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Abstract

This paper discusses the necessity of applying flipped classroom in TOEFL Speaking teaching
based on language curriculum design model by Nation and Macalister (2010) [1], combining
TOEFL speaking tasks features and scoring rubric. The aim of flipped classroom is to address the
problems of learners’ low score in TOEFL speaking tasks and failure in English speaking skill im-
provement caused by repetitive traditional teaching model. Considering the present status of
TOEFL teaching and training in China, this research provides specific methods of using flipped
classroom design in TOFEL speaking class based on important elements of language curriculum
design model, explains notices of putting flipped classroom model in practice, and demonstrates
the model with a teaching case of the author for reference.
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Table 1. TOEFL speaking class analysis based on language curriculum design model
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Figure 1. Bloom’s taxonomy in a flipped learning classroom
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Table 2. The analysis on the necessity of flipped classroom in TOEFL speaking class
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Table 3. Traditional teaching model in TOEFL speaking class
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Table 4. Elements for classifying tasks before and after class in TOEFL speaking flipped classroom
F 4. PRRERROERNSREZESZNIER

T closed questions Fll objective tests F il =% =] 2 205 AT SRR 20 G AR
2 ZSil] TRAT TRAT
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Figure 2. Tests at the beginning of the class
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KSR ], BN FBEAT ) Ast, W] DA ZR % 0 HOF, IR A AR W] DU 20 e BRI R A5 B T 58
B MERIAE S, R I 4315 5 HeRe . A B30 A4 B FH BR AT 21 15 1 TR 28 H1 Ski& B2k 2] JJm) L
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Skills, {HX} T CAERE F I ma M 0RY, ZME EHCLBR, T AES 858 IFAS A,
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Table 5. Flipped classroom model
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4. PEREEREOIERFEPHNE RS
NI AFGAE 15 Task Two NG, 0 HrBlEs IR 72 F0A8 LB 2 b i AR N D 38 .
4.1. 1BaT

N TR RS GRATESS, ALSS e R L. 2 A PR SO P F R s BB BA SR,
BRI , 2[RI 452 SR GG E B, EER A GIERA [BIZAR R T RR(E 6), SR IX LS AR T EEAR o

Table 6. Task sheet before class (TPO 22 Task Two)
7 6. IRAIMESR(TPO 22 F/)

Before class: Task Sheet (TPO 22 Task Two)

1. Read the article, and then state whether this article is an announcement or a proposal letter.

2. What is this article mainly about?

3. What are the two reasons mentioned in this article?

4. If you agree with the change in this article, write down possible evidence to support the two reasons respectively.
evidence to support reason one:

evidence to support reason two:
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5. If you disagree with the change in this article, write down possible evidence to oppose the two reasons respectively.
evidence to oppose reason one:

evidence to oppose reason two:

6. Listen to the conversation as many times as possible until you can answer all of the following questions:
1) Does the speaker agree or disagree with the change in the article?

2) What’s the first reason and explanation?

3) What’s the second reason and explanation?

FEHUES R G, RIGVF TR LUGR TN IRATAE B 5k, T HIRETEFRIAES], JFmE 7
HH R e ]

Table 7. Concepts and expression sheet before class (TPO 22 Task Two)
F 7. RAMERIESLRAR(TPO 22 HEF)

Before class: Concepts & Expressions Sheet (TPO 22 Task Two)

1. Watch the video clip, and then write down who is the campus tour guide in this video and explain why do you think he / she is the
campus tour guide?

2. Search for the key words “campus tour guide” on the Internet, and then write down what a campus tour guide is supposed to do based
on the information you’ve got.

3. Translate the following words and expressions:

(words and expressions selected from both the reading and listening material)
4. Analyze the structure of the following sentence:

(Sentences selected from both the reading and listening material)

5. Explain the function of the following sentences respectively:

(Sentences selected from both the reading and listening material)

SERCHE IR S TE F RIS )R, BB CR IR e, AR5 I UM A28 H 2 5 A, i
A8 GRS AT o

Table 8. Sample answer evaluation sheet

8. BERBATMENTR

Delivery
fluency clarity
intonation and stress pronunciation
Language Use
complex structures idiomatic expressions

Topic Development

outline:
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Table 9. Discussion sheet in class (TPO 22 Task Two)
= 9. REMHLIERR(TPO 22 E /)

In Class: Discussion Sheet (TPO 22 Task Two)

The strategies to find and write down all important information in the article within 45 seconds:

If you miss key information in the article, what strategies do you use to compensate?

The strategies to find and write down all important information in the conversation:

If you miss key information in the conversation, what strategies do you use to compensate?

In order to express all necessary messages from the article and conversation fluently and clearly, what are you supposed to do in the
30-second preparation time?

FHR, 3 IR T2 SRV & ISR SO0 1K O, BLETVE + ML + HOT VR
MR, SERE 10 L

Table 10. Evaluation sheet of speaking tasks in class
= 10. REFTITHR

Delivery
unnatural pauses unclear words
lack of intonation and stress wrong pronunciation
Language Use
grammatical errors corrected
wrong words corrected
repeated patterns recommend
repeated words recommend

number of complex structures

paraphrase (original)

number of idiomatic expressions

paraphrase (new)

Topic Development

unclear relationship corrected
lack of coherent devices recommend
lack of specificity recommend

wrong information corrected

timing (seconds left, incomplete the answer)

ZURBL )G, FREESER

HI
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Table 11. TOEFL speaking task two flipped classroom model
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