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Abstract

Lack of details has been a common problem for TOEFL candidates when tackling TOEFL indepen-
dent speaking tasks. In order to solve this problem, TOEFL speaking teachers tend to teach stu-
dents “fixed ideas” on different topics. Students only need to memorize the ideas and then talk.
Though this method seems effective, students’ English speaking skill is not improved since they
passively follow teachers’ ideas which confine their thinking. Contrary to this traditional teaching
method, this article proposes that teachers guide students to use “Wh-Detail Patching method” to
answer questions autonomously, i.e., students use metacognitive self-regulation approaches, planning
wh-questions, monitoring their own speaking and evaluating their answers, then replanning,
remonitoring and reevaluating answers, and finally integrating these separate answers into a de-
tailed and complete one. In this way, the teacher is no longer an idea provider, but a facilitator to
trigger students’ independent speaking; the students are no longer recorders of teachers’ ideas,
but active planners, independent thinkers and authentic English users. By applying “Wh-Detail
Patching method”, students are able to score high on Topic Development in TOEFL Speaking Scor-
ing Rubric without any fixed ideas.
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BRZ TR R FARE A SR BN SI H RE RS M. AT HBRASENSZEY, B8R
BEIT—RESBRSRERN “BEeBig”, A RTFERBEET . H7EBRR LEEAET E U,
BN BEYRR. AR, HREERAZEEDERS . SHMEARETERR, &
SCRWETS) R EMEH “Wh-GTEBANE” RE EE/E, B4 A A %195 (metacognitive
regulation){#%, 1% (planning)#& . 154% (monitoring) [F%& 51¥44 (evaluating) B %, AR5 HE LI
BRESHIME, BRLESSREIZENERE DB IESNER. BFAEREERBNSEE, Tk
REEHEEBHGISE; HAEWAERE € BBIEEN, MRAESIHR. BT BERNEEEHE.
BEEA “Wh-Z0BxME” , AN TERE B, HEBEREE DiEEaFr X B4 (topic
development) {52 EK.

Xiia
AR DIEMOLAES, JuARE TR, Wh-40BANE
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FoAR 1B YE 0 bR v (TOEFL Speaking Scoring Rubric) 1, %555 4 %5 (topic development)f =i 73 (4 43)
BRA “sufficient” 5 “well-developed” , X MK E A4 7 AL ALLH T LAY RIE. WINE, KEBE A4
FE 56 B AT 55 I R BRI LA i o), REJCA™Y, Wby ke, B EAAgEE. 57 H it
FAEMRPOX MR, VF 2R B BIT S BCFA B B SHR, DA B A R R, RO
S MEB . XA TEEUERG R, FAFAEATEREMMEIEEEH, RFEiCABITR AR R,
FN i RIAT . BB — BB S E BB G H, iR AR R e W E T A R, &
SRAR AT A2 M B E S E T . RN, FOAR LB SR B RIAE T3 B 2R AR R SE R 2 3] 5 A
W FRET R LA BB A BT Bl TARA T A A 35 VA S RN 25 R AR o WA 22 O B SR BGVE = 2 K Albert Postma
fiiE: “Toerris human, to self-repair is fortunately also” [1], %4 BV FIAIVRMA R 5 A4 TH 4560 2 2 LN
FEAR DR MSIAT S 1) B, 5HARZA P2 58 W AU AL [ € Bk, Anas A Eah 8%,
HATBANNE . T RE AT, LB B VP bRl e e 0 25K .

1976 4F, 3% [EHTHAE K220 F 22 204% John H. Flavell 32 T “J0ilH1” (metacognition) A% . filoks
JCINATE SO “NE BRI T B GRS RE . g R EAE TGS AT, AT 2 BT IR 7R R 2R BN
HFE. BFINFIGRES T DA E AR EAE A, ARG S R A R AR I 5 4% 7 [2]. oA kA
v e B B () A T 0 S TG 1 i (metacognitive regulation) $Emg, A0 45 RIS (planning) . W 5 S
(monitoring) 5 1t 5% (evaluating) [3]. BT INFIATT, S FHMEH OFHERNIEM 4, e
SR ST W ) R SRR RIA B 2] B bR, fEFRARE THEMOATES &l R, A
F A2 i) (self-questioning) /& — FiAT 2 A UK TC N KN 5 S g [4] . I 5 AR, 4w DUBGE O #1iR
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NS R IS 5 T E B A5 [5] . A SCKIX RN H 3RFE R 77 RN “Wh-20 152 40E 7, B
2 A T FEAR B ASTAT 55 25 RN, FRANO [ i 1 S B AR R 2, A2 B i RIS “Wh-" &
Wi, 1 why. what. who. when. where. how %, 58 H {8 R 4 & URF IR SE 5], HEAT B3R $E
s TS R R, [E R RS BRSO AE B ARV R A G THE TP b
X topic development fEEKR: SRJEEFTRI. WMIES WAL, WRERNSBTBHAEZHT: BEHTE
[l B 5 NN AT 55 R 5

PLAE, FRATTEL 2014 42 9 H (4EHE HEMAAE S AH]: - “Do you agree or disagree with the statement: it
is more important to have more facilities rather than hire more teachers?” {4 I RN E “itis
more important to have more facilities” . EINEFRZ EAME, (HIH > 2R 0T 208 i KRR IN =, A2
ANHERIEA A ABA U o WL, BOTA R B AL B, 25 %A “Wh-20 1 iEehE”
W BRI R BRI AR, Db R ERE B VE A bRifEF topic development
& k.

HF— .

TOEIE TR SR W F PR SR S B A 3@ 1 2 S SRS [6] . 2R S B H I, AR KB T LR “Wh-4175
BANE” , FUL IS S5 T EIEME B k. Bk, ZInrClm 2, «8H drmpA- & SC s
W27 A ARSI OGN facilities. SRJE, UM AT LESRSZAE A “Wh-BE R+ OCHE
i#” (why/what/who/when/where/how + facilities) ki 5 R 5E IF] ) . X AME 5508 T 48 5 AR UL 55 25,
T LA AR S By f ) DA Y RRERSE 1) A1)k, LA

1) Why do students need facilities?

2) Whatfacilities do students need?

3) Who use facilities?

4) When do students need facilities?

5) Where do students need facilities?

6) How do students use facilities?45

#i Richard T. Ward A1 Darrell L. Butler FA/F 5T, JCIA K1 R (metacognitive awareness)Xf 2742 ) 7 >
AFCAPEAE AR A SR, i HLBOM 51 S REN B B AR R IR s I RGR[7]. Rk, fEEARERIZ S, MR
T L B2 AR RS TN AR, B2 AR A TR B DGR it f), B RE T SITTE L BLROTVER
HE), I HA R IRHAIE RS B BITREAT0[8].  WigBmi ] L 5] S A= [ B9 A 8 7 R NMTE45, 0] A
G5 A B A A BEOX PIAME 55 (B OCBR TE A A “Wh-BE [a)3a] + SCBR]” SRIBFRFEREE M 7)), 4
S B X D AT DL B AT ) R T AT, 2 B AR XA H . Ak, B T A
HFHFAE, XTI E D “HR” , ZEFARTFEREACHES . IHMEERER GRS
PRUERIESR, RBERXR=DHEE, FAEAREE iR E %, MiiZ3] topic development 17, 242
AE VoA ER, B T RIE S R S PR, iR A BRSO v R H OGS 1 R i Ak e
Ha) T .

B oop: mE.

W42 TN B A SR AR OGP IR, FR R A o) A o) i R A ek vt Rl i) B b
[9]. WEFRCEER, ¥ FSREE LSS WHRMARER, BRI EF], HRIEmH
FR[10]o S22 AEIGEIFRAIRSE R A) 5, BOUMR] LS| 554 B 3R R X SeRp kSt 1) A Bl A A B . S5 IR,
AR TREMR S H OB R 2] BARGE IR TR 0 ) R IR R . AR B AR B IR R 12
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FANFTFRERZNNE, BEEEZIEWH. AT DU ERREREE A A) B[R 2 v el T -

1) To improve their ability

2) Computers, Ipads, microscopes, calculators, etc.

3) Science students

4) At present or in the future

5) In laboratories

6) Follow professors’ instructions

B P

TEAG TR R0 7 ST S5 RIS i, anvPAl e RANV R, Wbl BT, ERvrk[6]. 4
FHXT L E O B2 IE B T 1 v topic development ZR [ “sufficient” 5 “well-developed” .
AR EIE N R, VR, FAESKI, HORKE S BIEE RGN R, REAY. 4
TWATTr, RIEBEIFRHEREK .

AMBIRZ G, BOWAT A4 H SRS WA REER AR : 1) $R30 U SC8R — 2) fEH “Wh-
BEI)in] + RHEIE” IERRREEN A — 3) A% — 4) WIERIE - 5) PR SRS IE R AEE R, ISR
X “Wh-ZIT5 B AL - B OB A B i) L EEPREEIE R E
FOIM AT, ETUBR VLT o PPAREERAIROY CRIAEE AR AEEER T, Rk SR AN
BV EEHr v RGN B AR ) ERT IR I BRI R S ARSI b . XA R U,
HAEH A2, PO AR AR T 5 (R 5 e B AT RN A7 i (% 5 VPG
o] AT PR AR 23R ) 2 1A A ELAE I R BT sh B AR [11] o 222 A8 SR 3 [ 25 3 ARk B PE 73 A
AERI oK, 28 R CIN RIS 1.

H R ITINFN

Hbe B

RBFA TR EH MR EZ “Why” , 7E/FH[EIZE “To improve students' ability” 2 J&, il 5]|
FEAEAE M R R R AR S A “Wh-BE iR 1]+ OCH 1A SRaGE A B2, BB IR ] SCHRE R AN P2 2
T facilities, 1748 I A [8125F H1 ) students” ability

AT SR AT LU A G HH Wh-BE F] 8] + ability FUFFFRSER 4], 1. “What ability can be improved?”

Wb BB WA R RIS R Z M e . AV AR RI%4: Hands-on skills.

W=D PG XANEFRRIAAG . 0T IRRAE R .

FOMG| FHAMTPER CWh-AT5EANE” 5, A REEW A T EGERPER, LR
=RTHRL WS TR.

55 = I8 22y Hands-on skills .

=R ITTNFI Y

W B,

A B ARS8 FH When + Hands-on skills i HAT#20H), 41:  “When can students use hands-on skills?”

Wb PR

[[]%F: At present and in the future.

H= PRV

A e AR A T R T =R I B TR SR B AT . (H AT BeA S AR AN L, gk al kAT S DU S
THRI. Wi 5P, ATREIR AHE I Wh- + at present and in the future f{AHSS A&, 1. Why should students
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use hands-on skills at present and in the future? [F]%Z:: To solve problems in their academic study at present and
face potential challenges in the future. XX PFAl — M2 A & 2 A &8 LU BRI v 4 B itE H topic devel-
opment E 3K 1] “well-developed” F1 “appropriate detail” I ER T .

BEI, AT P AN IR U 22 AR FEAR DS AL AT S5 [ 2 B ) A7 BR (45 AP IRIE A ), BAE R [E12
CAMRRD 1. RJE, NS S EMANERR . SERN S 58, BYra REES NE R
B

Z8: It is more important to have more facilities rather than hire more teachers?

H—HM%: To improve students’ ability (Why)

3 %R Hands-on skills (What)

H=4%[1%: Atpresent and in the future (When)

FVUE % To solve problems in their academic study at present and face potential challenges in the fu-
ture (Why)

L G2 1t is more important to have more facilities because students’ ability can be greatly im-
proved, especially their hands-on skills (what). Using facilities gives students opportunities to solve relevant
problems in their academic study during their college life, and will help them face potential challenges (why) in
their future work as well.

FHERE, ONA LIS ZE RO IE N E R G ST i m 2K AR, @
VU “Wh-g1iExNE” 5, HOCSfA 7EEr B, mAERPOas 7 RET, W why, what
Al when, 78702 T “sufficient” 5 “well-developed” fJ#K .,

P Anastasia Kitsantas FIWF 7%, Itk %1 H 15 (metacognitive self-regulation) )& /7% 2 A= 1 7% 1 i
Gifer AEANGE I [12] XANRE ) ELAE TS SRR S TR ST U518, BRIk, R AZE G 5 B A
AR EAEAR B RSZAT 55 BB , 5 5 22 2R A8 F J0 A R SR SR 250 () = R (1] 1)

AL
W h-£E [&] {7+
KB
PR [EG)

Pz
REBAT

BRen

DIRAER REBITRIRY
topic 8] R SR 1E 78
development [EIE-3

HER

Figure 1. Process of Wh-Detail Patching Method
B 1. Wh-2BT5 24N AR AR

AR, ZUME R AG] 322 R I, DU “Wh-gH T EFMNE” BOE & FEAR 158 I [a] 545 2K .
P bt BOmanfa 51 A “Wh-4iTiE ML Sk [E1Z551# Do you agree or disagree with the
statement: it is more important to have more facilities rather than hire more teachers?f) 25—/ & (idea). H1F
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FEAR FHE B SIAT 55— MR R 2P A (ideas), RGBT RS DAL A A B ST B 2, B AE F“ Wh-4H 58 42
[l %5 B AN RO BAT B AN, e

B, AR A Wh- + B ) 1) @R IE B SE A Who use these facilities; Mi1%[F1%: science
students; Pfli: ¥HE ST AL

SRS TER]: A What + students 4kZ:4E[9: What facilities do students need? M5 f%[F1%:
Computers, Ipads, Microscopes, calculators, etc.; #¥Af: JhE S4HTIAE .

kiRl £ Where + computers, Ipads, Microscopes, calculators in laboratories $2i7: Where do
students use computers, Ipads, Microscopes and calculators? FX[E1%5: In laboratories; FXVFAL: $h 540
TN

dksLit-%: 43 F Why + computers, Ipads, Microscopes, calculators in laboratories #215]: Why do students
usecomputers, Ipads, Microscopes, calculators in laboratories? #k%:[F|%:: To understand what they have
learned from textbooks and turn theories to practical accounts. 4k £E1Ffiti: 47 S54T 7870 .

BEER.

Z#: It is more important to have more facilities rather than hire more teachers?

#—%[a1% . Science students (Who)

#—HM%: Computers, Ipads, Microscopes, calculators, etc. (What)

FB=%[A%: In laboratories (Where)

S U%ERIZ: To understand what they have learned from textbooks and turn theories to practical accounts
(Why)

A ERIZZR: And by using facilities like computers, Ipads, Microscopes and calculators, students, es-
pecially those specializing in science, are able to understand what they have learned from textbooks and turn
theories to practical account in laboratories.

e, BUONA] LLS S A0 A BTN S I B I e S, BN BRG], BEsa). &R, —
AAERFTE] . M. AW, Fk. JRE% “appropriate detail” [ “well-developed” ({2 Zmifiits 1. HAK
LI

I consider it quite essential to have more facilities.

On one hand, students’ ability can be greatly improved, especially their hands-on skills. Using facilities
gives students opportunities to solve relevant problems in their academic study during their college life, and will
help them face potential challenges in their future work as well.

On the other hand, by using facilities like computers, Ipads, Microscopes and calculators, students, espe-
cially those specializing in science, are able to understand what they have learned from textbooks and turn theo-
ries to practical account in laboratories.

Therefore, how critical and crucial it is to have more facilities!

BRI, B A5 5 5 AR PP X AN S R B AT & bl “sufficient” 5 “well-developed”
Bk FAEEE, X BRI S RERNE . A, @EINIEL AR AN ST
T A I B (metacognitive regulation checklist), 3X 4733 B4 BT 3 Bh 2% A ol 31 i B O ool ks
NS A RO R SRR 5 5 2 AT N [14] . ASCH T DL FEAR B ALAT 55 B TT O R T S T
LU 1 e Ul

1) K 7 REH s R A g ?

2) ARG E H Ok A B RGN T RRRSE R ) B?
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3) T2 TR RSB 0] 6 (1 [F1 25 C R TR SRR AL?

4) FIEEHE I AL T AR T RRRREE IR A1) B1?

5) k2 HRERERSE ) BL (K[ 24 H T T 0 Gk A22

6) FRITH T PUSCHR R [ TR i A [m] e 2

7) FEE T VUE [ ?

8) MARIER, WIMANT EMA), Bghh). EHAG?

9) HE B R0 B brdE R “sufficient” 5 “well-developed” fl %2Rk g ?

“BANCME, AW NCUE” o Aiettg i NP0 s R e B SR A, ke IR R e

TR, BATHEPPIE SR, RIBOTARIE TS, MO SEmMAE 55, K12 B ¥ 2 I RE[15]. it
oMl 25 AR, FAEREAEIRMAH “Wh-g4i5rEanE” bR EATR I . BRI PR
SIP bR AER ZE R, KM EE R B M S B IRA, RABARENERER. A7 7AW
TCNFIE RSN, S NAZ AN S B O TE IR S BFEAR FHE O AE S5 I m i R RS T .
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