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Abstract

The quality of academic papers is significantly influenced by the writing of the introduction. This
article analyzes and compares the English introductions of academic papers written by Chinese
and English authors from the perspective of discourse cohesion and coherence. It discusses how to
effectively utilize discourse cohesion to efficiently complete the introduction.
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1. 518

FEFIRIE A, E A28 e N 2B SR B, SRRSO h 305 F M S R OV E .,
WRIFEGF, BEar DR 7 AR S 5. B a5, RN, Wm0 215
FAMREEE . 915 BB B0 AR BT X SCEAME AN E AP IRAE . R SCRETAE /= UV I R
R EER, 7 [T MRS AR 5] SRR . 5 5] 5 BEEN SO CE R % AR SURYE
Halliday & Hasan ¢t i FLAP SRR ferde, BDIRSE . BRAQL Mg EEEANRNC A HER T PR 51 5 RO
&0, AGNIE R SERITFBL BRI E B EARR I F ik,

2. BRTPHIGHESER

TR SO R TAEEEAAIL I T AR &R, RSO, ECARAE L. “Halliday £l Hasan
YRR —MIE L ERER R, 7 [2ESVERIGZ A —BNER . JIRATEEIRE —MidiR soCA 2 —
NG HEAR, AR R A S, WHHIURARES . ERZHIGIL T, SRR RAF R R
o JETHER SRR AT AR FBL. “Halliday & Hasan (1976)45 1 T 5 R R sz, RIIENL, &
R BN AR . 7 [2] Halliday A0y, DL AL AT LIOYTE RS IE SR At — i

3. BRHENSASSIE

ASCAEAMERE 5 SO UIBIE L TR SO E, R e IE TR . 51E AMGIE B RTIEAE
AL AT SCI b 2 IR A A SR I 51 5 o 515 AR NF sURZEH0N, HAHRIE AL
. 915 B MEZZ4EHT Universitas Negeri Yogyakarta fI20M, HARIERILE. MR CELYWLE
FRALREAN AR BT 2 AR 2 S I B2

FEA

Comprehensive Analysis of English Learning Anxiety and the Academic Self-efficacy among College
Students

1) Anxiety belongs to the category of psychology and is a special representation of inner psychology. 2) It
(A\FRER)N) is specifically manifested as that (57~ 5) when an individual is unable to achieve the established
goal and overcome the obstacles and threats encountered, the self-esteem or confidence would be damaged and
this (657~ 8 5/) may lead to tension and fear (Schaefer et al., 2007). 3) Proper anxiety (5 F 3C[#) excessive an-
xiety 4 i iR) I 15799 [ T B%) can correct students’ learning attitude to a certain extent, and make their (AFx &
) thinking more active which plays an auxiliary role in English learning. 4) However, (i£#%) with excessive
anxiety (5 _F 3 Proper anxiety #) s iV 151422 /), students may experience physiological phenomena (I X
1d]) such as sweaty palms, accelerated heartbeat, pulse, nervousness (' X id]), etc. in the process of English
learning. 5) Further, (%#%) they (AFRIER) cannot accurately express the pronunciation and rhythm of the

English language and even forget vocabularies, which severely inhibits the learning effect (Nunez-Pena & Bono
2019). 6) The survey shows that 61% of students have no confidence in their ( A#x[& 5.) spoken English, and
they (NFRIER) often feel anxious when they (AFxHES) don’t know how to express their (AFRIE M) ideas
clearly in English. 7) 43% of the students fear that they (AFXH&)3%) may make mistakes while speaking English
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in public and their (AFREEN) self-esteem might get hurt. 8) They (AFRHEN.) dislike the oral English commu-
nication organized by teachers in class. 9) The lack of self-confidence and the pressure caused by frustration in
the learning process may lead to different degrees of learning anxiety (Wang & Liao 2012). 10) In addition, (i&
$%) an oppressive classroom atmosphere also harms students’ English learning results. 11) If the learning envi-
ronment is tedious and the class is monotonous, students may experience great pressure. 12) Under such (Eb%
FEN) pressure, their (AFR [ 5) learning potential cannot be stimulated, and their (AFx [ 5/) interest in learn-
ing may be hit to a certain extent, leading to serious anxiety, thus (%) reducing learning efficiency (Shangraw
etal., 2021).

13) The concept of self-efficacy was proposed by Bandura, a famous American psychologist, in his book
Social Foundations of Thought and Action: A Social Cognitive Theory in the 1970s. 14) Bandura argues that in
addition to the outcome expectation, there is also the efficacy expectation. 15) Outcome expectation refers to the
prediction that a certain behavior would lead to a certain result. 16) If an individual predicts that a certain beha-
vior would lead to a certain result, then (Z#%) this behavior may be activated and selected (Kim et al. 2019). 17)
Efficacy expectation refers to the prediction or judgment of an individual ability to carry out a certain behavior.
18) This (fa/~HBN) is a prediction of behavioral competencies. 19) It (AFRHBN) indicates whether an indi-
vidual is confident that he or she (AFx ¥ 57) can successfully perform an action that leads to a certain outcome.
20) When a man is confident that he or she (AFRHE ) is capable of performing an activity, he or she (A\Fx &
52) would have a high sense of self-efficacy to carry out that activity (Grenner et al., 2021). 21) Developed from
Bandura’s self-efficacy theory, academic selfefficacy refers to the confidence and attitude of students towards
their (AFRHE ) ability to achieve academic success, as well as their (AFRH&S7) belief in completing academic
tasks and successfully learning knowledge (Talsma et al., 2019).

22) Studies have shown that individual academic self-efficacy has varying degrees of influence on learning
motivation, learning behavior, learning status, and academic achievement. 23) It (AFRFER) is an important
condition for achieving good results (Downing et al., 2020). 24) However, (i%£4%) there are few studies on the
relationship between academic self-efficacy and English learning anxiety. 25) Thus, (i%#%) based on the current
situation, this study explores the correlation between the two, and also tries to provide a reference for alleviating
the English learning anxiety of college students.

3E8B

Self-Efficacy and Academic Anxiety of College Students

1) It (AFIE L) has been found in a previous study on academic anxiety profile of UNY students in 2018
that the academic anxiety experienced by students was related to a number of factors, some of which that have
been revealed in previous studies were the effects of academic anxiety based on the academic self-efficacy of
students. 2) This (&7~ HES, 500 A) N 218 57) then (3%4%) comes to be a very interesting topic for further
research to figure out of its contribution.

3) The study of Arnaiz Castro and Perez Luzardo’s supported this finding that the higher (iFJC#74%) level
of student academic anxiety could lead to the lower level of academic self-efficacy. 4) While (%) the study
(5 HiTH the study 4 B iA] Y1 %742 55 &2 F-BY) mentioned above was carried out for the secondary education level,
this recent study attempted to be carried out on the college students and it (A\FRHE R, 5 Ai T [ this recent study
M%) was also supported from the results of previous studies on the academic anxiety among UNY students
with an expectation that it (A\FRIE R, 5§ T ¥ this recent study 8 5) can provide a better understand towards
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the contribution of academic self-efficacy to academic anxiety. 5) Bandura stated that self-efficacy (if]V_fHE &
2 FE) is a person’s belief in his or her (AFX&)37) ability to do a form of control over his or her (AFRHE L)
own functions and any events in an environment. 6) Bandura also described self-efficacy (il f14% E & T-E)
as the determination of how people feel, think, motivate themselves (A#:[#5) and behave. 7) It (AFR R L)
was also stated that self-efficacy (17l f14% % & F Bt) can be generated and learned through 4 things (I 3 i#)):
mastery experience, social modeling, social persuasion, and physical and emotional conditions. (iE]/Cf74#% =
X FE) 8) The relation of physical and emotional condition here (758 5) is then (3% %) triggering the an-
xiety. 9) If such (L B7) anxiety occurs in the academic world, it (AFx 7)) goes to academic anxiety then.

10) This (F&7~ ) is also supported by the results of previous studies showing both the different levels of
academic anxiety experienced by the students in UNY in each class and faculty and other aspects including the
uncertain feeling of students about their (A\#&)57) ability to complete assignments from lecturers. 11) Mean-
while, (4 T ) the result of academic anxiety coming out is being anxious if they (AFK &) will submit the
assignments from lecturers, the fear of not being able to complete studies on time, and the demands of parents
viewed as a burden for the students. 12) It (AFIERL) has also been found that there have been a number of
differences in the level of academic anxiety experienced by sex, distance traveled to campus, abilities to be
mastered in each faculty.

13) Ottens defined anxiety as the disruption of thought patterns and physical responses as well as the beha-
vior of individual anxiety particularly on academic assignments given. 14) Purwanti, et al. meanwhile (i%#%)
stated that academic anxiety is the encouragement of thoughts and feelings among students in the form of fear of
incoming danger without any specific reason making the patterns of thought and physical response and behavior
disrupted. 15) Both opinions (H& 5 Fif i A~ A (A £5) indicate that academic anxiety is a disturbed pattern of
thought and physical response and behavior in the academic field.

16) This study in turn attempted to further and deeply examine the contribution of academic self-efficacy to
the academic anxiety of students in UNY. 17) The results were analyzed based on both sex and exact and
non-exact faculties.

55 A

31 MN535I§ A

MR BN —FPiE O R, 20— M3t ], NIRRT e R 25 FHRE R, #
TERERN R . %08 Halliday £23X, BN A AFRBEN., From IR 5 EEE RN = K38, ARRIE R DLAFRAR
W ERE AT, RSO TR 1A A AR FRR RS € e iR, #8725 XE (this, that, these,
those) F1f 7~ fll il (here, there, now, then %5); FLAHE N 2 FHAH [F] (same, identical &) AH{EA(similar,
such Z5) AN [ (different, else %)

3.1.1. ATRERRL
2)8) T AFRACIA it et 1)%0 TR anxiety KIRAFRIERE, MK 16075 2)6) TR K.
3) )T R M) 1A their K8 H AT students #4) B AFRIE Y. .
5)6) T AFRA A they Kt 4)4) T students, HI AFRIRRE, 1 4)6)5 S)YRIZ A4 T &L .
6) s 4341 il AR 17 4 they F1i%4) 61% of students MR AFRIRSL,  FLATRIAMB 2 HE4) F: 48
1] their #2158 61% of students’, i) 7 BLI\& AT K
7Y6) I AHRAR A L A they SIS X 401 1 43% of the students: XAtk B2 i HE4 A A their
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F&F8 43% of the students’,

8) )1 HI AFRAR A 4% they $8 7)F)FH 43% of the students, I AFREERER:G. A,

12)F)FH 2 AMTEZE R MY 32400 their A1 11)%7) students FOAFREERL, FTEA, 1335 B E1 2 4b their ¥
f§ students’.

19)f)F F AFRARIA it BE R 17)%) T efficacy expectation, FxfIbAE T #E— 2 [k .

19) Ay o FAFRARIA 32 4% he or she S IE S /i () an individual .

20) 7] 9 &b F A FRAR 1A 4% he or she A1) a man.

21)F) 1 BAA AN T TR 25 Y FAXR their, #52F8 7)1 H students’s

23)A) i Bl AN FRARA it IS 22) 5] i) individual academic self-efficacy, ) %7z .

3.1.2. RRER

A FH 4575 3R] that 2545 5 1) when an individual is unable to achieve the established goal and
overcome the obstacles and threats encountered, the self-esteem or confidence would be damaged and this may
lead to tension and fear ¥4 1% f 4 25

2)A s 3R AR this R IEHT—AJ ) A 2 H) when an individual is unable to achieve the established
goal and overcome the obstacles and threats encountered, the self-esteem or confidence would be damaged.

18) A F Fa A XA this KIR K. 17) 5] 71 1) efficacy expectation.

32 EE5S53IEA

R —Pm L BB A R R S R R 2 A ORI T, — s Bk i Y % (transitional) 1], 3%

IREEHT. DR SRR, kOB AR 1 G EE .

A)a) ) However —ial iR BL 1 1BV 2 IE B T B . i@1d however X —#E53frii], {#45 3)A) 1 4)A)7E
=S A IR OD L S N 2N

5)a)FH further IX AN S OB VLA B P ST B @i further 1X— 36k, B 4)R) 5 5)A) 2
0] 22 R OC R . )RR N A — DR, I 2 AEEMFAERER R 4)a) P EREIR, T
OV DBRIIE . KA BRIk S, e 5) 5] FTA 1A BEHER Hh R A T I R E AR,
FE I, X E ] T2 SRR X — 15

10)A)F In addition R BEVEMTHEEL T B . B T 9) AR RIMIE S S R, Bz B{E A2 1E i
(1)K 77 0T 6 5 BOAS [RIRR B 10 2 2] AR R, REMA i 2 2 R Ah, 10)R) - iE— 2R, S i & <U4RUR]
FES R 2 A 25 ST 303 1 8UR

12)%)F under such pressure A HIEZAEH, /& 6)s 7)s 8) 9). 10)M1 11) A ik fFpFl £ S JE A,
TR 12)F) H5 ST RRBA MO ok, S I DGERESE AR FRFE L B TG, RO ERERE, RIS
ORGSR

12)%]) thus 2R RATHAEH, BT 5405 B A W RsIEkR, ) e R L2 T #
fi, G ENER, XHERSMS IR T,

16) 1) then )[Rl 5 M 25 T K

24)5) 1 HL 1) however ARFEHTHI#E/E . 383iL however IX—53fid], (75 22)f). 23)AJ A A AT 24)5)
WARTER S BT R S e B, L R .

25)F)FH thus, BREAAN 24)F) N2 M RILHERECR . IEBTXEAR B RS AER S J0E 5 1 458
oE R AL, BT, AP E R BT L.
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331 BEX

3)f) 1) proper anxiety I 4)f) 1] excessive anxiety iX4H je i BB, 1E45 3)A) A A)FIE R X L
TE R B () [ 22, M IE AN 77 AR ST H#E S, e A) FEOE R B R A4, H0RiE 5 1R ILee
715

332. ETX
4)f) ) sweaty palms, accelerated heartbeat, pulse, nervousness #i# 24 i physiological phenomena
MR SCR B, 2 H T IRVC A B R SO BORAE % 4) 5Bt 2 (3] [4].

333 E&
15)%]) ] outcome expectation Al 17)f] ] efficacy expectation KAV EE FE, #=HE 14)H)
FF#) outcome expectation £l efficacy expectation, f#i15% F)#54% .

34. RE53IE B

3.4.1. AFREREL

A AFRAR A it BN iZA) A that MAAJED that the academic anxiety experienced by students was re-
lated to a number of factors, some of which that have been revealed in previous studies were the effects of aca-
demic anxiety based on the academic self-efficacy of students.

A)F)F P AL FE NARARR it #RER . 5] 7R this recent study .

B4 oAb 44 P R 2 4 14 470 324K 5] his or her SR IE M%) a person’s.

6) 1) 4 I S £ 437 themselves I R 1% 41) i people.

7) A NFRAR R it BB S T that MRJRI that self-efficacy can be generated and learned through 4
things: mastery experience, social modeling, social persuasion, and physical and emotional conditions.

9) s FH A FRAR 1] it &1 H) HH ) such anxiety

10)F) A FH TR 25 1] M 42) 4K ] their KRB RZiZ 4] 1) students, &4 students’s

12)A)4d F AFRAR A they 5 HiTH ¥ students &

12) 504 I NFRAC A it, 8 S 5 T 1 that M%) B that there have been a number of differences in the level of
academic anxiety experienced by sex, distance traveled to campus, abilities to be mastered in each faculty.

3.4.2. fERRKN
)i F FR R AR this TR 1)A)IX —BA) N % .
Ay Af F FR 7~ Rl 3] here SKIES. 7) 5] H ) physical and emotional condition.
15)%) ] both opinions [ 5 1 Rij i ) 13)%1) 7 Ottens H1 14)%1) 7 Purwanti et al. i A2 F& & 1%, 18
I LA AH B A 4
3.4.3. LEEBRREL
9)AJH 1) such E BN LIRS AE R, A 1 such anxiety 2[R T 8)fA) [ the anxiety.
35. #5558

2)5)H i then EENEEAE, S 1R N B RIG L B R EHEE] 2) /I N A
4)E] 1 while AR L5 A1 iE1E ], H 3)f)H Arnaiz Castro and Perez Luzardo’s study (K 5 %t G 4 i
F| 4)H] 4 this recent study B 7t xF %42 K4 .
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11)5) 74 meanwhile, #E—2He 2 gt (935 @, #EERTA N E.
14)5A)f# F meanwhile, %5 13)F) 555 14)R)H if s firdzitcok, REHAE 13)FH) Ottens R & LAk
b, 14813 — A4 Purwanti et al. b B2 & B V.

3.6. WLHIESSIS B

36.1. RX
3)AJH ) higher A1 lower J& —2H [ SiA], & S TR A B fO R, 8RR RE AN 22 R [ FR Ak 2 8] A7
15 S b9 9% ZRE R IX 20 [ TR BB G AR B SR, 3 BITAE O ) T %

362 EE

4)%] the study H 5 3)%) the study A& @i 7V 178z 5 F BORAT X A I 2

6)H)EEAEH T 5)%) self-efficacy, iz AT EE FB, flifg 5)RJA 6)H) N AHTHE, iR
B B)H) AN 6) AR L )2 [A— NG R, self-efficacy.

3.63. X

H)is FRNC A B R CFBL, Hid 4 things /& _E XAl, 1 mastery experience, social modeling, social
persuasion, and physical and emotional conditions 35 4 things 1~ SCiA|[3] [4].

MIE R RMA AT S AMEIE B, ATLLRILGIE A B A5 R G A8 T B (e S AIE#2)
MR ETFB(EE . R ET X)), HE 1AIEF Ay B &FHPHR AR B, FHXus 1
R TR SRR W ERFIRWIR I S HKH T 2R AT B, A1 AR 15 SGET .

Table 1. The distribution of cohesion and coherence in introduction A and introduction B
=1 5|5 AMS|E B hEESERSHIER

a2k NFR IS Ei=FAN I bl 852 18 R BHE =X X
55 A B 12 2 0 8 1 1 1
515 B M 9 3 1 4 2 1 1
4, $ERIG

JECH| F MRS SO, WG], A AR PRI B GRS AR IR SC. SET E R
HA& A ARSI AN, EROZA FIE IR AE . DUER A, 287 7 AMEZ A3 F, il
REXGIFHWRAT R, UL SRS —H 7R, RIHEEN S 5 5E0mE. THZT, 46
TR PRI SEPMEAAARRIC, ZRER, B9, AN LS HLF K A ARR .

SE 3k

[1] Z5sL, SA0E, B&IET, HHRER, ST, WSCRHMI AT 5T AR 2 AR OB M —— R Tl L34 R S SR -1
FAGI FEERRAEN]. SR F B TTR), 2017(6): 44-47+108.

[2] #E. il SETNRE. A5 EHLKRI]. SNEREE S EE RS 2524)), 1997(1): 32-36.

[B8] MRoAEE, BRRE. MABRRATESIETHE (PEMFERY) (8K B)MiE[)]. FERIRE, 2009(1): 20-24.

[4] R ERMEE. ERSRHRIESEN]. JMESIMEHE, 2002(11): 25-28.
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