triadic Reciprocal Determinism Theory, this study adopts the questionnaire survey method,
selects 318 Grade 10 and Grade 11 students from a senior high school in Huanggang as participants,
and administers the Perceived Teacher Support Scale and English Reading Engagement Scale. It sys-
tematically analyzes the overall characteristics, correlational relationship and group differences of
senior high school students’ perceived teacher support and English reading engagement. The re-
sults show that: senior high school students’ perceived teacher supportis at a moderate level, while
English reading engagement is at a moderately low level, with unbalanced development across di-
mensions of both variables; there are significant positive correlations between perceived teacher
support and English reading engagement at both the overall and dimensional levels; there is a sig-
nificant gender difference in cognitive engagement, with male students scoring significantly higher
than female students, and there are no significant grade differences in all core variables. Based on
the findings, teaching strategies are proposed from aspects of improving the three-dimensional
teacher support system, optimizing the structure of reading engagement, and implementing differ-
entiated teaching, so as to provide empirical references for improving the quality of senior high
school English reading teaching.
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NAE i B A T 3 5 21 S B I 25 B MR bR, AU TR iR G AZ OB &, B2 IR AN S At v S
di. A FIRER ORI KRN S /. Guthrie f1 Wigfield $8H, B ACF I BN ES 2 A2 75 ok
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(1) ERENFT S HE

SR SN T S H8 A TE 25 ST R Hp oG 00T BT R BRI 45 28 S RFPEAT NI U AN SR8 . SR T4
UTBOMAT Ny, SN BT S 47 58 5 22 2R () B RS2 —— R g AR AR A AT I SCRE, A BEE IEXT
S FERIEIER/ER . Deci Al Ryan %&F [ 3ok BE IE ABE BN BOM S FrROMES:, SR N 22 A1
TR A BOTSCHRE[S]o HET ARG E FIR A MAEL, AW NG BN BTSRRI =AY B
FHE, RIFUM B E AR TR B A RS 5 ISCRAT s BE SRR, RUBUM IR HEE X
R W EE VI PRAT S ST RAT A G Rr, BDBUT i R s GRAS . BT AN A 56 RIS
7M. [ N3 BR B PO B BOT SCRFME & 0T T A L e, S HRaE ., 5K, %2
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AR R, AHIE ORI M S RE 5 S8 BN INGE — T HESE, SRR 7 = u X kg iR 5 H
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3. iRt
3.1. fIRMR

AWK R R R AR, RBGE Xt mh e —. & 3t 318 LA AR A %, Hh B4 164 A,
LA 154 N m—FAE 156 N, B A 162 N B ERA T E S S B LI B, NEE R TR
AWMBRNFER . FEREFRFE NG A RREAT R, BF —enEt.

3.2. fiRI A

(1) BAEFIN SRR

A PR 2T B B g ) 1) v P AR BN S TR BT SRR R, 2% 1 Williams F1 Deci IR 1)
5 31450 B R 45 (LCQ) S 1B Py A 56 sk 78 T L, 456 v vh AT el e 0 SRR E 1T 1T B, B85 ) 32 S H5(6 /)
REJICRR(4 ). SRR B = AN, 2L 14 MBI, BRXA 5 SRy, N CEeEAFE”
B “SEEFART ARl 1~5 43, 150 R R S A BN B I UM SRR KT R . T T s R A
Cronbach’s o % 0.828, &4EfE REIH T 0.80, HA RIFIIMEE.

(2) FEBRTHANER

K H Hamedi 57 % IIFEE 22 ) F B BN R (ELL-REI), 45 & & P B 2 s siTmm, o8
INFIFEN(6 /) AT N6 ) TN (6 @) =ANERE, JL 18 M, Hrh s 9 Mmlit i, &
FRH 5 mATRRTESY, 19500 R AR S B B N KPR . TR AT SR B R #EAK Cronbach’s a
RECN 0.871, FYEEREEIET 0.90, 15E R R AT

3.3. BIRWESERS A

IERAA T 2025~2026 FHEHEZEEHIFRE, (RIS MECEERT ) P CLHEZC S Sl , [l 45 %
MEAEA, G—fFE, HNNKL 30 708, LRSS 324 3, BEIWCE R0 318 1, A R(EE
N 98.1%.

KH SPSS 27.0 #HAT IR B 5 41t b, FEAFEERERLER . fARES . Pearson AHK T
MASLFEAR ¢ 105055, DAIIEAR BRHIE . MK R ERHAZE R .

4. MRGRS T
4.1. B REMBUN I SEOFE RN B EHE
B | R SRS, R A BN O SR B R 3.193 (SD = 0.692), AbF g
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353 B fIR(M = 3.043, SD = 0.894), I “BESISCRFR M. THESCHRAR” M4EERHE. B RIUE
WA IR SZ A ARRAE . 8 7S ET B 22 AR AT 0K, BEAR T [ L3 o 250 v A L A 15
D) i s i 2l s, TR AR AR X R ) SRR N R o (R A SRR SR (I B R 5 H R
(F F RPN T o 1X— 45 R 5 E N 2 0P A5 BOT SRS S5 AR R o BREH P R En 20
YRR ZHET AW, HR—mMEWAEIES, SRR R, M DL A TS 542 W TE % 21 3)
HL6]

B BN AR IME Y 2.950 (SD=0.689), AT &Ml T /Ko H A AT ABALG 5 5 (M = 3.056,
SD=0.849), AR Z(M=2.932,SD=0.862), HEHAF N HRILM=2.863,SD=0.838), I “4T
BN S NS ERNAE ” BIREPIRES . 45 A PR = 0 R E R RE, IMTHBE(NMARBE)
TERTAMEING, AREAT NS S 540 LLSE BT A B 1 52 2] BSEAM RAT 55 (T R HEN), (HIRES
B 785 S TR OIEBEIR, REINEIN T AR BRI LUK AR o %45 FEEDIIE Fredricks 542 Hi 10
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Table 1. Descriptive statistical results of the dimensions of perceived teacher support and English reading engagement

= 1. RABUDFF S RIE ISR S E R M ST ER

A FEAR: FHME Wit 22 P g &
HEHF 318 3.100 0.803 -0.028 -0.369
CEYAB &) 318 3.483 0.890 -0.339 —0.448
1 R SCHF 318 3.043 0.894 -0.095 -0.706

SN FUT SRR A AR 318 3.193 0.692 -0.173 -0.386
N IEE N 318 2.932 0.862 -0.008 -0.598
TN 318 3.056 0.849 -0.157 -0.344
B RN 318 2.863 0.838 -0.025 -0.583

BTG R RN AR 318 2.950 0.689 -0.015 -0.336

4.2. BRABIDZFSZBAERANIERKR

Pearson AHIC T4 KW, o P AR BB SCHE 5 JETE B N B AR 2 B3 IEA R (r = 0.567, p <
0.001), B2 A IR 2 A 0 SRR ACT BT, FLEE D SRR KT iy o #5482 [ ) BAR AR 50 SR o &
2 e MEROCER IS A : HBOMRMHE T Be7). HECSRgE A BRI R, fRKUGH 2 B E.
HEAE SRER = REAGIFE, WAESNNBEHA, BEMRTE B EAT . R BTN . =I5
HALA: UMK R TUREIAEIR R, ALl RN — M EI A, A R SR
1 ok, m BB AR R G bk BOTE 2SR AT N, TR ST - M - AT E3A 2
R4

XA YEFEAR R R BT LLE B, BEJI SRR 5 IEIE PSRN B R R B =1 (r = 0.516), X AMIAHIT
FEAH 8 77 SCHF NS 20 = O BUDIRA ELEMIE, 50X SCUR S (41RO BHIE B FU 451 B — 2k g
SCRRRT A STHON I TR FRAE 22 BRI 1 858 N R BUC R H
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Table 2. Pearson correlation analysis results of the dimensions of perceived teacher support and English reading engagement

2. BABIN RS RIE RTINS YRR Pearson FAXDHTER

e NIES AN TN BN PRSI 2:N
HEHF 0.304™ 0.390™ 0.360"™ 0.433™
fE 1 5CHF 0.402"" 0.449" 0.402"" 0.516™*
1B IR HF 0.372"** 0.332"* 0.366""* 0.440"**
TN FUT SRR A AR 0.436™ 0.482" 0.462" 0.567"

FE: %% <0.001.

4.3. BRABINZFHSZIFREEANNBFEER I

(1) MR ER

PUSTREA ¢ KIS TR, TR HOM SRR B AR B % 4 P A TEAE B MRS ZE S (p > 0.05). i 2
BNBETEZEENES, BEAMBAEE L, BAEEIM=3.0)EEFE5TLEM=2.83), EFEF
BEIKTF(=2.017,p<0.05); [THBRNGERINGEEL LR ZEMWNER. WE 3 Fir.

Table 3. The results of gender differences in the dimensions of perceived teacher support and English reading engagement

3. BB S RERIENSEEN MR ERER

145 (Mean + SD)
HEMm=164) ZHE(n=154) t P

HEXR 3.12+0.82 3.08 +£0.79 0.523 0.601

CEYAB &) 3.51+0.91 3.45+0.87 0.625 0.533

1H IR HF 3.08 +0.89 3.00 £ 0.90 0.835 0.404
RN SRR AR 3.22+0.70 3.16 +0.68 0.798 0.425

NI EE N 3.03+0.87 2.83+0.85 2.017 0.045%*

TN 3.09 +0.86 3.02+0.84 0.69 0.491

IETE-E5 AN 2.89 +0.85 2.83 +0.83 0.627 0.531
PG R AN 3.00 £ 0.69 2.90 +0.68 1.377 0.169

FE: p<0.05, “p<0.01, *"p<0.001.

X — 45 R 5w R PR R AT S RHEAR DG R T G S AR [FE BN U T
FUMTRE ST, SHAAEENE e 5 P AR R I — e 35, IR T 3w A KN 4% N 7K T Fredricks
LBGFIREIRH, F IR EREEANRRIIERESR, MRERE. (£5%. V77 UL E i )
SR, ERobER. ESRMREND), NEKEsREt. MERMKE T, BaAELlsEmb
BARS N EZEAR, BRI 0 R 4E, R BN T 35 ) 22 5

() FHES

FREFRSNERER, m— 58 AR BR NN SRR S S YR L 0 PR N A I & 4
FE RS R L R E ER(p > 0.05). Wik 4 FiR.
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Table 4. The results of grade differences in the dimensions of perceived teacher support and English reading engagement

F 4. BRABINFSRERAEHNSEENFRERER

£ 2% (Mean + SD)

. o t P

i—(n=156) i (n=162)
EESES: 3.07£0.83 3.12+0.78 -0.551 0.582
GEYAB &) 3.46 + 0.89 3.51+0.89 —0.494 0.621
ISR 3.00 +0.93 3.09 +0.86 —0.909 0.364
RN SRR AR 3.16+0.72 3.22+0.67 -0.791 0.429
NN 2.91+0.84 2.95+0.89 -0.405 0.686
17BN 3.04+0.81 3.07+0.89 —0.264 0.792
(TSN 2.85+0.82 2.88+0.86 —0.345 0.731
PG RSN 2.93 +0.65 2.97+0.72 —0.417 0.677

FE: *p<0.05, “p<0.01, *"p<0.001.

BT U EPGER: . ME TN =FELE, AU R — 2T,
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T SCRF)FI 2 SIAT (BN ) A BRI F R . B R E BRI 5] B iR 2B,
SR EANBEEGOEAER, FUTKIE L. P, Rt E L, IBA AR5 24 0 2 75 R
ARREERA S IR X 7, 22 I BN EE R R . XIR, HUTSCRHE R AR — A,
HIE R 2 AN, N R 27 O B A P B A A B S SR

5. BFER RS MR
5.1. SEEZHRBIDFER, HITHERSHER

BF T S e P AR R U SR B “RETISCRR R L ISR AN AL IORRAE, IR ki P S U
U IRSCRRI L, M (SRR BTSRRI R TR, LR IR RN R SOE R
L MIRTE T & R I R S E iR e, IO E SR BUTMAML B R AR T, B SE A M OB
REWEAEI[10]. B, RIS, B FACH ) BT 2 BREAT 55, 1R ObRs
M=ill s 5t 5 20k d6 5, WA AE I B As . ST EERE ). JUR, AT ECCRF IR, 7 B
HeAh R ARG A, A A B B B SR IR ME I 45 T SN B SO 51, R 2 A B B
U5 E iR, RN ANERNG I SCR, WA ORI R [5]. FE, SR A B3R, EREHMES
B P 2 B A, Fl0H BRI BT A BRI,
WO E R R E B
5.2. (PRGN, BHNASHBEN

BEXE AT A AR BN “AT e FNES . TSR MM R, BTN R — AT AR S5 T A B
[ =4EE P AIFETH. EFARM, SOEPIRACA N SKB MR ER BIZR TR B AR, EE RIS
5 RIS I R A RE[ 101 FEINFIIEN R T, BETHEAT B IE A B 3 i) R, 51 27 2E 08 PR 04T
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6. &t

ABEFTLL 318 AP AN AN R, RGEHE 1 RREIN SR 5 IE M BN BB AAFIE . AHOGR
RLERARZESR, BT R B, S EBREUNSI R T AR, 23RNSR R 1
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