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Abstract

In the IELTS speaking test, it is clearly stated in the band descriptor that students’ use of various
pronunciation features, including the enunciation of third-person singular, is tested and assessed.
However, the author found out in a survey that teachers have neglected this pronunciation feature
in traditional classrooms. As a consequence, many learners are unaware of the pronunciation mis-
takes they may have made despite frequent occurrences. Based on the Noticing Hypothesis Theory,
a language point can only be acquired after being noticed by the learner. Therefore, it is proposed
that the teacher offer different ways of corrective feedback in an IELTS speaking class to help learn-
ers notice the pronunciation feature of third-person singular, thus supporting their employment
of this feature in IELTS speaking test and daily discourse.
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1. 5]

EE AR H DG 5 2 AR R SR, IR IR T2 3] 3 1 B[4, 2R
ML GRE T, BT EALEEARC AN, A2 TS H. MR EHred i, X
—RAIC IR [2]. ARG 2018 rp E ORI H DXOHE R85 A 2 RR B K TSR 2 1T N A BB [3] 4, T E R
Wi 2 AR DB B RS 38 40 23 221 5 4R L 5.25 31 5.27, FRIE AN U3 5 PUARHRAR. X T [
TERRE A P E ORI S AR A i K39 00, FHE B A AR Z . AR EoR, AR m RN
RN, FHERE I WU ITRE ) o O 95 1 o 1A R A1 35 B 0T AR B 0 9 1 15 ) R 5
R IRN A T

AR ICLL Schmidt () “VEREB” AERKSE, G IEEMSRE N TEZI T, KR Z 55
FAFTERRBIE O F R, MIEEET BRI, B, (EERE AR, Bt THREE
S, I SRTEA R SR AN R B A, W B AR T B QSRR R RE 1. ASCEE I NI
gy SCHRZRE, BIRME, HeAHn, 4R itie.

2. MHRGRIR
2.1. FEREIE

ERT RAWHLLES R S B EME B T R A AR 0 B S . i X AL
i, NATA R & RS BT HRE AN L, A A7 BHCHC 2. Schmidt T+ 1990 4F & X HhiE
BERE[4], REAESEILES, “FR” BEEXREBENEMH, HARAHRERINESHT 42
2143, Schmidt Z3#7 1520 2% S F IR /S KRB R BN W# (input frequency), il AN B E 1R (2
(perceptual salience), 4% (instruction), {T%% 7>k (task demands), %> % B H£F (expectation) Fl1{5 2 AL BE A
Ji(processing capacity) . B 1 %% 213 15 BALFERE T O T4 B S 56 A0, FoB R AR R ZUm T 1) .
AT Y R AR 8 P DA B0 0 PR B vk B K

EAERERR, EESREERT, “FR” RRTRMASEREZEN. SRPAEE SRR,

ik
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a2 A, BN FIES AN EREIIARIS] XRIULE S A R AIRS B S35 3] i B =55 1)
WA ANG I, B HIE BB R A, R B IE L & . EARTT U, (A
HIEN AR RGBT, WA CBET B 5 = ANARE A A s U X LR BR AR R AR T A S R R
P ARSI, A A R R A Iz AT e NS s A B LA

22. BIER®

& IEME 15 (corrective feedback) & 18 %% > rh UM G S B 20, FH T[] B 5 2 3 308 Fh A7 7 1) 4
Wo B UAUNIRR A A, b AR ORI, o] DIEEZRAMEIEERES WA, B
RUETTEFHELE, BHERNERE, 2O/ SMEAI6]: % (recast), K (repetition), ¥ iE K
(clarification request), J& /& (elicitation), Juif & k2 (metalinguistic clues), BHfZ IE (explicit correction).
B VYA & T s st (implicit feedback), RISE AN B 32 B 2= AR 855 - 5 PR 35 R B S S 12 (explicit
feedback). Swain IR IR BRI S 53 RIMWEAE[7]. FBERGIILHASE T 0] AFE Bh & 2] # 47
FRIEGL, (HR AR AR IR S A OB, IR, BCE a1 B R R G A TE B IE
SR TTEMI8]. HAh, RBANAWRESE M EES, 1G98 2008, 84 AT A 28 78 28R ik
4. Wit HahUmk TR BB AUk 5 [9] .

3. BiHiEE

EZE N SR E R MBFAm R, KIGEEZINE 5 S 4 25 Re il IR 5T FH 2l (28 =
NFREEIEVE LGN, HZA 15 = ARREREU R S B Rt B, (R iR R RZEiES ]
WA 2 B B S APREE R A, I TR SR B SRR )

3.1 FENR

KRR TR GO S I MR BRI Sscs: o) %, 3252 N, HA 73.02% & i LS. 7525
I B R A A X R, 51.19%1 A A X R HAE 5.5 40 F] 6.5 r2 ], JBTRRINIE 5 B RN
(CEFR)H) B2 Zl(thmdk), 16.27%50¥4E 7 433 8 sy 2 [a), J&T CL Zl(mdk). nI WL, Zmidamn)
PRSI HRZHACEMA 7RI MHEIEE S .

3.2. BEEM

T AR, A A B AT LAIESE ME VR A TR 58 = AFREEITE & BUF R, A2 AR SR I A S it
3.3. BHRIBHHE

TN B3] 28 = N FRFPEOTE A B S RGN AT s, v ghoA:

a) LAV A& (5 ARSI &) 45 B K & N[s], Wi stop-stops [s];

b) LA s (B IR s B0 45 R k5 N[z], 4 read-reads [z], play-plays [z];

¢) LAGEEE W “[s], [z], [chl, [sh], [d3]” 45Kk M[iz], 40 watch-watches [iz].

3.4. AEAZTMELIN

AR F LN 05 R 2R U5 A8 5 2] 3 2 5 % ) 1 i 55 = ANFR B T VAR A A R B R AE
wE 1, EEXF R, AT X RER T 1A 5 = AFRERE IR A, HdE T 80% A
XPH CEIRIRZ” , SEEAAEARA TR SR IR A, BUM s BRI IX —iEERHIE . (H 2 11.9% 0 RER,
MAKBEA Z IV 516 B = HTE &R E, 55.95% ) NRoR BRI, (HRAC R RAA R &R, sl 2,

DOI: 10.12677/0etpr.2020.21002 14 ESp N ST O


https://doi.org/10.12677/oetpr.2020.21002

F ek

PRI ERATRIL, ATz —MAETRRERRIE K ENG, RSB 8ee A 5oa B & 4 R
FERUARE, DR DA L 1O AZ B FH AR SCARFALE -

| | | |

i, g | 3016

COUMRERSRICES  JERES
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Figure 1. Bar Chart: Have you learned the grammatical feature of third-person singular verbs?

1. RREFIAE = MIEEMRE?

ik, gz I 32.14%

st fevfsiess 7 | .57

e, eyt I 1 1.90%
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Figure 2. Bar Chart: Have you learned the pronunciation feature of third-person singular verbs?
E 2 RREZEHMEOE=ZMEEAE?
FATAT LA AN N 458 . AH S EL ] A9t 2 2] o0 sl 1) 28 = AR = s mile 4k, BA X
—RERIRW ), BAEEE R S A SRS, Rk ok dE sk g B D iRk .

4. BEFIRME

T8 B0 9 5 A% G AT A R AR 803 5 = AR R 3 AR 2 S PR BV CNIE B I B H 1R %
BR[10], [RIMAE B0 HARES, 185 RHE BN AR T 22 bR Hbr, 8T E H R,

FEN, ARG ANE S B A BeE s Eh T2 R . Ericsson Simon (1984) I\ A4 BRE 5| 284
RVEW 7 07 2] R AE I [11]. Ellis (1994) 52 HiiF 5 N B ILSE IR, FRom i e 51 2 > F i R )
RN AT A R . A A AR [12]. Rk, 7E DAIER R 35 3R 55 = ARREEON H AR — IR A
W, UM ECIEE BN ESL, WM R M RBA AT S, Siih A I B A I E 5 = AR,
HEHAFEAARFESHS, BAESREBEMEM)ZEEANBIES R USRS

4.1. B¥FZFEE

5 FE B RN A R O R R A B HE RS 5 A 1) BAE B2 KT, BRI A TR AT 0 ) 22 2R 2 RS
FiEKF7E 5.5 F| 6.5 4- Z [F] (1124

4.2. HFBER
FEHEbR: AR MAFRA R TR
R H bR SRS IR0 A 5 3hin] 256 = AFR L.
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4.3. FiTE

4.3.1. Lead-In (8~10 Minutes)

1) ERZAATHE “What’s your ideal job? Why” (2 minutes);

2) TRFAMENAR, T EIRZS]: “My partner wants/hopes to become a ... and he be-
lieves/thinks/says that ...... ” (3 minutes);

3) HRHE A I IRl S LR £ TR E, W qualifications, pay and benefits, responsibili-
ties, passion, purpose 2§ (3 minutes).

4.3.2. Test-Teach-Test (15 Minutes)
1) BERAAAELAT B 5 = NFR B E HEAT 23 25(5 minutes), W4 1;

Table 1. Categorization task

E R, E |

/sl 12/ liz/

hopes  believes finishes finds goes wants thinks says loves
enjoys allows enables begins considers specializes  dedicates

2) WA RIEME, PHRIETED) T 5 = NFREE K HUEE (5 minutes);

3) FRALENE S AFREAS, TR T Rk, FIRAEA S, FERERE = AR s
(5 minutes):

My teacher XXX is very serious about her/his job. Every day he/she goes/begins to work at ... a.m. and fi-
nishes at around ... p.m. He/She wants her students to V ... and he/she believes that ...but in his/her spare time,
he/she loves/likes to V ...

4.3.2. Test-Oriented Practice (23~25 Minutes)

1) ZhRA MR E 55 #4015 /45 > Describe one of your parents’ job, it N ik, JFERSEA
2% 3 0B S FE AL (5 minutes);

My mom/dad works as a/an ...

Every day he/she goes/begins to work at ... a.m. and finishes at around ... p.m.

My father/mother says that he/she loves (hates) this job because he/she believes that ...

He considers/finds this profession/occupation meaningful/useful/rewarding since it allows/enables_him/her
toV ...

He’s/She’s pretty good at it cuz he/she specializes in ... and dedicates himself/herself to the work.

2) FEEEREAT I IFERY, EOR BAHICEL R, IRRUEO R A 2542 1] (5 minutes);

3) KA FATHIERSY, SEREIFMIE R 2), BhE— G R AT T I ZRIE45 R AR R
5:(5 minutes);

4) A — 4 S A B RS 2 3, AR Sl Sz R A8 F A 31 55 = AFR SO A A 2 T
1EAf(3 minutes);

5) fi& A TR AR [F AT SR AT S 45 (3 minutes);

6) el S5 ATREE I L ANH (2 minutes).
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Table 2. Peer-evaluation checklist

=2 FEIENEER

peer-evaluation checklist

1) Did he/she talk at length by covering different aspects of the job? Yes/No
2) Did he/she attempt to pronounce /s/ accurately? Yes/No
44. RIRAN

FAMMRX EEREE, BUTSRRERERG, OFKEH R HROTEE S P RIEEE
TER, BONZUMRER b g7 ARG S, DT EBUTIIR 24K, R 7 g R i
[13]. Z&T Lyster Al Ranta M2y E58 M ER R [6], AT REM S AsE =0 4% 3:

Table 3. Ways of feedback
#3 RIRAR
R 5E X 2541
igsi)

ST B A, B ERR R ik ok S: Every day he goes /gous/ to work at 8 a.m.

(recast) T: goes /gauz/ to work.
ooy AP o o e o o w5
(clarif%ﬁf?jquest) BUTIELL B AR R B BOR SR ‘?’ E;/(i:};g ?%legel %%%S’t/%?:jsértsct)avr\:gr katsam
elioton  POPEIARI LR RS IER SR L A

g s S LA L H A - » S: Every day he goes /gous/ to work at 8 a.m.
L2 I SPAE A A VET2 SFE A B 22 [ L

t/;“.k' S %%b‘l i{‘ﬂﬁfﬁ“ﬂ GHMPARARIERE RS 2 you pronounce the plural form of a
(metalinguistic clues) LS word when it ends with /ou/?

W ff 2 1IE oA 3R e S: Every day he goes /gous/ to work at 8 a.m.
(explicit correction) BOTRHIRIL AR, Jre il LS T: No, you should say goes /gouz/.

FE— TG o PR K 24 T8 38 0 10 S T IE S8 [14] 7, B 2 WA 00T 456 P 1) 2 4l S R R 2 A A B A7 A
BOKZESE: AMBEBONAEH B2 i = Fh 2 85 77 20U I (35%) i K (32%) R AR 2] 1E(22%), 1 2% A5 B 75 bk
HHBf 2 1E(77.8%) T (72.2%) J& K (61.1%) 1757 1 >R (55.6%) .

1E BARIE 32 e ) FE v, Andrian Underhill 553 2% > % H R BB [15]. Ebln, 2k
Bl A B 88 = AFRBEOR A%, A LGB B AT 5 (WA FBRE 7)o 815, BRSP4 EE iR
(Bp “HEE” FIRGTFB). S EEEHE ORI AR IE, AR AT ARSI T; WA 44
JOEE, FUMB AT IE. AIEJEGR: D iR SR 229 AR . Underhill 14 Hd@ g A ]
(454 B MR EE T S EAHEE MR B OGERD “BK” BIRBTFB). than “Say it very slowly!” ik%
A E 1 B2 Bl 1A B IR R REAE s BRUELAAE, 2 B R T DU 2N Bh . bhdn,  “Touch your
throat, can you feel anything?” X M2 =B AT AHE By 2 A SEA e iR i X 9337 4 o5 Rl 3

5. GigFnidie

F G B e 1R vh 22 M 2 S HUR R Y SR T B 22 A R, (HR XA T SUAEAEAE DLSR T 2 2E
B O R B RHIE S IR A B AR [16] AR SOBIR 2 = AFRREIEF IR M A, KB TR — I E R IR
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[ Py R R A TP R > k. BUNTH E E B2 W I FH AR & H AL, BATE PRI IE, &5
JA RSB RE A QR E T AU E .

{2, B 2 = AFREABUR A H R R SEE SR R PR — 7. SRR ENE R, B
W\ FELEE 5 AT EIGR HCEH M I FH IO . KR DR RS, 11 15 5 Bl s e s o [ 195 3
EIRAE TR G BB B, BRI ERATTR 2 25038 FHEEA M E L BT E BeA & DN T I 2 #e HARA
WRENR 2, E IR E P ulie o0 R 5 ST B 3R THHE RS AL 1 Tl AR 0 2, B R
RiLHEK.
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