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Abstract

Objective: To explore the application effect of cooperative teaching mode based on wild goose queue
effect theory in clinical nursing teaching. Methods: Using randomized controlled trial design, 230

SEIERE

SCEGIM: AR, R, WRE, EEE, YR RS A IR R P R RCR D). B, 2026,
15(2): 236-243. DOI: 10.12677/ns.2026.152058


https://www.hanspub.org/journal/ns
https://doi.org/10.12677/ns.2026.152058
https://doi.org/10.12677/ns.2026.152058
https://www.hanspub.org/

R &

undergraduate nursing students who practiced in pediatrics in a third-class first-class hospital in
Chongqing from July 2023 to July 2025 were randomly divided into experimental group (n=115) and
control group (n = 115). The experimental group was taught by wild goose queue effect model for 4
weeks, while the control group received routine clinical teaching. At the time of entering and leaving
the subject, the students of the two groups were evaluated on the theoretical and practical operation
assessment results, and the Chinese version of Autonomous Learning Ability Scale (RSSDL-CV) and
Critical Thinking Tendency Scale (CTDI-CV) were used for evaluation. SPSS 26.0 software was used for
statistical analysis. Results: At the time of leaving the subject, the students in the experimental group
had theoretical scores (91.10 * 4.64, t = 3.159, P < 0.002), practical operation scores (89.18 + 4.75, t =
2.986, P < 0.003) and the total score of autonomous learning ability (198.23 + 8.87, P < 0.001) and the
total score of critical thinking (277.52 + 14.88 vs.243.17 + 14.47, t = 17.744, P < 0.001) were signif-
icantly higher than those in the control group, and the difference was statistically significant. Conclu-
sion: The application of wild goose queue effect model in clinical nursing teaching can effectively im-
prove the professional achievement, autonomous learning ability and critical thinking tendency of
nursing students, and it is an efficient clinical teaching method.
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