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Abstract

This study explores the effects of explicit and implicit learning strategies on vocabulary acquisition
among learners at different English proficiency levels, with the aim of optimizing college English
vocabulary teaching approaches. A total of 60 non-English majors were selected as participants.
Based on their CET-4 scores, the learners were divided into three proficiency groups: low, interme-
diate and advanced. Through a controlled group experiment, this study compared the differences
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in vocabulary learning outcomes under the two learning modes. The results indicate that both ex-
plicit and implicit learning can significantly facilitate learners’ vocabulary acquisition. Learners at
all proficiency levels benefit equally from these two approaches, with no significant difference in
overall learning effectiveness. Accordingly, this study suggests that college English vocabulary teach-
ing should not be confined to a single fixed model. Teachers are supposed to flexibly combine ex-
plicit and implicit teaching methods according to teaching objectives, prioritize the improvement
of implicit contextual teaching, and implement personalized instruction. Such measures can effec-
tively address the drawbacks of the simplistic and uniform mode adopted in conventional vocabu-
lary teaching.
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Figure 1. Comparison of pre- and post-test average scores between the explicit learning group and the implicit learning group
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Figure 2. Changes in pre- and post-test scores among learners of different English proficiency levels
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