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Abstract

This study examines the dynamic construction of teacher identity and its construction strategies in
a real senior high school English classroom from the perspective of conversation analysis. An

MES|H: IR, KL BN SR ST BURIE S %, 2026, 14(11): 64-73,
DOI: 10.12677/m|.2026.14111048


https://www.hanspub.org/journal/ml
https://doi.org/10.12677/ml.2026.14111048
https://doi.org/10.12677/ml.2026.14111048
https://www.hanspub.org/

IR, k28

officially recorded lesson is transcribed and coded by integrating a turn-taking framework, discur-
sive practices, and a classification of teacher identities. Two representative extracts are analyzed in
terms of lexical choice, turn design, and sequential organization, with T-unit counts and a Chi-
square Goodness-of-Fit Test used for quantitative verification. The findings show that the teacher
dynamically constructs four identities: approachable, authoritative, professional, and companion-
ate. Different identities are realized through different discursive practices, with authoritative iden-
tity involving the widest range of practices. Approachable identity occurs most frequently (R = 33.0),
followed by authoritative (R = -2.0), professional (R = -5.0), and companionate (R = -26.0) identi-
ties. The results indicate that teacher identity shifts with classroom sequences and interactional
tasks, and that turn-taking and sequential organization constitute important resources for identity
construction.
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1. 518

B B A bR TERR T 15 S A bR s o A 2 S B S ST, BB mIAR M AN SR
[1] [2] o 200 S 34 PR 58 15 858 1 BRSO FH B 0y, B BCEAT 55 AR B AN A i H AR AN b i 5 1A 5
BEA AL 2 NBOT Tl R e K, 55884t 2 30Ab il FBE IR SE S AN DR 2 0 2400 & 4 52kl [3]-[8], A
B 90 3 PR U5 T 1) S 0 A [9] [10]. 4RTAT, MHSCHEE 2 RAIVIIR . 0% H EMBFEMEH11], TR’
SR HL3)) 7% 5% 2 B0 B BN A8 B e (R AOULRIE FEATI AR X AN A2 [10]

UG B ARG GRS PP R A 207 [12], Befs I\ TN AN 15 16 7 B i £ BRI B
R A4 [13]-[15] - Johnson [13]. Juzwik Al Ives [16]%6:AF 7R, S nliEl &0 08 AU LB AEF
A5 )7 AR BB RSBl A BEAT BF T80 (R MRV I« 1B AR T TH R B 4 41 = A J2 1T 6 5 )
AL G AT R G HT

BT, AT DA B ST i R R RO RL, TR A WTHEZE N B R BT T I Fh 34 &y S 3
#M TR, A BRGNS B0 1 EE 58 B RS, DR IR A S B0 B 4 sh A

AR
2. Xzt
2.1. UGS

MBI [114E Tracy [17]AHCWF SO LAl EFR “T8H S0 7 MR, JPR B 00 @M vk S B B ARTE 15 Sk
AU E K, B ORTE RN B A BLREE S0 M Rl e 6 . WRTEARAE . F AT RIS 5
fib, FHSRER WA 1.

UM B 132 BOMAE L E 155 P R s @M A P i ok B 3R 5 A8 i 3h A8 A2 [18]-[20],  HOB e 24>
MER A BB R B R A5 K R [19] [21]. ERREIES T, IRBORFRIT 201Kk 51517 N B
EHITIRE, F2OM S R LR BURZY . SRR R AR DU (5 2), AR ST B R 5 i 12
N ES ISR
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Table 1. Types of discursive practices related to identity construction [1]
= 1. SN EEEXENEEE B[]
T SR Eiiipa
T TERHIE Fras B 1 15 B2 1 4 SR (W& 58 3% 447 M) o
FiBITAH PR SIS IEAT AT R 8. 5%5).
LI S B B By By 3 BT TA) D0 2R B RN (A0 AT ARES TR 1 TR /N )
BTG S FHE ARG NAESELRRTFS. HE. RpEfl).

Table 2. Classification of teacher identity [20]
& 2. BImHH4532[20]

O 54y X

I SRR S IEAT N, BUTWHE HE RN, BN, JHE RS &5
B S AMNREE AR IR R [ o XA G TE SCRAT BT A LARIR) AN 2 R AL B AL ) 2 T
V220

AL thr] eds AR E R B 8T8, RS, fr o sidbil, DURamALiE sk = 2 A11E 5515 1
BURT S fy SRS, ORI HAE S — USROS s AL XSG 1 ARSI ok, IR 1AL
G
IR B RAIGAERE F AT, BOTAT DA SRR, E A A B IR S
T S ) S AR R R SR 28 00T B 47
O T REIE L T 5 2R FIEAT AR A NDGER . R IR ). A E RN,
FIFER B W04 T 52RO B R, et TFEEFE[22], IR 7 RAER, mAEN 7R A
PRFER S o

SRANELE

BEA 0 90 R AL 230 R RIEE S A TS HUM S 0o 412 SO 7050 1 3 R0 (R 44 S i
[23] [24], BUFWFAIAEN NG5 S 0T BIAE I [25] [26], BB 780 25 4215 5 k3% S A8 brAT A anfa]
G BN B 03 [27]. AHRHEFE[E I i th, BRARBUT S B B THUMEE 5 LR R [28]. X LR TR T
MG S S ZhA M, (HX IR b 2 5 By G ] il L A4 0 R R 0 DR 4 PR O 15 AT
AHRR[10].

22. SRS

SARHTIET 20 thad 60 FAX, Kk HR KA FRIAL T I sE s A 247 M[12] [29].
Drew Fll Heritage [30]#2 il MIAIVIE R iEFe 3L FHIAHL. BARGEMA L L. Rt SR S5
RETTHE MR 41, Heritage 1 Clayman [31]iF—5 583 THSCHESE . Horp, G0k $e. i540&t
FP HNHZ5 PR B oy (1 B0 B A A B R BB L, DR G AR F 9 1) 2 B AT 4 5

VR BB A BRI 20 B AR AN FEPEREAE, 20T 5 R R . gERERIZ RS, JRH
A2 5[15][32]. fEX—id 2T, FH S 20, mARERN . . 84 SEESETA
ANWTREE . 25 HT E AR5 AN B R T ) ELBhAE 3R s B 4 B A I AR R

MR RS, RS ENEES . DA B0 8 KR 54 T 2 5 20 & 4y @A [13]-
[16][33]. #R1M, BEAHEFEAAE R — /BT HELL p [R5 S60a)7 I £ i it 5 AIA 4, Jrik—BLt
AN R 0T A R A R TR ) o0 A o A SCHR L N OW B30 5 58 &0 A A E T R T 40 b AR &
AR FRG RS SR B S P A A RN — A HESE, FEEX =AY E T R IF 51 R e
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FER MR SRS SRR, R BRI RATUR M PP, 184 BRRSEARA 216173,
Fe I ZH G E— 2045 7 3K L AT B AT 76 B i 15 58 A 2% A1 ORIk vh R A5 18182 48 1 BRAE e [12] [30] [31] - LU,
=AM AR B F B - TSI - BRI =AM BRI R, =84, WRE
BRI — B O3 e o R A S R HE R RAT B, RS A PR RN BnEiE e, T &
W IIBhAS VR SRR ER . W] gufid () 2 i b FE[1] [2] [14] ehik, AR SCAHOREFTER CURUE T2 b 4k B S0
fsgin, AT ERELNESEA 1ETs 255 R SRR AR, W2 EHUT Sy “ o fo
FEB AR AE A, MAEDCGRAIERE  “ WL 7 A 547

3. ARAZ*
3.1. #fZIa)RE

NIRTC SRR EE 215 F A 1T R 0T S 47 UL LR T b SRS R R MK 2 By iy, AHIE T 15 £E 111
LA i) 7L

(1) PSR IR AL 2 1 P T AL R B 47y ?

(2) PSR IR AL 2 1 P TR T R L S R A A £ 1 ?

32. fIRIR
3.2.1. HEHN
AT FUR ] Jefferson [B41HI A SR, ASCHERF I K E B SR5 ILE 3.

Table 3. Rules for transcription [34]
= 3. HBEHM[34]

i) &

= BELLTEE

6 TV DA R T IR fF ] B

0 H5ETEERA R

(0] SRR, e, B, sk, S

PREformed e R G
>< R
K1
? Tt

3.2.2. IBM SPSS Statistics (V.27)
AWFFLALH] 1IBM SPSS Statistics 27.0, % 4% T B (e AT ¢ 15 BAL) G v 1 DU K B0 Sy 58k 47 -
TN E IR YS, LA BIAG 30 A 7] B¢ 3 A VR 5 Th ) 20 A 2 5

3.3. RHE

NPRETE R RSt 5 B RYE, T 7 B - 4 [ vy vh 98 20 W BE T 2 1 — 39 B 7 kel iR
WEFEX GONHIT X (BE4), PR 30 N, BREZMK 47 7p 25 B0 BEFUR SERESRARFE S O0imse, JFAEEE
PRGA LR 130k B A B A AR ) T30 A Bk AT 4%
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S SO R RS, IV ATFOUI LA R R A 1015 8 3R B R Tz o 4 v rh i
MR BT 22 A TF 7R U, e R # RN 92 () I8 4 M, AR R 46 BRI R B2 B 20 i Bk 24
W KRR AR BA TR LRI AEEESBFHR M HERR, BT TEAXN LR E EAE
HEWT. MR AT B Mg R, BUDNEE@E A ELSE N . BRRIEY . R SE NN A& 24
ZUHZ), RS IEGRN )T SRR RS A S BRI AR F R A . BT IRk
HA A EREEME, Hahh N BT 555 RN BB S R, DR AR SOR 2 B v B R
G AT BB SR (R 5 KRB ST N, FEEMR 45 R R RIB A
3.4. wBBAER

AT FAETE R FARAELL T, IRV WG F BT AT FI A=A 2 TR 5 B Oy A B0, FF ke
TRBORIR B [20] A0 B 473 4 T8 SR i 7 R (35 4).6

Table 4. Coding scheme of teacher identity
=4 BUDSBRIES R

ST 5 by AL T R AL
o - R Wk ST, 2L o
T Prigt) o i ik - e

RETREE A — HE L R U2 USRS . ZUMIR B - B (EU);

g AR, PR s, SO B R - EECRE) -
HED: (s %o BB T A 2 Wik H54 - BT
R BB FF WG R, oDl BRI, e e
KIS TR o LR, ks, gong T R
’ Al . WHERE, FEET P e

s . = REE 33 1] 22
e Asforme. (ET.); S 7 FOM e 53 SR N ARV I o) 2 SyE g -

How about you? (#<1g) EER, RiEFERE

4. BR5TVHE

AT oA B PR B UM S A e B iR B A S A ) sh A i, B
s T FALGE T AR T7 LA D0 EERS 30 U AN 7] B 473 14 70 A K H B R 1 SR

4.1. FNEREIEK
411 FE&Q)

01: X: Today I’m REALLY very happy to be with you here (= (.)

02: = because I’m SURE I will have a great time (.) with so: many excellent students.
03: ()

04: X: How are you feeling now:?=(.)

05: = How are you feeling.

06: ((Silence))

07: SA: (x) citing

08: X: Exciting? Okay. Thank you.

09: (1)
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10: X: How about you?

11: SB: (rla) xing

12: X: relaxing? Very good =

13: = but I can see(h)(.) some of you a little bit TIRED=(.)

14: = now follow me.(.) follow me

15: (0.2)

16: = take a deep breath.(3) okay: an: d.(2) show me a smile.(.) now SHOW me a smile? ((Smiling))

17: X: oh: beautiful smiles(h) okay <good good> now can | begin our lesson =

18: = now: boys and girls.(.) | show some.(.) PICtures=(.)

19: = BUT do you know them? <yes or no?><Yes or no.> Okay, who are they?

20: ((Discussing))

21: X: <Okay now> first picture?(0.2) Tell me?(0.2) in <English in English.>

22: ((Answering))

23: X: Okay, right. good (.) and <second picture?>

24: ((Answering))

25: X: <okay> Michael JORdan: (.) and about third picture?

26: ((Answering))

27: X: Okay.(.) do you know this woman?(.) okay(.) please?

28: ((Answering))

29: X: Oh (.) <yesyes> | <tell you how it’s very good right? >(.) Okay, Oprah Winfrey=(.)

30: = Okay, now you know that’s that woman right? And that’s picture tell me together?

31: ((NOISE))

32: X: Okay, but it is a pity he died=(.)

33: = Because he is a <very very>popular SINger and DANCcer(.) Is that right(.)

34: ((Nodding))

a) AL

A EL(L) MR . HUTLL happy. great. excellent LL /% how are you feeling %5175
52 EE RS, 3R H thank you. very good. beautiful ZEFRA P4 0] N 244, B 38
S RILAARE, RE RN 78 AR

b) BT

TR BRI B 3 B AT S5 AL DT MM AR 8 I HUM AR A s SELRER . 52 57
PrE EUM R S IF4ERF 1R 5, ISR S HERE 26 33 47 B RAN 78 AR I RIS (13 1 €

c) FFIAH

Feal b, B BCEETE R - 00 - 1% - £, &2 - BE - e 184 - AT AR - B
KM TP FPHI PN - B2 - PFiR, Bl 2R AR S HESIE R, B2 R - 52 P Hik
He

d) SBEM

e 4 Wgi%J7 %, PRI - 321 - B - K47 51 RN @R R AR SEURM S 4y s 321 - [A]
& - VIR RS - BT B E B S BRIR - 4532 A Tk Y B

JBEAN i) ik e 2R Ak
T 5E 1A E) A tell me
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412. BERQ)

261: X: This is Martin Luther KING dream (= (.)

262: = What is YOUR dream?() <What is> Your dream.

263: ((Noizing))

264: X: Well(.)my dream is to: become an excellent teacher(h)(.) and all the students(.) will love me and love my
class? =

265: = Now(.)<how about> you?(.)< What is your dream?>

266: SC: (1 wana be teacher)

267: X: Also to be a teacher? I hope your dream will come true. Thank you. =

268: = S0(0.2) no matter what your dream is big: and small: <they’re all> very beautiful?right? =

269: = But if you want to achi:ve your dreams(.)of cour(h):se <you will meet> some difficulties right?(.) =

270: = At that time. What should you do.

271: ()

272: X: At that time, what should?you do.(.)Achieve Your dreams(.)will be some DIFFficulties(.)maybe: at that time? =

273: (0.2)

274: = We(.) shall(.) overcome.

275: X: SO we try to <enjoy a song> and SING: it together(.) clear? =

276: = Okay(.)LET’S do it.

277: ((Nodding))

a) VLI

FrE(2)H, MLl what is your dream K216 &, F:LL my dreamisto 73 AN NJEEE, Fiiit how about
you BAER AT . AR R, HBUMAE | hope A1 thank you 45 FFHM e 5t B 5@ id what should
you do FRIXERI], TEAEVIERE BRI HATIES, /5 L sing it together & tH#E 4.

b) EHRBLI

BOWSe s EAANBM, FHIBIEFAERS, EN NGBS F A2 5 Mg O IE R R
JEEESMRR . R A A AT, WAL BN 1R 5 IR R SRR R . KR A A A PR A
O N 65,

c) FFIIAH

FPo L, %5262 2 264 4T R AIR ) - RIE S MBEUNH A0 =8k, BRI RERH - 1% - 3F
WPF; 55 268 2 269 1T NJEY . 2 270 AT4R MRIR I 5, o B2 S iE I, IF SR
Ja BATIES, TR - B1E - M (HR)FH: mIGHEAES - PUTF.

d) SBEM

HtE, $E1A) - 70 5 A R AR BB R 5 [F) AR B s 4R - [0 - PRI R BLAUE L 2R MR B 1
JE SRR R B Ay BRI - B IE - [ (E 3R) 2452 - ST BE— D M BUR S 7

4.2. BREIGHIREE

SEREIRE DA, PPN =245 1[35], A SCIHZANY R BN & 4 10 T R TE SR (R 5), JF
X T A BT R A AR B (3 6).
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Table 5. Discursive strategies for teacher identity construction

5. BN SR RIDIIEE R

M &4 R Y S T AL
Ll A / / /R 137
.= . 1=\ al . B A, “r e
K AR5 TEIE?, fﬁ"?uﬂ,”h?:“ﬁﬁﬁ 17 R E ) i 140
&, “you” FafREEE
AR Grez?t.mg; Positive Comments  Praising 175
Inviting
o Sharing; .
R ; / Sharing 116
Interacting

Table 6. Chi-square goodness-of-fit test of teacher identity
= 6. BUNHMBIM-FHUERERR

By W% N HIEEH N B2 P 1
%] 137 142.0 -5.0
A g 2 140 142.0 -2.0
N <0.005
SRR 175 142.0 33.0
[F) £ 284 116 142.0 -26.0

it 568 / / /

%5 o, AR B RIERTEERERAAE R & 6 BRI G BN EREERP <
0.005). 3% F17 B 43 (W0 I B f =i (175, R = 33.0), H SR UCABUE Y (140, R = —2.0). E k7 (137, R=-5.0)
HE A (116, R = —26.0) 03X i W iZ VR B AE 4EFF BUM PR B 2B [F) I, SE A B b aod [ i . R 47 1R
PRVPAN SRAGSE R [F PR AL S AR AD AN NG 3 43 A B s DR B A A A TR

TERACITT, HOMIE S IR EFe . $2 R R8BS &, tim i i i, @ LA N i
PSR AR A £ B B 1y o AR 7 sV UM e e R s 45 . S 5RO R AT 2 M) B3 f

VIR, #OMKE# ] okay. right. good ZEFUARIFIE, XA 1B FRAEE 8. BEEIFA IE
SERGEUF IR, AR AR B, SR AN A By e A e IR P A S R

TESIATT, ol 28 B gy 32 B ik AR RIR S s BUR Y 5 4 mT i Ik B0 47 18] 25 4 R R o
AV SR BN R A SR R AR S 0 W) = BRI AN NGy 5. el W, A —R_EAT A
75 R CAR A 6] B 3 B2 U5, 280 5 4 BE B3 75 EEBh A e

5. &g

AT TC U T LA 25 5% S e P TR TR UM B I B A A . Sl S AR R IR
M FIA LT B, IFUL T BALGE T ANR T 10L& P REAG I BEAT Sl BhIAIE,  F U R LB PR AL
HAREN TR BURA ., bR AR USSR B iy o PIAS Y BOR T, AN 81050 AN [R] B 4 52
g RHMBEO A B TR B s SR 482 RREEIAG G 48 [z B R 812 R AU 5 43
FIRBRIR R ILE Y B 47 s DS NGy EITE R R PR B 4y o B AR A b, SR S iR de e, HoJ
RUOIBUBAL . VRN E PR B 4y, 525 RV MR [5] 0% T PR & By A IR BIE T NI o F T Ui ]
O B 4 I ARRE P [ E f TR R AR 5 7 5 P AR S N LS F 2R B . 2R
(i, AHEFC DGR CLEUTR) — T PRE, RS IR, HAmeD 3 200 R il stk . RRATH
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HOMSRAFEA, FFPAE LB SR R, Dot DR & i @i Rse th 5 2 1k .

FESRER R, R R I A] HE— 2D e A Bl A F 5 TR SR TR B I b B T A N . BUmEE I AT
Hlge “HEHEbr - SR - IRE BT @A REAESE: IR SN B R E R R, A
W BURIEAN AN VR B R AN B s RNIRUEAR . MRV TS AL S50 B, WIS BTSRRI . &
G HRANFE R L Y By s ARSI TRIR A I, ) S A v AR i A R i A R A BB
Sy, FIRECERN G, BRG] EAEES 520, HERGS S ERAS KRR, W&
FEiE AN NG D70 5= 51 GE WM FAE R B o a0 53 0 A T DL B0 P 1S N RUR e Ak
DT MEERTA] I ZR A TR B H B RE

SEEk
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