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Abstract

This study conducts a case study of eight selected units from the 2024 PEP edition of the Grade 7
English textbook, analyzing the synergy types between illustrations and other modalities (e.g., text,
page layout, color) and the synergy effects. Based on Kress & van Leeuwen’s visual grammar theory,
Zhang Delu’s multimodal discourse analysis framework, and modality synergy theory, this study
adopts text analysis method. A total of 39 textbook pages containing illustrations were coded and
analyzed. Based on the chosen samples, research findings show that narrative representation dom-
inates on textbook illustrations (26 pages, 66.67%), followed by conceptual representation (12 pages,
30.77%). The predominant synergy mode between illustrations and other modalities is comple-
mentary-reinforcement (28 pages, 71.79%), with complementary-supplementary as the secondary
mode (9 pages, 23.08%). Multimodal synergy performs differentiated effects across different text-
book teaching sections, including context creation (15 pages, 38.46%), discourse scaffolding (7 pages,
17.95%), and task direction (7 pages, 17.95%). To conclude, based on the analysis of the sample
units, textbook illustrations are not mere decorations but work synergistically with other modali-
ties to achieve a “1 + 1 > 2” effects. This study provides insights for front-line teachers to better
understand textbook writers’ design intentions and to more effectively utilize multimodal resources
in textbooks.
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1. 5|8

B A ST 2R TR — [ R I A ) B T 2 RS BB I 3 S0 B, ZOMHE IR 8 1) FE 3K
e, HEBSETT R R ERE MO R U H0E DOBIRFEARME(2022 4EFR)) [119f 5 L
REEHARE ZHETRMIRERES . FEUE ST, NRIE HRA: 2024 4hR-GAH 0TS 20b K iE G 0
THEER LGB e, B 2B AR TR R A

[ Y AR OR T AME M 2 SR IR 78 2 5 T RISCR R (2] 3] HERIZBL4] [SIFSCHERIL[6] [7]
seph—YERE . HRETIEELL IR E: 55—, 2024 9 AZUR-CELIHELM M T R D, 5,
XM Z S TIR AR R AR AL H=, BB 2SR U SRR 28 & 0 Hr
ST, AWEET ZBSOPEIE, AT 2024 4F NHUR-LAEGIE b b S0P REAS T R 5504
TUTHIAR JE P 2 AR 2 (R ) 2 RS Y RO, BRI =A@ 2024 FERR-CAERTHEZM (LT
T R A 4 P ) B SRR AE R AT 4 7 RS S A 2R BRI P A2 Hh R BT i) oh
RERUR AT 47

AR EALZEE L LB, 2 A EE ST T R R E s B 7, wT
F & B DL LI T 2 SRE T B BT 7T . SERRETH, RN —ZR T RO #0b 4 Pl 4
B DL R M 2 S R IR K.
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2. BSEX SRR EAL

WU K AZ O S B B b, #RE R Z S WrE, DA Kress & van Leeuwen [IAL 5 IEAES
TR AR LS B [ B G S 2B TE 15 2 BT AE S N e Rt

2.1. %EEZ

FEEHEMR IR ERHS DU IS« ZRSIEEE S MR GEUE, T IE 5 U 1 2806 A2 48 R 8] o
RO EARE T A5 S BRIR AR, BSR4 E B REIR, AR TR R4
[9]. ZHEEBFE[10Z A FRSIELFRP A LR A Wil @idshse. st AR RIIER Sl ik
BRI SHEE AR, HA L E AR S O ERES, HABRSE PPT BR. T3 B8 Hik
O EEA .

2.2. I EA

Kress & van Leeuwen (1996) [ 1174 Halliday [12] RZt I AEE 5 29 R B KGR, B EEGR
A= RKouThAg: PR X BahE ORI . TR 5 AR FILCEE R & R s AE sl Rt 72)
AL S B BRI AR S E ) HahE B Bl 28 E MASRFE VRGBS WEE 1K
sy MEIESOE RS BE. BEEMBGREMW TR B S . IR AT 86 B B & R = R
TEFRHE T b TH.

TRAEAR(2009) [ 13192 H B4 M 2 A TE TG /0 BT AE SR A5 SO Ak, B3 AR RIRIEDUAN Z1H, Hemi
WS HUF S . AZHESLN AR IR T SAREIR TR, A P R L E A T G ] e Bt i
R TR I R Gik . TRAERR(2009)K 2 iFs 2 NI Z MR . @diES . BB, BFESsmMits
PRIRHEAT PR ILGR o B T F B A RIS TE A bR R A B RC G, B kb7 afk . PRACSEE SR A sk
PLEAR i RIS S8 HAR[13]e T FIOC R 40 N BANK R (E i SR MAE BANE R(EZE W),
ZHW AR S S R B AR 1 LB O8 BRI T AT HESE .

3. iRt

AW FUR 3T 2SR AT S SO T . BFCREARIEH 2024 2 NEUR-CFEHIGE M
(LA, KA B R RSB R A S A 1 0, IR 8 NI 1 MG 1. 3. 5. 65 ZB 2 fiFE
TG 2 4. 6. 8), 39 TUSHH KA v, Wha B T W I ZR TURIBE 12 T (Section A & Section B)
LR B AR WTTE Excel kAT, RAE MRS € BSOS A ITTE.

4. BR5118
4.1. GiitER

MHOBE A8 B PR S A R AR o U 3 (66.67%) - 3253 A1 75 BI04 DI 3] 12 41
g MRS FELL L 30.77%, BTN J1E8 3 ANE T DI BRTERS o IX R W B0 A8 [ 0T 7 e 5 A SR
MEZRM RGBT, A5 2] L ANTE 5 AR MG A B AR (A 2 TR 1] BAR A A 1o

MERFEA T 4 B S HARRS Z (B P R SR R AR, “TAb - 3Rik” RARZ T Z P AR
(71.79%), RBL T Bob g et e dfi U AR, o KA IR AR MBI [10]; - “ FLAD - #h7E” K%
FRIRZ(23.08%), $7fi B30 H T b 78 HAAR S B TCIR R IE B BN 7% o 3K — A1 R W O 4 B R fif
Wifi, S HMBEnRRE, KIE “1+1>2 KRR [14]. BRS04 ILE 2.

MBI A T ) 2 RS BHIR A U R RCR GE i KA, iREE QI8 B mi(38.46%), L E AR Hionike
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g0, JE ESE R EOR SR A I BB AR
FE B EEANT Jpt, BRI SRR

R SCRRMT 55 SR 151350 5 17.95%, 735l or A
HOCERE, KRR A EIURNEE AR, 51 A e

RBUESS: MEETAAL, AREEALAE g b, ZRESTHIRIE, AT RS B aRIA A R,

SRAL SRR S R3], BRI AT AR 3.

Table 1. Distribution of representation meaning of textbook sample illustrations

= 1. EMEREEBIE N ST

O BRI W& FEE T T TG 4 Bt
IRy a1 (i R 5 T (O F 5 L) (B e 5 B
LT Y/ ) 14 (35.90%) 1 (2.56%) 0 (0.00%) 15 (38.46%)
W 3145 5T 3 (7.69%) 5 (12.82%) 0 (0.00%) 8 (20.51%)
Section A [#]1(2b) 4 (10.26%) 2(5.13%) 1 (2.56%) 7 (17.95%)
Section B [##£(1a-1b) 5 (12.82%) 4 (10.26%) 0 (0.00%) 9 (23.08%)
ISR C EY ) 26 (66.67%) 12 (30.77%) 1 (2.56%) 39 (100.00%)

Table 2. Distribution of modal synergy types in textbook illustrations

® 2. EMERBEESHEIRE S

NGB! SHES Bt
FAb - 5Ak 28 71.79%
AN - *h 7R 9 23.08%
EHFN K FR 1 2.56%
PiipRGHE 1 2.56%
it 39 100.00%
Table 3. Distribution of main synergy functions of textbook illustrations
= 3. BMHARRREESERIR ST
IR ES Az Bit
EHLAI 15 38.46%
BRI 7 17.95%
fE55 3038 7 17.95%
SCALTREL 1 2.56%
SIS T R S 4 10.26%
SCA TR TR AT ARG 2 5.13%
AR AL 1 2.56%
T To 4 B 2 5.13%
Bt 39 100.00%

4.2. +ig

4.2.1. FRIESHIRT

FEE 1 oh, FodmE SR Um0 2 =, BEL 7R E R LA T D SRR . mE,
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AR T A SEAR R T SL, AR M T AR T BB T I R B R R (11— — &AM FNH, AWmAEE
MERE, TP REER. YRR ARSI [FEIE T SR s . R B S, A
TERIEMT, JCREACEE E AR, B9 1 i D TRIER A5 I S ELHE DU THER FRHAR B e “ How do we make
new friends?” , TUIHIJEHS 570 M A “How do you greet new people?” PLK —=/N2%3] Hbr. WA iR A “ 3¢
A - B - ORI AR SRR T BT, s E Y, 2] BRI TR A TR T, RG]
PIE AL, T EBFARE RS 6, REE st aimE, RBAEERI I AT .

y How do we make
(=] [€] new friends?
Question

In this unit, you will Look and share

1. introduce yourself and others. 1. Who are the people in the photo?
2. talk about personal information with the simple 2. Where are they?
present tense (be). 3. How do you think they feel?
3. make your own personal profile.
4. explore how to make new friends.

Figure 1. Unit openers (Excerpted from p. 19, Unit 1, Grade 7, Volume 1)
1. BITEISTGER EER LM UL 19 TT)

TEFE 290, ZUCRA “HaE - SOAR” W ERRG, EOriEELE CEAEM , RIS E B CHESK
7 [14]. EJ7FFHEMIBRAE IR 26—t — M 2Um S — 2 AR5 IR B8 I8 M 44 RSSO T . 4
NIRRT S F SRR AE, DU AR XS 73, AL T e s, 8 TR m & T A briT
H9o 1@ B ANV E G AN B, BBARRGE, R8T AL AN BrE S IS T4
B RJ7, BT J1{E45454 “Listen and circle the names you hear” LA 3T B . Al XS N — BT )
XERE, KENESHETRAYRR. st WA N . it b, PlEsdEEKCEIEs], LM
BOERISEE, P BEEEE .

FEE 3, AZTURA 30K - 7 AR SR MBSO, AMASCAR N AR AR
SRR T RS, BRAAAR = N Z B 5048, G5 RS2k B bra) BN Sg s F 1 ) 2
B BRI T CARNERI bR — AL BB, SERHIG, UENBAY): — B BENTF
BTWE, SN BT T M 224, SRR RTI, R W 5 SR . B
AR RN B B SCAR KRB R AR (R B bR, WGl FKERSRAOES . BRAE R . R
AR b, A SCHEMEERRTE O - B R KM st ——ZEMSCAE N N A, 46 B
AR A S R 7R
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*n%
A How do we get to know each other?

@ Tick the expressions you know.

[ Hello. [0 Good morning.

[ Nice to meet you. [0 May I have your name?
[J How do you spell your name? [J How old are you?

[0 Where are you from? [0 What class are you in?

@ Listen to two conversations and number the pictures in the order you hear
them.

@ Listen again and circle the coloured words you hear.

1. Peter’s full name is Peter Brown / Green.
2. Peter is from the UK / the US.

3. Meimei is in Class 1/2, Grade 7/ 8.

4. Ella’s last name is Smith / Miller.

5. Ellais 12 /13 years old.

@ Get to know more cl Trytor ber their names.

Hello! I'm ... May |
have your name?

Good morning!
I'm... Areyou...?

Good morning!
Yes,lam./ No, I'm ...

HilI'm ... Nice to
meet you.

Figure 2. Listening section (Excerpted from p. 20, Unit 1, Grade 7, Volume 1)
2. THINZTRGEBEER LM UL 20 7D

@ Listen to the conversation and circle the coloured words you hear.

Chen Jie: Hello, Mr Smith!

Mr Smith: Hello, Chen Jie. How are you?

Chen Jie: I'm good / fine, thank you. Mr Smith, this is my new friend /
classmate, Peter. Peter, this is our English teacher, Mr Smith.
He’s from the US.

Mr Smith: Hi, Peter. Nice to meet you.

Peter:  Nice to meet you too, Mr
Smith.

Mr Smith: What / Which class are you
in, Peter?

Peter:  I'min Class 1.

Mr Smith: Who's your class teacher?

Peter: Ms Hui.

Chen Jie: Oh, Peter, it’s Ms Gao, not
Ms Hui. Hui is her first
name.

Peter:  Oh, sorry! / I'm sorry! My
mistake.

Figure 3. Section A reading (Excerpted from p. 21, Unit 1, Grade 7, Volume 1)
3. Section A [FiE(EBEFER LM U1 21 7))
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FEE 4T, ZOCRA 4B - SoR” W ETFRE. EIAESEIR A BEG,  BAE A E t EE (F R
AHFF) “I can play the guitar” ). — @I BRI IR A (6. “T like ping-pong” ), Bl SCAS S5 IHH T 44
A N S AR o BT SO N 44 2 4 (Pauline Le Al Peter Brown) Y H A4 A, & 0E4 L AR #4
EEE. ZiF. RS ERE. WHEETHMEEI AR “RAEBIE” [11], @l e iR h S B 2 H
HHELEY . RIEAYEGTE BN E SRR, $9E T SR AN B SRS nTEaa . IR L,
HE R BN 0 I 21 RO B 125 05 B PS5 A

R

) B
B 1 What do we need to know about a
new friend?

@ Look at two students’ photo boards. Label the photos with the words in the
box. What can you learn about the two students?

Cparrot Beijing roast duck the UK Singapore guitar the Great Wall tennis)

@ Read the two students’ posts. Match the students with their photo boards.

Pauline: Peter:

All My page

Pauline Lee 2 hours ago I

Hi, I'm Pauline Lee, and I'm 14 years old. | live in Singapore
with my big family. | have a pet bird. It’s a parrot. Her name
is Coco. She even speaks some Chinese! My favourite sport
is tennis. | often play it with my friends after school. Do you
want to be my friend?

?5\;* Peter Brown 3 hours ago

Hey there! My name is Peter Brown. I'm 13 years old.
I'm from London, in the UK. Now, | live in Beijing with my
parents. My favourite food is Beijing roast duck, and my
favourite place is the Great Wall. | like music, and | play the
guitar in the school band. Would you like to be my friend?

Figure 4. Section B reading (Excerpted from p. 24, Unit 1, Grade 7, Volume 1)
4. Section B [fIF(EBEER LM UL 24 T7)

4.2.2. FEBSHER

fE EIRPUAS T A, 2 RALSEAIT SRS . MBS RN T . B e K. ST n T
K FAREIE A B AT “ A Boe e, GRS, WO I B M, W)
ﬂlléﬁ%ﬁﬁj\ﬂ@xﬁﬁﬁ@IﬂTEM‘TKﬁZJ%'—?A%%%, BEAIR 7 N AR RS R s Section A [ 12 H5 73 (4
XV 4 P B R (] 15 SCAS TR SRS S, B A 2R BRSO R I N P VBB, DR T SO TevE R B
2JELER; Section B [ 2 AU FLSIR T HEMG PTAALBE &AL, /S B AR S k. R TSR, |
FErRRE. BTN AR RSO, E RS, ENTER O EEE AR R, AL SO T
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H, %M EZENE. HK, SIOPNERTRE L, RSEAEERE . IR & i vl o 2 5
PRI B R R ALIAE B R EERE L . Wr it B G AR T 3% B M B B2 ) ISR B . e e
Sefthr s SN, SRR AR B AN R BRI, S MBS SR SO BltbRic) M F
TEH, dRALELE 51212,

4.2.3. ESHRMR

B, SRR RS, HAWSSRE BRI ER . EERESAE I T W IR H
R el s, L T BOR 2 A R A B G 3 ) SR 1R A5 . BIHSCFFR R “How do we make new
friends?” WIBAAHLIGAE ) /0, 2 ) HFSHESR IS0 S BT S i “ S ABNAE” ok
AN Yo TS G B2 5] I R BN AT THA A RIA B S AT 55 . IRER TS S5 50 1 tadh I L ss 1
FEMEIR S 77, AR ERS IR O, REAEEE T R OE R . BAh R R 4,

AR, 855 A5 T S 75 R A S 25 0 EL A5 AT A 25 A e i R B T R s R
ENG 5, B BHSCERRE, 250 Hbr S o) B2 224 DA B R 515 5 % TSR,
AN FEATE RSB BRI 28, Wit S b A, S E M RN B . 6 S A R 25 B [
FAMIC A, Ak 2 A G TE R A P 2 Y FE AR

Table 4. Multimodal synergy analysis on unit opener

® 4. BRUERTSESHES T

e
Py i
ST i PR $if
it e
o AN RGBSR WAL W RS B
PRARE - Dpmmmmte 0 emsnmsy emswmapr oo SHIEE
B WA ARAER i BORER  BA. AR
PR OIS 76T B

B2, EREMS, WEVT G MESRERREAN - KR FAEERE AT, W
PRSP IESR R, AEANIR R F A RIS Bgl, W BRAR 7 22 Ay R . A5 3C
TR R R T AR RS, AT R SR N A, AR T 4R S S T AL R A AT e e B
TNk, #hFERE SHEBE TR T ER LFRE R . BB R R R 5.

L RFE SO, R 2B AN E, RS20 T 2RO — A B & Se BRI 25 30,
R SREFNEEZINE, PSR TESER, 51 EaE, SHEETAMARIES LR &
FHNRUKY, M e BT sl .

K3, BSOS, REGE EEIE S WA MRS SO REAN - s8R R, SORE
R A R BESIRICAEE S AR, RS TOCRTERE R, Wi E AT N RIS, %
BT ORGSR T 15 2,5 [RS4SR 1 22 A ] T B SO B 5 H A ) B4 )
LG SR . REBARE— DR N AR . AR SO & % 35 T DObRAEALAE B, RIS
FEAZ PR A AN AR L SE o B ARIC (R (U ) 5] 3 22 A OQE L BME AR, e SER T BB A 5%
AN 6.

L SORL kFE . BUOSEBESIE, 8 BRSPS RBIE 57 WA, RS AR
HANBUSCTER, ERRRIEREE, 2B, BT HARE S a5 R
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Table 5. Multimodal synergy analysis on listening section

5. NSRS ME 534

PEBEIE S JE1E = A
Bits fi

A5 i XEH

RBh M. aiE RS AWl \ \
N . NS ARN SR SR W5 SRAL SRR b7 bW iR
FRXER NGRS &3, NgReEAT MR MREIZES A b E S B

SR kIR AL V)
BB WS, WERAMARR MBS, ERAAR %N WS ANE RS NN T I
PRI RCR DR TAMIIE, e BT I 2R S

Table 6. Multimodal synergy analysis on Section A reading

3% 6. Section A [ S ESE 247

EE
s JEES
FEFETE 5
BHE F il
it iy
. o o oAk ] AR sk A4 BEE A et
MRIEZR  REEIRAE), B ORI ot / ‘ e
ORI W&, ERAARR  BESAABR W& / MES . ANBRFiERS
EEEN TRAK T 152 SC A PR R 55 5

O FH EER i o

4p, BESCARTS, WHAENBERNACAKE T NINER, 155 RIEASIHRSH
i, A EGE BB S LA A RAL B E T . DI S T RS LR RABEAR T, RS
W S B AR XN, B ARG SRS SR B R . FEADE A5 I ST
RN, B> AR BAREE B, BN Setk . AR R 513 B BEmAE, 278 e L B 34
BRIRIERGEEME, SRR TITBESCR, 756 d 2 B0 I e, B R DL AR 2
%, BAGTER A A, BRI FESCR L 7.

Table 7. Multimodal synergy analysis on Section B reading
Fz 7. Section B S ESHE 2

e
et i i 1
ol oS
it e

. b e RO R

ZARESS

O, BT RIAHEMES N HEI0AR P> PN
HIBEIAR
BRI W&, ANBRAER / W& B M. ANRAER
R ES BN SRR, B IR A Y s AR S N RE
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SRR A R T AN RAL, TR BB BRI, DNV 22 X AR R RO B AR, 455 P
HERI T, VRSO I ERAR: TR O S BN AR, BN sehE, Bl 5 A2 AR,
IR
5. &

AW FEIEI 2024 4 NHR-CELIEE B H I\ BTSN EREAR, 2 T 39 TR S
Mt 2 A U SRR 5 RHCR . FEFTIEREA R, BB S EVEDYTRY]: HO PR B DU U
B HIOVH, SHABERFRDIAS - S8R RNE R, EEMARZEARROIEZ R TRE,
BF AR, RGN, A AR BB A o AL rh I oG B A €

AT EE TR = — R RERBRE, FAEE, —REGWEIEE. BEhE S ZEE
TR MHESE, $hE TSN =R A IR A7 B “ ZRESIARL A", FE 1TH
PR T -

K TAAE—E RIRYE: FHE IR —E UM, shZ 27 H0E: HAKED, sREtkafr
Bl RIRTEM 2RI, RS EIRI OB RIRYE . ARRFT AN =70 Xt 24
FRASME#M Z RS RIRD AR & BOR: EEAM DRSPS, RS HERET AEE, Sl#
M S EEAMES 2T 2B BRI I

B, ETRARERYIL bR, 2024 2 NBR-CEHIGEAM SRS FRRHRA —E
BHEAtE S R G0k . WERAWT TR IZOUR)E 8t TR 2%

SE K

(11 e ANRIEAEBFE . HHH IOERFEREQ022 /) [S]. dbat: AEsUME RS AL, 2022,
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