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Abstract

This study employed the Multidimensional Mood Questionnaire and the LLAMA test, to systemati-
cally explore the relationship between emotional factors (including state boredom, trait boredom,
state anxiety, trait anxiety, and both positive and negative emotions) and foreign language aptitude
among Chinese middle school students. The findings showed that both state boredom and trait
boredom were significantly negatively correlated with three LLAMA subcomponents: LLAMA D
(sound recognition, p = 0.001), LLAMA E (vocabulary learning, p = 0.007), and LLAMA F (grammati-
cal inference, p = 0.038). In contrast, no significant association was observed for LLAMA B (phonetic
discrimination, p > 0.05). The findings provide empirical support for Pekrun’s Control-Value Theory
and Fredrickson’s Broaden-and-Build Theory, suggesting that negative emotions may impair for-
eign language aptitude by undermining learning motivation and limiting cognitive resources,
thereby reducing information processing efficiency. In light of these findings, it is recommended
that foreign language instruction should incorporate differentiated emotional regulation and inter-
vention strategies aligned with learners’ specific language learning profiles to enhance foreign lan-
guage aptitude.
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2. XakszFidk
2.1. HHxHEi

T AE AR SIS R R I R A E R, o RS 46 90 J - 24 #1118 (Broaden-and-Build The-
ory of Positive Emotions) [5]F14% ] - 4/1{E ¥ i (Control-Value Theory) [6]J9FE 1 28 X 4ME 2 ST 1 5 12
BE7 E RIS AN . BT R T RS S TN R R R, SR AR R T 2 A AL B X A
SRR E

MBS - A EEe R Fredrickson #2H, ABUIES At M@ m i MerEss
INHITE I, S50 003G SR ) AR UL RE 77, NI BT KIS0 B IR 5] Z3Ie O 7R 1E 5 2% ) Uk
BISTUESCRE, Bilan, MRAS i (2024) KB, FE T B i g T T e 2 5 AR T RS AR IR 2 S 3L
5B KT 7]

P - A B Pekrun B2, 24K 4 1T BCIGHRT- AN A0 2 ST 55 B3 R AN E P AL . 2%
> B I E AR ) (0 B B RO SINMERT, TG e ARG 2 (= %), R W 55K
FERR A TH B 25[6] . Pekrun 55(2002)i8 K I, e ARRK 1% 46 (A5 BE) SRR B 2% 2], v M JE Vi A 17 28 (A
FERE) AT RE TS B T [6].

22. RESIMEFIRENEXTHR

THIE Ry — e WS IR AE 4, 23 )RS To il (state boredom) 1 f5i o il (boredom tendency) [8]. IR
BT E — MR S ZORAS, FERIAAKT Z TR 55tk = PR A 5 s SR AR EN[9]: TR 5
TCH S — P AR I AAE R, SRR G B (1K I AU P [10]

AW R oL 5AME IR DA RE IR —J7 1, R TCI S BV i1 55 5 > & 1)
INEIH A (cognitive engagement), {E01E 5 RE ) A IR R 520 G AN 35 [11]: T0ARR BT TG 05 4 e M ) 2
2] FHLIIR (sustained motivational deficits) & #5022 IRVE 5 °F 21 uh S35 AHOC[12] . 4N, Pawlak %5(2020) &
B, RS TCIN = ZERE e PR L BNy 27 ) 3R, TR TG I e T A ME A7 S BRI ROR [138] . tkAh,  “ IR
X E A B (the dual-effect hypothesis of boredom)f& i, & & PR ZS T AT BEAL M 2% > & EBh TR
SRR R 2 2RSS, TTARR T JC ) 3t 5 90 A 1 [14] o _ESRRIFFTIESE, FAESUERE A A H X 7
TCHI 2 ) AN [R) 48 B2 R AR B

BRICHNAL, FERE AR AME 2 S e E W R I S 2 2 — o G AR R v IR THE S [15], (Hid B £k
B2 R BRGS0 [16] [17] Pekrun %5(2007)45 1, mMelie i AENE 28 (A ER)R), 5 S BOAFI B R
I FEVHRE, AT RS I R . FRRE /MRS £ B AR i AR R (18], RS B ER X R et BB ) S, J5
BNEONRGE MRRIT, AR B R K2 A ©A A X 23 [19] .

UbAh, IEVEREZ (At A )RS 45 (HAE . WU RHAME S S Re T B H 2652 B0
IE AR 28 ] DLBG SR 22 ST EIHL . SRE s P AT AR R B[20]; St Af 28 T el 2 ST N, PRARSE SRR . SR
M7 A AT T4 HE ) SOV 28 78 T BEIRUR 2 1 38 1) AR S 04T, 23— @ R B AR E RSB [21] o BT
LRI 5 5 21 R BAT M 5 1 SR .

RECHP RN V1% 5IMEE R IINR R, BT RERR. H5, FaimBoys
—, ZEWTTOCRER —IGEUE (R ST, 2 T IEEIE N2 YE . Bh RGN 5 S i R R AR 5
Wi[22]. HLAh, FEAMISS S StEEE T, BIARRZET I )&, S AESERHEEL . IO
e T BRI R GE, BRI TSI S CE Y S AMARE . Rk, AR TR 2 4E TG
LECIRASTIN. Rl RS ERRE . 45 £ R S E AP 28) B sh 25 58 L Anr] 76 o [ A 2 A AR vp s i b
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3. MRF*E
3.1. xS

AW ILHEZE 108 LR E (B4 50 N, ZoE 58 N), F#TEE N 12~18 ¥(M = 15.14, SD =
0.88). FrA#ARIIBHEL NIGE, HTFHIME 6.3 %(SD = 1.42)8H% RS IEHEIEHNE (W% 1), HbTH
SEYGESE N B AR R S AT L, I BORAE SIS T SE R T A DG A, SR HIE
B R SATIIVEANE .

Table 1. Subject demographic information
1L HHAOSKHTZEER

B3 R PR POE I RaERS
n P (bt ) LETic 7 A (bRt %)
Bk 5 108 15.14 (0.88) 50 58 6.3 (1.42)

32. fiITAa

ARFRRH LLAMA 153 5 ST 68 /7056 (LLAMA Test) FEA%#8 f 45 2 =] % /1 (Foreign Language
Aptitude, FLA) [23]. MHIEHFFEER, LLAMA MNKAEARIE 5 % ) E B b ARG E AR, T
ZHTES ST, DOV AMAR I 25 27 S B8 7 22 5 [24]  Z B85 B IARIE 5 % 21 58 158 (MLAT),
FH VYA ISR B, 20 PP AN R 4EFE IS 5 2 2 B8 J7: LLAMAB (AVE%22]). LLAMA D (75 & 3H3)
LLAMA E (Xt N5 R)F LLAMA F (iE74)448) [25]. H+, LLAMA B. LLAMAE 5 LLAMAF &
B4 A5 it /1 (Explicit Language Aptitude, ELA), BRI 7 1R ) 2 >3 A R0 A2 SR mE 1 B
LLAMA D Jx it P B&i% 5 A€ /7 (Implicit Language Aptitude, ILA), BIJEE IR >3 5 R 68 /1[24].

3.2.1. LLAMA D (BF&iRAIEEH)

P2 A S AN A AR R AR . #R T — RAVEZ S, AR B A B
BT I, PATREAY H X HriE 5 i A U
3.2.2. LLAMA B (IGL# 31 EH)

R 75 7 PR I TR) N AC A2 — 4 R ) B3] 5 PR I R B o6 &R, Bl il i s B R 20 5 IR D EC AR, BA
PEALRVCIEIZ e
3.2.3. LLAMA E (F#5*xt B EH)

PRI AR AE AN AL R N (B L R 2 S HE 5 BE RENIARE 1. R T EAE 2 S o BoWl ¢
T - TSN OE &R, FHAENARI B A VT ECH 135 A5 .

3.2.4. LLAMA F (GEZVAMEES)
2 A A e 0 824 PR A ) VA GBI R e o 2 STRY BRI T il Ay, R B
SRR BT A i HE A

33. IBRER
A RRKHZHEIFERER, KEMEMEFPIRSTLI., R, REEE. 8SFiEE. EERE
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M. A RRAAT T Z8iE, Bg RIFIERESRE.

3.3.1. REFXP=EFR (Multidimensional State Boredom Scale, MSBS)

RAS TC W FE AR AE 45 E 17 58 T 0 B R 00 B i Rk, B 1 B AR e A e A8 14 [13] . AR Fi R
Eastwood %5 A\ (2013)JF & [ Z 4EIR S LI EF(MSBS), 5 24 MNMEI, RIS AFAYERE: FEEZ (In-
attention). <[] %015 (Time Perception). /M (Low Arousal). /& M/ (High Arousal) 5 i 25 (Disengagement)..
FIWCRH 7 mZE R R (Likert scale) W7 (1= BN, 7= BERRK), S0 mEmRRRS LI
T
3.3.2. ¥RFEP=EFR(Boredom Proneness Scale, BPS)

FERTCINARMATE H AR 1S KA ) S TC I R A AT ) [9] o AT 5 R FH I ikt 1) 2. 3 (BPS), %
Fh 28 ANEITALA, 5 AR A (External Stimuli) A1 P4 #5135 (Internal Stimuli) A48 . &I T 7
R TURF R RIE T, 15708 E R 7R Jo MG e Bk 52

3.3.3. JREEFEE R (State Anxiety Inventory, SAI)

RS B R S AR E 4% T IS 1) 0 TR 488 e BV IS 1 48 SN [18] . ASHIT 78 SR AR AS — 4 o 5 g i) 345
(State-Trait Anxiety Inventory, STA)HF KRS EE ERSANTER, B 20 METURH 4 Z82£01 = JL
FRA, 4= AEETE), EEIUR FTHY . R EAR SRR MRS R R

3.3.4. ¥FFREEFEE R (Trait Anxiety Inventory, TAI)
R DAE E AR MR ZE R I O AR RE ) MR [17] . SRR PAR IS SR (TAL), 8 20 N8I, KA 4 4%
WAl = JUFEAE, 4= FEEE). %5 BRI MERLEA RS 5 R AR e YA R .

3.3.5. 1545 fa M 1488 R (Positive and Negative Affect Schedule, PANAS)

PANAS &% TP AR RS 25656, 1 Watson 25 A (1988)#% 1, 14 20 MAJC&H, HibiE
1% % (Positive Affect, PA)H 10 MBI (W1 “ X645 “Mth” Y4k, 744 (Negative Affect, NA)
10 ANV (A AR “HNER” ). RA 5 miFa (L= JLUFEACK, 5= JUF—E k), Kl
RIEL L — AN IEBERE.

3.4. AR

Yo, PRHEE ANOGH %GRS, GRER. EI. BT REEARGEE, UIRAMARHE
HyEhlAeAs . ME, PliRIRsE R % BRIV, SR ICHEE M ERBPS). Z40RETLWER
(MSBS) LA SOIRAS - FEFUAE B E R (STAL LS E: - SiPETS 258 K (PANAS), H T PFHE A B Cl, RS
T AR RO BT 4IRS

TESERIE BRI, iS5 LLAMA B S %) 88 1R, A3E0IAFI5E: 1) LLAMAB
(2168 77): 2) LLAMAD (i3 R 568 71): 3) LLAMAE (i35 - £ 5 %S AE /1) A K 4) LLAMAF (i
IEHERRRE /7). LLAMA WIS 29 40 204h, B84 S2I6 I FEAERT 2 60 43 8h (LK 1).

3.5. BETH

AT 5018 F SPSS (Statistical Package for the Social Sciences) 21.0 T HE RN . AFE 555117
BT, BRI AT R 5EE . FERA LIRS i
35.1. RS o

NREFEREARRHE I T M EAR Ao, TS TRENIME. Wi, B/MESERE, DLEIEGE
AR SRR, NIEE MR LRl S R
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Figure 1. Research procedures
1. Wsuinig

3.5.2. HEXMIH
KA B /R AR 5% 2 4 (Pearson r) PP Al 2 A B[] (LR IE S R o IZRBUNETERDA-1 £ 1, MR e
FUHR 558 A IEAHDE, 0 IR TG0 3 Ao AH G

4. RGER
4.1. #HRMGITER

M TR LLAMA Rl 28 % i d g &5 el DUE ., LLAMA i+ LLAMAD FI3{E N
26.376, LLAMAB. LLAMAE. LLAMAF {5 %8 11.1196. 9.520. 9.814, iXFH7E LLAMA iz
1, LLAMAD 34785, LLAMAB. E. F &MU HAX AR 15 8hs b JCIEE R 755 = IR A

ToH, R A SR S IR AR EMBEE AN 29.243, AMEEES 2 IE N 25.836, EME
TEL1S AR T APEIB 18 0 (L% 2).

Table 2. Descriptive statistics

2. ikt gt

g L BE wB/MA BAME BE Pt 22
LLAMAD 108 0.000 37.000 26.376 5.958
LLAMAB 108 0.000 20.000 11.196 6.121
LLAMA
LLAMAE 108 0.000 24,000 9.520 6.169
LLAMAF 108 0.000 19.000 9.814 6.110
RAETLI S 108 24.000 168.000 81.665 32.569
TC A7) 108 28.000 196.000 99.062 29.998
s REEIE 108 20.000 80.000 41.693 13.506
i REI AR R 108 20.000 80.000 43.057 13.967
EVEE 4155y 108 10.000 50.000 29.243 7.781
B 1 2515 5 108 10.000 50.000 25.836 8.634
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4.2. HRMESIER

Nt PRI IE AL B 5AME S BRI Z MR R, R R /R 2 5590 5% 53 4T (Spearman’s p)iff AT
JESHAIR[26]. 45RUWTF: LLAMA D SR TCHINE # 4 5C(rs = 0.302, p=0.001), FHIEH&T4E%E 1Y
RISt B EM: 1R (rs=0.265, p = 0.006). a1 (rs = 0.207, p = 0.032). {EMfE(rs = 0.259,
p=0.007). =M/ (rs = 0.264, p = 0.006) LA A% i 55 (rs = 0.025, p = 0.025). 14, LLAMA D 5ARZ&SEE(rs=
0.272, p = 0.004)FI%HE 5 £ F& (rs = 0.195, p = 0.043) L 3 A1 5%

LLAMA B 57 I & i 26 4 B (G FRIRAS R TGN B L 4R R . IRESFE AR R IR R IR & 4
T SRBC(FT A p > 0.05).

LLAMA E 5IRA&TCHIEEAR (rs = 0.257, p = 0.007) & E K, FFERTE FHEERRZ: r;=0.193,p
=0.045; WFEZI%E: rs=0.212, p=0.028; {KMefliE: rs=0.227,p=0.018; mMefiE: ro=0.236, p = 0.014;
BB : rs=0.201, p = 0.037) A B EE /K. HAh, LLAMA E 5ICHNEM A (rs = 0.220, p = 0.022). CIRZS
FEFE (rs = 0.295, p = 0.022) 2K 5 £E & (rs = 0.249, p = 0.009) I 771 B S5k

LLAMA F 5RZToH(rs = 0.200, p = 0.038) . 3 AHIK, S ZLARINAE I [8] 192 (rs = 0.230, p = 0.017) it
2 (rs=0.227, p=0.018)4E /% . b4k, LLAMA F 5 IEHEAT 5] (rs = 0.253, p = 0.008) S IR A £ B (rs = 0.209,
p=0.03)FAEREMINE, HEFEHRZ . RN ELYEE T 5 2 <8 (p > 0.050).

5. Wig
5.1. HIR&ER

ARWFFE T30 - MEFIR[6] IR E - BMELIR[5], REFHE T LY IME S S R SRl
il WHFURIL, Batk 268 J1(LLAMA D) SRS T, RASE AR AR R EM, LT Dewaele
& Maclintyre [27]56 T FE XS AME 2% 2] 7= A A 1] s 0 R W R [28] o MEARE R 12, 75 & #ERE 71 (LLAMA B)
K GRS 4E R B EMI DL, X5 Benichov £5(2016) I 70 A L — 3, FHIEZ KAt J £ B2 A H P
o, BULZEER RN . M, WIS TR (LLAMAE) SRS TEI0 . RERJCI, RS FEE
WA R B EM S, IAE T Maclntyre & Gardner (1994)5% £ fe R S 5 FHA/E F B SR % . 7]
FE, AREANEETI(LLAMA F) SRS Ffm CWIARAS SR R EMIC, - BuEse T Mt &
BB & I AR R

FENLEZ T, B Feah B SRR H] - MEER A% O s . TEIdE i PR 2 2] s 51145 2 52 [29],
R A K e [27], SRR 2E S RO . BhAh, X R BB R A SRR T 0 - LS,
BT A7 17 4 2 B 1l A R 3 1 o

5.2. ERMESEEEN

EHRRTE, WFFOEE KRR - OHEEIS (110 - MBS EAME 2 W R T HE ML,
TR T XSS 5 MG T BT R R IV ELR . B LR W], ol B ARAE S5 BN EE[29], T £R R I 3 A
FiAr[27], ISR 22 )R B, D4 - A R R MBIt 7 SIESCHy . IR, W TTd R
T ERBESAE T E A AR T G RNE R, SRR TSRS B LT T [24]

FESCERTE, WHFONAMBERAR Mt T BHATE T . B, BUMNOQEZAERENRE, Rl e
JENE AR IR o AN IRl 2 S 5 S AR 28 U MR A BE JAR L, W R Al AR AL 05 BT 55 BB 2R 2 3T R4
THEESIXR[28]; AEVENEECA T, AR B BRI, FRARSE ST MR R LR, SRR T s 28 8 B
Gl AR IESIIGEREER T NE, I—RERIEENIRXRE . Joh, EWAEIMEZEAPPAE T 5
THEEMPFRRR, MR EEE 5T IR R .
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53. BRIMARRIREARKMIRTE

KR FANAEAESE TR : 1) FEAT I : AFFRRX SRR T h E b, ar R BRI 4518 18
WP 2) METEITE: WA BRRR B TSR, Rm AR e L 3) BBt -
1T ASHIT FE R IR T I BE T, R BEFE Ml eI 48 5 5 ST RE B R R, Tikda s R R R R A A

XL LRI, ARRBETEFT A CL T =ANTr it — PR 1) §RFEASER: ARKRWTFE AT KA
B, IIAAFSER BT 502248, RV OR BB RERIE L. Behh, WITREES SCAb LAt
T, RENGE 5 IR AR e, SRIPIT SR AN RUE A &t 2) BB ET A R ZEE
Tiid, G EEARAR (O R A R AT OB, SemB RO [17] [18], 1 E BREAR AT e R I (i »
BE— P OROT FE B R IE AN R SE e 3) IRALAIT T 8L ASKRBT S R ALB R it £ 2N [E]
BRI N 5 5 2 RE I RN R R BT RPEL IR, ST RS I A IR SC R [19]. Ak, Beih T Ise
56 DAGSUEAS [R5 28 1 15 SR 0 22 S ROR 2, R RAFE R I R R I BCR, e T
TR AR ARAE -

6. &

AWPFUR T RGHE R L R AR B S IMEF IREIINIRR, MR T S 4 CCIIR £ B8) X A [H]
B E R IR ZE AR . 25 IR, RS TR IS LLAMAD (75 & 17U1) . LLAMAE (3R
223N LLAMAF (IE7R340) 1) 2 8.3 60 5¢, 1 LLAMAB (B S HE) R 2 IE% N R EETm. LR
BUIGAE T #H1) - IrEER AR - SWEIS IO, 30Ul CIE T 551452, SR NE
g s, LRI ISR S AR . S R IME B R R A R R T SRS, SRR
Sia BARESFREIYERE, HlE 2R, BRI T IURES, AR TE S ) RO A IR B R 45 A5G

B O

SRR A 2 T 2 RO AR P RAB TR S, 1RIREZ AR REV, SR Bl TR 5T H BEAT BF TE A2 T
IS &R ERES RSN ER . F RS, B a2 R A 4 & TR AN 1R 7] 57 Ja T 2 2T

Byo
EEWH
HZR B TR R A NI ZRit RITTE - TEINE 285 45 2% 2] Be 1 1 sg e B A - ALH (550 H Y
5: 202410251108).
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