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Abstract

Modality is the judgment held by the speakers in the narrative of the situation. It is an important
part of interpersonal function and represents the language users’ assessment of things. From the
perspective of interpersonal meaning, this paper uses 25 academic papers published in the Eng-
lish for Specific Purposes (ESP) in 2018 as a corpus to statistically analyze the use of modal verbs in
academic discourse. The findings show that low value modal verbs are used more frequently, high
value modal verbs are used less frequently, and medium value modal verbs are used moderately.
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1. 51§

G SR KA B RIS B TP RS 5 RSB ZOUL S AN, 2120 1 e s E
AL N FR R CANE R ABRIHRERI b APRE R Z 5152 58 2 A2 08 /R 258 bk,
FAL TR RS B EAMEN S WA EU, 1580 ARE SO &5 S 28 mtE. H
Ik, AWFFLLL Halliday (2004) [11%HER i 10953 K ks e, LALRGTHAEIE S F=IRM AL Th Ry s, DL
2018 4F- /xR 1E English for Specific Purposes (LA T f#i#K% ESP) - [#) 25 &5 ARIESONTERL, SR @ M%)
ST, RHE AR R R R S A B B A A R BORHE, RAHTE S ABRE X

2. WHEkFdR

S A5 B A A 5 A 9T 32 B4 5L 4 Biber et al. (1999) [2], Palmer (1986) [3], Quirk et al. (1985) [4]%%
BB E S 4328, B T FIREST . Halliday (1994) [5]125 M1 2B _E X% A53hid ik 43, Hinkel (2009)
[6]%F JEiE A B i EVE 15 AOESE TR E A MERIA4N, X — R 5 50 70 1 A4 2 i 1 A5 30 1]
SIS IORFFEBEE T B SE At . Ak [ P2 B X AEVE . B 1B O DN GBS S sk AT T b
IR IE o VBV L, X SR BRI (5 00 K, 2000) [7] WA RNE A B I 7 (AR R T SOR,
2012) [8]; =X b, AXHEASEE SCRE SCRHERIRDT (B, 1994) [9], AHEA SN Z LG s
HH L IBERIR IR EE, 2004) [10].

N 25 3 i A S DU 78 1) 3 v TR A sl IR s . 45 AP SRS S s £ ) 153 B
T A IS GLRI B ST : Hinkel (1995) [11]8FF0 K0 1 A IG5 2 A 18 11938 T A 30 4 FH 22 7 52 3
TR ARSI . 7% A(2008) [12]. B4H38(2014) [13]4 %} Fh [H 18 S5 F SAE h i &S 15 &
FIRHAT BT IR AR B o RS0 LMl R TE L K S A A2 RIS T 15 A shid i A E A B I 4
W R A 2 SE RS, R RIS RS . FEERE . 38 55(2007) [14], NI, BBE45(2007) [15]
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SR FHER PR 0 S A5 I A SR A A S GO AT T AR DRI AL ol [ A G173 i R 5T T LA
R, W B S S SR BB FCIHEAT 2, JCHIE X 2R IE S TG A 30 A A S DL D A 2
RZ.
3. MRt
3.1. WFEEIRR

KT T EZE LR R 1) BEANFEESEERESIARIE R 202 2) SailhSs)iEm)
FEBCRFE AT A2 3) HARE R T S G A& 3w AR I A BRSO A4 2
32. AREE

AR FTim AR K I 2018 4 & FAE English for Specific Purposes (LA T fii#x% ESP) L) ARE 3Lt
50 f&, HHTHIEED TR, MEHFRA T Rt ER—RMmI T HApm 25 &A@ ARRsC
EEHE (LU R AR ESP B RHE), —Mkidl, RGMAREA S8 )RRV . ESP 52 K F7E 2.612,
BT SCHE M A EERE S HE, BB I8, NAIESY¥MAS, BAIES S RNEARE
R RURRAE, DR ] DR % AU A AR E RS (R . ESP AR R E R B 191,759 HH, £ 1 EH %
R VRN R .

Table 1. ESP corpus
%% 1. ESPIBRIE

TE R 42 R TEAFEL HIFE AL
ESP &} 191,759 8801 143

NTFRRAT AR RIS, FE-AEARIATIR AR E AN RIA B IR, BRA
U2 BHRGUTIREM AT RS, (HE2GRMEHIEEGIR. HILEmad, EE8EH5 TR
Antconc3.5.8 BT E B HT. X FRE M1 Laurence Anthony %1k, TEA-EAEE T A, K3 TALL
KWIC (L F e et )i R R RS R . REI T EBMRE BRI BRI ORI BRI E . #id
FIRA B TR d i BRSO FIRAE 0 78N IR BB 1R 3 TE R R RG] . TEAR
T FCH, B3 S0 TR A A2 A AR A ) N R 45 R, DLIRBUR A LA A AT

& i AntConc3.5.8 H A 73 Hr s i) AR R et R -

B, K ESP i RHE R 1) PDF A UEHE S — A TXT A%, S T WS sl t AR SO A
Mfr B, B FUCEEN 25 RSB EL, 515, J7ik, vk, 4R RE0s o i A i 7 AH B IS SRR,
K ST ST SCAER 5N B AntConc3.5.8 B fFH . SRJG, TERGZRME A DUIE 2k U A\ BT () i 1%
eSS E\smust\s|\sought to\s|\sneed\s|\shave to\s|\ssdare\s, FikFA4ME G117, TIESEHIEES
BAH RS S AR W F2PER, 2 il N TE 2k \swill\s|\sbe to\s|\sshall\s|\swould\s|\sshould\s F#
\smay\s|\smight\s|\scan\s|\scould\s, LA& — kA= sl A [F 15 25 S AE 1B A5 2 iml A S &R 5147, M43 H H
TE ESP 5k o 4 A 1 2 WA

DLW 00 IR R D T B R R S R, (B BRI, ORI T B v A A
SV, EPIRE R 2 X REMIN. WA BITRH, F—HBERENG e e ANESEERL—
#, PRFRE, ARSI E e, BRI R A L 1.
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from the actual use of language, it must also be noted that nurses' passive coping
fall, particularly as expressed by modals like must and cognitive verbs such as recognise, believe
is crucial in research writing, as writers must anticipate and respond to the potential negation
and one recommendation can be drawn. It must be acknowledged that, even though the proposed 60
of corpus consultation in academic writing. It must be borne in mind, however, that those
of corpus consultation in academic writing. It must be borne in mind, however, that those
; there are just too many variables which must be considered\xA8Cincluding different forms of
students with low English levels, EMI classes must be delivered in both English and Korean
onal contexts, everyday language skills of nurses must be developed for oral communication with the
resent findings also suggest that technical words must be identified at a multi-word level.
follows: If a word is technical, it must be in a technical dictionary somewhere. Additiona
ngage receptively with written academic texts. It must be noted that varying interpretations can be
. Following Campion, we agree that more attention must be paid to continuing teacher development that
students who contributed texts to the corpus must be regarded as fit for purpose. This
consistently across raters, so rater consistency must be reported in any resulting research. To
the assertion in Excerpt 19 is that it must be said, the meaning conveyed is one
e, data-supported assurances : That, | believe, must be sought in an unhappy confusion in
ersions of the intervention. Language specialists must become familiar with the demands and challenges
which they may lack expertise, these teachers must deal with important challenges such as overcoming
to write effective arguments in history, students must evaluate information and perspectives, select and
ry genres are particularly precarious as learners must evaluate meanings and position assertions epistem
of refuting interpretations, which means writers must galvanize support for their claims and anticipate
countries want a control other countries 36.We must know that the situation is based on
terms that primary school students in Taiwan must learn . This finding shows that more communicativ
that focus on linguistic knowledge and competence must now also prepare graduates with knowledge in
, students in highly ranked Chinese universities must publish one or more first-authored papers
, students in highly ranked Chinese universities must publish one or more first-authored papers
, thereby saving time for those experts who must rate word lists containing several thousand words
forces that drive individuals to violence it must return to an analysis of subjectivity and
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Figure 1. The processing interface of AntConc3.5.8

E 1 BHERE

4. ARG

REitie

& Halliday (2004) [1]/ RS L RETEEFEE, &S 2
HAEANFRMEME. M NETA RS SEEEA A RS S

HAR RGO 2.

Table 2. Halliday’s classification of modal verbs (2004)
= 2. Halliday (2004)1&75shiREER

Bl B3N i

[ must, ought to, need, have to (dare)
el will, would, shall, should, be to
fi& may, might, can, could

41 &, P REEESIRANERMIE

A Halliday (2004) [1]x 155 2 5hial i) 43 hsitE, 4l AntConc3.5.8 Ziil, Pk 25 fRifikl,

ESP1810-discussion.txt
ESP1808-discussion.txt
ESP1808-introduction.txt
ESP1803-conclusion.txt
ESP1811-conclusion.txt
ESP1818-conclusion.txt
ESP1813-discussion.txt
ESP1804-introduction.txt
ESP1810-discussion.txt
ESP1802-discussion.txt
ESP1802-introduction.txt
ESP1813-discussion.txt
ESP1821-discussion.txt
ESP1813-conclusion.txt
ESP1802-method.txt
ESP1815-discussion.txt
ESP1808-discussion.txt
ESP1812-conclusion.txt
ESP1821-introduction.txt
ESP1812-introduction.txt
ESP1815-introduction.txt
ESP1808-introduction.txt
ESP1815-discussion.txt
EsP1810-discussion.txt
ESP1821-method.txt
ESP1820-introduction.txt
ESP1825-introduction.txt
ESP1802-method.txt
ESP1822-method.txt

Clone Results

B VLIRS R — A T
%ﬁ RAEME S E. P R=2.

T FE B 1916 ¥k, 45 must, need, have to, will, would, shall, should, be to, may, might, can, could

12 MES D,

EARR i R s S A ], K 3.

DOI: 10.12677/ml.2021.94132

978

PURIE & 2

(]


https://doi.org/10.12677/ml.2021.94132

SRER, RV

Table 3. Frequency information of modal verbs
= 3. ESERERME

HSEE TH&BE AL 45 (%)
MUST 39 2.0
=1 NEED 232 175 12.0 9.1
HAVE TO 18 0.9
WILL 134 7.0
WOULD 265 13.8
ei SHALL 588 1 30.7 0.1
SHOULD 180 9.4
BE TO 8 0.4
MAY 333 17.4
MIGHT 135 7.0
{iS 1096 57.3
CAN 421 22.0
COULD 207 10.9
S 12 1916 100

AR, HEeE S 14 AR B L A s . AR B, ARAE S A SR B B I
THARHIE . WRFRE, BATAT UL can FEARMETE S IAE R BT ESP iR E HILY 12 MEE )1
R AR B B s ), IA 421 IR, #00 ESP iERNVE S BT B ASSIAN 22.0%, X 4R 5L H
Mk 5T B L 58 2 — B (SR, B /NGB 2007 [15]; #2758 % 2008 [12]). ARAE 5 23R may HiHL)
BEALIRT can, ik 333 ¥k, 27 ESP iR E T A 1S A 17.4%, (X LSHHE E AR P ME S
AALEEAE R R

HE B A B would FrE FIAZ =ik 265 R, 25 B A R E S S SR 45.1%, £ Tl T
134 YA 180 YK ¥ [F] 2R 1% 2 3h 3] will F1 should.

[FI, EE s A s TR 2 Rk LAY ought to A1 dare, need (B R i, ik 175 9k, 45T
B E AR 75.4%. 1 must KR SRR T need, {HEIL B 39 Wk, £.5 ESP iERE T A
AN 2.0%.

gr ERTR, EFAW T ESP ERHEE by AR 1R AS B i Ao A R (R sl 1) As AN R RIS A
A, BARIEHILE 4.

Table 4. Overused and underused modal verbs in ESP corpus

= 4. ESP BRI B S B fE AR A R RSB

AR ESP s o B A A M 1 25 2l 3] ESP TR PR h i HIAS AL 1 253 1]
& need must, have to
h would shall
1% can, may might

»
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4.2. MABREXE SR BSRIRHEECHE

A ECLETE 5 o AR, AR S TR — AN A, [ MA(Firth 1957: 11) [16]4%
HILE LW “ i (45 #E AT 213437 (You shall know a word by the company it keeps.) LA, 22 A A5 4
FC IR S H 23 52 BB AR, X 2R TG R b s SR S A5 8l 1 I 8 IO AT N 07 I #EAT ORI FE AN TR 5

£ AntConc3.5.8 735, 33 7 i RIG S & E T i S5 S 3 M AR, md thxf, nRLR I
need, would, can 73l & iy KBS 253N 1] b BSOSl R] e ASHIT L P B4R S K s iah i), B
JEZEFFFI A AntConc3.5.8 FTA M 2 T NG DL = AN m i shid /15 s, K in] MK BE (cluster size) ¥
BN 2, WMKIEANFEMin. Freq ) BE N 1, 2HIERZRIETHA need, would, can, JEiL 7 Hrfifia
I AR =3 (B RCRFAE, IF—— T Ao
4.2.1. BEENRSENE NEED BFEECHHE

NEED & ESP iRk 1 s (16 A 3h i) thin i s (K 3hia], LT 175 IR, 205 s B A3 a8 H &
1 75.4%, A TSRS 9.1%, BARIEICRE N 5.

Table 5. The top 10 clusters of NEED in ESP corpus
% 5. NEED 7£ ESP BRI EE AT 10 fLif M

LN JE LG EL W HE AT T 1]
they need 12 0.63
students need 9 0.47
I need 7 0.37
this need 6 0.31
learners need 4 0.21
you need 3 0.16
approaches 2 0.10
educators 2 0.10
that need 2 0.10
we need 2 0.10

Wb B3 5 frs, it Antconc3.5.8 il A\ T HAG 20 5 B 3 2 A LA need A7 sl FRHE 44 BT+ (141 M
PR i K HEF 20 5 72 they need, students need, | need, this need, learners need, you need, approaches
need, educators need, that need Fil we need. #/&KE, need KA AR LG TR SIEE AR T 12, BIREJTHI
T ik 0.63. FEIXEETEI A, they need BRI, BIHBLT 12 K.

1E4n Hyland (2002) [17] 815 H 4516, BANER X RIESShR K FiEaEE 2B AL, Mk, BEf5
R SRS BRI R 50 R RN SRR SCA, 2B RIL they need £t ILFE ARSI
ARy, H 2 FRIRAR S0 B S 1 s s Lol N, JEH 24 teachers, writers, learners,
students. #0:

This is most likely because language teachers have limited knowledge in the specialized field; thus, they need existing
materials such as the list created here to provide to students to help make their limited learning time more efficient.
—ESP1802-conclusion
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MES R EIEMEIERER A, students need, | need, learners need 'EFEH 5, HHMT 9, 7, 4
R, X5 ESP ARG O¢, PR N S & S U B B s K1 T, o SE Hesi 3] 1
AT ZMMER, BT E# Wia T 52522 M ) H @R B AR R, FHEH i F A s >
PR SR SCHEAT IR . RIS R SCAS, EF R | need 5 HHIRAEF AR SR RSy, H
TP ERE O RN .

As an instructor, 1 need some signs of understanding, too.
—ESP1804-discussion

iE4n Hyland (2002) ¥ & X2 B RIBFRAE A BT /RS FRE, FZE B — AR A 3 e
FESEXARFHATEENBREI, RIEAGRE L EUREAARER S, (EE 0 nsRiER 5 &5
FRR AW A B 2 PEFHE A0 Bk a1 54T, A BUB Sy, 3G T {E R
4.2.2. hEEESENE WOULD RYFEBCHHE

WOULD & ESP 7 (1 B 1% A5 3l il i i 1 1], HHIEL T 265 7k, 249 o WP R A5 3l 48
M) 45.1%, 5 FTA B A ShEAE LS 13.8%, HARIERCRHIE WL 6.

Table 6. The top 10 clusters of WOULD in ESP corpus
& 6. WOULD 7£ ESP &R EE &1 10 fiAM

LN EYGEITE FRAESIE )5 1]
would be 64 3.34
would have 30 1.56
it would 26 1.36
would like 22 1.15
they would 21 1.10
that would 20 1.04
we would 17 0.89
I would 11 0.57
course would 8 0.42
students would 7 0.37

Wbk B35 6 i, JEid Antconc3.5.8 i TRk 2 id 5 BrfS BRI LA would 977 s il (HE A 11 11
A F AR e A HE 2 51 & would be, would have, it would, would like, they would, that would, we would,
| would, course would 1 students would. #/A&KF , would i M JE GRS AML T 64, BI4EJTIA 1)
A i f ik 3.34. FEX LA A, would be HELHTE AR s, BNHIEL T 64 K. IXEIRFE ESP 2RI ICH)
BAEFAE R o T 2 ) e T 4 sh 2544

Wk A s, oA H would R M, ANFRRARIANK H IR ey 2K HEP &2 it would, they would,
we would, 1would, ZE[EIFHIESCA, EH KM, it 5 would #EECH IR, 2 HELES AR STHI A L5,
EERFE. Flin:

These results have implications for ability grouping in language classrooms. Firstly, the results have demonstrated that

ability grouping can be effective in some contexts for lower level ESP language learners, and it would be useful to continue
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with this practice. For more proficient learners, however, it would seem that some changes to the current practices are re-
quired.

—ESP1824-conclusion
iR, AEEAELSERIRBERE, R T EE S would DAEISSX SRR E T, R4
4 “seem” DL EMERAE, PRFF—PI 45 R EMIETER .
4.2.3. {REBEESEIR CAN FIBECHHE
CAN /2 ESP i RL e FMRAE I A 3 ia HRirl Al s 3 ia] , tHIL T 421 ik, 29 SARAE T 25 3 A A e gk
f] 38.4%, & BT 15 ASshiafd FE A 22.0%, BARIERFAE W 7.

Table 7. The top 10 clusters of CAN in ESP corpus
2 7. CAN 7£ ESP BRI EE AT 10 iR

LGN JR IR AL B AR 75 ]
can be 170 8.87
we can 26 1.36
can see 22 1.15

can help 20 1.04
they can 20 1.04
you can 20 1.04
as can 17 0.89
which can 17 0.89
it can 16 0.83
students can 15 0.78

Wbk B35 7 s, @il Antconc3.5.8 1] A T B AT Z I 5 AT 210 LL can S5 s 1A R HE 44 BT AR A
Pl i v B ARHER 20 7 /2 can be, we can, cansee, can help, they can, youcan, ascan, which can,
it can Fll students can. ®{ARKFE, can IR M R AG RIS AR T 170, BI4 /7 n] B ) A =ik 8.87. 7E
X EeGE A, can be IR AT, BPHELT 170 IR

IEAh, 1 N BRI AT DURE B AFR Z S8 (R AFRAC A A4 £ AR 15 U B (Halliday, 1994: 191).
FHE% 7 a1, can fR] AAHR, A 5 ANARACIR] A4 s 22162 we can, they can, you can. £ [R]ifJ
A, EFRKI, F— AFREE we 5 can #EACH K2 HILE ARSI IRER S, Bilin:

In this manner, we can help students feel comfortable in a HSS classroom.
—ESP1804-discussion

R, (RS IS can X — RS A, — RS T A DRI ELE.
5 DA A R A . IR — AR S we, R T HiLE 2 A M.
5. &g

AWFFRET HETERE, 24T 7 2018 4 ESP 22 ARG S A shial (s FH AR ASE FCAS AL, - AT
WR T HBEIINFRE S
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WEFCEEREM: 1) SEARER ARG SER SRR B 2R, RE T S30E 1 H

PR dei, =ik 57.3%, HETEASNIA IR E A, 5T 30.7%, SHERE SR R R, S0
12.0% [A]— 15 A T KA [FIE A Bl 68 A 0t I 25 22 5t o AR AE AR 25 3] mh A FH A3 e v )2 can,
HHAEL 17 25 3 1A A P AR B i ) 2 would s 1T s AEL 1 A B 1A AL R B ) 2 need s 2) SR
AntConc3.5.8 # ', WS LL_E =Nl &S sl (R RCIE 0L, KOG 530 need 19315 5 2 Ml T A (7
REE), MARZYIFRACH . would FIFEFCH B B 5O 55301 can AIRHE R N Hahifss. 3) 4
TLAEPIABI RS R, MABRE AL, e RN, AR RAEEIARRES, WhnL s
B, AR B E KBRS .

MERE EYF, ASHEFURT DL 5 1 A Shia BN B ST TT, IRt 18 511538 MON B i SO S 2 2R

WA BB SCBRT, AT 5% R 4 i S 49 ISR A 5 1 o AR B S L
S5 3k
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