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Abstract

This study systematically traces the theoretical evolution of Focus on Form (FonF) in the field of
second language acquisition. Beginning with Long’s (Michael Long) initial theoretical framework,
this paper examines the developmental trajectory of FonF from the late 1980s to the present.
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Through an in-depth analysis of theoretical perspectives from scholars represented by Long and
Ellis (Rod Ellis), this study reveals how FonF has evolved from a specific teaching strategy within
Task-Based Language Teaching into a systematic approach encompassing diverse pedagogical pro-
cedures. The research highlights three key theoretical breakthroughs in FonF: the shift from the
dichotomy between pure form-focused and meaning-focused instruction towards their organic in-
tegration, the development from a single teaching method to a systematic set of pedagogical proce-
dures, and the expansion from the confines of task-based teaching to broader instructional contexts.
Additionally, this paper explores the limitations in practical applications of FonF and suggests fu-
ture research directions, including the refinement of experimental design, the unification of con-
ceptual definitions, and the evaluation of teaching effectiveness for specific linguistic forms.
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= E 1],

2.2. AR HAEERIESE

TENRE ZBCEAHP SRR, BI[1]T 1988 AF i k3t 7 “RAE T X" (focus on form)ix — A1
KRB LU RIE OB F R IS X, ARG KK R SAR “ FIR R g, il
YRR R CREE TR BB AN RRHE, S URE R  0) HARRHIE B3
1k, [ A TR AN AN (UUR A FTE) BB AL o[ 117 o B WA B HUA A BRI R N, B—KR
THIBEL RN RGN HBFHEIR

e, BH[21@E% 20 4D 80 FARKEW TR RS tr, #— L8t VA JuEdE, #iE 7 E
TS R E KRR — g, X —KILEIR S I 2 B F IR0 A S 3 S A R
TR E A OB EANE T A, (HIX P E AR 3= SR 3 EAR IR 8 5 S (Focus on Meaning, FonM)
o ZBEFFEE S AR R TR, € TNES R TA BROGEM LB Fit, FFEA
F XA SCRRE R CBEE B SR A s R SOOI A O AE A, 32 5KR A B AR A 1 R B A
A TAERESR S h 2 XA ETE S 2],

R E AR AT 20 28 59 = S AL, (HERFNR = 317E 1998 SFERIRE S B #R 4R HH T H S
NHEFBERER R E R BERIEERE, RFEY 18 5 LEEE S ISH EAEERARZER, UK
HEHRE T Bl DL R S ) R B RRE S K. TR R, RRAE i ) H R B A 2 =
AN RIRTHE S KT, X GUR AT REIR T AR RIHIZ) . RN, BMEERE RS EHAES A
AR, AR ) F BARR AR MR S AL, (R BRI IEIA B REE F AR . ERERER
T, JLE AR ) BORAEBRMR 177 T S RGE BEE# K, RIA BN, BAEARRH BRE LT7
EITEOLS, ARSI, R BV AE R VE T 1 1 25 R HE (3] .

N T EROT B AR E SO R R, B2 IE IR S A AT R SEUE SR, RGRIE T REES
WAREEAEN Z BNH . AR, A RIEOGEE T AR B2 IdiE 5 % )8, 0] fede
T2 213 R B E S K. X s v 51 N 0 B 67 T UEYE (negative evidence), B RLFRAN TAUAK
5E 1E M UEHE (positive evidence)#E1T1E & IR KR R [2].

FET AR AR I, AR T 2 SRR SN X 0 AN [R]85 7 VA I SR BERF IR, HL I FH 3 R 5 A\
G BRI PR B B AR IR IE R B 2 . (EERMNRZ, BRI R R I Fh X 43 R AR 44
SR Ik A, AR T —ANE A MR ESHESE, 15 S HUA AR AR BT R, BAAk
SRS WSS W oo eI PN SN Sl T

SONEER S, BIR2IRBAEE S SOE ST SR T HE R IR LG R, JESIA “2a
%" (Focus on FormS, FonFS)ix—#t&, HULSRAER (M focus on form X—ARE, MIE/EK%E
B E XI5 AT IR X 4. R ERRIR R R, ARG S 2 R R E R I R 5 B T R
WRAAZCARIN A Wi, ETIHRBCERNMREN S RE S IH AT (S M. ik
THS); — RN TR T dTee” o R &, Utmd2]. 7

IR, 75 1991 43X —fE[2], BAB AT HL R ARG 37 T R RHEX —ARiE: <SRBI
NERIEAA L, 1 EERHCE N BEE RN B AN E——W% . B TR, KRB
H 05 S B A 38 SO S —— R E SRR B AR R BIIE 5 o R N B 5 S5 AR SR ST R, T
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Table 1. Options of language teaching [3]
=1 IESHFIERI(3]

Option 2 Option 3 Option 1

analytic focus on meaning analytic focus on form synthetic focus on fomg

Natural Approach, Immersion, Proce- TBLT, Content-Based LT (?), Process Syllabus ~ GT, ALM, Silent Way, TPR,
dural Syllabus etc. (?) etc. Structural/N-F Syllabuses etc.

BA[417E 2000 “EX e AHBCAME B L HAHAT 7 RGVERACH] . AR EEE T, s %5k
AR ARt RE B, [ F Mt T HE 2 HE S A R IE SRR, kA R0 2
S ISR R o XA AT IARIE R I (AT O B ARES,  BEHR HORE B A SIS R AL L e R
WEHURR, RN 2 TSR ER B KT R A, W IR IR VEE R I #H 1
TRrp RGN, IR S F AR LA BIRE & BACE, e AEETE i BE /7 A AE I B R
Ao HITRESEAEHRIF A S HE A PRACR, WUERERZ I A B, 2 ) B LR IR R
CHIRIE R . X —I G0N S 1 EEAE S 15 5 SIS R i s AR .

BRI LR R, BT AR T — MR P AN RGP R kT 5o I 780 L A 3]
PR KA (B AT 5 2R AEOR K 28 38 5 R R AR ), XA T kil 51 3 Rt 3+ H HARIE 5 45 M 10
CAT ARG T JE 8RR 5 215, Wik 758 16 5 IR 55 218 I ERE 5 RIBIF AR & 4]

3. ERAEFENERERNST R
3.1. ERAHFEREFNRGULR

BE EEAHA IR AW E, RGBT U BCR Oy H R A 1 BB B R S . IR WnfEsLE
(DeKeyser){E 1998 4E AR NSRS HIIREE , £ B B N FATHL AR FE A2 3240 1 BB AHE SN AR 1% 3 1,
MEERRE R L RE T, 5 DR BRIR I A Z P FA R PR RN, T B & SE BN B RE R B
FERRESAT A IR, 22 2] F AR SR A R B EI AR o 3K — AR LA 2K B 115 5 22 ST 0
AR, 7R T R E A B RIS HE F A RE RN, AR A B A0S O R R RS
Fo X HIRHESLR 2 5 5 AR SOy — MR SRR, EORIE F AR I HF AR R S
T DR e L TSR, ELZEAHRTE B E R A LI A . BT BRI AR R 5 I
K, ERX—-BIRUMRY, PAEmaT B B AR Z R AR 6 1, B a SR BE R
BTV R ST NS PO I ARIP

R, BEEER XA DRI FURN, SRS A[6]FE ) T B A R GESEMHEZ, IR
AT T 288 E MEE S E R 2 R BARE e . AR 73 S8k R X0y 1 HRI AN A 1
TS, BRI 2 Fis:
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Table 2. Types of form-focused mnstruction [6]
2. BAREHF XA o]

Type Syllabus Primary focus Distribution
Focus-on-forms Structural Form Intensive
Planned focus-on-form Task-based Meaning Intensive
Incidental focus-on-form Task-based Meaning Extensive

R E Y, 2R OB A PRESs, Poib e DL L s A O i S rb 51 AR sE 1)
HARE S a0, M) Faeag LB SR mIERa “% 2% 1 mns 5. Mz, mRTE
TR WA TR BARE S 450, mamidara EATE AR e &S, 1k 2138 B A OGE 2%
FhiE E 6]

TEMEEA b, SRS N [6]#E— 8 RGEIA 7 20N > FH AR I E R L fEfr, EE0R X
93 N 8 (reactive) R FIBH 2 (pre-emptive) B K2 . o, o i 78 a0 S0 3 B e S 3 1S 5 B R
JETT o X EEEE RS AZ BRid AT I, BT A] RER I 2 Bl g, g RN BTG, UG A BT A
R TR A AR T TR R S S SRR UK B 7 VR S PRI, 1 SR B A ) R RRAE

SR, FFARPTE PR R A it O A B RG ,  B0M R) B o AR 20 7 R Sk R IE R e R 1
RGO, SO AT S 2 = AR = OB P, PIRR A “ #5447 (didactic)
AIE. EXMECARA, A IV S5 RT PUR I B BSR40 )k 2 50 2 O 548 IE#E
FEMELOU 7RI R, @ E WA TR RS R, Rl E R R AR, ST RIRE
)3 R Z 0 IR S5 K (RO JRN BTGV AE R R 0 IE R 5 RGN, D) 2 R AN S S st , nis vl & 3EAT IRRE (6] o

52, PR A B IR DU R R A N R A . MR 21 3 Hn] LA 3 B R R e 1R
BEMIOGE, XM TR B S BCE R SR [6].

BRI A N[6]7E 2002 F4hfE T BB H M SLEyu i, H BARK SR 46 B0 RS A0 H S 2 P26 R
SEFEFEAHESE NI ZEBAME X, BEIBXBCARRR Ny — PV BRI BT, RAEZSPRIA
R IR SRR AR AR R VE T XA TR B AR FR R R, A IR B U T R e iz o R R, Hod
RN T, RERSAHETE SR . XM INERRA B 7L T 5] RiE = 15 % (RR i
) HARE S R A B IR ) R 205 TR L 1A) R SR 56 S ar . B FLWA 1 € for y — Aol
FRBUEINEERRES), SERNEEREEEH AR XAN[T].

B 1 X o R e A B S B b Atk B A AT S BB S A BB A G M ERA R, IRZENT,
fibks F Y RECFEARATL S ANE S BOAER T — 85 . BRI e AR [ 7 b iR T IR B 51T
% BU1E 5 %% (Task-Based Language Teaching, TBLT)Z [H] FIIHIE R R . 1E LSS ANE 5 BUE R A,
HIEARAFAELER T AR, FAFEFTESHE PO RES, EHIAERFE RN A KIEES
TE o PR I AL S AL 58 R AT 25 0E 5 B RS 2, e 3% U3 1) S VG B 2P B e £
B REAUEA . RE TR G A E B ARAUE RS, (X HIRHELE N, ZAREM
NIRRT, MUBFRRTC(EIES . IETVERHE), e 7B ER . XM IEMRA FE
RTABIEAE B L RR R, MAROREIL R TERRHE7] -

3.2. ERABFERBSHERENL

B0} B T A O S B R I () R F 22 I 1 IR ZI A . AR M WK TR A AN Al 3
FREIUNHETTIE, BAE 2015 AT, B[S ER BT T ERMSL, BIHEM A —ERS
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BEERRTFAR R o 1K1 MR EE 1 S S AN T VX AL ARRAE RIS B 38 Ph e 1 R R
. FRXBCeHR T NN B PINERE, JRRiE T 55 I AR RN B e S R R, A
S, el “CERAIAW L S HCER P RN AEIE A, B AL 3 A ) R E TR B T ORTE
TS ), X ) U A PR AR H AR BI(EEAR S BE 5 8, B R AR S AR AT o) A AT
S5y X BT ERBEHRE o I FAE B WISRHMER SR, i 5% I MARN . RIEH Bl a2
REJITRFRAD . B AZF A ROFH TAMNEFIN RS ) BEE SR R ILAE R R[8]. 7 XFEIRIH
JEAETE F HH 5 v B (language-related episodes, LREs)#U#iG #3381 7o 70 0k, = > & BeMg A2 AL FRfT 55
R AT BRI ERM EAFE A EA9], R 1 BB RECAES BIE RSt i m] Ge (8]

BIFEIX —fEdh [8ICIRIE 1 A B R R A G B, R, ) B RN EE S
BRMFER, VAR FEEREN ARG o XA RGN ERHES A V)RR T B
WHRITE Z AL BCF I E T Gk 2 B BN Rk B a8, ARG N Ba) 4R 2 g IR AR 5 | ——BP7E
DU SO BB B o 1 5 T 3 DG .

B[ TR N B B T B E X EIERBEE R Z R . X — R WA T PPP J7E(R I -
Z5>) - 77, presentation-practice-production) FJHT AR ——IX Pt G E4E IHS N2 RBEE W ITE, 15X
BRAE 55 sich B AL TXHE ST . X — WSS Rk 1 B A L) oo in: B E R
P AL T L SO T, TR AR B AR 8 SR B HOE 5 R T B e e E .

X —HAS R HES) T 2% AR 10] (Doughty & Williams) LA K ff 31| 5[ 5125 2 3 41t 5 A ks 4
RIS IRRE . A ATRIR A Rl H T A A5 DU — M d 18 B T R OTE SR 4ERE, AN 4277
BRI TAE 5 AR TR 2055 X RS SR AU PPP 2 5ime g b N T 20
POANESE, AR AT B E W T I 8 6 R — 2 T R A ) R R T RS

33. ERAHFERFWUSHER

BRI 3 5k 1 SBCE AT BN S RS, RIS R B AR, (H 2 B — B I AR B
WA R UBERAS BE[ 1] AT = AW A 3 B 4 B AR R AE DU AN A 1) b 8 TR 380 A R S MR T 7 1
T H SRR . BEF TR K. AR E RV ERSE, DAAILAEAT S5 2 A N AT
REME[7][11].

[ JBE T S, HR A oot 2 3 e A B fE — NS PR B OGBS N T AT S5 T RLRIER Y,
AUESS G TS B o 1K — s AER AT 2016 AF 1K — TR 5t [ 7] HLIHAG BT AR o 3X — BRI #0122 Tl
W [12] (Skehan), HL/REENN[13] (Ortega) A K FE 7545 14] (Bygate) FIAF 70 HrFL [ 12]IWF R R, £
AR 28 HI R 21 38 T 78 2 I HEAS BT ], R A% 35 BhARAT TR A et 7y Bl = 0 38, AT A TP 15 5 77 H
BRI AERPEAN R Ze bk o BUREEIN[1313E—B8AE, XA ARSI e 8 PRAR N R 75 SR g, 2220
AN SRR = KT B P B RE 17K o TAT45 )5 AT 55 B 5 R: T3 35 K5 14] 0 E E HATIE 55 6
Inag e B X — R R .

WE 1R, XA ERR R Y R s AR IR R [ 7145 75 1% " (approach) —1i] B 45 4 7% 3)) "(activity)
X ARAIBFAIRZN R T 57 T N B & R 12 M SE T R R

Zt, ERALFERNEX —RENEER T —ANHEEGES: #RBmR EEN R — it
FEFE IR Z IR R . BESREAZEFE B HE L i BARGN _EA7AE 0, (BABA TR 78 3L [ 45
7 —NEEE R ERFFACRA B ER, 185 R T DUl it 2 F007 sl . X AR A 1
HARMUER T ERRACF LT, TN I8 SRR T AN B A S 1R SAE

B
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Pre-emptive

— Interactive — — negotiation of meaning
L reactive
Within task - negotiation of form
— Non-interactive

Focus on form
’, Pre-task (e.g. pre-task planning)

——  Outside task w

L Post-task (task repetition)

Figure 1. Types of FonF activities [7]
1. ERRBFENFE7]

4. G578

HILAHCE N B IR T HCEE e HIE 5 0 S s EZ R, B2 R AR IIE X
EEAFERRNESHAFZRNNENEE. NESH, HAFFRNECAEAZ 5E50E S BT
AT XS EERIE 72 TR A4S B 78 0 Bk X AP H AT 2 B TR S A, RO RS B M il A (1 B
FU[7] [11], FIB A N Y oz B X — 40

SR, BARE R BRI Ol — 47, X H 2 50405 77 I R AR T A 2 o 3 X —
FUBRFEA I SR N EZE AN = e, B SR BSt ImE 2 NAE, s Sk A E DL AR R 25
NEF R . KBS S AR S, SRR A LIRS 2 I SEIE SR Hk, EIR A
RS L T ERIE ] TR REAS, AR - BEAAERUG B, BERAR RS 2 R
EHOR, i A\ 584k (Input Enhancement) A3 22 (Processing Instruction) & iR$E 1T 55 (Consciousness-
Raising Tasks)%5. XEEHEHR A S IMNE XA S NIRRT, S0t scrF % 5, AR 2 & aeiR
FABAR T A A BAEATI R IR o

KRtk Ah, R B IE BRI ARG R AR IR, BEREIE TR REEEE,
Weahihds . A MRS ECAROR T AT 20 . lan, ARSI BB N BCAAE &G
EARFRIER Z R, DL R H B R BOE AR R B A A 20 K A A S5 1 j, R &5 K&
W FRIEANX — BB .
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