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Abstract

Content and Language Integrated Learning (CLIL), which emerged in Europe in the 1990s, uses the
target foreign language as the medium of subject matter teaching, thereby integrating language
learning with content learning. This paper delves into the theoretical foundations and framework
of CLIL, compares it with Content-Based Instruction (CBI), and provides a comprehensive summary
of relevant empirical research, which includes the influences of CLIL on foreign language learning
and content learning, its role in L2 learners’ psychology, and various stakeholders’ perceptions of
CLIL. CLIL has produced positive outcomes in classroom settings, but further investigations are
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needed into its applicability due to a lack of specific classroom implementation procedures, influ-
ences of student group differences and the diversity of actual teaching practices.
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1. 5]

CLIL (Content and Language Integrated Learning) & 20 tH42 90 EAREYR T BRI — FhXUE #2418, 1%
AN HARIMENE N F RN BB, BN SR N BERNTEF[1]. 1994 4, ZF2#4% David Marsh
U HFN CLIL, ArEEZEHENIE . CLIL ¥ N 2% ) AE 5 22 I E— ANk, sRif i B
HESEHAL, BEEENANRERS, EEIMEAS S )[2]. CLIL # 5 d % b filds B oL H —iE,
S B A S M R A A AN ) AR AN RIS PERTE, CLIL W+ LR BT, B EAR T
TORARHEE . AAEHF G BAE S UH 55 .

20 4l 90 AR, B BUAFIATF— R R AR, BRI & E 2R B AU OAUE 20 E LU 2 275
T KA BRA AR FEA A T K, CLIL kI m Az (3], EAR CLIL F4) 5 2 SIS 77 WO XUE
ANABIBUER HbR, sl & H A RERZMIEF, (2 CLIL SAERMZ ANV 2 B 5K HE1T, R K
WAESIAME . G, CLIL R —FoeiBE k4], I b CLIL H 58— L i4R(EfNE S, (HaL
B b 953 JAG R AR fL %5, B CEIL (Content and English Integrated Learning) [4].

RIS MER CLIL 3 ie At SHESE LA J CLIL 5 CBI X . B 5, AR S04 & ARG 781 18 CLIL
XA 2 RN 2525 S B S 6 22 AR A 2 21O BRI R DA SAH G NBERT CLIL BV . e, A0
A CLIL 4 AT A A SR AT 5, DA CLIL B KR e AR A F flt— 8 il .

2. CLIL #ZF3:HE E il S5H#ESR

VEN—FhAMNEBF 735, CLIL MBS A = B FE YR R AL 2SO . A& A ETRE /111
FRURKRFRES %

HoE, AU IZ OB R S ) F AR R AL B e e AR . AR R RBE I B K R
XELRTEH, EAFHSET— MR PRI B, BISebrk K S TER EAKEZ M B . SERRK
Ji& /K8 5 21 3 ML AR L In) AR BT R B RE T, T AR R R KT R AR RN T B R T S SR 1 R AR A
VBT v 1) LN BT I B RE /(5] Llinares Z[6 )it —PFa i, CLIL MW@ —M#EET7v%, 1 HA—M
R AR, RINEF SRR I SR R RR R B R OIS . CLIL AL
FUE Z T 27 2] 35 B A TR i RO AE

CLIL 55— g LAt Bloom RARIRE JIHI 73371 NEKINRBETI W 70 782, BICIZ PRAE
RiF s o3 PEASAIGE, HAdiZ e iR TIRZE JOA e 71, BRI FI 8 T 200N FEe T, 1
PN FAAIEJE T ZUONAEE )T . fEICIZ R B, CLIL BEHBI 2 3138 MRJZ UGN R RE J1(anid iz
FER ) ok U 3 5 2 O BN RE S (AR RN ASE) [1]. @idE CLIL P sk b, #miw Jeimit$g i, yHgsssr

ik
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X, FERAECAZEE R P LA MAYE R, o S B L H S R SR EIE. REHITR
e SEPR) R, kAR aE F T D SRR B AT o B AR, g b R D s A A A Y
W I, FUNSALI AT NAV R, SUR AR ASF I P7 S m BEAT PR MBS, B R AR
EAIEBLAERE ). BT, BUMSATE LI BUEAES, ik AE D s s 5, QE iR/ e
HAEA, FIREAERE AL ). Anderson ZF[ 7 CHRZ IR FINAIRE /ISR 22, ROAH S
JEUGNERE Sy B, HUB4ERE TR BA RN, MR —MEH AR . £ CLIL H, A FIE
WAMEHAT 2 5380, s EIRINFIRE I EAR AR NS, (R R RE.

RAVIReIE S W2 CLIL 15— BR AL AE N —Fh o T8 5 Wl 78 90 S i S g /B 3R 8],
RAVIREE S FHER RS NE SIE S ZEPIKR[9]. EiE S BFUH RO, #7038 5% HE
PERRZOM . 2248 . oM 'S 38 A 2238 B A BT 5 IR SCA) B 005 & = W g A . BRI 29 70 050
CLIL [MURELIEE 3T, W1 Li (101858 7 i B & CLIL PR3 A i RO T 22 B0 B AR, fond o =R
FG PR SO, I I I 5 8 A FH X 1 R A0 2 A (el 1) B S i PR E BB o o X 1 U
FAl 7 ) H 2 5 E RN E S @GS, B A S A RRE T

N5EE CLIL BB AR R, Coyle Z5[1]#EH T 4Cs HEZE, Rl content, communication, cognition Al culture.
ZHERE NN AR EE) MR, mRFRINE, B B4ED AR SMENERZFHEERR, B
FEIIE N A2 SN (N A S ENAIE 5 5 2 (BT -5 SC) Z 18] B W [R) RN A J — M & (1) 27 I ARG o PRAE X
TH g EIRPUAS T THEIF(1]: 1) BRI 255 HAr(content): DA 2 A% Oy 8 25025 32 80 B AH . A AR
FeRe M BT T 20 BAR 57 ST BOR o OB ZEBonte 5| 77, MRS SV R 5 H S 0N
RIFRE . 2) 3 HTiE 5 28U 7 >R (communication): 43875 #E N AA K IIE & T oK, ARG E IR s
TEIRGE I DL SR B G B AT 55 I 75 (118 5 R0k . 3) BN IAENK & (cognition): Wit AT UK 224 i 2B 4E )
i) AT 55 o AOAE UFR P s ARy, ALk 22 AR 102 S A A B I ) b U S8 B A B (I A ENE ),
1M B 513 b AR BR R L 520 K 5 A A 1) SG IR (2 N RS 5l , 8 48 S P 1) RUR O H A 5%
PRAE A E B E AR @R AVUE R 4) B3FE NI (culture): 230 B F Y 5 RIUE L, BiR¥4
122 7630 Ak R UURA ] B 2L i

RERETE T I 5 NE IR R, ULAAE S & WT CLIL %2211, Coyle [11]1X45 T HT WA
2] 115 5 (language of learning) A T N %552 ] 1115 5 (language for learning) DA S Il It N 2522 5] AR E S
(language through learning). 1, language of learning #& i A3 HUREE A 3T (1) 22 BN, 27 A 75 22 ST
Lo HARE AN, BRI THIA . @ XA ER OSBRI s, A, A)8L% . language for learning
FAEAE CLIL R ER)/NHEE T S EZ B iR MiE S, SR Fk . )0 a f, RIAE 5%
P s TR S, 1416 5 22 SRR Al 5 S AT R, 8138 = U, Coyle [11]#%4 language through learning.
EIX—idFerh, AR . HLUFIES, PRI o) SN . XL AR N B — 15
o, e B AR R . Coyle 55114 =#F #4E A “18 5 —BKHE” (The Language Triptych), & /X
BTN AR ) IES FAANE S M SR EN, WS TIESE CLIL P EZEM 6.

3.CLIL 5 CBI B9 X7l

CBI (Content-Based Instruction) & 20 tH40 80 AR A& i T- AL 3& /) — Fhid i AME 27 21 RAE N B I AME L
07, Had] RSBk uE SR FETE A AR I ET, AR, HFEL
KRVEAHAF . CBl Y CLIL #Fikilid % > WA KRS S IME, H ZFAAE LN AN .

B, FEME AN CBI kA HAREZER N, HANEIE T B, SMEF S RIEiR,
BN REIT. CBI B BAREZ AT, HHIFAE ARG BRI R s h A X o iE
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ol

FIEAMINEE, MR AL SRRz R DD REAN S SRS oy H ARl I 4e 22 . T CLIL 3i N &2 21 515
5 AP, ZERSHEE, LA I ERARNER, RINES S, E AR,
AH 7 E

Fok, WREBCEAFE. CBI RIERFE BT E W LR A B N 2k, AR AR R A2 AR I Fr AN 3 2 72
JEARH . B, CBI AN RS ILIRAT 2 AIMA R, WEAR S, I SLhRR HIZ A
BE, FFEHCAE RPN AT R BRI Rk T P 3 BARSE S BReRIUIlZR. M CLIL iR
R R A A ARG S AN EEE R H bR, AR . AR4E - B % FE(Cummins Matrix) [12],
EANFEREG AV XA, B F ZERFA RN SR AN E AT R4, BAR DL 1. Horb, 38 5 ZRFASN
BRI MR BN S A R, PANUERE A BAE SOB RS AN ASF R X, B — XA AR5 A4k
FEVE F AAFN T A H S5 0. 78 CLIL #Uwrh, FUMAI AR R AR5 A4kt o Orade F A 2 B3 U5
FEVE 5 MERE B2k BT Ay Rk, B2 AR e A8 B BB 5 A8 030 B B g A iE A 1B S5 B [
FENEESR R EA— @ikt DABUR ZAERRR A B RN S ), Rt a iR E 5 By k. $4%
AR R TR H Y BRI R, FTRETE 5 ZORAAFIERAR, UM A 2 557 & a0 Bee i
BOA R TR S AAIAKCE R0 Hbr . 307 Hbs 4R T 2 AR w2 OOl A Fis lae 70, W Z0ie]
BE 7 S SR SO 55 BN AR BEAT A8 20, o W it SCAL TS S5 HOUR BE A2 408 A0 LU o b, 56 3G i A R 2
KRR, SR — LB R ITE S KB MERE RS, MG S e IR m oK, AT AT 55 bt
BIEAR T 2R 5RE.

l

|

High Cognitive Demands

3 4
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Figure 1. Cummins Matrix (Cummins, 1984)

& 1. <RAEREERE(1984)

4. CLIL fESMEHUEF b N A RO SCUERA 5T

%% DL CLIL N dl. 1 Web of Science F1 SSCT #¥E FEP AT R, FRAFAHICHR 739 b . X b
RSCHREAT R EE R B, CLIL fEAMEZCE R I N I E B RE AT, B CLIL X AME 22 2] Fp 52
SIHI5ZM . CLIL X 4B 2 ) 3522 310 HE R 520 DL AR SR BEA XS CLIL AT .
4.1. CLIL ¥MEZF S M5

Z I I R I CLIL X AME RV 2 ST R [13] [14]. 2742 AR 32 A e v 4l Y B A A5A]
K, HIRCAE B 2[15], R CLIL 7R3 & 2% Az 1]y 5 A VA8 FH O T 1) 28R B A T-9F CLIL

UL . {HJ2, Admiraal 5[ 16/ IR 503K B35 CLIL 205 105 A4 Z i 2 Ve &2t s 742 4k CLIL
Feem 2, (HINER CLIL 2222 JiIF R R 2RI R K89, W2 CLIL 224 R ik
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. Bruto [1 7], FEVFZAEOL N, 16828081 (RRE AR B 1) FEBE LI %5 B0 Ge v 22) v] & CLIL
AR K T9E CLIL 4.

FAKERFURIL CLIL X AME S ARG HI[3] [15] [18]. BEAATF, %52 CLIL #4 )5 EAME
SRR AR EE . EAREE . EAERRTEDE, R CLIL W 3 E0FE R U R,
AR RTE SR AT IR S AU P S 7 T AR B B R (3] (R, TEFRIBANE . 558 AR
WA AE 71, CLIL 54F CLIL AHEEARRIHI AL [19]. fETH S IRTI1H, #32 CLIL #Ua i 2B 5
U S AT b P, RBUH S SRA0TE A R . (R, CLIL XAl 'S E 4 R A IR, nh) 12 18] i
FAVED . RSN BUERIAY . MRS 55

g b, BRI, CLIL XfAMES IR, A MERIUE L, BEARTE R B 5 H Y 50
ANEZE[20] [21]. WoIff[22]48H, FLSZAERFEM R, 82 MIME Bahble, BN TOE R L5 G
B NS A AR R AT AR TR S, X AT RE AR CLIL #2A 30 4 J5A . Dalton-Puffer [3]& 81, CLIL
P AR S AT R, AT B AR IR A ERE B, (5 ER I A R, i
MR HIE F R IR .

4.2. CLIL B F INF AR

DR Ayt = BRI FH SRR« 43 Br B b 3R s 2 B AR S RE D A SR, A /0 5on) i #0kt H k4T
FRAEACIIR LA VP Al CLIL PREE R N5 SRR, DR, 58T CLIL X 2% S I s it SE AR LD o

Coyle %5[1]1iAJy, FIPFIERZ PG 5 BB AU AR EE 5 A8 IR, I nT JI 0N A RS P IR AL
SR B FRAR, Pl CLIL "R #EN &%) . Vollmer 25[23] K ¥ CLIL #2308 T 224 18 58 AT 55 I
BRIT, AR R E, NI AR 2= N R HIRE /I 3. Vollmer S5 [23 & LIS 5 J7 I i) @ IE(H A
SECRATGAT S, TR A 2 A 3T TR IR N RO A R S (L 3 3 V4 3R AN S IR R R BT S
85, TSI BE R 2 K (1 SCAR B AN O R FE ME & (1 BE R . {H/2, Bruton [17]R %32 CLIL B 1%
HAENAE S BRI S, RO SME B 2R A 2 A

KT CLIL % 2525 2 2, AH G SRR 7043 4518 A — . van de Craend Z[24] R B CLIL X4
SN IR E SRR T — 1B %%, Bonnet 251K CLIL 24 JF AR X 220 P 2514 2 ST 808, (H I 2811
S JMBR S — IR R TR

PLEBFFRE, J6T CLIL X5 RHN % I sem, HAr# R e H — 8w, Gr—PRE.
CLIL 1E NI AMEH 2 5 RN B R G I BUE 7, RIS R MEEE T el k2N ZE, 1
FEEFAENNE T KO R R 0 St 0 AR SRS DA RVTAS D S P S . BRIk, AR TR T
RIENAE] CLIL BB S AR AL R B VAR IR, DORSHEfT & 2% AR R R 8 R IR AR FI MBS
H ERED . oAb, R PPl A R I B 7 4 2 EE VP A 4EFE I 2 oA SR EME, DUEEE 47478 CLIL X244
CRARE IR SRR .

4.3. CLIL XFE5MEF JLER R WER

fHF CLIL o[ B & AL seiiiss, WSS OmER R, IRt IEEshLS, 24 T agk
Xif 2 ) RN 2R AR AS FE SRS BIAME 3 b, RO 4E ROk 2 IR TR IR 1 CLIL X 4ME# 3]
- pes: SN R

Z ISR W, CLIL X /INER BRI AME 2 > LA B REIA[26] [27]. De Smet S5[28] K3, 7ELL
FIBVEE X CLIL PRAL B AR B2 ) Sl e 3 = T4 CLIL PR M54, HOXFh 22 A8 vh 22 B B B
i CLIL BRE 54 SE BB iy . S0 AR S5 I E (e i . I TE T E R ANME), RIS A
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10 B AN BE ARG

R FARTT CLIL XHAME 2% 54 52 [29] [30]. CLIL nJ¥GEAME S, it £ n ik
FECRIE /D £2FE[31]. Thompson Al Sylvén [32]& ¥ CLIL A8 it N A& i ARG 5 30, IR 2% 31 3 14
FEKFHUK. Otwinowskaa Fl1 Forys [30] A& B =2 /NF m R 22 A0 CLIL RFEAF EHRAIE 25, M fE4L
SARER E BV e, HARRBUOIAGINE . R L R BE R NS Ml A SRR
TR K, 22 R IZ R A BRAS EURFE T2 ME LAER AR BOM UF2 19 N 28 %5 . {2, De Smet %5[29]
I CLIL AJ {2 3 BRI LU R 2 X /N A (R PR, 4 v M AL i 150 J2% o

MEETM S, CLIL XAMEZESIZNL. AMEZ G EEa RN, JCHAE RN LS. HAETEE
WAL FMMER, RN B IR, IR E . A, HACRATRe R U SRt =
FEMANE], 05274 P e & LA A . AR RBE T n] g — 2R CLIL fEA R B S @ e, ik
A DPPENE S 550 S, IR IR 21 SRR R, DL R L O EANE & ) A .

4.4. EAEX CLIL &%

AR, ZOUFF33] B4 A ViikSs, &4 2N, KKEMHKXANBEXT CLIL W&,
THCKE AN 3 A7 AT B4

5, AN CLIL B EERM . Agudo Al Burns [33]HE T PHHLA 8 Fr AL RUE L (5 Fi/IN
3 BT s ARG CLIL (s sy STt R 12 DA RO 5 5« 89.41% 122 4R 0 CLIL $2 T H CL 21 e
71, 55.88%[112%E A CLIL BREEA TR ZEIE NI E I8 FH o 80.59% 1154210 CLIL R4 Hoxf 22 8L A 45
FRIER, AANH BARE S % 2] FR A B T AT HAMASS 7). 85.88%IM%2 40y CLIL R H ot
23131, Lasagabaster 1 Doiz [34] &K I AV EAE 5 HifE, (HBEE = IMRAN, EMEEIRA T
o 34k, BT SR Bt 22 AR #R AN CLIL Al 3EiB e 77, (EXHBIA MR T b A B i /N S
B, EREAEG T B N B TSk iR AN SR s B SR SZ WO AR i R . 4% B R4, CLIL
52 B AR P X, WA T B S R AR A R B AR . ST, AR R VA S CLIL fR7E—
SepR AR, AT VERR TR BRYE L T i 128 A b BLSERA R R SRS

Hk, #OMAT CLIL #FA M 45 . Agodu A1 Burns [33]& 30 CLIL AJ#&7H 2418 S8 ), Wil E AN
CLIL # Bt % I R &l € CLIL BE BA R CH SR, B4 20M R 22 4E 7€ CLIL
WS 5 RS H . Pladevall-Ballester [35]& IR A CLIL #2E (K 220 5% 2 Bhik, e
TEH HUF I N AT HE S BUEM R BOERIUREE, WA BRI R, B> Ss m/AT SRS, It
b, OSBRI R B Z R, JCHAEMRRE S MG . BOTX 2 CLIL BRyIDSERAC, SEMiF T3
A JOE M AR TGE R B RE . ZUTRIPRER E B AR = SR WIEA R, A4, FAETERE IS
ZENTE Ta B B A R B % I TG 0 2 7R 4 v ) B iR KPR AE . R, R CLIL fE#E 5t
B — AT, AH IR SRR 2 O T ) SCRE, AR TR AR TS R I R, NSRBI, E AR
() 0T S A X 286 S ARAR VAL FIUBIAL 1 55 o D B G B FHAAE S CLLIL, 75 4 [ 1 2% RS AN g o 280 T i 1)
PRIRANTE SR, DA ORI AE SR T 252510 5 Re D AR R F7 7 38 015 30 7890 K A%

FEKF CLIL B ZA—. HEFKINN CLIL 2T T KR IIME—J71%, A5 O
CLIL 7] RE<= P2 AL M BEE 27 ST RIS RHAINR I R [33]. 534, RKMZHERE MK KX CLIL 1
k. HERERIKMFE KX CLIL SO, A0 CLIL RTRENT 2 2] N 25 BV TEASFI 2 .

gi b, AN CLIL F5 RS 2 HEUNNT CLIL FrfAS T, (H7E S0 F2 v I 0% %R
=, SRZCRE. BB RiBRED) 2 REE 2 WM KX CLIL B VEAAES B % T, 7E4ERE CLIL
B, JWARSZEEAFBENESESTR, RIS, RATIESCRE, msRUnissil, PRz
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By A BT
5. REERE

BT OCHRBREE, CLIL fE WV R AME SN AT ORI 3L, B2 I e it 4, 2
ARIIINERE D75, B AL B I S BE Bk, 7 B PR SR

HUASLHEHEZ R D N R I T Rk = 0 28, B 2R is T, WEN K. —i5HfH
P R S B R Ak, HBOME I BB e day, sh= “ANRE - IESEE” ISCERINZR, AR
XFEE T KT SRR ZE R R I BCE M . R TR R T R R “ A - BT eIt
SHAERE, EALEEAF T I RG] AR B R E R IX TR s[RI Bt SE A B RE ST I AR,
FENL “HOM - BEFUE T SRR, R SRR R

CLIL PP AR ORI « HAREEAL S TR, BUA VR EAME RS R, BOE S EDE
AR B PR R R IR R, HERZERA R R T JE TR RRFHWE “WE
R + TR + W RS SRR R, PRSCRIILRRIE T R . BRI S DR
SRR RA CEAHEE + BRSO IREVE, GG IRRAE. REWREET I, KB e
FES3E O HRS HERE DN, DR ECA AR AR -

LR Lfik, CLIL BT E KM 11, HRERE RS TIAS T, ORI G, ity
L3, NHNEHBCEARIME N A B R AL A g 1.
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