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Abstract

This study takes the first prize classroom in the National High School English Teachers’ Basic Skills
Competition as an example to explore the synergy between dynamic multimodality discourse modes.
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First, the theoretical framework of dynamic multimodality discourse analysis is explored based on
the comprehensive theoretical framework of multimodality discourse analysis, and then multimo-
dality discourse analysis is carried out based on this framework from the four aspects of “cultural
contexts and communicative purposes, situational contexts, multimodality discourse modes of com-
munication, and synergies among multimodality discourse modes” in the video of the classroom
example. In this study, the teacher’s spoken language is the main modality, which is supplemented
or reinforced by other visual and auditory modalities. This study intends to provide teachers with
a reference for teaching multimodality synergistic use in oral English classroom teaching, in order
to enhance the effectiveness of teaching English as a foreign language, and at the same time, to pro-
vide new ideas for promoting the progress of related fields.
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1. 518

BEAEBLREHE R E, ES AR AR ME— 777, A5 S AT LUdE T 2 M kil T2
br, BFEFH. BHie. DiE. PlmiE. K154 (Baldry & Thibault, 2006 [1]; O’Halloran, 2004 [2]). £z
I IETRIE 2 MR E B0 H 2 M5 BT 22 bR I & (5K A%, 2009) [3] (p. 24).

ZRASTEE T, RTESE e F 2 =MAFREE, B8 7 Martinec & Salway (2005) [4]#2
K 42, Royce (1998) [5]iz ] Halliday & Hasan (1976) [6]%alI 518 9% R HEAT 0 A 4 H A i ok
Z, LLJ O’Halloran (2003) [7]% H FoASE A [R] 5% 36 A J5 11 775 B il

WTAER, RS B] R BIE 70t R B [ A 273 T A . 7K 4454 (2009) [3] (pp. 27-28)f4%E | 2 IS T 1E
ST A ERRAESE . BASEHA&IRATME(2020) [BHRIT T Filll A ARIER h 2 S Z ML R . 2£5(2014) [9]
ST TR (BRI R B ESIER IR R,

TR 1 &P 2 BT E W B AE R AT AR, MM EE SRR — R R R E . R
SCLATKAEAR(2009) [3] (pp. 27-28) i th (1 2 A 1E 15 o 45 S HRHE S N B JE A, PRI 0B R 32
A BAEE S BS 2 E AR IR B = U P A 6 R

2. IS SIESERDHTHER

SREERRGE G T Lim (2004) [10138 (LR G 1247 S AMED, DARGIDIRES 5 2 N aEah, W& 7
AR TESRE . AR R AR LR ALK 2RI E T oR G BUSHESL . TKIE k&I (2010)
[11] (p. 10)7E Z LA TEAE /3 M43 5 BURHE SR (0 Ll b, W T Zh S S HSTEIE T AESE, WLIE] 1.

RAEARAN R HEHE(2011) [11] (p. 10)Fi5 i, AEAFE MISCAGIEBEH, Uitk N ZARYE FAA R 15 B AN A b
FUIK), S E 24 AR EOR AN T8 15 3L A i DL AR IO IT Oy 2. 3k iE4x(2000) [12]52 ) T HAp
RAMAE AN K R PR 2SR L N W R -

AR R R BE RN . A UMEREN TS, ANUEEESNES. 3152
RS TR TE 73 M 1E A2 LAZ A (4 B SC B B A 78 AN 2l 1 2 (7] ) 98 R AE R RBEATHIE 5T -
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Figure 1. Framework for dynamic multimodal discourse analysis
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Figure 2. Sliced images of classroom recordings for phonetic teaching
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SNTHIERBEAT )G, BRI N T 6 DB 16 MEAFREP T, 20 MEEEIER . AT
X RARHIY) 3 I R R . W 2.

4. BERERFNSESIEESH
4.1. STHLIESE

HI T RS “ 351N i h ST BUM B AT R AR, Ber i R S T “E B, 59
BRI , BRI B8 B SO BN, BUR A ERE S e /). bR
JANEE A, SO A (AR . ARy A PR b T 1 Sk A2 B, RSN EATIE A, PPT 2
HHeeE R BR. AES,

X 40 7 BHEIURELSE 6 NTBL 14 PR, 17 ANERIR, il

FoBrBORET A, BEPAPE: (1) EROGR AR (2) REARENEZEEARE.

N BUhESORFE L, A=A () HUNRIR T BILIE R F (JEE RHEE A F A
AHECRE), LA AR Z A4, (4) FOTRhIESChla), JEBCRE Sy, 51 SR
JELME . (5) BUMM AL, YHR T 2545 nUOFH A2 AR 34T I k.

FBEBrBOURE S, U =APIR: (6) B ZATRESIEE, SAESTATE P RELE, Ui
HY TR, T PR R, JRey B A ORBEA s (7) AE PPT sy e, JFAMMBCRE &R 7), i diise g
EZANC I EE 5 (8) WAL R LY 21 6) 7 R T, A AR R3], IF B4 3o, 9 URiR 55 B 2.

VIR B gS 1L, A = AP ER: (9) 7E PPT th R sicia] 55 Rz ], f bb S Al D e 1] 0 4 75 X 1) 5
(10) ez filin, HAALESR u B SRR R B R (11) 28 H IR iy A0 A 2 oD A S5 B R B R

FRPrBUERER, W =P (12) FUM R MOES RT3, P RIRNVC SR 2 [a] (1 3%
J7as (13) YHBIRZR 1A E -+ pIE T30 (14) BHEIRZRI Ju i +on i T 5.

FNE BRSO =P (15) ISR RET, BOTHRBC= A, AR A o
e SSTRAEDE; (16) WZRIHIERET), #BUMGS MELAGASIOR, FARBIFT MR, (17) 20T
SEEATT IR AR AT IR L

4.2. BRBER

RIE R IBEIE 5 FH B (Halliday, 1978) [14], fEARTI A RIERE A, B8] BARHIR A

(1) B3%: 2022 410 H 21 H, 175 Jm4 B b 05 BOH AT R %S, IR — SR E 5 iR,
K 40 20%h, TEE ERRES . SBERAERN YR 5% .

(2) TBE: NS G X S bR b 2 O S I AR R P 52 TR XCE U R R LPE 40 &R
PO IR EIG S OHES#, RIS, A AR R AR AR, s,
WARMEIR mRE 13

(3) 1B BB 7N w4 i JEE BT R AT K2 — S 205 R, BOTE i T T 2D TR P 5
FIA X85 U 2 — SR 40 4 2R AR BT TR B HE, 2N S A 2 I AT PR XA, & T EE SR
VISCE O™, #ESAHAR . AR . IR, R, R, Wm0 s, DU/ EEE
T B BT 8%, R PPT Hh B S 55 A 9 W B A S SR AR R 008 B TG I 5 5 s 34 B Akt
PRFNE B AR (1) Bl B 5 T T 15 1 1 T A A B A A R A I 01 BB 15 (1 B = 3L

4.3. BEZERhE xRS T
EEF RS, 2SR HM SV RS, FEATME. MR AREH ST, H%
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PSR T I, REPAERGBAEZAE ST, S ACRHEET AR GE LK. RN TR
WA A A EARAS, MRS B sm A TE IR

FESR AR E ZRCETE T, T BB AR, AR NA G, N TR HEN,
FOMA AR R BARGS . PRI TR ERIS AN A BN B AR 2SS Z R R E S &

431 FEOFBREHFPHSESZFER

H KRG Y BN G B B R R bR RIZBOME R IR T, R R E MiEiE s s — 2
EETEBNER TAG, AE I U T TS R B B A A R A b . fERRI R, W R s S, H
HHER A RS, SR SEE CHEX 2R ST H0E, AT s m 2 I sos, Roxifs B0t iG. fExAp
MrBe, F B R SMERAS RN S ALSHRALE B, PPT H1(¥) “English Pronunciation” 1E N 5, AR IR
I, RAHESERE . SIS RE, ZIMi “Today we’re going to talk about some useful skills and
roles about English pronunciation, but not just Consonants and vowels.” $&/r2A A 450 . 5 5B
I A R A R SRS IR A, FE UL AIE T E, Z0mPH PPT, BRSBTS ST A0 i ae /1A
e m BRI AE R G . Wr it SESTE 8 ERE BRI RS RE R, REATRESA
o IS5 RN ZE YA T aG . AE W RV 455, 16 6 4> 14 £, ZJl5RiA “To achieve the
rhythm of English, we focus on stress and linking. Let’s start with stress.” F#4%% rhythm 4N EE R F D1k
A5 B E ] . S BT A O R TS, AR SRR A A5 R, B U A T AR . 10 4y
7 H, WL EIE SRR EXT L, SIS S, PPT B %M functional words 5 content words
IEZNRT L, Fe#epl functional words -5 13L& 55 55 3030 & IR0 B DL FREE R ) . MU A £ %,
A& FJET, J54h content words 5 functional words 13RI 280944, £ functional words 155324515 .
18 43 10 Fb, I FE R ik AN A T AR R E SRS i, R AR EEE, TS N RS, SR
e, B PGB R EREYS, WRFPAERIH IS,

B RRIRMME BRI BR A IR SR BUMALE 7] 22 A SR g By 5 R T BT R A B =X, B G R
Al

(1) BEEARMHEER. HUTRA DEHCE, FEhshr, SREXS4A, HHEE . XU
TR, M AR BRI e . 2 4> 18 2, FUM [ “So have you ever thought about the reason
why some of you will speak in that way?” SR 5248 3% G [ H L BRI BUM B #2358 “To make you
better understand, let’s talk about the difference between Chinese and English.” 2% A4 g 355 ()15 35 [X
Al R SR OE S R, AR R R A IR . EIX AR T, UM AT
EEH RN RE, G EERMME BT R B S) . ERME R AT, BT T
CERATTRART R FESCEF W XA, FUMY PPT TR IR, K P18 i 1 J12 X8 B A 8 145 S VE RN 72
Horh ZOm E VR W AR, BUM4E R PPT MIBIEM PPT JE/R 18 H N AR M A . E RS
o, FUMRIZNES PPT RN AR E] TR lMAEA: (HIHRA XIS EIER- . PPT RRHNAM
MRS, ST OE N AR S B2 mR S 7 HAMIKRR. 947 25, M “Let’s take
this sentence as one example” , FFE B A)BEAT H & 7 I 0MT . FOMAEXH 1 A 04T % K & 7 13T
YLHART, PPT AMUER TIEGIF N ES, F B E S8 B i AT T DI R b3 . 358 A 40 ()
5 R T B AL PPT N A B BT T kg . b, #UM DB PRI e 2 SR, Br
FAAE Z W S ey 24, PPT BRI N BAE N0 B2 AW w AR 34T B GAL A s 36 .

(2) TMHEERALE B8, $R R ETE R P LB E, DRI R IR A i =,
I RN B 2 i, R AR TR RR R, WOREAR IR IR, TR SR A O AR . ZUmAE R
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LW, AEHIGE DR, BARIEX A, BOeEMAEE, WIS A B R EIE R, i
HEFWES, BERs A B E RS A8, F PPT £ BRAH 2 1) I B a7t £ 5 5% . fEARM T,
174y 58 Fhs S i aS )5, #Um4E “So which one sounds better or more natural?” i )i T4 15 PPT
JER MR B G AR L, FAERERE B, BUTE R RS DB, RRE ZBRREN
BR, ZJEHNFAERMER, RS A RE S . XA, FOW A IE DT
& th 1 i) R T A O RS, BUM R ARSIV BT T B AL S 453 , DA PPT i s 45 A i AR
B % AR 2SS AR A AT 5 1A - 10 43 20 B2, HUMXH B A) 347 R & PHg 5 32 H )8 “Can you
summarize the regularities about stress from the example sentences?” . PPT LRl 6) dr,  E5 F 55132 1 1]
% E# R Ok, AR R R “ Content words are stressed and functional words are weak. ” 2 i
FUTXF SRR Ty R 3R] 1R 1) 28 X 73 AT B . AEIX —F s S, Ui Sk R e 1) G| R AR B
[F PPT BRI SCASE tHigw, IS AR i @ & 5. Fordre 20 FHES R T s S F PPT Jig
AT AEES RN b T AT 5edl, PE A AE I b B, JF HWIE 2 IR R T MR R .

B = SRR IE R A B o e 3K P T 2 A v 8 0 o i kA T 5 D ) R A 38 B
2455 40 Fb, FUMTEPHE 9 S0E S 2 50, SRR T DOEVHE, g d, BT POEE—#K
REGRF N, W FARER ST, AR PPT s 7 SCF N %, JEINR 7 HiEs Wi, o pis
FHE W 52 DL A PPT AR AR A AR S Z AT BB AN R &R, A By =iy, RuERIZ0m
LIS E . 4 5> 15 0, BUMEEM T2 07, VMR SGEE S b2, EX g, PPT
JEIR T AT 2 BN & “1,2,3,4;1and2and 3and 4; 1 and a 2 and a 3 and a 4; 1 and then 2 and then 3
and then 4”7 . ZUM HHEHUR 98T S 2. UM 24, FA Ry iERMET M. |
IR, PPT RN A A FNZIM AN I TR B A s W s B TR i 7 2B A B, Wrie S+
SRE, MBS AN ST 7 2 118, FUMAE AT 44A) “Now, listening to the recording, and
repeat” $EREAEMLIET), A BT R E RS . EFRBCRE RN, PPT JEB/RIHIAH,
AN BAR] B) FE S T RO, A S ) A AR R OR . IR e, O AE Al
AT SRS IR 5 AR R ), PR AT IR S B IR T IR SR, PPT JR/R N A L v A2 A T 3
BESIRBERAR R SCA, B2 T AR e

4.32. TEOFREHFTNSREZEIHRIXRTTIL

1) ERAREHST, ESHEAEHRENRI RS, (FAEEER R ESRS, A& 4TasRe
to TR ERYE T RS ZCAE, BT RS R MRS, R TE SRR IL, BUM S R
SERALERIS AL IRE R BOIAT AT SO B AL AL . BT DAFE SEE TR B0, 20 75 Al 38 ek 3 Bl
S e TEEE T AIARE AR R

2) EHORIEHERELET, WS N, AR T AT S K 2 SR Tl A A A SR B
A BRREECr W i R 25 AN B RS A L P R K 22 HH IRAE AR 5 R R S e b, 9 2[RI IS AL T BT 574k
HAP S T HUMEEEA PPT R A, EXPIE T, 2040 & St SdE TG #Rm
P8 732 R B B T B AL B A2 S W i S AH L P IG5, I BIAE 1SR B B AL Bt

3) MK AL R IIHENC . (R ANZE R B A b, 0 A w5 E4d 1 11 15
WLREMS HES H A im s Bk, DRI R 7 W e A A . (HAE SR A5 B A S ot ORISR B e A B
AR W AR S I A RE 58 A U RIE UM R BRI P MR AR SR IEIRAE 22 AR A RRAT R
ST, ARG BRI BT AT 8 PPT JE 7 A 78 T T RS AW R 25 o B A 14 W i A 23 AT etk B 5
Ao DRI, IR 75 A5 P S 1 AP T S AR S U 0 O A s B 5 5 R A 2R T RO P2 R,

DOI: 10.12677/ml.2024.12121168 431 IARIE = 2


https://doi.org/10.12677/ml.2024.12121168

LM 5F

LA B S WS (B PR Z2 0 AT AR A5 S R 4 ) B0ET PPT R PN % BT b
FREGRI, RS FIRC S, A Refik IG5 BN E BT R RN B AT AR, ARt
(R 2 SRR

4) WEEFAAERE, BANTFEEGMHEIH ., FETM. WS 5 U S A 2 8] 1) BAMAE: ¢
RA WA R AR AP T (FREEAR, 2011) [14]. ZOMRL LA o Uiy S A T i A 2R R s A 28 2R 1
Eb 3N 31.2%, Xof T i A A5 T i in 1R 2 58 Ak 9 ZR 1 L5 ly 18.8%; S0 JAR S AS 25 4 A o R 2 HH B A Bl e
N 50%. PPT M5 BAS Xt W B ASEAS T e b 28 34k 0% R L 260y 50%; T SEBEAS TR O AL o8 R I L &
N 31.2%. AR5 W SRS Z A AR BAMAE OC R B PPT SIS 5 WT B AR 2 (A Y 15 B3 28 H. oG
ORI, LA 18.8%. EHFREHFREEMFE KRR W& 1.

&
783

Table 1. The modal synergy relationship in the phonetic teaching classroom

=1 BEHFRERSHERR

CHETETEIR MR R s P e T s
Edll PPT TR RAIE
IR eI BFUTIEE S R - T N ST
ﬁéﬁ%@gifii@iiiﬁs 2% HE E%wwwawﬂmggfi‘wrﬁf
TR e b 15, 14 5 2% EBE il e it L
o IR BRS g e wpis gt ek gl s B

5. &

WEERY], fEEHREHCAT, N7 SRR B AL L BRI HERRCR, FmiEE vy
FIBBSZ AR AR, MHAE R, REIE R 2RO AN HESRET, —HAT
AL AP T A A AR RS s WL RS AE S W 0 M S T R P B LA SR RN A e A TR A . A
TRV T IR T HOA R TP BES R R SC R, El TERE R, DRSS REA — 2 MR, 2
Ja AT BAX BE 2 1 R RS B LS e R R AT TT AT T4 R T R & A R S

SE 3k

[1] Baldry, A.and Thibault, P. (2006) Multimodal Transcription and Text Analysis: A Multimedia Toolkit and Course Book.
Equinox.

[2] O’Halloran, K.L. (2004) Multimodal Discourse Analysis: Systemic Functional Perspectives. Continuum.

[8] kMR ZRESITTE A EIAEZLR R[] ESME, 2009, 6(1): 24-30

[4] Martinec, R. (2005) A System for Image-Text Relations in New (and Old) Media. Visual Communication, 4, 337-371.
https://doi.org/10.1177/1470357205055928

[5] Royce, T.(1998) Synergy on the Page: Exploring Intersemiotic Complementarily in Page-Based Multimodal Text. JAS-
FL Occasional Papers, 25-29.

[6] Halliday, M.A.K. and Hasan, R. (1976) Cohesion in English. Longman.

[71 O’Halloran, K. (2003) Intersemiosis in Mathematics and Science: Grammatical Metaphor and Semiotic Metaphor. In:
Simon-Vandenbergen, A.M., Taerniers, M. and Ravelli, L., Eds., Grammatical Metaphor: Views from Systemic Func-
tional Linguistics, John Benjamins, 337-365. https://doi.org/10.1075/cilt.236.18oha

[8] HHZUHE, MRFAIVE. PRI FEAER ZSHBERRM ] 6L 4ERE K2R, 2020, 28(2): 38-43.
[91 =£F. RHBZHESERMFRRAZ—LVUHRE (B AFI]. RIERZEERESRIEAR), 2014, 16(6): 646-650.

DOI: 10.12677/ml.2024.12121168 432 IARIE = 2


https://doi.org/10.12677/ml.2024.12121168
https://doi.org/10.1177/1470357205055928
https://doi.org/10.1075/cilt.236.18oha

LM 5

[10] Lim, F.V. (2004) Developing an Integrative Multisemiotic Model. In: O’Halloran, K.L., Ed., Multimodal Discourse
Analysis: Systemic-Functional Perspectives, Continuum, 220-246.

[11] kpEfR, wEHiH. Sha& ZHRESIEE PRSI R —— LA R S TR 2 RSB R I, (hARIME 2, 2011,
32(5): 9-16.

[12] okfEfE. ZRSITHEHEIS SEAEAREIME LA RN T[], FMEZ, 2009, 30(4): 15-20.
[13] GkflEtg, EBE ZRESIEIESSIUE RAEIMEBEF R ARILI]. 4ME 2T, 2010(2): 97-102.

[14] Halliday, M.A.K. (1978) Language as Social Semiotic: The Social Interpretation of Language and Meaning. Edward
Arnold.

DOI: 10.12677/ml.2024.12121168 433 IARIE = 2


https://doi.org/10.12677/ml.2024.12121168

	动态多模态话语的模态协同研究
	——以全国高中英语教师基本功大赛一等奖课堂为例
	摘  要
	关键词
	A Modal Collaborative Study on Dynamic Multimodal Discourse
	—A Case Study of the First Prize Classroom in the National High School English Teacher Basic Skills Competition
	Abstract
	Keywords
	1. 引言
	2. 动态多模态话语分析框架
	3. 研究对象和研究方法
	3.1. 研究对象
	3.2. 研究方法

	4. 语音课堂教学的多模态话语分析
	4.1. 文化语境
	4.2. 情景语境
	4.3. 模态之间的协同关系分析
	4.3.1. 英语口语课堂教学中的多模态交际模式
	4.3.2. 英语口语课堂教学中的多模态之间的协同关系讨论


	5. 结论
	参考文献

