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Abstract

As alegal power for teachers to perform their educational duties, the reasonable exercise of educa-
tional punishment power is an important link to ensure educational order and promote students’
development. However, in the special field of township primary schools, the implementation of ed-
ucational punishment power faces multiple dilemmas such as insufficient institutional implemen-
tation, deviations in practical execution, and weak home-school trust. Based on an empirical survey
of three township primary schools in the Pearl River Delta and central regions, this study finds that
teachers have superficial and utilitarian tendencies in their cognition of punishment. Their punish-
ment methods are mainly low-risk and easy to operate, but they lack a sense of educational closed-
loop, and there are phenomena of implicit punishment. Although students generally know the rules,
they have prominent doubts about the fairness of punishment. Due to conceptual differences and
lack of trust, home and school form external pressure, which further restricts teachers’ exercise of
punishment power. Therefore, the study proposes to construct a four-dimensional support system
covering the school-based implementation of systems, teachers’ professional empowerment, the
cohesion of campus culture, and the collaborative construction of home and school, so as to promote
educational punishment in township schools to return to the essence of educating people and real-
ize standardized, scientific and humanistic punishment practice.
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Table 1. Teachers’ understanding of the Interim Rules for Educational Punishment in Primary and Secondary Schools (N =115)
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Table 2. Teachers’ cognition of the purposes of educational punishment (multiple choice questions, N = 115)
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Table 3. Common methods of teachers’ implementation of educational punishment (multiple choice questions, N = 115)
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Table 4. Teachers’ procedural awareness and behaviors before implementing educational punishment (multiple choice ques-

tions, N =115)
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Table 5. Main reasons why teachers dare not implement educational punishment (multiple choice questions, N = 115)
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Table 6. Students’ perception of effective classroom reminder methods (multiple choice questions, N = 300)
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Table 7. Students’ cognition of the differences in teachers’ reminder methods (single choice question, N = 300)
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Table 8. Teachers’ perception of parents’ attitudes towards educational punishment (single choice question, N = 115)
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