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Abstract

This study adopts a questionnaire-based survey to investigate the current status of English learning
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motivation among 77 non-English-major vocational articulation freshmen (hereafter referred to as
“articulation freshmen”) at the end of the semester. The results indicate that the overall level of Eng-
lish learning motivation among this group is at a moderately high level. With regard to specific dimen-
sions, most articulation freshmen generally recognize the importance of English learning and demon-
strate a certain level of self-efficacy in completing English learning tasks. Their classroom participa-
tion motivation remains relatively stable. However, notable individual differences are observed in
students’ use of and dependence on technology-assisted learning tools during the learning process.
The findings suggest that, in college English teaching, instructors should pay attention to individual
differences in students’ learning motivation and provide appropriate guidance on the use of technol-
ogy-assisted learning tools, so as to maximize students’ learning motivation and promote their aca-
demic development and future employability. This study not only enriches empirical research on Eng-
lish learning motivation among different types of student groups, but also lays a foundation for future
studies on more targeted instructional interventions for this group.
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Table 1. Dimensional structure and item distribution of the college English learning motivation questionnaire
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Table 2. Reliability analysis results of the college English learning motivation questionnaire
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Table 3. Descriptive statistics of overall English learning motivation scores for vocational freshmen
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Table 4. Descriptive statistics of each dimension of English learning motivation for vocational freshmen
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