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Abstract

Peer feedback is an important assessment for learning instrument, and many studies have found
its learning-promoting effect. However, few of those studies are conducted in the area of stu-
dent-teacher training. This study aims to investigate how peer feedback works in English stu-
dent-teacher training in an institution of Chinese higher education. More specifically, it focuses on
the effect of peer feedback, students’ attitudes towards peer feedback, and the problems of peer
feedback. To explore these issues, the current study adopted qualitative research methods. The
specific instruments were document analysis and semi-structured interviews. The data were ana-
lysed through a thematic coding analysis approach and via the revised Bloom’s taxonomy. The
main findings of this study are as follows. Firstly, peer feedback can broaden student-teachers’
understanding of English teaching but may exert little effect on deepening their understanding.
Secondly, student teachers basically hold positive attitudes towards peer feedback, which is sig-
nificant for the application of peer feedback in their training. Thirdly, due to practical limitations
and constraints, there are many problems with peer feedback in reality. These findings are of pe-
dagogical significance for English-student teacher training in Chinese higher education.
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Table 1. An extract of the initial code generation of the feedback

F 1. 25ERIFERPOIRKEHER

Feedback Code
Natural teaching behaviour and good stage manner. . Teaching manner
Characters introduced in the warming-up section are unfamiliar to students. . Familiarity of teaching content
It’s better to ask students to do relevant readings in advance. . Pre-reading

UEAk, BT )R Bloom A FIATUR 7 FEM M T 70 W R BHE 5 [23]. Bloom 73 285 NN U2 5 T
RIS REER(F E). Bk, ARHE XA RN 73 2R Al 2 AR 0] 2 2] A 28 I B IR FE AU B I .

N IR Z TG EAR 1T, BAZ D RIERIANNIONG T AR 25, W F7R: Remember (id
#4)=1, Understand (BLfi#) =2, Apply (&) =3, Analyze (%#7) =4, Evaluate (iFft) =5, Create (€!i)
=6. BEK T BAKRE RSB EREE . RIEEIT NI 32K, X2 53 A5 73 A 4 S mT
R 2,

oM VA Rsta, WitE T 25 E0HEBINE I RIA R B Bt B~ 70 8, R X sy £
AT T ECIR AR 56 2 A (R R R A O o
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Table 2. An extract of feedback analysis according to the revised cognitive taxonomy

= 2. RIBAHD LA S 5 ER IR S TERER

Feedback Cognitive Level Score
Natural teaching behaviour and good stage manner. Remember 1
& & & ’ Recalling the mock teacher s performance
Characters introduced in the warming-up section are Understand + Apply
unfamiliar to students. It’s better to ask students to do “Explaining why the teaching content is inappropriate. 2+3
the relevant readings in advance. “Proving a solution to the recognized problem.

*explanations of the coding.
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Table 3. Feedback record
3. BE5EARRNEERBIITER

Theme Codes Frequency
Language Pronunciation 2
Teaching objectives Teaching objectives, language points, cultural awareness, critical thinking, affective attitudes 5
Teaching content Completeness of teaching content, listening skills, writing skills, grammar points 4
Teaching activity Exercise, task, warming-up activity, game 6
The use of teaching tools Picture, courseware, blackboard-writing, video 9
Teaching manner Teaching manner 3
Interaction Interaction, questioning 3
Others Serious attitudes, class control, clarity of instruction 3

R, Z5FERUSEIIIFA SRS A FEECR N RBHE R, Bk, B2 AR R
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*S1: Student 1; S2: Students 2; S3: Student 3; S4: Student 4.

Figure 1. Average cognitive level reflected in the feedback
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Interview Questions

1.

Does peer feedback broaden your understanding of English teaching? Or raise your awareness of more

issues concerning it?

2.

Does peer feedback deepen your understanding of those issues?

3. Does peer feedback help you improve your English skills?

4. Does peer feedback help you improve your teaching skills?

5. Do you think it necessary to do peer feedback in this program?
6.
7
8
9

Do you think peer feedback make you more active towards the micro teaching training?

. Are you willing to give feedback?
. Do you think giving feedback is a process of learning?

. How do you treat the feedback from your classmates?

10. What do you think of the quality of the feedback from your classmates?

11. What are the problems of peer feedback in this program?
12. What do you think makes feedback effective?

Hans X

KPR B P RR T s

1. FTHF%nM T http:/kns.cnki.net/kns/brief/result.aspx?dbPrefix=WWJD
THARMELSE: [ISSN], HIAMATI ISSN: 2643-5489, RIw/ )
2. FTHFEIM & T http://cnki.net/
Ao« EBRSCERA R HEN, A SCERRRE, BIRE

Behain

M. http://www.hanspub.org/Submission.aspx

HATIMEFE: oetpr@hanspub.org

DOI: 10.12677/0etpr.2019.11006 46 [ Zh B R O 5 AT


https://doi.org/10.12677/oetpr.2019.11006
http://kns.cnki.net/kns/brief/result.aspx?dbPrefix=WWJD
http://cnki.net/
http://www.hanspub.org/Submission.aspx
mailto:oetpr@hanspub.org

	The Effect of Peer Feedback on English Student-Teacher Training in Chinese Higher Education
	Abstract
	Keywords
	同伴反馈对中国高等教育英语教师培训的影响
	摘  要
	关键词
	1. 概述
	2. 研究方法
	2.1. 研究问题
	2.2. 研究设计
	2.3. 参与者
	2.4. 试点
	2.5. 数据采集
	2.6. 数据分析
	2.7. 伦理道德问题

	3. 结果和讨论
	3.1. 同伴反馈对学生理解的影响对理解广度的影响
	3.2. 影响深度的理解
	3.3. 学生对同伴反馈的态度
	3.4. 同伴反馈的问题

	4. 结论
	4.1. 主要发现
	4.2. 教学法意义
	4.3. 对未来研究的建议

	参考文献
	附  录

