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Abstract

This study consisted of a three-week case study based on sociocultural theory (SCT) to examine
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the use of Generative Al (GAI) in English speaking instruction. The study showed that GAI, as an in-
telligent tool, has significant benefits for improving students’ language skills. It improves linguistic
accuracy, reduces language anxiety, increases students’ self-confidence and promotes classroom
participation and practical use of the language. Analysis of the language spoken by the students
revealed a reduction in grammatical errors, more precise use of vocabulary, more sophisticated
expressions, a more natural organization of speech and more fluid conversations. However, the
practical application of current Al technologies still poses problems, such as the lack of accuracy in
speech recognition, the need to improve conversational coherence and the insufficient integration
of socio-cultural contexts. This study provides important evidence and suggestions for improving
educational technologies.
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1. 51§

ERBALPINACE 5T, 98 FHE R S SR 2 AR AR K e B B . SR, MR
T B2 T S B2 AN R s ARG R SR O DA K 2% 2] 5 Za i S AR IR I 45 55 ), IXSS N 35 ™
LT BEEROR AT . BGRB8 (Generative AT B AR IR RS HR AL T O ATRE, L AE AL AR
PSR bt s, SCRFZE ) B BRI B AT CE SR>, TR R i B I SRR S48 82 5 B Al 1].

AT E L RET AN TR AR SIE SR OUSI R, T H 15 207 B SRR 2 AR [
Zo WA RN TR A BN = SIS R S B E R TIR RS, VIR ART G k. 4wt ik
T2 30 8 (Sociocultural Theory), IRl 7 A2 N TR REHBh A MBS I 5,  CUHESh 1%
GRF AR TNEHBE R . A0 BARAE TR FUE AN TR REE R A A DR THE T 0 . HEmi e
SRR T T B ). B ER THELR S g s, ANBEFURSTE RN, 7 2R I WL Mt R ekl p R HfE
FAMEAL SR R SR OCHIIE 4G . IR SLT S AR VUR TS HE A B e sirh, GE T 8595
HEH MERRE . thah, RBEFFIERST TGN TR R an i Y5 22 =) 5 I CBREE 1T, H & iEHE
AR RN T R T TR R S AT 38U il

ISR AL, ARWETOIRAG TRNE F AR B, JRER T ARG TR R
IKFEIE . M RS MR — A ST, FAERY S5 N TR R IEIONA 2 Wit ot
Xl o PIUHBE TR A B AR BB, TS SOE R IR, IR T R SE
PG I B A T

2. kA
2.1. #EXHIEREBEFEITHNA

2.1.1. RAZREXEIL
TR EIX (Zone of Proximal Development) & fi& 54 oy se il (EAEARNTE B R 6808 5¢ 4T
%o IXRFATSS BIMEPERS 5 T 22 A2 CLRE MO SE AT 55 o MRS TETE S 2, JUH BB SME(EFL) %
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WREPAR TN EBTHESS, FUM 3T 24 R RIS BN 70 R SR A . i
SCRRHUE, REMEA AT SRR FREAI(2]. EIE S oI, RO AR KA B T IR TR A dn e A
POMBSE R 2 AR T EH RO, AR AL 550 5 2 56 B Bk AR S5 .
YERRILAR N, AR KRR NN A R B T RIE KX, BERESRIFIE 2 1 SCH
SCRAFF (scaffolding) 17 B T 98 &4 218 HATRE N SRR A EREI Z A . E1E 5 AT, &
R X N IR SIAEAE T R A5 B IR S i . L3 DB, A AR el n] e AR B Al . AT
FRW], FAEEE S 5 S BONEATIMN, AR AR X WA RERTH A B RE7I3]. il kEX
AT AR E B K 2IHLH], Rt 0 R 1 i fE s R v 3RS ST R 5 5] &

2.1.2. HLXFEHEEN

THEAB RS SR R0 EE X, T )3 B EE 5 A Bk kAR 5 HiRer, JUH
FEAEAC L (Social Interaction). Falchikov #5H, THF# AR NN FE, R M S MIHEE
g, HESOEE PR UASEI4]. #2 BHEETE S ISP IERA R T REM SR, X iR,
Sl e [FAEEBAIEE PR AR S5 Re A AR T TR RE (5]

7E EFL #ah, #Z B8 KA T RERE . A EET s N AERTHS), X N1
BT R AR IE RS BN, BB TN TE i ic iz fs -G S Hme . AR, g, M
PHE AT 55 8 % S S5 B T2 A O IR . BRI ERIE 6],

2.1.3. Ak

B IANRIE S KN —MRE TS B3R RE, b “pN1k” (Internalization) 215 &
SRR EENRAR. AMERYIN T5 S H M S & e AMBE R TR Mg, ) FiEd S5 A G
iy [EEERE P A AME AT A B O PMEX 1S, AW 2% S s 5 AR TR g . EA IR D
RENE SIIES R91, AR IS HIMEFAT BE AL 7] Broner 5 Tarone i H1 5 5 Uit
X (language play)iEAT05T, KL LELEFFEILE BB b B RME S . B0 TE W NI fik 21 1) 4 ME R,
ARSI AL, B/ “AMERITY - BRI IRAR, XUESE 1 5 SIS N A AR AE 8]

2.2. #SCHIBIE EFL % S shpy R B

2.2.1. IBEWH

ff EFL 2], #2 CHES YN ToRiiiE St 5 R SHE IS FE i i s B . 22 ) FH %2 iE
SHINAGI), EDIHEA B X AESE D RS, WRTHE S 3G .. RiEtS i, ESmh
FEEESIHAGIG SR, REIE S ISR BRI e TR, #hiiE £S5 SIRUR9].

2.2.2. MEES]

HFAERIE SIS A TIRA ERIEE S, KEW R OFSAEL TX—4it. HHFRASIESH
AU B A RERIE A G, B EER . AT sMEFEA I T — A 3 o A
2223855, Pochner Al Lantolf I\ Ny, XA HEIANAHE S EREE, 1 HAMTHERNS 5%
A FE, NG sE A 5] B FEE[10].

2.2.3. BFEN

BB T RIM K, ORI 2 [ IR SRR W 3l Bhis 5 2 2] . W 7E R, ST A T8 g
{0 R (U 22 A8 ED AR AHE B 5 8, ICREE el 0t k. VR RITRRI B 458, 3 B2 AR 4R 3
BOEK . XS THEES I RAEEE L, FATIIAEAEERE T —/MRE %I HE[11].

DOI: 10.12677/ml.2026.148816 566 HURIE = 5


https://doi.org/10.12677/ml.2026.148816

B A

2SI IER AL BOREE 5 S5 A H ad) 2 BT3RS 3 2 50 RF . X TR Ae s fR gAY
KA, A RS S B A F B EMIE T [12]. EIREAR T, H#HPAE T EE Mg
EE NS, XR/NREE S 5 2] SIS b2 18] Z2 50 (1 B B A 3R

23. ERAATEREAREFEOERFEPHNA

23.1. ERKXALEREERZRITR

AR, ARG TR RIENMEEE S S R RGBSR N T H, ZRE . Al
T BERE SN S F M AN S AR, FEB SO, 1O TR THE IR RIS bR AR 7 H
A EEE S FET AN T BT IE QAR G R L8 A SRR 05 35 B F) Re s 48 2 3] b 42 )y
DA S BOFHE S HEADEMRTE LA S 5. SXe TR, 28 g E 5152558
ATER3], A BT A T SE AN AR N ) 22 FER S T AR B S 4

WHFCRE, S8 55 ) # AT AT X, RN TR e REE L S NBR LS, 78244 F At
KR, AMUE B THRTHE S IR, BRI BREE IR, TS bRBE G & 2% ] B EE13].
Maity 55 Deroy i\, AMARAN TREAERGNIE S IBRME T —FMEMTIE, BESSIRIEREAI 2 ST H 1
B EACFIMT BIENREE, RS R T, AT i T B S AN A S ST R B[ 14]

Az N T8 RE B A% I8 I 20 B AUAOL 8 BiE 5 2 ST B A R 2 B . A sREE M AIE SRl B, X
— WS AR E T B ST TS R, R LA E SR A A S R AR FE[15]. ChatGPT 2842zl T
RV A AR T A B X HE RIS, 9RE TGRS S WA RME O, (224 R
HASEIES R 4 2] MERe ). XA RN T T EERE T 2N, BEEIRmEENS 5,
WA T REREF.

23.2. EFRAALERERBRSXRABFEFHER

SAHE B BREVI G B R H 2L, JUHARE F 2 I RE o ARG UM SR BAEAT A7 A o P el T8
SR, X LAPE RIS A 15 5 et 07 Th A4 A R Y. T 2B BN T RERERS S AR AL O SIS e 5%,
HADERCHE 5 RIE A FLERE, Wk WAL, TEEAENE16]. AT 2R, JracoRiE
JE B AT R VR 1 5 SR AU o

233. @A OBEER

AR N TR RE RIS B PR AR LB AR, oA It T —AN 5 AL T ERIEATHER K
BrIRse, WFFCRIE, MR Al TEZGINER, AT ERBEInE . X T HEIE T HERH
B, AR T 5 IRE THEREH R A A7), — T RN, 2 AL BNV H T8t IRAE R,
SR B RIA TN B 45 BB, MATREEE 3 gk, mJo 7R 0ok B [RAE B0 5 5 PR 18]

& A AN TR RE, 224 ] CABE RS B EAT LR S, X R R G M5 2228 e 8 8 N (E T e
SEYER R ISR W TR ] APP BRI NS TR, RiFFAEERE /T OESLE, M
T a2 1 R ] s B ) 2 HE BT 0T T 250 > B SRR 7T AE RGN AT Rede it 7 — N e sn,
BT RST EE, FE SRS S B R B 44 19].

2.4, FIEOER ST PRk
24.1. EELMEXZ RN SR

IR T, FAEEE R S 50 8 HRSERXERL2. FERGIRRIRNE . A RRE S
ORGSR, A A . ERER T, FEGRE R QA% mikdE
ITESEIACR, A B PP Z X BEE R A T MEZE R, 5510 T IRFERSEEANMEL 207
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24.2. OEEE

VP2 2 S B WAME I SR BIR T B0k, AT ENI0E, JROZ B PR . X Rl 8 23 0 55
) H S5 BT IBYE, FRRZEHAME 35 S D (21, W04, HoRAER N X — )
BRHE T . AL FEERAEE AT R, BRI #H IR AR % S 385, 76 IR
W, ZE ST LGRS DB I3 T A4S .

24.3. BYRIRNEK

fER IR R RUFI AL, JCHAE THENESN 7. A Fida t, BT a] SR A SR K,
FOMTIERN 2242 DB R PR SR H I B Si[22] A S E R BESRAG 78 70 BB 5, A AT TR s LA B
H 4R, WRESCER S WAL ERRE. 2 BRGSO, AR SRRl i A A (1 4
e, HAFGT N A 1k .

3. IRt EFE
3.1. BAREIT

3.1.1. Wit REAR

AT LA — T = S 1 AT SEER T H A ZRE], %0 H R T =AM T ARG TR RETRER ALE
B3 5 (micro-scenarios). W7 is HIEBIFF L, R TS5 5EMRAN THEEZ K EHKR.
IR B SO R AT, BT 1R LR AR RN T AR SR T LB RIRRE T R, JF R
BT AN SRR AR . A RN TR B T EARE RO 2 5 1038 5 ACT SR A5 B I 157 -

3.1.2. MRAZE: BT (Qualitative Methods)

AR GEEB A TIRE RS DB ORI AT, RG%E TS 580 H =15 =i
MR WEVIRBAE TS 58X Al 15 SR SR AR . X B B 2 E JEE R T E A
H, DA S LT W A S B ) e 2. B SCAR A T a2 2 538 1B ARE 5 KRS,
DL AR il O TR ReAEAE 3018 5 Ok R i A B R R E A

3.2. MENRSHETZE

3.2.1. RIS

AH IR T 5 SR AT T AR R AR R . B SR RS E R, € s
REGAENHINEH K (CET-SETO) R I 2 5 XINIER A4, DA IR AR & AR 00E FHER A
JE. FESESEA B, B3Pk DA KFIOESN K (CETO)ER, ERRGETTE 500~550 43K =
A, T PRUE B A AR H 45 ) SR AE 5 e

3.2.2. MEERE

ARWFFCR A FRVERE S 5, I S B 5#EAE AR, R BE3 4. k24, iS58
TEBR TR R . BUNOPEARME TEH, AR THIEMIES 0T R RAZ O B PR 7E T IR
FERRAT, FL T E 6 5 3 RS IR N R . I8 3 X REA NS M, AR T B AR D) S
BZINRINE RS 2 URHE . TER R AR BRIV T, B UBUMEATTRIETL, [FIRT R T
TF 92 AP o

NAGIE S 5 E ARSI AT FHEACE 2R & R, MfRseit s RN, AR (&
REFFAEDY . ANRFE RN (2016 FAEITHRD ) I RAEHAINE (EEANR EE TG ) RS aiE

'https://cet.neea.edu.cn/res/Home/1704/55b02330ac17274664f06d9d3db8249d.pdf.
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(LKD), XS 5FHAT 78 Karll. MR “DMABRR” 4255, BRI 25 HESEHA el
FRHEAT BRIS 87 o 3808 — L B AOIE 2 OHERR I . RS . WA H S RANE BV SRR

HEAT STy o
AW AT E EE KA R REEREDE
o R E 0 o i 0 MR R 755 5
o | v REHBEACEE AR | - RETRRHEORY W | A
| Etossn IR AU A FAEN | o REBES ST
o RERG BATH LA | BURHREEEREWER | o S0 RK ESiE
060 0 B 3 11 HE 3 B 0 I 09 5%
o EERMALAH R E | REFRERNEN.EE %gﬁammmwxﬁgﬂ
4 | KRR Bk E BRI .
| o REMRPETRER . AmEEAE AR | oA SE
. REHT e A pwzr | O RAER ERSE
85 3 R0 09 43S
o ik A I A 6 R B A
. REMWE
IS P o FREBES S
3 . 1584 15 B
kBT RER.E | LRBMRRIERTER | R nE R A
4 Y B I B ] EL B 0 2 B 0 P
ERATRO #9113 5 R B AE % .
o REABKGANSERLE | =
o i R AR 0
R, BB R A o .
; o ekt B P B S R0 B $§é§i§:i§ﬁﬂ“§ . RS 5itie
e 2 g T 7 TR 4 2
. REE
14 | Rimsg Filiig it

Figure 1. CET-SET®6 rating scale presented in Huayan Foreign Languages’ Guide to the CET-SET6

E 1. $ERIME (FEARROEZRIER) KFREAROEZTOIRE

Individual Presentation [1]/#: Do you like to travel to natural scenes or big cities? Why?
o Ti s 3N 5 s HE 15 93

Table 1. Pre-test scores of participants

®1. 25&EINSH

Participant Accuracy Complexity Fluency
Participant 01 2 2 2
Participant 02 2 3 2
Participant 03 2 2 2
Participant 04 3 2 2
Participant 05 2 2 2

R 1GRETR, 5 A 5FNEMEL, RYIZ5HELREIRN B S RIARE I EA LT F—
KL IX RTINS SRHERR 1 PRIAIAG 1 KT 22 5 10 SE a8 28R AL H L AT g«
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3.3. HEWER

33.1. EERE
AWFFCRH R B, WESSEASE. BERE OB ERINNEZ FHEdE. nE
W56 7 Bk ) 5 g PETF O ) A, DU IR AT 225 5 35 1) 24 ST AR 56 .

3.3.2. i

WG RIS S5 A A BT iR, BAELES 5 S HAE A el N T8 A g Bhaf I SR B h (2 5
VRE HIETIRAN T S 5FE A RN TG T AINRERPEN . A2 T8 Gt DB H BRI 520
PIER LN T

3.3.3. FIYMREOBERHE

Wi x5 54 5 A AN T8 i T H Hah (035 5 RO HHT 7o, DR HAE S R 4R
THIEJEE o PPk L AR A L R T 8 A H SCAS (A IURAALE i AR s MERRPEATE I JEa B 4T,
RN RO AT B 2 SRR RCR

3.4. BESHT

3.4.1. EFENH

AW TR F 3 R A T U R TS 1 s M AS AT b o 2TV VR N AT RSB, BE
KA S5 # 0T RN TR BRI TR oTmR I DA AT, FR4Re 5 DGR S5 HIF 7 i) 5 25 DT AH DG 14 75 1 -

W FE AT, A FRIRANRA T S 5ER A RN TR RS 2 I E &2, B EENE,
IR T XSRS B RE R R B A DR T Z AT SREE

342. ABSH

AR T AE BN T e AR RN T Rean el (2 3k 22 15 38 901l BRI &, A B B H S
KNEHAT T AR, B E SO SCR N A . RIEMERIA T M. FIRS, B
T LT BN TR BB R R G0 (1% R Ui 27 21 38 S [R5 e /K1 45 R 25 2l 245 T ) o ix e 1
B AR R IR

4. £ AT EseiHEF g T
4.1. I{|—: L (Discussion)

“Meggy- NI TiERTZR” (Meggy-English Speaking Partner for Discuss) & — 2k &l 5 K JEiE /N 2%
FE% R (CET-SET6) 2 =# 7 “iht” it AN TR I TH, BEMBH ERTEEL
PR AL BRI R IO 2). ZREeRELRAET A OAI®, ERSEHS Meggy KBEK S,
DI LSRG 5. Meggy MR IRIKAES SITBEMA G MEAPHEOHE, FRALU AR, $-H ) ek
TS, DAHEBERS IR HERE s VENEUN, ERT IR 4RI fR At S it

MY, 2 5% 548 MmN TR TSl X787 R, BlSeE e 1l g & T
HAZNARZR. BANEZEES, S5FEFMEAFRMAG, RRIBARNE SREE, EREAHEK
e R, AR S R 4 T ELIS T Y 1R 2

Z Y CET-SET6 HWIT S E, HAlAS5HPIMNEERES . 3RIAGE ) LURAEXE
R ) 5 [ IR 2 B e M B R IA T N RE ST . AR, 18 F AR S R R URS BB, DA R

SRR
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Meggy-B AITiE OiERELSR

Hello, welcome to the CET Spoken English
Hi, #&Meggy, REICET-SET6OIEZE

BELE THR T IR B A E R ] Test. | wish you good luck today.
iBEid ZPart 2“7 AiTi€ "8YAI tutor,

Eﬂiﬁ@&{ﬂa}!iﬁ&%ﬁﬂ(ﬁlﬁlﬂ?ﬁh%ﬁﬁ

R o %> YN
AR EEEEAIBEAER. RERE TR AL
UUR ﬁ—%iﬂiﬁ_fﬂ_}ggﬁiﬁ?gé&ﬁﬁﬁ%h.

B9 /8R4 3 o
REGMET T ISEABRRES . HER BERRIBE A B AIHCIER:
el 1.Robots

B0 . AR A (@SR B
0O 6 A - el A ORBhE/

3G 2.Travel safety
3.Air safety
P DEEREE 4.Workplace safety

Figure 2. Screenshot of “Meggy-English speaking partner for discuss”
2. “Meggy-BIATIIEOEBRE” ~EE

4.2. | = [8)&(Question and Answer)

ErxhZaisy, it T “Brian REHEN 11EFTZR” (Brian-English Speaking Partner for Question and An-
swer) %A N TR BEUIZR T B REE TR I K298 /N 4 1 5 i(CET-SETO) F IR L & BE T, 5
Amy (N AFRIRUIZR)TE R EAN, 78 55 H i 575 ZER AR o) S A (L 3).

TEMY R, Z25FFEH S5 E BRI HIRARE, AT MERE S0 ik B 4.
Az RN LR REAR W B S AR S el (8, 2 5 3 W5 AR 4 B & Sebr A 0G5 brIb B, AEAHR B R I
() YA B 25 R 5 M0l T A 22 . 1534 CET-SET6 HRlpy “ & MY, BIEINASS5EMMN
ARES). B F BRI A TE SRS bR e T

Brian-RERia RS 4R Hello, welcome to the CET Spoken English
Hi, R04Brian, {REICET-SETOLIIEH IR IS S e et (UE S el
%! BREURMRES KAFREROE
#ix ZPart 3 RELRIE) "BIAI tutor, .
LHREBE & E & AN IR TERXIERD H3RERIG)
RARE, BRESFE#—FRIACOE
RARAEDBIN S, ZEREESIEL5ED,
ﬁaﬁﬁﬁﬂ?gisgﬂﬁﬁﬁu HEZSK R PR SRR
— ] 7N =/ .
i S IEEFIRBERASI B MER:
LS ST S AS R I BAL SN 1.Robots
2.Travel safety
»> WL 3.Air safety
4.Workplace safety

Figure 3. Screenshot of “Brian-English speaking partner for question and answer”
B 3. “Brian RERFEIOEREL ~EE
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4.3. HE=: M AR (Individual Presentation)

“Amy-N NBRIE 15K 2" (Amy-English Speaking Partner for Individual Presentation)iZ4: 0 A T
BRENZR TH L ARETE NR EH(CET-SET6) T ) “/NABRIR” By icit, WE 35 E#EH, #
WESE R ERBIZ5FNREEE, Amy 2#iE S ARE . BHEAGIE. LS &E%E T
LB R, 2 5FHAABBINAER, WrH Amy FREZIRRBOCHE A BILIE 4).

s, A2 5E ke FEE T ERNERR . 25 B EITHES 5 E WA BuEERE ),
DA o196 Sk BRI DR RE N  — B 53 BT e

Amy-’l‘A&iKDiEB%ﬁ Hello, welcome to the CET Spoken English
Hi, R0Amy, (REICET-SET6RA% RIS Test. | wish you good luck today.
%! RRESWBHREGESXPIENROE

ik ZPart 2° N AR "8YAI tutor,
I RRR! % W & MRIEE RN EETIE HIMARR
ROOKZCXORED, HFEEIE15, &
BRG] I RRBIIES, AR

=) 35 “do )

H—ite! REEBERAINARRR!
IERRREAS BINER:
A @REEERIES 1.Robots

2.Travel safety

2 HEBWMEL 3.Air safety

4 Workplace safety

Figure 4. Screenshot of “Amy-English speaking partner for individual presentation”

4. “Amy-PDABRIEOIERL” REE

5. £ AL E EEIE I ROBHMERR
51. 2IBGERESHRNER)

5.1.1. BIBERSNES TR

AT RIE T X H A S 5 #H N UIR, XS 5520 T AN TR Re B s
GG E) . RFERESS S EN AN TR T RREZ. K500, SERNEMERSRAT
B REBRTESEE 115 B R I R S R AR 1 T R R

ik DA T 3B — 37, WRME S 538 A RN TR B TR, 4K, AT
ISR THRERE . SR ILAIEA M8 R it LR AE RN T8 e T B a8l . Viikgs s, Wit
F A4 FLY tek U5 1R A 2585 5 N SCAME 20, Bl S 25 T SR AR B k47 32 R340 #r

ARG TR TR T, U a5, BRI & 2E SIBUERT T AR HR .
XS A e A N TR BEAE ST THEBCH R I IR AL T 2 4E00 A . @l REEEE i, AT
FETEHRE RN TR REIETE 5 2 R IR 3 TG PRER S Ol 7 ), A RIS B H A
B ALIIR S SR R
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5.1.2. ¥MRYRESSIEMER AR

AR NVivols FUPE T 0 FL44 2 55 RGBT A0 3, S5 40%) 8000 F. 7+
BAT BT ROCA, FRic R B MBI RIE, JR LA TR .

AR, EBRAgI SARERY, WFRE B RS CA T 7 A mim e 5 Gk, i e &
BRI ISR AR, TR B0 H S 7 B IR 0, XU e 2 58 AN TG T H
MERE I, PAR A SN TR R L CHBRE = AR & e . Bl S, WFF0 8 X e i SO ek
N T A(Free Nodes), JLAf 329 MYILAHAL T mi. NHRIR IS RN R G S BIRIETE, B
BB X S AT TR SRS AR R EE S LT AT R T

(1) Z5EFAERRNTEE T RNSES5EE.

(2) AR LR Rl K 1 DG e 2 4EFE 5Tt .

WFeE X 5l BT TE—H B 58 %, MBS HRED THR&E, FERABIRRR AN
F

T 2 BoR T BRGNS 4 R, BREIRGE 5 BRG] WIiagmS KA1 . @l Rid
B, MPAEFUIRANIEMS 5 E R E RN TR TRMBREDE, HoNGE 80— D3 3 SR i
HBHR AL T B 42

Table 2. The attitudes and views of participants about GAI tools
F#2. 25&3% GAITEANSESEZ

BB E R 60 Codes LB

Sub-themes

INTV3: REHHBITRLTE N REEZTARAN, AIEMNARNEREESA HIl 9952 H.
2% o HSLK

INTV4:  FLUniAT 28 o JUgh 2 4% — N B2 AR AL o) DA% R R AREEXT . H AT 2N
AU I 2 T, A IR EET I, MR FTRESEAR TR, SRR A LR LA
B, CAPs VERNNE, WRANERERITA R, B ZORIRER %

INTV2: HBeLEF S A 152 — MR SR — AN R Eo A3 76 1] Magey
PRI %, B se TR — AU, (8 R AR TR (5 THE A R4 1
S AT T REAE (G, I Magay A& BB L FIFGEAT SO0, MR WA B

J 20 Z IR A T RSB RY, AEREE L 8. X R AR R
AR MR RS PRI, R 5 WA I N B, BT LR A KA

GRS SRUCEER

INTV3: SRS B, %R — s n Rk E R Aok, B

T S SRR AR — Fot

INTVS: {EDhAE L0, 22T DN — iR, PR 37 AN RIEE 2 Ho b,
AT 1 T B R B U AL 0 47

INTVI: 5 EibRe X HEE U TR 2% B0 — 210, iEFEmMMAE. %S

T H RS

AN 2

SR ZE L0 SN 20 i B AT O O B (0, T L B B B B A BEEE
INTVZ2: RIS/ Maggic (5 A ERRIGHBNRAER KH, SHE TR FPRERS
VUEF, LA R R LESRE A — o B B 2 W

INTVS: B4 R R PN A 8 2SR L 1 Bl — B R A, FeAT LA s (E )

WA LR T SR

INTVI: Fia gk o B Ak S i . B Jogh T AR 52 B B U 7 — 38, HORIRAY

SRR T P g BN 3 T DA AP

INTV3: B EEARZR] B RE, BERS RIS /R T8 2 MEE IR E R R IR i, BN St
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u
INTVA: AR IR N, REGEK, AV RR TR
HBI L E . S B
INTVT: 0BT 1T LA 5 7 (2 o8 U 7 T T 3847 — 3 B 0
INTVI: JRECT R0 B3 R 07— e . i*“ﬁﬁ@
L i
INTVI: SEZERY b, FE T 2R % H O — e §§95$
INTVS: T B AR AL A TR, TR MR R %, R
7 DA R A 92 4 1 T 3% 1R % 2617 0 5 A Hgt ARAEE
INTVS: RAERRERTERL T, RSB e -RA B, SR e Tk iRl
T PTG T . o
N L
INTV2: 7 SR L A s & % T ggﬁé%

5.1.3. EEShERE
TERE A S PRI B, B 708 XHE A) G i AR R T AR RN 5 5 7 £ RIEEAT T IR N T, W R LR
i AR FL 78 40 b S B U R AR (A S S BF U E T4l & 7 AL 57 28, KAEE e a4
BT 2 H5HEERRN TR « SBPEE DA b 0 LRI . W R ) 45 R R BAR B Z FEE .
EHNGRID S T R8N G S 2Rt G, FFE Sl LT — S e e T, a4
AL BAR SR gm i 5 7 2 R0, A B LA G R 1 PO

Table 3. Final themes and sub-themes from thematic analysis

®3. EESMTHREEAS TFER

F& Y/ €N _ -

Themes Sub-themes/Category —HHIX PR R

GAI TR ¥R GAL B R PSR GERII SR PEAL 5 >] g R T 005 2 RO
e GAT THR R R T HOR (S RIIR A FL3R K5 2 B TR SRV

fem BRI S RNERAE ) DL M AR B, 52 R SR B A7 115 255)

GAI & R AR LBl bt 2 7 A 7 BRI S o Jld 5  Re AR gl 2

OB ARG ORE T REE. I, B RERE G KRS A A IR 1
A S R

ZYERE

BRIT ol GAI e HE T 22 2 MRS S G 1F . AR SR BRI 18 b 2

iS5 ANTE), fem A OniRES 5K,
GAI B BEAR 2 A 115 5 RE 7 T &7 L3R T 2R S e RS 2] T

W E AR IR, AR, I A U
R GAL B I AT 2R3 (75 SRR AT 3 25— Beb R B (A,
HR ] R AN 2 IR R N, HAh, RS AEAET 5k i ek
%ﬁ%ﬁ SN TR A LR, SR T B L, WA 0 %k,
ey
S SRS, GAT RIS F A, Bk, B AR

BA I RANMAL, = R AL
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w4 3 Por, S MS U SREDRE, AURREE = M ORER - “GAT TR IERIER”
“ZHERIIRIT” K DR S R o X T EBE AR R T 25 E A N R A LR A AR
PO AL, RN 1A GRN T BRI TE B 2 2 T ) 2 GRS, RISk 1 AR SR R
BBk, DR SR SRS SR T 51 .

5.2. £5& 0BT

WHREHS T2 5F AERIIIRIHMEN, BT =M AEmAAN TERINATEN 2,
B PP SRS, W= AN E BRI A, AR A Al N T B 22 A L TR AT (52

REANYERE T RIATAIEE . MERPERIR I . 2538 13RI B R e 7 A8 A 9815 1) B AR I AR
BFEA) TR AL S E R N 1 S SR AER R B SRAEVE AR A A IE A . AR IR
2 5FESEMNRE S EE1E, BRHRERIATIMER . 222 BB MRE UL Z Fa) a8z

AHE TN S5 8 AR T AR A Z5 R ) RS SORREAT 10 #r, a5 G =AM TR BEI SRR
Fréa B s, IRAERTT 1A N TR REXS B K-F BR2 I, I ONTE & 2 SR SR 4t 1 IR S SHIER
e

52.1. 5% 01

Table 4. Changes in participant 01’s oral performance across three weeks

# 4. B5& 01 ZAROBRINET L

Dimension Week 1 Week 2 Week 3

Syntax errors were reduced,

High frequency grammatical but the frequency of mistakes

errors (tense, subject-verb

The accuracy of grammar and
vocabulary had been further enhanced.

Accuracy agreement, word repetition). was still relatively hlgh' The frequency of grammatical errors had
. Could choose the right words to L7
Vocabulary misuse. . decreased significantly
express, but occasionally confused.
The sentence patterns were .
. . .~ ~. Tried to use complex sentences, but The use of advanced sentence structures
., simple and lacking diversity. . . .
Complexity : some repeated oral expressions were remained stable, while repeated sentence
Repeated expressions were
very dull. patterns decreased.
frequent.
The use of Connecting expressions The number of Filler words had
filler words had decreased, was stable. significantly decreased, and the use of
Fluency but connecting expressions The expression logic had not changed  connecting expressions had also
were less. significantly, but the pauses had declined, expressions were more concise
decreased. and fluent.

w4 pox, 2 =FREE, 5% 01 LG IA €S, JUHARERRK M- 71,
WA 7ROV EE RS —— W — A 1 “and what’s more” HEHHARIL, TE GAI #2480 it
Ja, KREENGEW RIFIEH “Firstly” « “Secondly” . “For example” . “By doing so” %52 #2514 42
FB, REKZHMEAWIGR, IBESRSET R, BaRHiES KB “HMERT” 3 “AMiIET” m
AR, gbAh, WAL R R ——2 5% 01 v LU B R ™ H HE 115K IA (W You’ve hit the nail on
the head). ZRTM, EIERIERE PEA A& b S tH I RE AR o LE TN HAT — 8 DA RN 7T () 3 R (L 2 42 35
HE A SR G a7 AR A2 I 2 18 AN — 2 (the government...are). Y753 (I think it can help, but it’s
not the only solution "l 5 IS A4 —) 18 P17 H (anxious 1F 44 18] & 3Ll PR 45 1%, BLE 2 19156,
i b, 5% 01 fEE0]. SEISWBNYELEIH TR T —E %W, (HiEERGEMIE . 2%
HIAB EHB . DL TERRE FIEEE ), e AR ERK ISR % O 55 .
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522. 5% 02

Table 5. Changes in participant 02’s oral performance across three weeks

#5 25% 02 ZFRAOERIANEL

Dimension Week 1 Week 2 Week 3

There are many grammatical errors
(such as subject-verb inconsistency,
tense confusion).

Word collocation errors.

Grammar errors and word errors  Grammar and vocabulary mistakes
had decreased slightly, but there  still existed and the error frequency
were still a few errors. was relatively high.

Accuracy

The use of advanced sentence

patterns had decreased. The expressions and sentence
The repetition of sentence patterns patterns were more diverse.

and vocabulary had also decreased.there were still repetitive sentence
The language structure was patterns and expressions.
relatively simple.

The expression and sentence structure

were monotonous, and the expression
Complexity was wordy.

More advanced sentence structures

were used.

The use of filler words increased
slightly, but connecting expressions
were used to reinforce the logic.

Connecting expressions were mostly
Fluency used to effectively organize language.
But filler words like “uh” often appear.

Reduced use of Connecting
expressions.

w5 P, 5% 02 (=5 GAI M EIFZET I “FERITS” M “ IR AR
7. H—H, WRE S R TR SR sk, AR 55— AR KRR T AR o BB =R
RN, 5% 02 FFiafH B a4 iETE, W “Do you think schools should offer classes about travel
safety?” . “What do you think about this shift to online learning?” . XL HFREES 5EH 02 FFHA#ITH
BRHET A B SRS, bAh, 2538 02 £ =8 WA ARIL T AMTEE SHIRIE P Al 9 A T
AR, B—AmiESEARA A7 M “AaR” — KREMHPHIERE, 2IHUER “IM
TG Rk BEES GAL BIRFEEH.EN, Wit ZRA7EAR S 5N FEAL AT E SR L (W1 Absolutely. That’s a great
point) [, GAI fEEBT4 T2 5% 02 3R, REEHE 20 8 LHA GBI RE, BIRFZIR )
2Pl (uh, such.. JFEAMERSE, HARHRE 2 5% 02 }IFaAEE I EEES%. R, 2535 021
PEE R VG 5 e A A R Do —— W AR AR A R R ILH BAR T3 R RE R, % T o s
A, AR TR RGN, EDE TR, U HAE F R AR SEIAA R Sz A

523. 5% 03

Table 6. Changes in participant 03’s oral performance across three weeks

6. 35& 03 ZHROBENNTIL

Dimension Week 1 Week 2 Week 3

Grammatical errors had

The number of grammatical errors . .
u g decreased but still exist.

was not large, but grammar mistakes

The expression had been simplified but
the grammatical errors had increased.

Accuracy . The words were not mastered .
occurred quite frequently. . . The expressions were more accurate
sufficiently and the mistakes
The use of words was not accurate. . and the errors frequency were lower.
increased.
The structure is simple, with many Tried various sentence The expression had become more
. repetitive sentence patterns (such as  structures. Reduced the use of  concise and there were fewer repetitive
Complexity ... . 5, .
I think”). the same sentence structure. but expressions. The use of advanced
Content is limited to a single aspect.  still had repetitive expressions. sentence patterns had also decreased.
The expression was incoherent, th Th f connectin .
© CXPICsSio > incoherent, the ¢ use o connecting The use of filler words and connecting
Fluency meaning was not clear, and there expressions was stable, but the

. expressions had decreased.
were t00 many pauses. expressions were more fluent.

e 5 pw, 254 03 AE=MNAIITERREILH —Ffl “Uedq " ik

—IEfRA BERTHER
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FISGRE . 5% 03 5 GAl WHANFRTE “AE% T Mk “haSn” —F R Gk
REF M ETT. MNALHIALATE, £ GAL $RELSCERBTT, 1ailis H B A BEE(nEERE T balanced diet.
effective communication 25 S AGHERITATL), 7F B PR BN A A fr BAR TR R (. “AT 7E24 2] M
ZITIRTEED), 5% 03 dEEA BRI O TR I RIA . (R SO SRR RN 2 ik
&), AAGEW . BEEREAEEERIAIE >, 55 GAL MIEE AP 2 K% “Yes” MEA T
3, WSS #E 03 AT “HMNBIETT” BIEL, AR E] “AUEPERE T KGR, RN Ttk R
BEHAEE N FRE LISHHRT. SANE, 25% 03 £=ANBERICZEAIMER, HEBEARESK
SRR KARTH R, AT BB S 53 03 1% ) RS S B ER R IE GAT “SC28” M1EH.

524. 5% 04

Table 7. Changes in participant 04’s oral performance across three weeks

#7. £5% 4 ZFANERAVEN

Dimension Week 1 Week 2 Week 3

Many grammatical errors (e.g. Reduced syntax errors (but single/ Syntax and vocabulary were

incorrect preposition collocations, plural still wron S . .
Accuracy coTrect prep P g)' significantly improved with few
missing articles). The recurrence of incorrect word
. . errors.
Simple words were used. usage had become more serious.
Expression became simplify. Complex sentences (e.g. conditional
Predominantly simple sentences  The use of advanced sentence sentences, use of passive voice).
Complexity  with repetitive patterns. structures had declined, and The expression was more diverse
Limited use of conjunctions. repetitive expressions had also and there were fewer repetitive
decreased. sentence structures.
The connecting expressions were Used more connection expressions. The logical connection was clearer.
Fluency used sparsely but the overall The logic of the expressions had The pauses for thinking had
expression was relatively smooth. enhanced. increased.

Wk 7 por, Z25% 04 FEZJE NI TE R R LI HEMT ) EIHE,  HAE F A8 R AL fa B AR
KIELIL SR RN E ERIE, B, 5% 04 FFREW 9 HIEREEHR™HE “safist country”
“obviously less than the situation” ), I HAR FKHELLTE OB IRESS IIEKR, 1E GAL #REEIRIE 54
FOHARME T EER) 3B, MEZ5#H 04 ERGRIRSEGK., X2, BEEREW
By catching these issues early, companies can take corrective actions), WFFUEAT GAI BETH = XA G
(41 “What do you think of the balance between Al and human beings?” . “Are you cautious about the safety
when you travel?” X AT AMREES 5F 04 CRHNETIE S RSP HEAONE B BIIE S 5HR. R0,
AR, HRIAHERF P B A & —— @ W FIEA—5( “advantage of Al is automation” /b5 iA] |
“stuffs” AR IEE) RS IO R SR IR i) R S = A L, SRR RS R AL AR

o UbAh, HRBIREEEH SR XS RS, 8 S 6 BT ST A R g,

525. 25% 05

Table 8. Changes in participant 05’s oral performance across three weeks

#8. 25% 05 ZFANOERIANVEN

Dimension Week 1 Week 2 Week 3
Improved grammatical stabilit
Many grammar errors (such as tenses P! &r . ¥,
. . but issues with prepositions Complex sentences are
and singular/ plural issues). . .
Accuracy . remain. grammatically correct. Grammar
The prominent problem was the .
. The accuracy of vocabulary had errors are significantly reduced.
lexical error. .
improved
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The repetition of expression was . .
Used a few compound sentences, but . . Strict logic, correct grammar
. reduced, the diversity of sentence .
. the structure was confusing. . expression.
Complexity . patterns was increased, and the .
Used the single type of sentence . Varied sentence patterns.
language complexity was .
structure. . Use academic vocabulary.
improved.
Frequent interruptions due to syntax ~ Fewer pauses and more The language structures were close
Fluenc uncertainty. coherence. to natural conversation.
Y Expression is not smooth, with many  But there is still the interference The views were expressed
pauses. of Chinese-style oral English. naturally and flunetly.

W= 8 fion, 5% 05 £ HER M it KB 4IRIBRVIgRE, ZELiEm
BAE—wREME RN A ERR, BMESEHIBESRAIMAL. B—HS5% 05 BFRE™ BT
BAEZTRIVE, MEHIL “is died from” “didn’t can” SRR, RHHLIBESAKPRRR, 25 =
J, 5% 05 QR8s #3015 A5 (“some limits should be set”). 5 ffH)(“if the destination is a big city”)-
52 4 1 J2 1 (“the lead of marketing in economy”)5F =g &5, FHFHR(UIA O Z IS ZE 8, K
HBEFRNE=ANER 7Rty e, M, ARRIRES N, HIBP I EmEn “R=207 FF
fiE: ANAE 437 1% F (“some informations” “some knowledges™). =I5t 5 42 ([ — W s e &2 DLAHBLA) 20 5
PR @, EEMERBAHMEEE @ “and, and” “to, to” YR IIE S I LR SLIH 3L, 4100
RGN T R BN N BT s

6. &5t
6.1. FAzTAIM

PEN—BUR BRI ROIFE I, AW AR TSSO EIR TR 7O =R isess, RN T
REAF N —R R TR, EI8E HEHAh R RENZAEMAERN. EIEFRm, SR\ TERE
BN B R SLRES A AR T 2 5 H RIS MMERRIE S 2ok, AN TR 8 IE MR A 5a Bh
o LB A E bR . ELBRE, KREHSEH TR DIERIEBAREYLE T, BEO0a 58,
AR BRI, EBERANLE G, S58 BN S 5REES), 5 Kb Am iz iiE S
MIgES1, EHAIRCERTIA FrE RS

AHFFCINR I T I AN LR RN A REANL . LS HER AL 2 SES: ik
XA AU B PO HERPEA I AL, SEOS AR b PP X EEEOR R RAEAHI T
JA AT S TN I &

X FHES SO R AT BoR, 2538 BRIAAEHER VAR 2% B2 5 T H AR AR AL, A EEfa bR A
P . SR, BRI AR, E00 58 S H AR RN . IR R B R AN R IK I AR 15 T AT
FAEREARL, FEROEERIIR A QN T8 B Lah AN 2 DASEBL G RE ) i 4T 32Tt

gi b, AT T YRR, rRVEP IR € R ERRR T AR 2 SO B T oG TR
Sl RERZIRIE 5 WAL RE ML, ARHSHART LB SR RRIR It T IR SHIE R R . AW FTI) 3 22
PHEAE TR ST BB NG, SRl B, b scin sk, e SR AT 7 58 5E ol ULt -

6.2. ARFRSERFK5H

JE AR FUIGAE T A QN T BEAEIEE BB R A, AEIAAEE TA T BAL R PR -
4518 1 3E HIVE 52 2R A o
B, AL A 5FEAT TOV=AKINK, PRI T g R, (X RE S iz
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SERFARLEREE 26 1F TR R L. HK, RiiT L £ R T R IR/ % 1155 1 (CET-SET6), Hi 7t
SURBORRAE, TeERER ) Iz I

seAh, MAERAANTE R TANAAEHEAL, HERAS5HFRMPRBIN SR ENL, KRBT
BOMEAL, TTRERCM T2 5F MR TS Ak, HSUR-F A0SR S H, RZZHESELNES
SR, BT AR ARE F R R,

BT AFANIRZMERIE LRI, RROETNERELLT TR, B, FRHAHREAR, K
JESHIR HE SC UG BRBE AL IR BETE, ARG AT TP WD S i TR, Bildn:  “ AN TR R E
I S 45t 75 RE A S Bk 1 TE i Y A 2% B SRR L 7 “ AR AR IS FARONS LB TR B2 4 250 RN AE AN [F] £
PR B PR EAAEREST” U “EIFENRES 5B IBIRT 2 S R R A DB AZPREE S
o HLR, ARRPBLEEHE Y & E AL BEEA T 5EF A, DRI A R ZE k. Besh,
i BT A FAE B AR RE IR S, R SRR S . SOK. RIFEZ ST HMEAT 1,
M B A T 3 25 S R A R T8 5 AL RS o s o i Rk Bl (A IR BB BR S ) IR AR
FAH 5ARAN TEGE LMWL, DB RIS & SO L], HEShiZ U b R R
7E [ PR A 5 SE R IG IR B A RS 5T

SE K
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