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Abstract
Objective: To explore the effects of “3 + 2 + 3 + 3” the teaching methods integration blended teaching
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mode in Emergency and Critical Care nursing. Methods: The nursing undergraduates enrolled 2018
were identified as the control group (n = 48), and the traditional flipped classroom teaching method
in Emergency and Critical Care nursing was applied. While the students enrolled in 2021 were iden-
tified as the experimental group (n = 57), and “3 + 2 + 3 + 3” the teaching methods integration
blended teaching mode was implemented. After the course, academic performance, deep learning
ability, and self-directed learning ability of the two groups of students were compared. Results: The
scores of academic performance, various dimensions of deep learning abilities, various dimensions
of self-directed learning ability of the students in the experimental group were significantly higher
than those in the control group (all P < 0.05). Conclusion: The “3 + 2 + 3 + 3” the teaching methods
integration blended teaching mode in Emergency and Critical Care nursing is helpful to improve
teaching effectiveness and learning engagement, and can promote nursing undergraduates’ deep
learning ability and self-directed learning ability.
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Table 2. Comparison of deep learning ability scores between the two groups (x £ s)
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