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Abstract

Drawing on systemic functional linguistics, this study investigates the role of multimodal learning
in children’s English education. Utilizing a comparative design with experimental and control
groups, along with questionnaire surveys and classroom observations, it systematically analyzes
the synergistic mechanisms and impact of multimodal resources on children’s English learning.
Findings indicate that multimodal learning significantly enhances both children’s interest in and
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performance in English. This paper provides theoretical insights and practical guidance for chil-
dren’s English education and supports the integration of multimodal learning in educational con-
texts.
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1. 51§

BEE BRI RE R, BN E bRl A TR S R E S H R JLEIERT 2N RIE S IR
PICHET . AEIX—F B, BFEA BB E MBS THE S /e /1, W] DR BN A FIG R SE 2 7
R RE . R, 2B I M W Ao 55 2 BB W IRIE F 328 22 IR, O 9iE
HE AR AT RGN . SSRGS . B A2 E k) DA S AE B IR T L 2 )
MIZES 2R ORI, LSRR S AT T — Sk, G B 507 326 DR DA S BT 07 R ) 2 2 AN T 45 0]
FEik, MARGINEETE S 2% (Systemic Functional Linguistics, SFL)ALAIR AR Z A THRE ) LB 90522 )
HE L], HARALAE BT LR IS 54, B BRI B ORI SN

AT B AEHIMT SFL BUSHESE T 2 I IS, B IR anfenid i 2 8 5 ) g ) LE )
1B S RS N o B 501 TSR SCHRAE 7T v (literature review) Z 45 9 H1% (case study) FlSZUERF 5T 1 (em-
pirical research)FH45 & I 2 TEF AR R, LEEHR LB SIN LB IR 5 2] M5 S S B
o AHFFUHERIES I S RN S, B E SRS MIRAA R, N)LEIIER AR r
wis FASCEAKYE, B PHER) A IR U T2 R .

2. RGBS FEZESEIEREM
2.1. REINEEIES FEIL

RGINEEE S FHEALEM. A, K. Halliday)8)537, ZHEIBANES 2 —MENRS, HZOThREE
TSR, B&MEYRE(ideational function). A P53 fE(interpersonal function)F11F s 2 e (textual
function) [1]. Mk T E 2B KW (transitivity) RGORSEHI[ 1] &1 B L3 HAF SOE R I 4 5
%, BIW{EA)F “The boy kicks the ball.” #, “boy” &z{E# (Actor), “kick” RZZNELFE(Process),

“ball” & HF5(Goal), IdIXM LYIMESHr, JLEBEIEMWEMES) T iR K8 R ARDRef i
R (mood) A1 A (modality) 55 R G i3 LAMKREL, 128t JLE S50 N EEIAZH, WEXT1E “Can you pass the book?”
t, “can” Rk T —Fhi A R SAERS, R T U E S EE B EAIC R R DR AR EE
fii (theme)~ IR 7 (theme) %745 (cohesion)Zs T Bk My 2 iE B SEBE RS [2], BIANTERTS “My cat is very cute.
It has white fur. It likes to play with balls.” #1, “My cat” {ERNFAAEZAIHZUHIL, EE T AT
B ER . XEEDIREEA RIS FIBI IR iBAL SR S R 15 ASEI, A2 I AR
B EHR AL 7 IR SEREIGHLRY, AR R WRTE S & N DR —FEAH B A, JLREE)LE
MIgEiE 5 21 [3].

DOI: 10.12677/ml.2025.131007 43 ARG 5


https://doi.org/10.12677/ml.2025.131007
http://creativecommons.org/licenses/by/4.0/

FEPE §

2.2. ZEESEIER

FEZB T, Bik(mode). A (medium) 5 (modality) = MAlIEZ W H L. 2]
BRI, % REROAE) 2 MU E RS @ Wl A SRR, DR RO 2 RERE
2L IEEE ) OB S A B . B, WrECE A HE). At BN EUR ) A 2R IR
WIFZ A, et e LEARGESE N & MBS AR . SRS TS B A% A1 i SU A h RS ARE 1 1
H: MRS T B RBEIR . B, WEDLEIEETE S A ARG IS AT
JUEEXTE & TRV OO B Al RS NE I S R I8 9T 12 S B AR BE . 22 S i
RIVEMNZEES S, REBARIRTT LEKIE S 5 TR (4]

23. RGEREESFESRSFEINKEA

RYGVIBETE T AN R 1RO TR B SLA, MR 1 AN RIS iy 2 7 SCEE R v Bl R 4
[5] fE)LEBHEIIEF 2, I FHES MRS FRE A I NEIBMSIIRE. ABRIhREmiERm L
BEo B, FELABBAEBI A, SORE BB IR A T RAA S AR, T2 A (1 B R A5 B
OF. RS TREIHF S FMADER, Wi sLBiE S 5 RGBS IAMER, AT LEXY
FICER A 25 TR R R R A AT 5 DR ) 2 4R L H (6]

RGUNRETE F AN AR RIE ST A2 BS TR EISE A, ER R AL~ =AJ7 -

(1) RGYIREIE 5 A AMOTEE 5 A SRS AT, R IR ARG 5 B AL A B3R 52 AN SR 5 B
2, DASTE S BEOSCRIBMR AL, $R28a A ARSI FE. B, ZHEEE I
KRR R UAEMREIT.(2) RGIRENE F B LR R TTE K E SN RE, TR R AT 5 R4t
MRS A BT A TE et AT 5 RGMEN, POVIE—BRARRT B 55 245, M
TS MR RIA R RO 50, WO SRS THE W FU SR I 1747 JI5HFF . (3) BUIRIATE
Al 2 MBS A F L, 15 SRR PR AR — M. R, AFRBESEARESR D EA %A
MIPERT, AR T UMk s AR . RGDIREE 5 A B T R R M S B I UME R RS B4 —
M ATHEZE R, BT ST AR AR A 7]

3. JLESRSRIEF JHSEIERR
3.1. W

3.1.1. ARMR
EHL 100 44 6 22 8 % [1)LEE, WiIRPIAAETETIKT L o) BB AT 27 > M5 Ty T e B35 72 7

3.1.2. ARFZE

AW TR =R OTESE B 12 07k e SCIRIT 02 T 450 ) L3 915 2 55 2 ST (¥ [ 9 AT 90300
W, BAERE A s R HTR R B AR S o W 2 S IR N R AR s SR R i o R s
¥y, IRAE 2RSS I LIEIE 5 R B, B = EA, WEEeTiA. 2RI A8,

3.1.3. fixIHE

W 5T T HAFEARAEAL DB AR 22 S 3G . 2RSS M B4, 3l PLA R W80
SRR o PRAEALILTEKPIRIEH TOEFL Primary, C vz AT LEILIERE S, HAEMU%H ETS &
TR 23 10552 W AN G B, 20 /NI TR 56 56 IE 45 ¥ (Cronbach a = 0.87) 5 3%
(KMO = 0.89), #ffREHE {5
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3.1.4. BEWES
S RTINS S R EE KSR, A 1) 5 AR IR B ST A RE AR R R AU T 8
HiR LB 5 EMEHEN.

3.2. MiEEE

3.2.1. SWENESR

TEIERELIG AT, B0 S5 )LE AT IEK IR, A MRS S ) L2 BE AL 73 S 56 20 Rt
HRAH, BORATE SRR, 6. FREHHLREER .. LRATKT LA BURHAT R — R,
AR ZBE A T E MR RAR . SRS IOEE M RHE PR S —tndE, HOR AN A IE 5 R
ZREME . R TR EFEET 0 SLIR AL 2 BESM BN A SR 37 3R) At 2 1)L R BCEER
Bl JRE RIS A IE

3.2.2. SEIGSCHE

SLIHALITERGYREE S FHRMIE I T, RAZEESIEEFETE, KRR E. shEWE .
i ) LHENE S L SIS S A WL A T . RSB, UM 5| ) LA 0 5 P A A
TEH RN, BRI EAEWE S, B LEBATIE e, HSEREAN AU EILHK
FEIETE A, LB I ST S R BRI ZE . X RRANER AL G207 30, DLBUMIHE . BRAS 5
BTN, BENASERA -5, AR 2SR,

3.2.3. BEWES S

TESEIOEE A 5, SR aR 4R B2 L3 2 BT S0 B AP I I, SR S aT il —8umik4s, #ieRi
BRSPS R0 o SRR AL LB [R5 SIS P 8, (S NI REAR ¢ RRIR S Geit 7 ik, LR 2 L TE
FUBAR SRR IR . N IR EE TN ER, W2 EESY I RN BUEESR

33. IRERETTE

3.3.1. XHEARERTTIS

AR FEIE I SRR 7Tk R G T AR T 2B 0] 5 RATHAEIE 5 MR 9T, Rl
FE AT BV AEZE R R BR . SCHRIIF FE 45 SRR, 2 B VR R R % i A [R5 Bin 1R/ A 32
FRES M-S ThEE. APRIhEERIERIhEER . BN, Z2AR i i) UGS TT LB AR I B M 43 #r o )
BRI FE (process) Al H Ax(goal) I 5, IX 0 JLEE FRAR A Z4 A0 ik GE M4 1 EL A S0 o XU SCR A M 45
FONATF R SI VR A T S, HIRIE T 2RI BOE S A =B RN .

3.3.2. REIoZEERITE

GBI T L AR H T RS20 /N2 () — RSB IR B BUAIE BN, TEEIC R | 2R IR
IR SERR N I AR . ARRBIRE T A FEREAEMIOER) RS, FEENFIRI T 4K Brown Bear, Brown
Bear, What Do You See? XL ()N ERRAR . BOMAE RS ot 2828 5 IR 51 3 22 AR SRR S oy dr b 1)
“UTHNE” (actor)5 “HAR” (Goal) K F o

BN, FEFFA)T “The catis chasing the mouse” i, 2 A 3 ik ) i) i) [ WL 22 B8 B IR B01E, 256
FOM YRS R PR, B “cat” NAT NE, “chasing” ASMELHRE, “mouse” NHIR. IXFhEE &MU
Wro 515 5 AT A5 724 5 S B ORI, EBUR T 3R # I %, 1
TREDUEE, 85%I1)# L REWE IEH 4 HE SR S5/ R i) “AT 9 R “ BAR” , ikl 7 2R B
TEAHBNVE & B A R 2 AR .
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Table 1. Comparison of English proficiency test scores between the experimental group and the control group

@ 1. IR 5 X RA RIEKF MK RS EE

I EE

21531 A5 ( X)) JRIPFEAR( X) (X X1) 1l p f
SEIG A (n = 50) 65.2 85.2 20 [3.01] <0.01 (= fE23%)
X 4H (n = 50) 64.8 70.1 5.3 [1.21] >0.05 (R E#)

e 21 P ARSI A AR TSR, T LU A B S B 2 R R X BRI SR A e 2 A
SIEE)E, WEERTIHIR, S0 IL A R REE R < 0.01). BTN AT R M4 LE AT 96 9
AP, JEDTE 0 208 S B 35 1 (BN p AEARBL 1 2S5 ) T e AR T ) LEE SR IR ST T PR A Rt

Table 2. The impact of multimodal English learning on children’s interest and attitude toward English learning
2. BRETEF IR LVERIEF S HBMTSE T

F MG AR SE64H(n = 50) HHHE 2 (n = 50)
5 S DGR R B (IR RO ER L ) 70% 20%
R Z PR S 5 ) 75% 45%
S 5T 50 £ 0 3 L) 68% 35%

ZRATNE 7 210 L SEE Y S GBS B R 2 . IR R 2 BERSITE, SRIR AR 2] K
JEREFLARF BOGELBIE 70%) RES SEMMEEIRS SEHHN 75%). XI5 2] FEO(HE LR
EL 451 68%) 75 I T BEZEL (737000 20%- 45% 35%). ZAEAFEAESIWOAILE DGR, Wt EfE, =T}
S5, Mifegi# T AT R PSS -

Table 3. Analysis of the roles of different modes in children’s English learning
3. AEESE/ILEREF IPNER S
s AR i 244515 W

NN % o, A B S ,
) 1 R i A iili Brown Bear, Brown Bear, What Do You See?™", Wil 6 et zE A, L

e TR ) g HAREE MR “brownbear” “redbird” ZFiAJL; il Peppa Pig B HIpFmH, 1§
B ) BANTE IR “play in the mud”  “have a picnic” ) T-RIE NI, W3l JLELEN

wEEN Py
Y JLER Twinkle, Twinkle, Little Star FIXR PR FEM kK5, #0h)LE % ) 9k
TR E A TR 2E, W “twinkle” B LA “How I wonder what you are”
HIE, Reos)LE R

TE 2 2 BETE K R ARIT, ) L2l i o3 B S P /K SR B Y (b A ), RO 58 HE /K SR
HIZESCHLIE] “apple” “banana” 48, 5k 7% HUA [ ELAEANCIZ, 2 SRR N
LB

Wrdi  Bh iR
B BT, BEIRIERK

fihut  HEGRESIARSR . N
s ikl

WRIEZE 3 MAERGEE AT, RIL BTG A LU T S kbl MR I, ek
WA B e B, Sl A R FL = A B, SN LB R . HOMECAE S B, SO UM 2
BRASHAEMEAR, AR HAFRS, BERBBRZ RAEMESERE. SIS SR8
R BRI REB RO MR BLEERDURE A R 7 Wik 28 v A 7 SR G 3R 05 17, dngt
XEAP R R RRZAL AL SV A% . TEARDUAARE s 3o 800 [T F B3 v e it SR L2 77 12
M BHETT I, RN SNl RTEIRIE, 5| SR KOG RIF 5 RE I M.
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4. e E5RE
4.1. ARG

AT RGBT REAE 5 IO ) LB 2 RS JaE 22 ST TIRANIR Y . RIE 2 1 RS, sk
IR AN REZH B 5 M RS AT MO A ¢ A5G, 45 R EURSEIGAH LB AE 2 S IR O 5 1 RS
IR, SR THIE AR 20 43 (t=3.01, p <0.01). XK, RS TNERERT T ILEMILEK
F, MEBEEGBEERE B AE N8R, B, fEeRRsy, e RmE. £z CE bl &
BRI ERE S, AJLEME TR, 1EE IS 2 EERA LR

VA The Very Hungry Caterpillar IXA T A NFI LA 9], HkE L 14 IR E WG] 77, et Bad 4T
JLEMEE ), MBS E N A RN, SARPPCERBREGEN T, SERE)LEMES
Ko AR TEON AT A ) L B B BARHE I DB R, B SR SR T S A TR RE T .

4.2. MILEXIBHENB T

SRR A2 Iu R, TRARRFIRAHIEG fh B3 RS BRI 2 REA[0]. B LEIGEHE
Hr, NIBURHES ZRSHE . BT BRUSIE A S0 LB I S G LIS BE b, Sk
BAHBIRRI A ZHEE TR MR R, WHZEEREEORONE. RITAFESS 5.

RTILEZHSFEINR A, EFFEREY, BOTPEFIE A ShEsEsi, 5 N 5w Id
oL a7, N ORAS mH S JE R VTGRS, A TR B s, DABY LB PR, [,
RIHH S ZREHERE ), MEHBAESARNE. Shmilie. JUREBAEES), HREce /e HIER
P, (R LELEATE F RIRT . SARONA & RN 2% S PR 5 BEIRA RN, 0 ST 2 AR B %
P TEOL R BHRARURIE, FRKABEONE TOE RIS BE M B XN, RS L ATT A F
ENEIRHAR Y, H 5 BB 2 BN I BE ). TERG PR LB IT R A B RLIE BI, 7 EiZ P 5 iR 5
T LE R 2 B F W A RO 10]. tnt—k, J7Refe il LE AR bR s B2 2wl e & 2t
TERRAE, JFRBAEME LMK URZ TR R, Fgatb.

43. MRBBERESKKHAREE

KW TAAE—E RIRYE, FEARRBUEEAR, wTRERmaw o4 R th, W Fcns a8, ks
W5 LK B ARASSEE 2 RO . AR SO A AR, BEATRMIERERWT 7, IRAIR it
SRR BRI 5T B W N 2 B B A B R IR sl S S s s 2 A S S o o
FEAFSCATE 5 LB AR BB BT, UAES) L3 2 BRSSO IR A A S -

&E 3k
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