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Abstract

This study is based on motivation and engagement wheel theory (MEW), and takes 554 Chinese
English majors as the subjects to explore their influence relationships among learning motivation,
engagement, and academic resilience of two types of students. The results show that: (1) Compared
with the “negative motivation and engagement” type, the “positive motivation and engagement” type
shows more positive in learning motivation and engagement, as well as a higher level of academic
resilience. (2) For the former, learning motivation positively affects learning engagement, and both
the individual and social dimensions of academic resilience have a positive impact on them. The
social dimension regulates the relationship between them, but the mediating effect of the individ-
ual dimension is not significant. (3) For the latter, learning motivation positively affects learning
engagement, but the relationship between academic resilience and them is not significant. This
study helps to highlight the role of academic resilience and provides targeted insights into foreign
language teaching.
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1. 5|8

B 21 L LKk, FEEB LB SN 5 IR0, 280D AR GRS AT U 2 . Sl
PIEAE S rp—R, FLOPRAERL I 72K O 2 B000E, H ATy, WERZ RS0, HAhE
B R AR IR RAR S IEMERERC R, ORISR, T E N B E A T R L)
PERETT. A3, YR QOIS)WIR i HIRM WML N 1], SR1T, FATH AT IE T 1/ i
MR A RS 5 S S e SR A O B R IE R AU ST 3L S BNREEL B (Motivation and En-
gagement Wheel, MEW)fili & NRSARIAE 2255 PR, BEG I XM PR ) 22 ST S HLARON , B B TR}
ME 2RO AR, CAPUEIERTARSE S 2R EHREEAERME. B, ASUEEiZ
W, XOAFRMAME L ZA, I ABLEE A B AN S BTEIRGL, BEMER =4 BfE R &

2. XHRGRIA

CENVEIYE” RESTEOIIMERAE PR JEIR, FREIE PRI, SRIEAS . RSt
T E A A ) Co B K 2RI 7 it 5 . L REERAE (2] (Cassidy 2016). MBI S, M2 I # 1R 52 i )
155 B BN B R A, B AR o B AN 2 e B2, 5 T B 3 2l Bt (Rivera 2012) [3]. & 56 FH (2018)
NI S OB A5 AL, R N AT RE S, a0 E B BRI, B, 154
V. BIA RIS, 53 W0 A BE SRR BRI 1], Cassidy (2015) 42 i 27l vk 3= 2240 5 12
Ry B FRED, DRI AR 2= ARG RB[4]. ik b, i B 2 4 RE R

MHIFEE KL UL BN, B EIE. FHL. EARAKRRBEIFHT. K, <%
SIFHL” RS ) E RS % 2 W E R R AN AP IR E) ) (Dormyei 2005) [5]. “F N7 2RSS H
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NT ] BRAR FER AR AT IO EESS SR (Pang 2022) [6], FLARREEINAT. THIE. 474,
AL VUANS T (R R ME 2021) [7]. BI80, Liu e al. (2022)K B2V FIPE TR 22 > # N [8]. 2 RAT%5(2023)
RO, RIS AR 4 2% I HN B IE 1520 [9] . Shin et al. (2017) W@ AR R LR 7317 41
TEFINL FAR H A NLESINL=ABINLAERE, RILFFIEX 5 AN GE B LA R [10]. B o E 4%
(2013) RN ST BN 22 ST BN REWA[ 1] 6 55 AMEA 0 70 R I 2 S S a2 PR AE P T2 >0 4%
A(Zarrinabadi et al. 2022; &z 2022)%[12] [13]. #E1t, AEFAYESHERZEVFIE. Z WA Z
AT REAFE B AR R R RN, 2T T IR B2 T HE R, LT
I, Martin (2007) 8 K42 SIHLFIFENEFEFEIE[14], )5 Martin e al. (2017 H 53 AP0 —FrFl 11 37
THESRAE R, BLARELRE N B IRALREES. R E AR B ARGE MM R E SIS BRI AT R IR
FEPECERME RS TN ) SRR T8 G SR ORNAS R 42 S O B AN R 27 ST BlAL) s DA L3R e BR AT 125 G
FIPEA R ST [15]0 o “IERIME” R4 MARFFEAR, FURFZhH AR S 0, 5AWA R
1K ORIV IRZS B RE 04017 (R RIS 55 2022) [16]0 & 56 ZE(2022) R4 HH [H A L5 58, 3 = oA~ —Frfn
16 T 7, BB PUR SN AR 1. AHTEE AT ARSI SN FSHELE, K
PIARRIZEH B2 E (Yu et al. 2019; ESEHE 2018, 25) [17] [18]. {HAERIENFZ, Li et al (2022) &
Dehkordi et al. Q02V)IERKZ Jailt —HHE T ARIRB AL . )R 2RI, KAA
I BV R T T 22 5[ 19] [20]0 XBRIREEG Z R0 2 I BN, B85 SIS U BEN R IE B BT AR
5%, ATHEEREOEEARS, NERNFEAERA, W TR OER BB, IR TS R
ISR AR AR B 2 FIFE 101 5

A AR SCHR, AR IUAEAE L FFARAS 2 -

1) B AT A ) ol e s =, IKIBA T2 PP B (B 6 2018) [18]. T2k
PERISA R, AT 0T BOREE B I B, Rk AME 2 2 R R A A5 — 2 B2 1 )
2) BRrRMAR R BEMAFERZIZIN. BANLBVPHERmHERER, (AR =F RS
FEMIR R T A R AR IR AN FE (B 2018) [18], BARESMEL A, Wik, =#3k
)R I TR S ML R IRAIR L. ASCHIE =FH KR, FEAHR B2 IIEER, o By
RALE T 3) ALEMNHE AR, FHR AR Z T E . AR — ok 15
W IPER N BEAR AT B, R R E RO B S AN IR B Bl . Xf ik, A FE 40 ST B b g i
WAMRIFEIPER, AMUBHIETR S AL, 7 Al & MAR LS4, fFatba s Cr g o
o 4) REFMAET TG, ERAGHBINAN, KRESERANEREE, 1M1 HEBAG BARAR 7 4F
(Larsen-Freeman 2008) [21]. HB4, AEZRBAME LV 224 B2l RG], LA 522230l A
TER R BB MRIZE S, M TE, MFTERE “AMEAFGQ” f BB RNTO” BTSN
AT, AMUBEE A T SRR Z e AR 5, NRR S D R IRIE 2 IR A 2, W A
W REHANLERR, BRI LIRE L

ZRE DL B, RIFTLLAME R A AN R, T BN SN, KA “MEAFL”
AR EN L AR, PRI DUT I, SRR AT I BN R A A B

(1) 2T MEW b, SR A UMK A ? K GHL. BN SRS an e 2

(2) FAEHL NSRBI BAE I SR ? S RB R R—80?

3. fteigst
3.1. ARFR
AT S S P B O AMEL A AR 5, 547 554 MIAMELSE S % 505 T I, BT
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PR A AR B, B A Bk E VU . Herb, B4R 196 N, A 358 A, AR BCE AL 18~22
Z 18], FEARENAR R ARG MR DN, B AERIEE A 2 S5EERER.

3.2. EIELRH

LIRS AR L 2 ) SN B R =R . S22 S B E R, R You et al. (2016)
) 9 MRMRRIT[22], FAMES Afrough et al. (2014). Xaypanya er al. (2017)% T IHWEIHLEI#RIK[23]
[24], Wit 9 NREIT, B0 ] BNE R, 7 F4k 455 (2018) HERIRF(2021), LA Chipchase ef al. (2017),
A 15 TR BENF 11 T IEN[T] [25] [26]. EFxF2alv @&k, RN RS 4 N s MA R A 29
HHEEZR, % Cassidy (2016). Lereya et al. (2016), LLK Kim et al. (2017), =R FTA M H 2]
[27] [28] [29], ¥ HAINEAPIVERSR, & IFMH R EI, R ESRmmRE Z1H% 0 KRR, &
B 3 AVIEBH o FrA SR e A T b 3 B b SCE B8, oy B oy Vs JE e « ik
oMM, BEALEE 10 44 K54, MESRGEDZRIA MR R, S B 7 At g & . LA
ERFRHAEWS 5 Hita i, BHGEE S 0 70K “IA” 80 “TEeAFTFE” , 4 A& “E”
o “SEAERFET s WS HWAMKR, 00RF “ER” B BT, 4 0MRE WA B R
G, Aok, BRI

33. BRI ES S

ARWFFAE 2023 FERZLHUED “ B TG MR 5, @i 2R a i ERyE, A E hE
BIFAF—E RN 2 J5% SPSS K i R K B H A o BF X B M, {5 R BE N 0.984, CITC
EIIRT 0.4, KMO RBEAEN 0.993: % 43 ANITHEATIUE 4047, RWHE 5 K(CR)A 10.763, F/)NA 8.485,
EFX BB, 15 REUEN 0.957, CITC {HH#IKT 0.4, KMO 18 0.986; X 18 AN@LU# AT H 4347
BRERIRIE N 13.318, H/NRWHE N 9.816. &% —iEE RN, S REUE N 0.973, CITC (K
T 0.4, KMO 1H4 0.991; Xf 26 METUHATIUH 4087, s R BE Ny 12,188, fx/MkIT{E )y 8.923.
EAERP B ER SR IERT 0.7, THRMERSHTI, 2570 04 B BEMEZ . S
XEFE BRSNS BRI HIREE ST HRON 6 MR . X 87 AN T IUHEAT I
WETER 720 BT (CFA)Y 0T, SR AVE 1823518 0.588. 0.580. 0.629. 0.586. 0.563. 0.612, 4#BAKT
0.5, H CRE¥JET 0.7, RMSEA {7 0.02, /N 0.05, CFI. NFI. NNFI {4374 0.990. 0.908. 0.990,
BIKRT 0.9, BWEMEGHEMRL. 25 FUs, AR R ER G, oTH T,

34. BIRER
3.4.1. BRFEFITN . MARFULFERR

Average + Standard deviation

F P
Cluster 1(n=495) = Cluster 2(n=59)
Negative engagement 342+0.11 225+0.13 4610.908 0.000%*
Positive engagement 3.39+0.11 243+0.15 2950.814 0.000%**
Negative motivation 336+0.11 233+0.14 3476.514 0.000%*
Positive motivation 3.41+0.11 2.28+0.16 1775.366 0.000%*

*p<0.05 **p<0.01

Figure 1. Analysis of variance results for clustering categories

1. BEKFNFENRER
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Average + Standard deviation

r P
Cluster 1(n=495) Cluster 2(n=59)
Social dimension 337+0.10 2.24+0.13 8710.594 0.000%*
Individual dimension 3.43+0.13 2.13£0.15 5128.476 0.000%*
Academic resilience 343+0.11 2.19+0.14 7317.205 0.000%*

#p<0.05 **p<0.01

Figure 2. Analysis of variance results for academic resilience

B 2. ZA B ESRER

T, KA K-means BB 7%, RGN NAEGFAE, ARV RIS H P ERAE, 5
EE 2330 89.35%, 10.65%. 45 5B 7n PR RBEARAE B A i 78 00 b HRFIE IS A B S 22 R (p < 0.01), #EAAR
FWORIAF . BT REs, AW Ao “RBREY” f1 “JEMRAL” o AHLLEE 22k, K
A2 2 S BN IR R K (B 1) LIk, BEARSE AL T2 W) 1H(F = 7317.205, p = 0.000), %
HAMEER(F = 5128.467, p = 0.000)F1# £ 2 (F = 8710.594, p = 0.000), ¥R EFE 2R, RE %
A ) K s (] 2).

3.4.2. “HBRE” FEZIP. RARZUHERIERXR

Academic Resilience

Individual
. . . .
dimension .
"‘ :‘. ....'l

et .
..0'. .t "0...
‘c‘ .l‘ .l.
Ll A
Learning Learning
Motivation Engagement
X b 4
L R
. o~
. .
0‘.
L) la*

-
-
e

Social o

dimension

T AR EE, KERFORIEREM.

Figure 3. The relationships between learning motivation, engage-
ment, and academic resilience of “positive” students

B3 “FIREY FEZF I RARFUTMEMERXR

o, KPR MRS BB R, FARNMEAREER, AT EIA ST, M
E RIS B2 S BN AR IR R, RN 0.293 (t=4.171, p = 0.000 < 0.05). 0.271 (t = 3.540, p = 0.001
<0.05). [FHE, MEERE2EX N4 B, RECH 0.314 (t=4.732, p = 0.000 < 0.05). 0.285
(t=5.985,p=0.000 <0.05). 745, FAFPIX RN EERF, RECH 0.310 (t=2.543,p=0.014
<0.05).

HIR, Bt ZRoaEhAL s, MEZITR BT & 3 MR, 23R B3RO =1.218 +
0.094 x #4232 +0.306 x FIFHL; MEZE =0.222 +0.644 x #4232 +0.244 x FIFHL; FBEAN =
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1207 +0.063 x AEAJZ +0.294 x S3IBHHL +0.048 x AMEJZ o RIESHTLE AL, a x b 11 95% Boot CI X [i]
H9-0.045-0.078, ELIFHLT 0, BHIMABRIESE AZHURSE TBARRIAEA TR @il #35H
RSB REG b A %N R A R4

R, R RBOTER . AR RO SRR, S S
JE05 FLUE DL B35 (1= 2.372, p = 0.021 < 0.05), BEHI% SIaHHIN % ST BOIANT , R [FACP I8 4528
(-1SD. “F¥ME. +ISD)RIMREEEA BE R, MUY 0.03, 0.12, 0.19, BIAMRJRA 2 IE A f 5
PR, kb, SESEHLE BRSSO, SR — % KR 3).

343, “BRE” FEZIFP. BARFUHMAERXR

o, WP MR RS BB E, EABRAMERRARR, a7 R M
JERIR 2 BB X SN R, R g RN (F=2.781,p=0.096 > 0.05). (F=2.527,p=
0.113>0.05). [FFE, AMAZ ARSI SHURBNF=E B E o, /st Barmlh: (F=2.181,p=0.140 >
0.05). (F=0.276,p=0.601 > 0.05). 737k, ZE PN JENFZAIEF W, RECH 0.432 (t=3.096, p
=0.001 <0.05).

FU A2 B ORI &, MEZ AR J 3 MR, 30008 213N =2.264 + 0.031
x H4xE +0.241 x FIFHL AMEE =2.121 +0.238 x HE +0.034 x FIFHL: FIEAN =4.236
+0.004 x #EEE + 0.082 x ML + 0.047 x MEZ. HHTEIR, a x b1 95% Boot CI X [a]N
~0.002~0.014, WHEHF 0, YL IINERAEZTE S SIS Z [0 )R A E A B3

wa, RS ERIETER . X EREMRT SRR 0. SitdERER, ¥ 52
JEHIAE B IS IR ENE(t = —0.429, p = 0.668 > 0.05), FBH2ERF 2SI ShHLAT NS R A R 1E
Mo Bk b, SFPUERSI SR, (HEPIETEIES 2 @B R R E 4),

Academic Resilience

Individual
%9 dimension Y
-

¢‘...
t.‘...
P
Learning Learning
Motivation Engagement
\ Social /
dimension

T AR E, REFIRIERE .

Figure 4. The relationships between learning motivation, engage-
ment, and academic resilience of “negative” students

B4 “SERE” S42SEW. RARSITIMSERLER
4. Hig
4.1. AESFEFIFH.. BMARFLFERR
AT R DA T “WRA7 224, “BURR 224 GG, HSE SRR BT B,
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ARSIV o A TRz S RS B R R T GC FEFR R 5777556 K (Yu
et al. 2019; Li et al. 2022) [17] [30]. 4RT, Yu et al. 2019V 37.06%[1] “FARELEHLFIFEN” BIZ2A4117],
X AT RE A N L 70 R RIS AN E A BT . TR B R, B UK S R I AN AT IR Al N N
AL, T RN ARG N PTERS DML, R a4 m. 7o, R “BmRi” 24550
HEE(2022) I i Sy 7 ARRAL], BEDSIHLANER NI A RS, T HL S DU T A [R] R AT 7L
XFGACNIME T2, ATREDR L R 2 AR BRI 22 57 o R T B K, ARBE ST AR Ui A
FEPUX — A MER F (Lin 2019) [31], "E48/MA P EARXS FRE (RFAE, B B SO I I 1) — 8,
ThMAE. BN RSt A AIT U TR A RS (MaCrae er al. 1987) [32]. Horf, AbrrRENE
PR T AL SRR . A T8 A MEAE 55 1 78 2 B AE(Lin 2019; Dehkordi 2021) [20] [31]. 5%
PEARIIUN A RURIVE X2 5 TR X FA PR PR AR S B A3 IR 474+ H % (Tomas et al. 2008; Dehkordi 2021)
[20] [33]. EHAVERINGEEZPR. FFO. 3 RICAM RIS TESE(TIL 2018; Ahmadi-Azad 2020) [34]
[35], [FIB 5 et A 1 2% 21 1% 26 (Dehkordi et al. 2021) [20] FFHUPEFR I A (i 8 4 0 2 B DL K 5 2R
14K (Dehkordi et al. 2021) [20].

FAh, Li (2022)8F 50 KB, A i FE E s AL 2 S BENTE 22 1S A0 T 3R 1558 M 1 2 ) 45
R19], XAABFARR) “FURB” AR ARG, GZMS, “WHREL” 24105 T s ST i 2 5%
FPEAE, shZ s RFAERE OB, AETRE), RSB SGFRERARE, BHERSARRE, Kk
KA EIE T, KM PMETE B 2 B8 i RARN(Z L2255 2013) [36], BERGENEAE AR, X5tk
R R, 2 5] MU DL R 2 STE 5 1 A5 (Dehkordi et al. 20215 AN TR R [20]. B4R, i)
PEA T & TR B ST, (1SR G PR EE BRI R0 AR S B, A i S B U R e e
2] iE N (Yang et al. 2022) [37]. MG S, PIRREAY 2 A 2 ST RPE 5 SRARBILE 7 I B, RN
MEENIE=ANT5 10, =& BB, AR, I IL R A A (] 1 55 25 72 e K

4.2. “HIRE” FEZFIFPN. EARFUFERERXER

T, AR I BINLIE RIS 2 SN, Sl AS R RN 22 2060 2 ST B LA =28 TE )
SN, XN Zarrinabadi e al. (2022)Z (W45 H[12]. BRI RIEE, MEAERS MR E RO
TSNS B IR EAE 1 A ik (Deci e al. 1985) [38]. i HAEHIM - (EHEB NN, liEE%
FINAF R ARG EHERE MR, HAiE iR R BEA e A, AR HIEA A E A,
B 27 A2 06 B R 2 MAT 55 R 2 30 4 T 45k S (B PR 9 4 7 (Pekrun 2006) [39]. A FEIAN “THIRAL” 4=
T X ¥ DA G B v 5 o ) 2 ST PRI, BRAE B R0 B R D Re A ) H g 5| FERBUTS, FoRA 2 MEHS
By, S0 R B S 58 B T 2 STAF 55 (Henry et al. 2023) [40], DAMERE 2 B ER. PR R R =F
FAROH T K (Ryan et al. 2020) [41], N HIPERE 2 R BRI A, X — RS BB AR SRR (Garmezy
et al. 1984) [42]. SULFEIR, *h2EI30R— EFREE AN N 7E 2 ST SHL(Karimi ef al. 2021) [43]. H
45 & (Huo 2022) [44]. st HbrSH . HIRBEER(Liu ef al. 2022) [8]. BEAET B (Aubrey ef al. 2020)%55d&
L2 ST ELANFEN[45], BTG RIAS BSsr, T ELASHIE SN AN SCRE AT BB 70 e A o D BRI 0%, A
M EGERIERT, Bk BRI Do AERIR J1(Hejazi ef al. 2023)%[46]. 1ZMEREFF A HMEAY,
RV B R4 PR ] DA 27 S AR R 2 0 0 HoAME (Garmezy et al. 1984) [42]. 34, MRIEFIMES
FERARIA J& - A ER, AR T B2 25 ST SR RO BTG B R N R O R B, A SR AT A
WAL FEM. IBESE, 7l @R IE B, B OE IR R, RCHIRPI IR Ty, 4EFE
PR 5 AN IR ST, 3k B b 2 1 5 KT PR A (Richardson 2002) [47]. FRBIG 4 B 25 T-shHLE 1)
YERFFNURRE, [R5 A 2 SN, SRR AT RE D, DAROT R B YE, $RESAE A R
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TR, A TR Gy B I 2 S S A 2 & W RSB, 3R G R T I AR 2 SIS e A LE B 1% 7%,
RN LA R IS TE) FIORS /922 5% 5] (Fredrickson 2001) [48]e 50Ja 2 S BHL $N S22 VI PEAE F0 BR 25 3R 5
TERAEBHHLER— RIMER KR,

Fk, S BRI S AR R, EMEEEERMER . X5 2 #(2022)
SR, AT R FIPER R AER[13], AEIEFR TR KX 5% PR . — 7, REEH
LA, R RA RGNS E R RS AL B, ARl ARG S E R A RO E NS,
PATEF AR OHEERE, BB K R (Vygotsky 1978) [49]. ZIe2A A BN SR SRS 71
AT, BIAME SRR Z, SN0 2 SN IR [ 52 ¢ Rt . 55— 7T, AR B e
W, AMER N ESIHLIFIEA B0 32 A B A (Noels 2000) [50], 142 AJ LU B4 4k(Ryan et al. 2000) [41].
SR S A ME R . SRR AR R SIS, 10 BLAE 78 40 SCHE A1 T B 58 AN BhpL
M A(Ryan e al. 2019) [51], PRI 7R 2 —w il FE . AW T T IHIARANREIRHELS, AN 1% HIK.
fANRZ AR AME T HBENNL, % 2 > R BRI S TR BN AR FRRIE EsL AR R
g, BARH BRI ARES, i H AR (Zhao et al. 2022) [52]. Ub4h, SEEZIHIFIFRAN
IS, PO HPRELR(Dweck 1986) [53], AHMEAIBHZAZARIHLE B e 548 B AR
A S AH 2 R, N2 BAS QWA TR R, — R B ] T [ 38E T 5E 51 2 W Bk R AT 55 (Fried et al.
2012) [54]. Pk, = IZINLERN RIS R, BEARGEHITS, AR s BTGB R 0 B (1 B0 22
— JE f A2 (Falout er al. 2009) [55], 2= A SHIAMEZHIPER TGE M R DL ERIGEE I RF R RT
A RME. R B AR e PESEHF fi(Larsen-Freeman et al. 2008) [21].

4.3. “BUREY FHZIFH. ARFAFEHERXR

AHFFERIL, 2 SHLIE FFE % SN, B0 5 5 S SRR IE S R A B3 . X,
A FARIE SN NFE IR 1) 7 R R BoRZ R Bl BN SR oG, =35 3L
S AR I(LE 2022) [19]. BT POE S5 SMEE 5 A EE B BOR (M 4 55755 2021) [56], bR 2%
AR DAFERZ BRI, TI RPN B M0 N 5 (2= X256 2013) [36]. MRS IS8, %8k
T I 5 7 ST 55 11 TCVE AR SL AR B, BOm At N\ S AL 10 BT 2845 B T- 2 50 /& 22 AR BOR T e ) /&,
R KREIX” o BEEFAKTEDIRT, BUTRD R BRERGEEEERE, SMTSCRERAR
AR (Vygotsky 1978) [49]. Sk, “FUHRAL” S AEMSETRAL, WERTFKFHRRE.
RS T H ARl R IR, 22 S R BRI BN B 2 i B, DL T2 I SR N1
H TR & S AR, I DO T AR S RSB T B B R A, REBB AR KAR B S T AME A
FTICHIL 2017) [57], M5 WANASE DR BPARIRAS T A 2 5m FU I8 (Masten ef al. 2012)
[58], PAbIFAE/ A4 BEHN . SAM R, Danesh et al. (2020) KA T WL K24, HE R
A S S ST AL O RARSS, H VNS Sl U AR A FE AR B IR BT IR A R[59]. 5
KWFFAE, Zarrinabadi et al. (2022) K I GRS Lol 22 A2 Sl FIVEAE BAR B FoORN 2% SJ BN Z R
AAEF[12], R IS 7R DR BRAR [ R TR PR R 22 IR A L I 56k e e it 2 99012k, R LA N2 )
R . IX PR T EDEAS B 5T R o
5. &E

AW FUARXS PEH RIS “THARAL” A0 RN PR B, [ A S BRI BN AR AR P DA K

EAVIIMEACF B, TEE B W TR0, 2 FIVEAMA R 2 250 5 SIS U™ A 1E 1) 20,
MR B KR WTRE, FABPERZRESIHRN, BRSSP EE xR, &

DOI: 10.12677/ml.2024.122155 1165 BURIE 2%


https://doi.org/10.12677/ml.2024.122155

THIFCRIL, HOMER B AT# e 52 21 5ms . IEF R AERS, 51 MBS LS, B
FEL RAFISE ST S DA IE ST IR A i o FUME PRI H 24 20 053, 70 BEAS IR XE L 1R /N2 Ay
t, FiE LG INIRIESE, SRR AR b, ARG BT 55 58 BRI PR ARG
HONA N RIERTH (22 S OEAE LT, SCELAFO. WHEAMEE N, BRELEEES
SR, TR BRG], 51 FHE e R AR, TP A B RIER AR, ULEE TR
)RR B, BETA RO AT T, BN 3] iE, AR RER TR, HEE R
AEBCEAS D, MARIEBIR  G5 TR A R E s AR, AW FUR SR A KRB 7 Sy AR A,
AR N AT REAAE —EE R, MARESEIRT KHEAR, @bl e E s AN AR
(FEESP

&5k

[1]1  Aeh, %308, IR, BT MEW R34 ZiBSNLS BCRHT[I]. FMESR, 2022(6): 58-65.
[2] Cassidy, S. (2016) The Academic Resilience Scale (ARS-30): A New Multidimensional Construct Measure. Frontiers
in Psychology, T, Article 1787. https://doi.org/10.3389/fpsyg.2016.01787
[31 Rivera. H. (2012) English Language Learners’ Educational Resilience and Classroom Learning Environment. Educa-
tional Research Quarterly, 35, 57-78.
[4] Cassidy, S. (2015) Resilience Building in Students: The Role of Academic Self-Efficacy. Frontiers in Psychology, 6,
Article 1781.
[5] Dérnyei, Z. (2005) The Psychology of the Language Learner: Individual Differences in Second Language Acquisition.
Lawrence Erlbaum Associates Publishers, Mahwah.
[6] Pang, Y. (2022) The Role of Web-Based Flipped Learning in EFL Learners’ Critical Thinking and Learner Engagement.
Frontiers in Psychology, 13, Article 1008257. https://doi.org/10.3389/fpsyg.2022.1008257
(7] AEPHE. K2 ASGERE 2 S A D YN R R IO BERHELL)]. SMESE, 2021(2): 37-45.
[8] Liu, W., Gao, Y.G. and Wu, J.W. (2022) The Role of Chinese Language Learners’ Academic Resilience and Mindful-
ness in Their Engagement. Frontiers in Psychology, 13, Article 916306. https://doi.org/10.3389/fpsyg.2022.916306
(9] M RUL, JHBENT. O PR AR 2 L AE 2 O] BN RS I —— S R B R R A A (0], BUARAME, 2023(4):
552-560.
[10]  Shin, J.W. and Kim, T. (2017) South Korean Elementary School Students’ English Learning Resilience, Motivation, and
Demotivation. Linguistic Research, 34, 69-96. https://doi.org/10.17250/khisli.34..201709.004
[11] &, Brok. R¥EASENNLE R ARG LIS 2 IR EZ R RN ——H S R R IR E Bl K —2%
RSB TE[]. TR AW, 2013, 34(3): 118-124.
[12] Zarrinabadi, N., Rezazadeh, M. and Mohammadabadi, A.M. (2022) L2 Grit and Language Mindsets as Predictors of

EFL Learners’ Attitudes toward Effectiveness and Value of CALL. Computer Assisted Language Learning.
https://doi.org/10.1080/09588221.2022.2108061

[13] Tzt %855 R 08 R KT EE 45 R 2 [D]: [l 224018 5L]. B PR RS, 2022.
https://doi.org/10.27684/d.cnki.gxndx.2022.000621

[14] Martin, A.J. (2007) Examininga Multidimensional Model of student Motivation and Engagement Using a Construct
Validation Approach. British Journal of Educational Psychology, 77, 413-440.
https://doi.org/10.1348/000709906X118036

[15] Martin, A.J., Ginns, P. and Papworth, B. (2017) Motivation and Engagement: Same or Different? Does It Matter?
Learning and Individual Differences, 55, 150-162. https://doi.org/10.1016/}.1indif.2017.03.013

[16] AWM, EHTR. B AU AR o S G R S R i R SR FE D). [ e 2400 9T, 2022(2): 21-28.

[17]  Yu, S.L., Zhou, N. and Li, X.M. (2019) Evaluating Student Motivation and Engagement in the Chinese EFL Writing
Context. Studies in Educational Evaluation, 62, 129-141. https://doi.org/10.1016/j.stueduc.2019.06.002

[18] A4H. —iB AWML PMERNAIRT]. FMES, 2018(4): 67-75.

[19] Li, J.J., King, R.B. and Wang, C. (2022) Profiles of Motivation and Engagement in Foreign Language Learning: Asso-
ciations with Emotional Factors, Academic Achievement, and Demographic Features. System, 108, Article ID: 102820.
https://doi.org/10.1016/j.system.2022.102820

DOI: 10.12677/ml.2024.122155 1166 BURIE 2%


https://doi.org/10.12677/ml.2024.122155
https://doi.org/10.3389/fpsyg.2016.01787
https://doi.org/10.3389/fpsyg.2022.1008257
https://doi.org/10.3389/fpsyg.2022.916306
https://doi.org/10.17250/khisli.34..201709.004
https://doi.org/10.1080/09588221.2022.2108061
https://doi.org/10.27684/d.cnki.gxndx.2022.000621
https://doi.org/10.1348/000709906X118036
https://doi.org/10.1016/j.lindif.2017.03.013
https://doi.org/10.1016/j.stueduc.2019.06.002
https://doi.org/10.1016/j.system.2022.102820

AT

[25]
[26]

[27]

[28]

[29]

[30]

[31]

[32]

[33]

[34]

[36]
[37]

[38]

[39]

[40]

Dehkordi, M.K., Jabbari, A.A. and Mazdayasna, G. (2021) Examining the Association of Grit Profiles with Big Five
Personality and Achievement among Iranian Foreign Language Learners. Frontiers in Psychology, 12, Article 801844.

Larsen-Freeman, D. and Cameron, L. (2008) Complex Systems and Applied Linguistics. Oxford University Press, Ox-
ford.

You, C.J., Dornyei, Z. and Csizer, K. (2016) Motivation, Vision, and Gender: A Survey of Learners of English in Chi-
na. Language Learning, 1, 94-123. https://doi.org/10.1111/lang.12140

Afrough. T., Ali, R. and Mehrdad, Z. (2014) Foreign Language Learning Demotivation: A Construct Validation Study.
Social and Behavioral Sciences, 9, 49-53. https://doi.org/10.1016/j.sbspro.2014.05.286

Xaypanya, V., Ismail, S. and Low, H.M. (2017) Demotivation Experienced by English as Foreign Language (EFL)
Learners in the Lao PDR. 4sia-Pacific Education Researcher, 6, 361-368. https://doi.org/10.1007/s40299-017-0355-0

AR, FE. IMESRESIER N ER NG H SIEI]. JMEHEE, 2018, 39(5): 66-69.

Chipchase, L., Davidson, M., et al. (2017) Conceptualising and Measuring Student Disengagement in Higher Educa-
tion: A Synthesis of the Literature. International Journal of Higher Education, 6, 31-42.
https://doi.org/10.5430/ijhe.v6n2p31

Lereya, S.T., Humphrey, N. and Deighton, J. (2016) The Student Resilience Survey: Psychometric Validation and As-
sociations with Mental Health. Child and Adolescent Psychiatry and Mental Health, 10, Article No. 44.
https://doi.org/10.1186/s13034-016-0132-5

Kim, T.Y., Kim, Y. and Kim, J.Y. (2017) Structural Relationship between L2 Learning (De) Motivation, Resilience,
and L2 Proficiency among Korean College Students. Asia-Pacific Education Researcher, 26, 397-406.
https://doi.org/10.1007/s40299-017-0358-x

Li, B.B., Turner, J.E. and Liu, J. (2022) When Are Performance-Approach Goals More Adaptive for Chinese EFL
Learners? It Depends on Their Underlying Reasons. International Review of Applied Linguistics in Language Teaching,
61, 1607-1638.

Li, W.J. (2022) Resilience among Language Learners: The Roles of Support, Self-Efficacy, and Buoyancy. Frontiers in
Psychology, 13, Article 854522. https://doi.org/10.3389/fpsyg.2022.854522

Lin, Y.T. (2019) Taiwanese EFL Learners’ Willingness to Communicate in English in the Classroom: Impacts of Per-
sonality, Affect, Motivation, and Communication Confidence. Asia-Pacific Education Researcher, 28, 101-113.
https://doi.org/10.1007/s40299-018-0417-y

McCrae, R.R. and Costa, P.T. (1987) Validation of the Five-Factor Model of Personality across Instruments and Ob-
servers. Journal of Personality and Social Psychology, 52, 81-90. https://doi.org/10.1037//0022-3514.52.1.81

Tomas, C. and Adrian, F. (2008) Personality, Intelligence and Approaches to Learning as Predictors of Academic Per-
formance. Personality and Individual Differences, 44, 1596-1603. https://doi.org/10.1016/j.paid.2008.01.003

Tlili, A., Denden, M. and Chang, T.W. (2019) Personality Effects on Students’ Intrinsic Motivation in a Gamified Learn-
ing Environment. 19¢h IEEE International Conference on Advanced Learning Technologies (ICALT), Maceio, 15-18 July
2019, 100-102.

Ahmadi-Azad, S., Asadollahfam, H. and Zoghi, M. (2020) Effects of Teacher’s Personality Traits on EFL Learners’ For-
eign Language Enjoyment. System, 95, Article ID: 102369. https://doi.org/10.1016/j.system.2020.102369

22N, G, AR R 52 B RS A D BRI A B FE[T]. BB IRR, 2013(2): 131-132.

Yang, S.L. and Wang, W.R. (2022) The Role of Academic Resilience, Motivational Intensity and Their Relationship in
EFL Learners’ Academic Achievement. Frontiers in Psychology, 12, Article 823537.
https://doi.org/10.3389/fpsyg.2021.823537

Deci, E.L. and Ryan, R.M. (1985) Intrinsic Motivation and Self-Determination in Human Behavior. Plenum, New
York. https://doi.org/10.1007/978-1-4899-2271-7

Pekrun, R. (2006) The Control-Value Theory of Achievement Emotions: Assumptions, Corollaries, and Implications
for Educational Research and Practice. Educational Psychology Review, 18, 315-341.
https://doi.org/10.1007/s10648-006-9029-9

Henry, A., Thorsen, C. and Uztosun, M.S. (2023) Exploring Language Learners’ Self-Generated Goals: Does Self
Concordance Affect Engagement and Resilience? System, 112, Article ID: 102971.
https://doi.org/10.1016/j.system.2022.102971

Ryan, R.M. and Deci, E.L. (2000) Self-Determination Theory and the Facilitation of Intrinsic Motivation, Social De-
velopment, and Well-Being. American Psychologist, 55, 68-78. https://doi.org/10.1037/0003-066X.55.1.68

Garmezy, N., Masten, A.S. and Tellegen, A. (1984) The Study of Stress and Competence in Children: A Building Block
for Developmental Psychopathology. Child Development, 55, 97-111.
https://doi.org/10.1111/.1467-8624.1984.tb00276.x

DOI: 10.12677/ml1.2024.122155 1167 PARIE S


https://doi.org/10.12677/ml.2024.122155
https://doi.org/10.1111/lang.12140
https://doi.org/10.1016/j.sbspro.2014.05.286
https://doi.org/10.1007/s40299-017-0355-0
https://doi.org/10.5430/ijhe.v6n2p31
https://doi.org/10.1186/s13034-016-0132-5
https://doi.org/10.1007/s40299-017-0358-x
https://doi.org/10.3389/fpsyg.2022.854522
https://doi.org/10.1007/s40299-018-0417-y
https://doi.org/10.1037/0022-3514.52.1.81
https://doi.org/10.1016/j.paid.2008.01.003
https://doi.org/10.1016/j.system.2020.102369
https://doi.org/10.3389/fpsyg.2021.823537
https://doi.org/10.1007/978-1-4899-2271-7
https://doi.org/10.1007/s10648-006-9029-9
https://doi.org/10.1016/j.system.2022.102971
https://doi.org/10.1037/0003-066X.55.1.68
https://doi.org/10.1111/j.1467-8624.1984.tb00276.x

[43]

[44]

[45]

[46]

[55]

[56]
[57]

(58]

[59]

Karimi, M.N. and Fallah, N. (2021) Academic Burnout, Shame, Intrinsic Motivation and Teacher Affective Support among
Iranian EFL Learners: A Structural Equation Modeling Approach. Current Psychology, 40, 2026-2037.
https://doi.org/10.1007/s12144-019-0138-2

Huo, J.Y. (2022) The Role of Learners’ Psychological Well-Being and Academic Engagement on Their Grit. Frontiers
in Psychology, 13, Article 848325. https://doi.org/10.3389/fpsyg.2022.848325

Aubrey, S., King, J. and Almukhaild, H. (2020) Language Learner Engagement During Speaking Tasks: A Longitu-
dinal Study. RELC Journal, 53, 519-533. https://doi.org/10.1177/0033688220945418

Hejazi, S.Y. and Sadoughi, M. (2023) How Does Teacher Support Contribute to Learners’ Grit? The Role of Learning
Enjoyment. Innovation in Language Learning and Teaching, 17, 593-606.
https://doi.org/10.1080/17501229.2022.2098961

Richardson, G.E. (2002) The Metatheory of Resilience and Resiliency. Journal of Clinical Psychology, 58, 307-321.
https://doi.org/10.1002/jclp.10020

Fredrickson, B.L. (2001) The Role of Positive Emotions in Positive Psychology: The Broaden and Build Theory of
Positive Emotions. American Psychologist, 56, 218-226. https://doi.org/10.1037/0003-066X.56.3.218

Vygotsky, L.S. (1978) Mind in Society. Harvard University Press, Cambridge.

Noels, K.A., Luc, G.P. and Robert, J.V. (2000) Why Are You Learning a Second Language? Motivational Orientations
and Self-Determination Theory. Language Learning, 50, 57-85. https://doi.org/10.1111/0023-8333.00111

Ryan, R.M. (2019) The Oxford Handbook of Human Motivation. 2nd Edition, Oxford University Press, Oxford.
https://doi.org/10.1093/0xfordhb/9780190666453.001.0001

Zhao, X., Xiao, W. and Zhang, J.J. (2022) L2 Motivational Self System, International Posture and the Sustainable Devel-
opment of L2 Proficiency in the COVID-19 Era: A Case of English Majors in China. Sustainability, 14, Article 8087.
https://doi.org/10.3390/sul4138087

Dweck, C.S. (1986) Motivational Processes Affecting Learning. American Psychologist, 41, 1040-1048.
https://doi.org/10.1037/0003-066X.41.10.1040

Fried, L. and Chapman, E. (2012) An Investigation into the Capacity of Student Motivation and Emotion Regulation
Strategies to Predict Engagement and Resilience in the Middle School Classroom. Australian Educational Researcher,
39,295-311. https://doi.org/10.1007/s13384-011-0049-1

Falout, J., Elwood, J. and Hood, M. (2009) Demotivation: Affective States and Learning Outcomes. System, 37, 403-417.
https://doi.org/10.1016/].system.2009.03.004

W ks, PRIREL AMEARIE 55 % I WX RAR AR IE)]. AMEST, 2021(2): 78-83.

WU, B FE. 5D ARRIN (AR 5% ) 5 22 B &  O% A IR R A E R[], L BER R S #A, 2017, 33(3):
321-327.

Masten, A.S. and Tellegen, A. (2012) Resilience in Developmental Psychopathology: Contributions of the Project Com-

petence Longitudinal Study. Development and Psychopathology, 24, 345-361.
https://doi.org/10.1017/8095457941200003X

Danesh, J. and Shahnazari, M.A. (2020) Structural Relationship Model for Resilience, L2 Learning Motivation, and L2
Proficiency at Different Proficiency Levels. Learning and Motivation, 72, Article ID: 101636.
https://doi.org/10.1016/.1mot.2020.101636

DOI: 10.12677/ml.2024.122155 1168 BURIE 2%


https://doi.org/10.12677/ml.2024.122155
https://doi.org/10.1007/s12144-019-0138-2
https://doi.org/10.3389/fpsyg.2022.848325
https://doi.org/10.1177/0033688220945418
https://doi.org/10.1080/17501229.2022.2098961
https://doi.org/10.1002/jclp.10020
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1111/0023-8333.00111
https://doi.org/10.1093/oxfordhb/9780190666453.001.0001
https://doi.org/10.3390/su14138087
https://doi.org/10.1037/0003-066X.41.10.1040
https://doi.org/10.1007/s13384-011-0049-1
https://doi.org/10.1016/j.system.2009.03.004
https://doi.org/10.1017/S095457941200003X
https://doi.org/10.1016/j.lmot.2020.101636

	EFL学生学习动机、投入及学业韧性作用关系研究
	——基于MEW理论视角
	摘  要
	关键词
	A Study on the Relationships between Learning Motivation, Engagement and Academic Resilience of EFL Students
	—Based on the MEW Theory Perspective
	Abstract
	Keywords
	1. 引言
	2. 文献综述
	3. 研究设计
	3.1. 研究对象
	3.2. 问卷编制
	3.3. 数据收集与分析
	3.4. 研究结果
	3.4.1. 两类学生学习动机、投入及学业韧性状况
	3.4.2. “消极型”学生学习动机、投入及学业韧性的作用关系
	3.4.3. “积极型”学生学习动机、投入及学业韧性的作用关系


	4. 讨论
	4.1. 两类学生学习动机、投入及学业韧性状况
	4.2. “消极型”学生学习动机、投入及学业韧性的作用关系
	4.3. “积极型”学生学习动机、投入及学业韧性的作用关系

	5. 结语
	参考文献

