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Abstract

The study, via reading comprehension test, subjunctive evaluation and follow-up interview, inves-

WEF|IFH: BN, KB 05 RIAT 5 2R R AR A S0 s K B sk SP RS2 ma ). BARIE 52, 2021, 9(4): 990-997.
DOI: 10.12677/ml.2021.94134


http://www.hanspub.org/journal/ml
https://doi.org/10.12677/ml.2021.94134
https://doi.org/10.12677/ml.2021.94134
http://www.hanspub.org

FEN, SRIEER

tigates English learners’ cognitive and reading proficiency between types of English reading tasks
as well as their relationship based on cognitive load theory. It is shown that types of English read-
ing tasks significantly influence cognitive and reading proficiency. Besides, cognitive load nega-
tively influences reading proficiency. Based on the results, it is finally proposed that teachers
should fully investigate the cognitive rules of students, and understand the individual differences
of students and guide students to actively process the reading text through teaching design so as
to increase the remaining resources and improve the reading level.
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B AAE R ZE G R Rt AT, B AE AR NFMEREIMAL R e K. ST T, BF 70 e vl B sLs
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Table 1. Comparison of cognitive load of three groups of reading task types
%= 1. ZHASEESEBMARNAEEELLR

b= 5 A A Tl R ZH
B FRUEZE ¥E bRz ¥E bRk 2=
A A1 A 5.265 1.119 5.959 1.319 6.447 1.244 14.208 0.000

4.2, BAESHABIRIEIR MK F LR

N T GRS IR A A P B ACT B2, B FUE I X =M S5 LA B SRR AT AT B A R
TiEGH, SERWE 2 s, ZHRAEZ RS ACEAAAE R R, O R A IR 0
T, N 6.46, T RIS T A Ak, 9 2.56, LIS AE RS R RUE S5, A B BARE R N A
Ao 1 25 B AT 55, S AR xR R N A B AR P i A1

F{H P{A

Table 2. Comparison of reading comprehension levels of three groups of reading task
= 2. SESLBFTIRMK TR

AR A RSOl bRtz F g P
PR 6.46 2.718
S A 431 2.808 37.063 0.000
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SR R T 25 e 2 () e S BR AR A AR DGk v T LAt P L AL ) 22 5, U ) S A A (A 2 R 7 B g
AR R P RE 0 AT R S AR e

Table 3. Difference of cognitive load level and reading comprehension level
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SEE6 2 R A A At 5] {52 R A K P
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*p < 0.05,
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Table 4. Correlation analysis between cognitive load level and
reading comprehension level
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BRI LAy BE 202 AR 73, SOnT DR H K BICAE R . AR S, EAEIEH a5, N2tk
WL, PSR ATE AR R B R D o X — S5 R S TR AN S R A B — 2 [4], AT T g
BEATHETT, RO RN AR DA R P foe v, Ui S T B AN R BE 0 TR KA R B i 7K oA
FEYE . ERERRE, RSN &AL Z A AR B R, AT RE SR DA T I A RPE 55 38050 22
A FEIESR, g 1A

SAPEAE S8 IR AT 55 I (9 AR 278 B th o 3 A R R R 55 R A R D i RE AL B R BRE IR 3R o il
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AL TALHIE R NAERNLR, BT EN T EERD, HERRK.
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R . MBUX— BRI JR W REAE T2 4 I GE M RE T it e /0, AR =R i,
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HAX R, T T AR A 2 A BRI R o AE VTR, AR H ORI BERIE RN A, H
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REPEABARE R A A, JUP AN RE IR A b 0] 25 7] AL

BN, A 7 R R AN [RAE 55 R 2 AR B B Z R IR 3R o AEARBE T, B TEE 0 X = F
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BAES, RASBEFEATWOBEE MR SR FAE B T A BUE ST, U SR P
R AWM 1 A A7 AR 8] 77
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WEFEHE— DRI, B BT 55 H AN S A2 S 2 A B B PR AT ) — N B R, XS5 RESE T
CAEBT TR, AW URIES AR 2 3E S, 2R G R A 7] ARG P AR5 T
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JEBRAE, U SR AR O KA B U B8, R ARG PRI, F4h, RIS
T A BN RN AT o VAR AR RBIE FT A AT DAY KA R 2 LA RS2 BN [, DA R 45 R 1
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