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Abstract

Generative artificial intelligence has thoroughly reshaped English learning scenarios, leading to
newly differentiated characteristics in English learning among students of various majors. This study
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conducted semi-structured interviews with 15 English majors and 15 non-English majors at both un-
dergraduate and postgraduate levels. Three-level coding and matrix coding were performed using
Nvivo 15. Differences between the two groups were compared across five dimensions: learning mo-
tivation, focus of competency development, modes of Al application, learning approaches, and per-
ceptions of potential risks and future trends. The results indicate that generative Al has not dimin-
ished the value of English learning; instead, it has brought about functional stratification in English
education. Non-English majors tend to prioritize the instrumental value of English, while English
majors need to delve deep into professional linguistic competence to consolidate their irreplacea-
ble competitive edge.
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Figure 1. Comparison of reference points for five primary themes
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Table 1. Matrix coding results of five primary themes
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Table 2. Distribution of main sub-nodes of learning motivation structure
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Table 3. Distribution of key sub-nodes of learning reconstruction
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Figure 2. Comparison of key sub-nodes of future orientation and risk perception
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