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Abstract

This study explores a possible approach to optimizing vocabulary teaching in senior high school Eng-
lish from the perspective of cognitive linguistics. In response to the current tendency to rely heavily
on mechanical memorization and the insufficient presentation of semantic connections among
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words, this paper introduces conceptual metaphor theory and image schema theory to examine the
cognitive basis of lexical meaning. On this basis, drawing on specific words and expressions from
teaching materials, it analyzes how word meanings are extended through cognitive mechanisms
such as spatial relations, path schemas, and experiential mappings, and attempts to transform these
mechanisms into relatively intuitive classroom explanations. The study argues that appropriately
presenting the internal connections among word meanings in teaching may help students form a
more systematic framework of understanding, thereby facilitating vocabulary comprehension and
use to some extent. At the same time, cognitive-oriented treatment is not applicable to all lexical
items, and teachers need to make choices according to the characteristics of words and actual class-
room needs so as to avoid increasing learners’ burden. In general, integrating relevant insights from
cognitive linguistics into vocabulary teaching may help improve the way lexical knowledge is pre-
sented and make instruction more consistent with learners’ cognitive processes. This study aims to
provide a possible reference for vocabulary teaching in senior high school English.
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1. 5|

WCANRAESS IR & 5 2 B S gy, il 5 P S RIE AT % MF. I B2 20
WA, RIAEEAR VRN, s DASCEA R SC R[] IEWEUR GRS . “RAifik, A6
RIERINEA R BAAIE, NMIWTCTERGEARAT A [2]o 7 i SIAFESME 7 2] B e Stk A,
el Ui B 5. BEZ IR RN EESE.

SR, AESERRE AR, WNCARAERL R ) Ham, R RO AE . ST b rh AR R
K, MHABEEASE EMEIHEGRIE RN, 2 YIRS ZHUAEE, XERpE— &R
L3N T B S ERIOMERL . WA RO LA % D R i AR . FUTIE B PS L W
585 SRR 5 R AR SCR B4R, (ERHATE S ARG R S A LR DA 2 . XA PAE R
e MTTR, AERTHEINNCAZ AR T BAT €A E T, (EXE DLt 22 A Wl VR R B, AR
HAEHSES P RiFIE -

FENFIE S UM T, B FHEER ARG S SR AME RO A3, dlt, w45
AR B AENUMACTZZ T, 1008 5] 3 5 51 3 B A 3] 1 P 2 35 OB 4 S5 RO LA o 2 i e P 9 T8 3R]V
HUEAE — BRI EAE BAL G AME Ze ), N EXHAC R NS IZ S B gk, ) IR AT A
HAERZ, SR HNAERE LEMTRAR R . EXFET, SAEXECIE ARG AE, aC
iz R IR R 32 B — 2 BRI THASITE 5 A NIE S SRR R AR, IATE R SRR 53
FRAL TR . ORISR, AESGRTAIC T, A UM 5| T 5 2 R RN Ja BRI AR
PAEE M St - B - IR AN RG24 2038 R 5 VBRI 1A O L, IFE L R KR 5
75 T ERAS B4 R R [4] [5] 45 AE 515 5 R AR [R] — A1 9 22 SCILZ TR ST A HLIBE AR SR AE LA, 80T ]
DB AL B R G IR SR, BETIT D) SEaR 27 3] 3 A SETE R 1153 g
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2. INHNES E 5L HFME
2.1 BERXESH

ME& FEma B 18 George Lakoff fil Mark Johnson $2 . ABAITIN A,  Bam AUAL & —FiiE S 15T B,
R NRBAEFME S RS EEZA G [6]. BN S, AR EEBEE SN S, msidks
B Bk AT ATERAE R “URIR” (source domain), BRI GR . BALEHE LAEIR D ¢ H bR (target
domain) L. 7F HAKRKAL |, S5 RyBEnG (structural metaphor) 2 18 F — M AU 14 45 1) ok RSt BRAR 55— A
Yk, B0 TIME IS MONEY (B [l A& 4:4R), AATTH 15 Bh &k i 1 7 xR BRAR S A], BT A< )i save
time, wastetime, spendtime, investtime. J7{i[&Hii(orientational metaphor) U T A B SHAARZ LG, HE4hH
FWES SN A RAR, il “MORE ISUP” “HAPPY ISUP” , X rise in status. feel down %5
Fik . A4k FEM (ontological metaphor) & S & FE 1E B AR SEAR B 4%, 140 “MIND IS A CON-
TAINER” , A graspanidea. runoutof patience Z5iii5:[6] [7]. X =KL FEHER TiESE XSG
AN, L UE B IRV SRR R AR B, T B — I R oA ] O M [8] [9]. i — 2Pk
&, George Lakoff 18Hi, FEMiBL A S & —F ARG, FTHIFIANAIS R A FRE 5 A SOk H R e B
HIE 2 AL, AR H SO 7]

TEVE 5 25 A0, W 08 B R BB A O RS & AR R, R IE 5 3 51012 . Boers &
KRR GRS 7ML B 7EAME RV 22 S A AT, i s o R0 AN B AR 0 1 S5 TS IS I B o,
S35 ety T i R SIVE B O E K ACAZ R RN (R [4]. B JS, Boers A1 Lindstromberg i3k — 35 4k 1 3T
R gy 16 3R]V 280 S, BRI E 1 5 4 2H £ (source-domain grouping) A& i 2 1K 1% 7% (metaphor awareness-
raising) 7] LAF Bl 27 =) 2 @S2 A8 SORHR N 2%, (it il SCHOVRFEINL[10]. HAbM 7 B, o SR g Tt
AT FH A GORL . RIAE NS, I8 EAE R I B = 8 U [8] [11]. 7
AME BT, S8 IR UG 2 U & B B E 5 R BRI . i, BReg i SO A7 e T
PRI RS, FOM A B A 1 s 1R SO A RN B R, AT SR AR R R S E A2
Re[12] [13].

TE e R B R, RS R T S 35 Bh A 2R B AR 4 1] S5 SR S TR . UM AE
fife e G 2 ] E R SRR, W RG] G 2 A TR EL ) B e R S o 40, FE244% cheer up, lift one’s spirits,
sink into sadness, fall into despair ¢ IAK), FUTrESR BEFHEI “ E7 “F7 PTREKR, L%
AR sy “ IR (HAPPY 1S UP, SAD IS DOWN)” 4ifal fE Rt i fy i 4 AR 0y . 3l iX bt s, o
A RETES S0 I A 5 18] SR 2 RSN ENIR S, (R 318 R G H LR 5 K E I AR

2.2. ERER

Pl 02 i (Image Schema Theory) & ARG 5 5710 B 224 Bl 43, 1 Johnson 7£ { The Body in the Mind )
ARG . ZHEB YN, A2 I RS RIS 5 B OSCERE T4 SRS 50 S 5 451k [14]. FTiB
“EI” (Image schema), & NJAE 5FREG B39 S K SN - 123 B, %y 4% & xU(CON-
TAINER). #%&E50(PATH). J1EU(FORCE)%. X4k BN ME & 4 M $R 415 T SR SR A HIAE S, (A
ATRENS T BB 2000 3 AR I HE B R & [14] [15]. 7EiE 2 B, 42K (SOURCE-PATH-GOAL
schema) LA W. EIREA NKHEMBINAEK, Mkt &k (source), ¥HH:—E1% (path)Fik H #x(goal).
i1, #£3171 go through difficulties H, W MER K5y — S0 20 28 R IR B8 45 s 25 2% K U (CONTAINER schema)
Y5 B ATk 25 A 225, 40 in trouble, out of control, fall into silence 2537k, WAL T “iHEANEGE
DB RS BDIRAS ” BRI, Lakoff 7£ (Women, Fire, and Dangerous Things) Hrf& i, ERMEN
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M RG 2L, 72 R AT S e i R $E B E I [15] . IR Gibbs Frfg i, K= “ Mm%
REEEHERM SIS R, 7 RS ST OB IERE[16]. Kovecses 7Rk, 20A gL 5 $2
BN, 2 BRI S AR R TR [17].

FEWC S T T, B0 9 AR R AN 9Eil 2 SIS 23 Ta) A 1] S 3l i SRR TR % 4% . Tyler
Al Evans 3T BRI “I8 XA 7 (Principled polysemy model), A\ 947l over 224> & X (T
“PE LT “sERC “TIRT)ERET LB B R A E R, REMMSERORFE[L8]. A SRR R
B, 2 A AR SO i B G ), A SO 5 468 T 2 X 5 42 i [19] « Boers JE— 20 R I,
FUlEE R AMEBEhEE R R A EA A K, Re B AR R R WL, (R
THKIIRFE4]. ERERES T, T FERISIE 7 B R e i 20 R AT . 228 ek
B, a0 SRR PR AL R SCHEAR R ARV S LA, B RRTE — e R LIRS B R R &,
WOk S A F 2B, HHH AR E S M A E AR R o IXFE—3K, 22 A SR ER R AN 7T
SR TRIZCN, TR E M ERAMVR, FR A B T3 55 05 5 2 W 5] 5 92BRaiR 201

2.3. SRS LEEB T

IEAESR, NS & S AE JE Tl 205 vh (0 B 208 52 21 [ Y 125 00 G, AH G SIERIE FE AN 2 .
R 2 N RA A SHENT, SEHRIC S SO IEE AR R, 12 nT DU IS — & il s & i b
fift Rt . Boers 3@ 2 4 SI0 R I, HFIRVCHZ B kIR T AL 21, A Bh TR 21 X B AR R IR e 12
5[8]. Boers. Demecheleer I Eyckmans #t— 0 M iRIJE IR M FEFR Y, 1E B /R ST TS 5 SR IEEOY 13
o FT DAY B8 2% 3] 060 ST B B AR AT LR E[21] A A 202 Lt A4 RLPE B0 4 B0y i) ARV B A B 72 o
Lindstromberg 1 Boers I\A, S RSIMERE S0 2 IR0 B 2% 5] & BE AR R XM BARIZ 250 M R =
S ZEMH[22] . Condon 1 Kelly JWAKINAITE 5 2 06T 2% 8] SCR R OB R ERE, 1T LN R E 81 2
SRAEH 1 R [23] 0 X SR AT B SR ICTE IR R AUAN A, (E L (RIS RIE I B R IR . VRN R B R
560 2% ] [ 0B R TV B SCZ R PR R, T B ARV 25 ) AT B PR o 5 St gt — 25 56y
FIE S F AU 2% SRR 5 o) MO SCIRUR 25 B8 1 520 . Han 55 DLHR [ K 22 0605 5 21 38 o GUiEAT
HESCIOHE 7T, R IAE ML B4R S T (IR B A AR08 B E 1R T 2% 2 SR, I8 R HY 5 2 =) M4 HR[24] . Cho
SN ST SR — D AE AN 2 LRGN 215 b, RIS F R 5 F RN w0 SR AL 25 (8] S, 1t Thiag
SO GAEAR SCEARELT s BT ONANE 5 A R0 8 I 3B R AN R Iz 8] I R PR 2 SRR, It
FEZEIR A A R I H B8 47 I R RFIE[25] 0 [ Py o 2B BR 2 S ss, 9 an A SEAE ey R B BRI 05 5550 AR e
TERTH I BRI T, LA SETE T, O 22 B e ME S Baiay A 22 SO JF I 9, SR I ANE & S U
B PR TF 22 AE R 2 SGR R EEAR . 242 P AHEREEAE 11[26]-[29] .

SR, B I T R — BOIE A RIE 5 2= 00U (R BOETE BT A 5 P B T gy, H#
SRR E I —E . Wong L T 64 SR e oI, IGMES AR TR ILES, 4z
=R BRI JOE S U S SR IR A S R, 4 R AR, R R B R R
TS A T IR0 1 S A5, (R IX O 35 H R AE BT AT 55 Hh R LA R B 2. [30] - 28 LAk, Morimoto A1 Loewen
(A 50 DL H AR s R A 5, HE A B 280 R R o0 15 22 S a] break T over 2 3] (W52 . 45
REH, HT BB S SRR B RO R A AR Y, AR B E A H FER I —
SERH, FERIE KA E 1R 2 5 [31]. Kim DAERE EFL 2% 2] 3 N R % ARG & A H A (1 50 15 2l id]
B, ORI ) E A AR O 2B sk (¥ 88 B ] I B8 85 MIARINE & AR IR 1g — e W B, (H &
NG, 2 53 AR R R N, FLE DK O 22 4 W 7 VA RO R B AR He ki p R B Bl A R [32]
FHUEAT UL, A EE 5 A BUA) BRI 2 R AR R e MR BAE BT 22 ST S, B BRI AT g R
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RN P B, EUREE: 5T 2 18 102 7 AT RE 32 2 Bk B AR AR I 3 f5m; 2
>)35 RS RE 8 PR O AR SR, R BE RS INTRIT AR BRI R IE

ST NS B A e gt 7 m B, HE T Tt . K, AR
B2 RIEH— A B IO 2 ROR X v b b R R A8 AR AR B, SR AT 70
=, CAHITERERIEE SRR E N, (EXT — B0l 78 7 SR h i ia i . HZURDR.
PRI EREIR B I BT AT R ARG 3, V0B D a5 S B K B b 25T, A SOR Moy S o 5 TR
SEBR AL, BRUTIARITE 5 A RN B R FE R N T R A, B R M DR L] ol S AT AL AL EE
PS4 SR BRAR B (e oy 22 AL m BR80T AR R 2 e T 5

3. INHNES ENATEPIERCEF ISR

— R, BOE A R IX — B HE SRIAE — RAS R RIE M R e R A S FAth SCIURE R )
W, EEAFEA A /SR DU A R LB S IA, 40 up, down, off, over KAHIGLEK . XA
oE A R G R A A R AR AN, PRy sl SRR LA S B e X b e o 2 UH L
[AZAE AT AL AT ICOR R I A S i o IX — R E AU e I 2 SUITLZ ) BB AN BB A A 178 2 11 138 X
W2 o R, &S IR IR AR 2R 5 A R , AH U ST AT LA Bh Al AT TR B
SURNY J X2 185k & f4A], 4 practice, serve; = il b W 3K YA 4B, Ha] UEBIZ KK
B 2 B 1A T 395 i A P 3] 5 2 i s 30K, 03B S1 35 LRk S5 O RN DL RS 263, 4 give him
ashot, flashthrough. Mm@ Ul, PO E S RELE R, ATSHE. AT I = SOt b, 7 0 i 2= 384
MU AN 2 A A B A AE . BT I — SR, A SCRAARIT R Rl 8738 ey v BB 93 B 28 — i)
R RIRIE NG, RN HNE 5 A 1E S b B BEE R

B4, Unit1Lesson3 H, live up to (38 32 “IR B AIHAR . brrESE)” , HAZ O IHA R FE R
CIER”, TR B up BT I B E AR L A LI 7 X — S (R R ROk R IE “IA B M A KT . Cambridge
55 Oxford FIRE SCHOR H 5 o IR BT FFE A7, UEBNZRIE A & A 2 THOERC, M F% “ b
HEAE E— AR BRI bRuE 7 X — Al R R . BOEN, HUTse e a LB R ARE, el
PLAGTE AR i 1 “current level” A “expected level” #4564k, Hik2AMgg: N4 liveupto, A
AT live to? BEJGF SIS LY. up MEX BIIFRIL “BUATHE TR o XA 5, FEAR
T Zp AT live up to, ISAEHNIX —PRMRIEFL B J5 SR H AR5 up MRIAH . 52 AHLL, flash through 5 i&
A MNEEAE AR E BRI AE MR . AENE S FH @ through FIZ O =B SCGRENIRE R —
AR PN BB ) — i 2 AR R 5 — 3, X — R S A R T 2 P G ST A R [ 18] . A ) i
IR 22N GO A ST AR R E R B s S ez b, B TR SCHER RS, AT S 4mAE through
PR “gid—AaEEEsn 7, B4 flash () “HEAE. Bl ” HF A, T flash through one’s mind
R —ANESRAER IR S o X BN E AR E SURE “flash = (DR IARSLIE b, T RS
B AT — A B ET: &M —E 500, PG e . XA, LRl TR
HAEF01Z, A E AR DGERE, 1 — AN ATk & SGEFE .

HHTARIEALL, S deal with 3% 285 FH AL T A X0&E A F R 5 SA AL AR #E X % . Cambridge (1)
B E H LIS WL —J “RIBATENE R, = “H5ANITZIE. MFEN" , =& W
Fon W R HEAFER” o 1K SCIAT DA RS R AN SN0 GO A e AR e [R] REEAR R, AR B A
7] S0 5 AR AT, T 2 P e o ot B SR AN R TE BB R M 45 [33], (HIX MG A & T4 L
BANE, whErh Ak AR D SRR A ), RE AR S . deal with FEBRSCEAECE
A FRE, FAEEE T UEEREEEENEARLR, BHME U2, E &
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BA WA W, FIN, A1 up, through, off, over iX 245 RIGMW . ¥ e AR B S 10 /)N i 17 B A 1] A
L, X b AR A i o

Unit2 Lesson 1 t, race through tH7] LLSEHMAE through # “ %3t #8427 #0, FiAIH race BT A s
UK, AR BRI RIA AN R M CIE” T PRl G TER” . last quarter TS B 24K
AhEE, THIE AR B BIRHEE: N B LSRR AR, B A AN
gy, AR A quarter JEAEE DU — o XA A, HIFESEREDN, WHRAGF L “5
Va5 sERe s Bh A R S B S B R . BEE A HE S AL 2 give himashot. letus down. pay
off F1 keep up with. give himashot [I¥E sIANFETRE, THIAE shot WEAR “H WM Bl “slple”
MRS . A EBUTRT LS| S5 A R, BARENE AEARE IEE R R B ATy “— kB Fhile. —
WAL o XEMEESERRSH SR, S EIEARpmEd, & PrRAH A, JHEX
— )G, A shot MidiZ e ik, WEAE SRR T H—F . [Fl—IRF 1 letus down F1 keep up
with, JUIAT DA 58 25 [A) F1 22 460 37 Ssedt A7 R B o 800 T dd o 7 SR 0 LSk S0 1B %6 BRI, WITFTEIR 2 0615
FakH AT AE Sy s BCART , TURIRAIN “down” &Ny B BB 4G A T H. cheer
up 52 IEUF R A R R, DRI SE7E Unit 2 Lesson 3 FR AT DABEATSCHAE 3] . £ T keep up with, ‘B ELH#
MR “ER_E” FEEA YR up 0 “LRFFER LK & BOM A Lk A MR A AR H
BEAP TR AEE, #in keepupwith, IXFE, 2EAEICERA R —ANDUBX S0, M —iE “4EFFFE
—AKPLR” IR . BRI /N SRR 2 22 SCE R Ab, T A ] R AR IE S AT A AR B AR
b —SGiE SR SR TR A AN TR, 5040 AT 25 1] B AR AR TR AL rh s g LB oA TR SO X, (HE
AN F i 2 ) S B b AR BR 25 BONTE NN 3 SCBE R - LSO ) sharply S, LR TR #gr i & 1t 75 =X,
AIERfREY Oy Rl R IX — %O RN RRIEAE T 8 ST P AR . a2, asharp sound FiTf& ik
&P S  SEARIE N WT B Bl o SR T B S S R . FEIX AR ORRAE AL I, sharp
LW HE— 3 4E{41 5] a sharp contrast. a sharp increase. asharp mind ZE&ikmh, ZpHIE R GBI < ZU]
M7 “EBLRY o XU U ESA  AEAN RS, HATRTLAZE “9e. I FEREL RHE” X —EO8H 00
EONEL A EAT R . MR T NBOVE, (T 2 AR IE IR A AR AN R TE B T S L R, AT
BE PRI AZ 5 R (1) F4H

Unit 2 Lesson 2 111 player is serving the ball, serve fEERISIZEPHE “ K ER” , HARR M S FEALE
WSS %2, MiaFAERSEEEHER MRS BRIR, SFEOLIZAH. W TXK0, BEE R
EAR R VFEEET, T /2is R A RIE SEAEZE 1K) LR . 35 B2 4 31 serve HUAZ O I AN AR 578 2 6 K ) =
B, RS ARV H R 2, 3R G FEARERELFES, serve 24T ERIE A LIRS R
(ISR, 78 H#iERET, serve food BY serve customers T/ f . ARSI AEA AN . HEERAE LA
Hit serve FtE N ECFETTFIAI ISR —d7, XONBUMHIE “R - 5IRFEERE” g — et 1
T XFERIPREAN DRI R 2, (HA] DU b 2 A 40— AN B R A 22 TR BRI 26 H -

Unit 2 Lesson 3 ¥ cheer up & i R 72 —. up FEINFNE S %P4 w S “HmliE. &
TN PIRZS . HESRAIE J1 7 AHOCIR, VR up RIBEESNIA 2 BT AELD, 1515 2 o4 i id, A
fift up FAE X Ttk . & HORLE R S S 2 live up to AT keep up with, X Bt AT DURSABEAT SSHE: up A&
RN ERY), BREHIRE ORERFA” % LT BB RKE” o Fik, cheerup
HAR—ANESATE B, W “AHEEELE” o BEEATFRS KRBTS0k, SEEE
e — 4 cheer up. brighten up. wake up 55T R K.

7f Unit 3 Lesson 1 /1, A traditions being practiced ¥ & ) practice —1ial, 7RI T $L 7Y {22 SUHERFAIE
MR B, X8 LA 2, 8 RO, BIMAEAL G0% TP AR A A B 9 48 e A ST e 12 Ao
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SR, X AR AL 7 A5 5 T BOF LT B A TEAS R E 358 b 3 S BOAS [R) 8 S, 0o DA g 37 ] S
Z AN AERE R o ARSI Sbn, 247 FRf# traditions being practiced i, 14E 52 Wi S iB BE F4H ,
¥ practice E A “ZR217, I AEAN BRI ERME, AR 1 E IR 15 AR — A 5, TR RR AL
2 HAE A 2 SO B AR P I FE . BRI, BUE MG TR 1K 28 )T [RGB . KN
FEEKE , practice (92 A LIAT DAEISE “ 5 — A7 AT LR R 2L Sl ” X — %0l —. 1EA3)
I, practice 7E “ %k > (practice English) ” Hr &I Xt 3 —HRE I S B4 78 “ LW TR 5 (practice
doing something)” HEIAAT NIIRREEAL: TAE “Holk(practice medicine/law)” H, SR 1) 42 K LIk AR
A SEERE I RE AT N . AE RN, “Z45207 “sEEk”  “45ifl(common practices)”  “ 45 (medical
practice)” &5 LI, [EIFE] DLBRAR Y R OAEAR R TR BEW DL M Z T R E ISR, drbh
SRR R AR AT ARG, B BRI (R R 2 SR BiG 3l . FEILEEAT |-, traditions being practiced Ff]
PR A PRI ASMANZ . U] 5] SRR S], M3 ZFTUARES:, IERFNEAIH —RR
AW “SEER” B “524T” o IX B practice HFARMLES JE SLATH L, RN CREFATHE TR BA
A E KIS R A 2T N7 o IBIEIX 8 USSR IR, AT DU “4R3]7 “HE 7 “dh
A BEF AL B SRS S — AN LL “AT B P I RF SRSt ” O s N4 . B, x—id
FEH ARSI HT AICAZ G AR, T 8 SO AR D iR A B, i S AR A TN 22 SR RE S AR FEAZ O i L
HBEATHEWT .

4. BURRFSIE

BRI, AEIE S A T RIATC B BOm Bl ae 09 TR sk, FUTE B e ARG
B EAERC B R I S ANE R TR, A B — 0 i LA SE bR b i1 = B 5 2 4% PE - Shulman 5
W, BURAMLFEERZRINEAR S, EFEGEWIE S SR, 87 RUEMRIETR, 2R
WAL A 0% ATEAR IR B NS . BRI I, AR & 2020 R OB F AN R R — R B 1n)
AEPHZ BB ARLE, T BB Bk R SRR A BN T B L AN SR B 4 0] (1) B8 71[34] -

R R HOME K E 5 2 IR #se b, FEECSRR TR R 5RO ANE i
IR, RORIX LA 2 AR RS2 T, WA R G A Y v B BB HESS . Borg KT
EE TN FAR Y, ZUMHF ARSI PATBEEINENE ARG, MERETHSESH AL, #
AL FRAE SR IRE RN S EEE, B LE S Y et a g m L #H NS
WESIE . HISRE, INFE S F R IEA R N R I 46 M BOT R G A= 2R, T2 il AR B BUmE Of
15 F Bt RE[35]. Andrews $i th I ZUMTE & 2 RW R, 155 BT AMUFH E RS E S A
fe)), BFEALRTIES RGBS S, JFREN S # A EEME S S XU, NS S %
FHOGEEUIAT LA CLSR T BOMTE 5 MR Hbs, 35 BhBOM S A SR 448 SOO% &R IR 2% 2) Mk s [36]

SR IXFH B I AN e UMK S A AR N FL AR A, UM A RIS & S R FRA RS — MBI R IR
R0, TARAE AL B AR WA RO FME I g 5 2 i 2 g I j 7« Darling-Hammond
i, ARMAITE R BT RENAERE. ¥ AE. BRCEEBORE. TREF RBUE
ARFEEVESEARFAE[37]. 2KMLhHh, Richards i, 155 BUMAE 77 2B P AR RIS, RIEBUNE &,
JE D) 5 15 B S 2 TR () 58 AR [38] 0 STNANE & AL BN 5, #UTRRIEE M —77%, RKEE L
H T AT 75 AR S I PRI S R B IR 22 A e A2 e, A3 iR s 2R B . (R, BUshi& 3l mT LA
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