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Abstract

The latest research shows that morphological awareness plays an important role in the recogni-
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tion, spelling and reading comprehension of words. In the modern society, the development of li-
teracy is very important for primary school students. Center for Reading and Writing Differences
in Shenzhen University conducted a survey on differences in literacy skills of primary school stu-
dents in Shenzhen area, and randomly selected children from 24 classes 4 grades from 12 primary
schools in Shenzhen City to do the survey. The data based on the survey of literacy differences was
to study the relationship between Chinese primary school students’ literacy and morphological
awareness in Shenzhen. The data of literacy involved three tests: Character Naming Test, Word
Naming Test and One Minute Reading, and the data of morphological awareness involved the
identification of morphological awareness test and morpheme word formation awareness test. On
the basis of the above test data, the relationship between Chinese literacy and morphological aware-
ness of primary school students in Shenzhen city was studied. It used SPSS 24.0 software to do va-
riance analysis on relevant data of literacy, morpheme awareness and correlation analysis be-
tween these two. The results show that the morphological awareness has an important influence
on the literacy development of Chinese characters.
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1. 518

AR S, RSERFEUE R RN EEIRE. AR REERE? HUERZ, A ULanif iz
SR S S S IR T, A BRI Bl AR A AN SCAR A R A v 2 UK B B A o 3K PR AN [R) I )
TE S, IEGFRT R R 2 22 08 RS2 X 2 iR B SRR AN A2 T . BRE A5 S 1E S R EAZTE
CHEBRFAEFETR] PISA)T A “HIBLRES” & XA “A TSN NEbR. SRGHIR. KEERA
Z 5o CARATHEAE . . PP REMS5EE7 [1]. R —NR RIS, EIX
AR, BRI EE B AR DR H AR, R R RS R B S R R A, WA B AR IR
TR RE ST, B RME TR MUET A SO R X [2]. AT U EE TIRIIR % ) Z Rt i b b T R
IS e 1 22 T iE U A EE . RA A J 12 Fraels . 1200 2 44 22 A0 13 Tt A S 3 A 7T
Fm MR (CNT) 18] 38 iy 2 MR (WNT) R — 2B 3 52 i (OMR) FIE 2 SRR (MA) I, R 1) 2
HRERNEERBERMNERELEMEEXR.

2. tRLGR
21 BREEBERERSEERNINLENAR
211. iB%E

BERAES TE XA RN, WRR/AERRA, FraiEsaautt. soGERil, KK
e NE R —MER . IR AR AR R AR K. MIES T2, RS RS 16E
B OUETERMZETER=F . RE-TRENTHER, MEETHER. BAMNETRER, W
MEFIER. BA=AEEALLEMENTRERMZETER. IBRAEMTLIEHMIES B4, BiE
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LEDRE AN B IR

212 BERRSEGRIANXARAR

XFTPEE CFINE 1R R RAR LR O E IR DL AR IRE 7). Carlisle (1995)48 “ & & iR
FE XN LA AR SR TR R A, LARABATT T SR A 1 S B AR ERE 07 [3]. EN T BT
5 MEONAE AR . DOBT ZAFAE /& TR B2 AN — AN DU 0 S 2 P AS [F) 3 SO L, PR
DOBHIER RN AHE: 1) X FEEERNX IS, Bl “F-57 ) <7 f i i <&
2) WFETES SGERIIX 4y, filhn “ma” o) “mm” M CmR” g “m” o i, EREIRE A
THTT 2R,

R BRI LEIRC R /T R R B M E A o0 B3, )LE T L@ O B4R 1) LU AR I £ T
il B 22 T A8 5 2% (4] (1) 2 JE.(Nagy & Anderson, 1984) [4]. Carlisle (2000) W £ | 7E = & TLAE S P55 )L &
HiE RN SRS A B 5L R [5]. Ku & Anderson (2003) 8 7E & S AISE E 6 —4E 9. DUAES. /N
R LB S IO AT, A5 R, B R R R AR FE AR O [6]

WHARMER ], EREVERRER U P15 DL S s A . i T FRRER AR
FISCT, DUEMBI N “IERIES " o BUOYXERHE, 15 RSP NFEDGER BRIV EZ ., Ho
& Byant (1997) [7].Li Wenling et al. (2002) [8]. McBride-Chang et al. (2003) [9]. McBride-Chang et al. (2005)
[10]. McBride-Chang et al. (2006) [11]. Shu Hua et al. (2006) [12]. Wu Sina et al. (2005) [13]%5 MAS [R) 0 T
UER T AEDGE B LERTE R AR RE L ACSCF R = A R EE R

HPE R R IE F EER IR BOR A AN, BOE H e KE s Rl B W E AT . BOE
e P 65%# 2 XUE R I A1, A 10%1) =5 Z 4 1A(Sun et al. 1996) [14]. K2 HIE)

G AR E SCEYII, X B RS & WA 15 2= S 8RB R ECE Y], A B 1R O AN
NHEEBETER. Flin: “WE” RNESHE, BIBER N7 M CR7 mAs, BEN WAENE”
DUTE H T ZR M 1] BE ) L AL

ARATE R R E SO “HRE G SURZINEE 17, BB R R B IRPOZERFEHA T 45
PR Lo Rl FEEAT IR 2 ORI AN 7T . — RPFRIBE R . OB ERE T AR —
MEERRREE L OB R EIRT LA B L2 A — A A R A0 1E 22 G i B A 44 1 TR ECGH
ZA W R . IMEIREDGE U NEE, KA KER WA R —MEFE S 0ER. . “N7
AR ERCAZ A E AN, A8 BN R . “ERT 5% WR—ANLE T R R,
FIRIX T SR TR IR A B BRI . a8 e - EHIER E AR E SN ). SPHRPO
TERALL, SR AN 2 G ] ) 75 B0 b 1] 2548 DL RS 3R S SCE R ZI I R AR . A FZE0F T H 2
N T BNEDOE ) LE RS e )R R R B s E R M & =B A E R R .

3. SLIEFR
3.1. SLHEM

JEMN L AE RIS R AR R RN, EERITEEAERRN. DURES R 10K R R 2 1]
MM ERZR, NJLERYNE S HIMAT RS %,
3.2. HIRIEHE

KH JZBENLERE A 73, REURYITE 12 /i) . =R & —AE U, HERS N, 3t
24 NHE . Horh THEGCAE RO ANEL 295 N, =G 289 N, VUHEZK 278 N, TiHEZ 282 N. 1E4HTHN
15 1
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Table 1. General statistics of subjects

*® 1 ARMRE—RER ST

MR i
HEIR N = it IR (F)
TR 166 129 295 7.7
ZAELR 179 110 289 8.61
VU4E2K 149 129 278 9.85
TSR 153 129 282 10.74

3.3. SKEMRIATTE

3.3.1. EBgEM

1) W F A 4k (Character Naming Test)

ANAERE AR 7R, BAF R 180 MEHLHES 1T, Bk B NBAR/NFEIE SCHERHD
W HERR T RS SGR T “HK7 ), SF ML E SRR R ). BJEIX 180 AN RENLHE
Ho MR, ZESRAEAE I B T AT RE SR AR e AT TN ke MIHAASBR IS ], 2%
AR IEI % — AN 1 5y, IS R A B AR VI AR DU RN R

2) ialiE i 4k (Word Naming Test)

B A A4 MR D7k WATVES CNT MR ARL . 3135 iy 4% WX b AR AN R A8 R AN [R] AR 00 1
FER, FMAREAE 144 ANFEYIHEZ XS AT, X8 R 2 BN BOR/N s SRS .
AR ], 2R Effar G — AL 19, 2R AR & G 2 A XS TR S B

3) —4rf ik (One Minute Reading)

— o BRI R S 100 ANXCE 1A, BR 2 A R AT REARHLTE — 73 Bl P SE R B2, 7E— 2%
R T 2 o e /2 = 292 i 9 326D 0 i 1 A e B W 2 N LT B 1 €297, 7 2 W R Y N
R R
3.3.2. IBEEIAME (Morphological Awareness)

5> PRy, Partl FEE R IRIMGAA Part2 15 E MR IR, FE0IE R &R a4 3
ANETE . (W0 AL/ E/HIE), FRATESR AP A0 E R S HAR PN R R A R — AN . B
=y WEE M R IRINR, F TR L s A ] 206 A O AR KA I RE ST, ARRHE R U T i
X EEGE AR R R (g ety gkt IR At ame? ), kg,
SRR AR BER E AR, B 1 ).

4, ER545h

N ARG 2 (RS R 1 R B IE Ol TR LIRS B8 ) IR s s, DUECh B AR &,
P 4 M (CNT) AR iy 42 T (WNT) 45 43 DA B — 23 bR 17 152 (OMIR) 1 Jak 52 Al EAf B i DR A 5
WIS IEE DEELT R LN ER . SRRNEFZS R, SRILZE 2.

M 2 R LA, B 44 M (CNT) A ] 1 iy 44 WS (WNT) 7 2250 F B2 )N 32.846. 9.447
Bim T ARG E F = 2.61, RIEERAR. S3EMEKTH0.000 < 0.05, BN ZFERBNTFEY, £
DA 4 MK (CNT) R E G A IR (WNT) I RE ) b, SFEg 2 M B REMMER . — 0B Do [ i
(OMR) I FE A IE R 7 22 AT b F AR 2334 28.925. 87.484 ¥izt i T A R FTA3 IR SHE F = 2.61, RBP4
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WA BEMIKFH 0.000 <0.05, VLM AFHBNHAAER, — B PR (OMR) I A . 20 E
ALK ANER 2 MG RENER . N TP BV, JRATHE— 28 5 8 (OMR) H &4
FEGLE T — T AR KX (8], FIAREAN R X IR AR~ S B 1 2R B (LS 1)

Table 2. ANOVA of CNT, WNT and OMR tests in different grades
52 2. AR CNT. WNT F1 OMR it B 75 Z SR (ANOVA)

EL Bila bt SD Fid BEMKF Sig
- 130.66 26.27
WESTEANN = 145.67 17.05 32.846 0.000
(CNT) Iy 141.29 17.63
kN 142.85 14.65
- 100.39 26.40
TR 1 iy 44 W = 106.49 20.48 9.447 0.000
(WNT) Iy 105.06 10.92
kN 107.91 7.629
- 1.30 0.33
- = 1.47 0.32
— 4B S G ) 28.925 0.000
| 1.75 1.44
En 1.83 0.39
- 75.7 18
N = 84.0 14.59
Al Iyﬂ TE 87.484 0.000
(IE#%0) 1LY 89.62 11.92
kN 93.64 10.41
—— OMRI i
10000 1 —— OMREHIHCF T4
<> OMRH
» OMR AL H 15
90.00 - -
90.32
. ;'84%
80.00 1
E ) 76.21
70.00 .
60.00 - ~_
jez=0)
50.00 1
T T T T
4 5
S

Figure 1. Trend of OMR average time and score in different grades
B 1. FRIEH OMR TR & FHB s tasE
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MIE L ATRUR I, Makas BE, ) LE S SR [ BEE SRR T A N R, B R A A A )
TR LT WAEGKE L, fEESHREME S E L, SMEGZMERRES. 465% 2,
KULAAE R B AR LE S, S R R E R KR T, AR NMEH A B3E
PEZER.

NT SN LB R R RIS B8 ) KR 2 8] 1 5% 2, BAT TR DY AN A8 2 X 19 135 3% 3 1R P 1 3
I G5 DU 4 AR (CNT) 17 18 i 44 TR (WNT) I BT LR — 2 Bl i AR 11 2 R K 2 40 3ol 3047 7 A1
KMo br, AR WA 3 MR 4. SR =DM BIRER TS AR . SH8REH, IWFER
KE, NP LEMIERERMNEAZNS RS ERHEEMG, HPhPliERERs
S RIS R B A 0.522, 0.534. 0.423, M iE ZMIE IR 525 #8 J1 A R0 5108 0.446.
0.463 £ 0.370, FHHIE R F NS LS B8 ) & TR A D1 B R & T8 A1 B IR S 13 e 70 2% T i
Z A . FE/ANE =R T, LS R REL, S FYLERME R E R SRS R R
WEAK, HHlE R IR S S 6 A R, 7908 0509, 0.500. 0.269, i iFE # #4) inl &
W55 B JHIM < R E05 714 0485, 0.425 A1 0.281. #E/NFPUSEL K ILE Y, HHEREIR SRS
REJIAHR R 40508 0.319. 0.278 F110.164. [ [ iEZ MW EIRE — 8 L (OMR) A HHR LS, S5idE
B AP IR RIS 23 8 0,409, 0.369. fE/N¥AHAFELKIILES S, B VIEREINBIIERS
— 43 B B (OMR) A G LA o 18 F A 1] 1R 5 1525 B8 70 8 A% T T4 s 2 T) R AR DG 1 BRI, 43 A
0.390. 0.308, fHtHm THEHE R E IR GH MM, 405128 0.353. 0.292.

Table 3. Correlation analysis of the identification of morpheme awareness test and literacy
3. AR REIRNR 5L s IRMEX i

F
= = Py i
WEA 2 MA(CNT) Pearson FH <t 0.522** 0.509** 0.319** 0.353**
i i 4 MK (WNT) Pearson 5% : 0.534** 0.500** 0.278** 0.292**
— B R 2 LS £ (OMR) Pearson A1k 0.423** 0.296** 0.164** 0.03
** 1E 0.01 KT (AU b B3 A
Table 4. Correlation Analysis of morphological awareness and literacy
F 4. BEWRERRNR SILE 8 NINEX S
T
- = g i
PF 44 (CNT) Pearson A% 0.446** 0.485%* 0.409** 0.390**
G 44 W (WNT) Pearson AH M 0.463** 0.425** 0.369** 0.308**
— 43 B A S 2 (OMR) Pearson #H ¢t 0.370** 0.281** 0.060 0.083
** {F 0.01 KPR F B EAR L
5. &g

AHIFURIN RN S R/ R B FNFERER, MEEFEREKTARE, XRFE T JLET
IR TR Ji4h, IR 3. & 4 MDA, IERERNIOERSRAMAEAE EEZLmM. 5K
BIRSEERENZ MMM M4 REW, £ ZERNILE ST, FNER RN SRS %
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PER TR R R IR GRS RN, Bk, OB R SR RRE B KRR ERgmi 5 KF, xR
B, TEARERM B, HRER B INATReI e TE R MR R, i, 7R RIS ISR KRR
RITEOLN, FNEREIRS LSRR N B2 . FlE R BN TR R SRS,
BEERE IR b S, AR R TR R T NEN . HAER, P RR RS RS IR
PSS A OREBURAE G, B R MR R IR S S B8 I A T OB R R IR S S R A e . X
E¥aE R B, BRI SR 0 REAE B KRS s A 1 B 5K

HERE AR RT LA LB HRA P OIE R IR T, X R R AT R K Rk
R4 Clark et al. (1985)fSESG[15], Heih )L 1 e AR A2 v ia], JLEE AT DURYE B O O 4R 1 o0 i
KA IMEME, LAY 8B CRiaC . X ROTEEDOE RN AR, BT OEE RN S EN, )L
F—HER THOE RN E X OERES R —NE ST ER, AAT5H0RT LOE H X R fe 2 B
BB Z . WERKWE. Wn—4JLEZERET M7, fufieR I W7 o R . 9K
M7 CORRAR” . AR DGE LE, R E A SR H O BRSO, X
FHRAZ OB RN I 2 SRS IR BATY) H BRI CR.

BRERMWIAE RS JLEMDOERICH R A EZVIFI LR, HATRHARE, E00EILEF, WINE
WERCRE IR EA A EE MR . XFOCBEA T F 2B, VAN TREZRM T 5 m
PR R T Hemt . ARYE Gombert (1992)(1 015 & K IBAESE, AR IRIIRES =B B L
H O eI TEE B 15 F IR b 2 B 5 1], Bl Clark MR FERRx—AN % 1)L RE i fl)id —
AN AR 2k, Eetnfh £ “crayoner” & B Ad ] crayon (BS4E)HIN, {HSZPR B3 G
A crayoner XA, W& “-er” XANERAIIE AN AFHIR R e BINT o X PR DLEE
R HA L B R JLE AT DU X iR 2 BB R B R A RN, &R B — A E R
IR B, 7EMRARATTRT LA B M B A0S R B U A i) RN 2 LE B S RS et — b R R Z 5,
X T B SO ) I R ) T o R m] Y AR R A o R ) SRR ] 2 TR AH EL AR 1) 5% R AR A B R Bk 5
#[16]. McBride-Chang et al. (2008) & Bl 1 X Ff BB BRI &R, MATRIIA YL Kp0E JLET S, 15
BRI AT AT AR R — AR R R R, ELIAIYC AR R Rt mT LT LB 5 38 3 R R R [17]. 2R
T IX PR G R TR AR A (B3 AT B 2 (R A RIS TE . X TPOEN S, 15 28 R B 438 J7 T 1
REJIRTPOEARNC R A B EEZRER, AU FIUANER: —R R0 PUEE 2 1 R RS &
) LE BB AR AR, AT R REXS FoH — S EE A A BOE R AR AR . SRR ZEI
BA B RE SGEHR, REERESMERIAIXANE S 10E BN O, Rk, ST iR
(AR DA R 96 F-38 2 S AR AT DA LB 7E AR 18 R A E A RS L N REA IR E MR A A
BIF 5T (0015 2 AL ] S RN RO A B e e sz g — A i b R — B R . Bl “IRATHEAIRKK
BEELRIREA, MAANE? 7 BREMZE KR o N THEERASHE AW, JLELIN “REK” B
MEEEL “HK7,  “BEE” fRaHC “BE” , N CRIR” dEREL W7, FHERX =MBERSEAEK. Wi
AT AL B 152 22 1) B 2 1) Bk R T R o T A o) o 2% v FEE AR ) ) L 7 2 > Bl i3 PR I A 5 v 1) L3R 3R A3 A
e BRUOMARATTRERE 1E A T A R T AT R

KU FCE R, BEEFLART, BRERHANZMMEE S — 2B S A E R B2 R
B, NZFERRREMERB ARG, I, AT AT RE B A R K, —
BRI R RIREIFE A BT, TR R BRI R SR B SRR Y o RIS R IRAS, DR P R A
KNMEBEE FH T I T RS

RICFHAFA AR Z AL, BEFREIE AL R MIEHE R A E R R IR S fe ) 2 RAFTEE
ARG R BAVGEIER R IR SRS RO R A BN, HiX—&AE)) 7 5 2 105
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RAE .
E&UH

AR T E B R 2016 4 P58 I M X 152 5 b 27 3 (1 5 i 5 T P 7% ) (ybzz15006) «

ITRBE AR T =R HRIFRETETUE (BUE)LE RS R B 5T) (GD16XZW16). | %
BHE TR IH ORI X 135 B A5G L2 AR AT 105 20 70) (2016GXIK142) IRl
P ab Rl 2020 SERRIITH  CDUE B Bl 2 36 (1) S E AR AEDT 7T ) (SZ2021B032) iR — -

SE 3k
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