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Abstract

Under the umbrella of “Learning to write” and with the Hyland'’s conceptualization on five dimen-
sions of L2 writing teachers’ knowledge, the qualitative case study employs online survey and ob-
servation in class to map out the pedagogical knowledge terrain of IELTS writing teachers in a cer-
tain IELTS training school. Additionally, based upon the findings, the researcher also proposes the
corresponding pedagogical implications for teacher training and lesson planning of IELTS submo-
dule in writing. The findings show 1) All subjects are adequately-informed of “content knowledge”
and correspondingly prioritize the relevant pedagogical praxis; 2) All subjects are inadequately cog-
nizant or even poorly-informed of “genre knowledge” dimension at a theoretical level, whereas the
individualized and fractional practical evidences under such dimension are detectable in the con-
crete pedagogical praxis. Also, the deficiency in “context knowledge” is obvious, such as failures to
locate all target readers and adequately understand the background cultural preference for writing;
3) Though with discrepant preference, the subjects are equipped with relatively adequate know-
ledge in “system knowledge” and “process knowledge”. Besides, the pedagogical implications for
teacher training in IELTS writing are also further discussed in the article on the basis of findings.
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1. 5|15

AR, ZEEEUZHFEENEABAI TR A HARYY, 08 & T 2UMIE 5 KA 7t 47 2
K[1]e SAT, ZIBEAESUR T B TR BEEREAIASYEAE e, A T R IR RAEF E N
MU T, 2RSS SH IESIER WA RE SRR SREAK. TS, K
FUIRI I A 7 R R BT =AM R —, P E A m a0 B 2 R E NS R T SR BT HE S (1)
A R H 252 TR S5 ML P R =, BB RN, hE B4 SER &
LISk — BEARELE E BRI [2]s =, 4o Tk B S 1 B0 B B0t iy # R R G . B
A S HUF MR B — I BE T

AWFFELL “Learning to write” ( “ZEAE” , LUNERR “LW” YA, B R PR
SRR BCEFNENNE L, FEAESTIESE 1 20 S aik L3 A RN I 2Om BRI #UEF R 7R . ABFFEH, LW
AL “NFn” R NS . %6,  “Learning to write” A fai AR N “2A)5E” , MRT —iESE
AN FEAYE B A () 55— “Writing to learn” (BRiEIE S1E 2 I RS EAM2ERHR), LW R EER T
AR HE A IS SERE BRI TR[3]. IR E, LW B INsRIAIR R IEIEE R W ] S 1E
(1), BIOGEHTE R PBEER T RIS HER: . RIFEMA S SMME G B8R, R
R - AR - B0 - BAET 4], BRI G v A G o R U (1 B0 S R0,
IR AT TR L BRI R R o LU 53— AN ORERE S N7 MRS SO IR B “Hbe” .
KT BB S I SABE AP IAA, A — TR MNENE S %, (OEIE S 200 LR X — M
o RN, XEEHFAR FER R SET IEEEAS, SAU AR R B S ERA R E AR EUNA R
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ZEne BUMNE, T SRR UM S IO T R GRR, RN E S, R, MRS R R
[5]o AHIF I3 UM R BOM BRI R, 2R BOM AR B % 05 R Atk 1 BOT A
H, XA ASEE ST T B A R R S R s e . IR, AR ERAE AL I RIR A
INFLO B, T2 dE T Shulman Ffg & i 20 S it A0 (knowledge base) i1 4r25[6], FR7E LW A48~ H
Hyland #f— 414k 2 — 35 5 (E45I[4] .

2. XHEkEEId
2.1 LW s TR ZIBB1E

4t LW PSR T I I8 S EBERHER, SIECR, KiH =R BRI . FEYEEE
FEPAEATIZIE . W EIEE A S S IEAT ORI, PR EeEA R S, SURYERE F 2R T8
B LA, B RN EERE TR B R, BT LW S ), T
SCHR P18 B35 77 S A OHE BB S A el 5 U R 2 Ak

B, LW XHEF RISGE AR B Ve 2 0t 7o iR T IR A0 75 ROAR S 1R AT e o S AE
FRF AT 2 B 2 [7] [8]o WAL N, BARGAMLD — b o % 3, 5 /RS0 H R it FE
FRESE LR TONFIRNR, S ER 2 A B S AR B0 SR RS I aE /4], 1t
ol ZE R AR S0 P RS A H R SRR KB E S 1. BRI IR — SR LR EY
AR N NRFE . RIS RSB AL SO BT 22225 VR [9],  HLHL i I 5 A S 1 & A {5 0
H B B 3 B ORI A (098 51 (45 2 k9 AN I S AR R 4], (AR SR
FIET, MRS AT B AR - PE R UM A R PR IRk . A Ah, BRI B AR R
B B0 SR SERE SO 2 AR B A /K1 [10], B — 2823 4R e M U2 AR B E A RIS 2 A I
HE N LG —[11]. SE2EFF0 P EARHE AR 1 & DA MO THT EFIE 1 A 0 B 2 S, REMBUT A K
PRI F AL Ui 96 S 0] A AT EHA I RO LS

MWEAECAMBERE, LW BT 1) S EIRRREE FAE SR —MSER ™ M, — M E AN
Sy RIU12]e BEALA TR KR AW SRR IR T XS AR i E R AR T SCRI RS, i i i 5
SRRSO R L AR AN R R SR A R A AT O B I BL[13] 0 IX ORI R SRR AR S48
[, SREPHEESELANMES R RMAESR, AEREESFERNEY. 2115,

BIEEMENS, LW T, SEEZW RS SEE NI, BIEE B il 51
5, B BSOS RN R B ESE K [4]. EARRGIF, (FCRPIaaies A R E0m, HA&EE
MR R, W AR DR T AR 2 A R ey B

2.2. FHAHSHREBIRESR

ZUMA i (teacher cognition) A A L 46 T 20 40 80 AEAR 138 1R 2 & 4tk (general education) [14].
Elbaz T 1983 415 Ja e I T XS BUM S eV E iR it 7T [15] o 7EIEINEE Sk, fe BARFRPEM BT A R
FZ— NHIEAE K 2E ) Shulman P = 4E T 7T o 20 7001 308 00 42 45 52 O M 9 A= 213 T 2 0 1)
RIEPE, SEZFIRRGIBATXILE, $2 HZUmA R ) 20 LR 15 (knowledge base) H# H o £
Bl: 1) PR ESRSR S EAIR); 2) RARAR (3 B R e AR SRR E 25 TR AR 3) @
FBCEFNR (B s 2 RHE R 22, BB SR EORIR); 4) 5220 & AR (E R A 1
Sov FERVEEDR) TRE): 5) BN NN (T R BT MR IR 2805 A 255 20 R B R LR 0T 1) Sy ks
ML RIER); 6) #E AR BTN T HUFIREE, R, Frabifh. SCibarsss
MEAR); 7) A BAr. MERIAHAIR(E BB ZT M RAE S, F8%) [6].
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Shulman & T BUMA KN HIR 73 2RI H G T & B WA 38 ek, HLICAEZOM I AT 7 ek i)
A AT AN AT, RMA AN S, %0 KRR & E LR =0 B REE, HEEE
TR E RN SR AT, FTLAR RIS, Rasid) T, X S A T R R S A SO N i B A o
Z W AR EISIR S . ETILAARE, AT FRERAERSESH1Z 0 R0 E, FELL LW A =
EEMEF AR Hyland $2 H 0 04> 32 B R0 UG B R 2 R S AE UM A A, BP9 28 %015 (content
knowledge). Z 411K (system knowledge), i F241iR (process knowledge). #4#: %11 (genre knowledge). LA
SR EEFAR (context knowledge) [4]. 2R FIIR i 5 AE SCAC T N 1) R S I AR S ES:, an #0541k
H Ar i R EAEN R £ . BT MRS IS AR SE . RGUANRIRATE RV LA A I FHE ST 15
BifEgim X EXSEES . AR NRSEE)): AR T #E s . SOt A SR 15 3)
FIENR, BRECEESR B Z T B Ry PRR. SRS BEIE S RS R S s R IR R R A N A
PIAZIL H AR AR g B, BTt B AR S VR SR I RFAE R BRI RN, X bR RFAE 5 H AR 2 Sk
fA] = A SRR BT, MR AR R AR5 AR . SO I MERAR G SCARBERE, JE Ak, BRI Z0M dn ey
EAAE ST ES , AATE RS VEIE ST A 2 SO AL 2 ST (T 7)) 5 BAABCE SR B B3, BA R
[ 4 R FH AR 2 2O Z R BUE TR . Z A AYEE A Shulman PR A R m G, BiE
B 2 Ja# e 54k, W A3 HES RPN, LA B, A5 b e B S AR UM A %N
AR DR VEREAR 2] 1A B L .

2.3. HEWR

TEE 2L E % (general education)H, ANZ AR5 HIBUTINFIWE T . W1 Borg il i ¥R 5 W 2 15 FREZ VT IR
2 ESL (English as a Second Language) Uik F Bk #e# i BUM AN EL . BEE AT NI R, 1Z#0MA 1k
AR MR . A AEE N S A ANATON[16]: Tsui 3Bt s M as . IRE VIR, ZOMSeA 0T, e
T4 ESL ZUMBIHRNL K R R, S RIMBUTE KSR G — AT 7RI FRZEA A, 20l
RIS SBEAE T X BOFEAT A B MR IR SN 5 B AR [17]

FRAR AT 5T DAAH LA GIE T 9 5 3 A T 80 n el v 5 A SEB00E , (R e il ) AR 40
B, fEABEESUL, MOGAEIHE T BRI CIAREIRHESE T IVEE AR, M K 7 A X
B HESEA BOTAEROEIT, 05 A A 7R GRS RN 20T 5 2 4038, Tsui JF R0 SR A A7
He— 2R ETE SR SR R B2 ESL UMM, H R A 7 AEHE) I 7 v i 5 A PR o
BRSSP M AN SO o] 3R (1 o 25 S R I 2 MR 5 TR v B TR 2R T e 2 PR A1) 3800 A B i
(1 H FINA SE R AE 71[18]. SOWAEE S VEHUF AL T I BOMNF SRR 5T R b2 S, ARG
T 58 A0 = AR DUAE A S E P B HEZL R, W E A AR R T MRS E S Jul B seng (1 4H St
[19]. FUASHF TSI O F AR R BB/, L Chappell, Bodis, & Jackson PARIZE 5. Ky MR M
%, MWHEBE AR ZRIEME R, HE TR M E R P ZUm AR S5 (E S, LA
FETIR 545 SR FU A 5% B 2 R [20] o AHZR 78 B 3 F R DAME RS VR 0 ME— i 78 H bR, RIS
FAET LW EE 2 T RS AU S R R W 2 AR VT B B =g B

Sk, TEESEHFER ST, SIEBUTARSER ARG fidtie, AR RAE— e
RETRANHEATSIIE A .

3. tREHIE
3.1. ARt
AT TR 38 A R B, LA 4 2 7 S R R S 4R T S o 0 55 SO B SR
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X HA MR GRS 2 CERI)MEEA RGN RIRIERBIT T E5, MERESARRE
1 TS BT ST BB HEZ N AN B AN VRN SRS DL [P St X RFE 7 45
H S HUE SRS BIREAT A2, DA sExs “INREIR” BRGS0 S SC . ok, IREWHENE
NPALIEE T Gt B ARAESS 2 (AR IR E HEATE 5, B AR BT AL TR A A S o TR AR
SEBR R ISR, 8IS A R AR XS, T AR S AT I — B .

AWEFC LA Hyland 78 LW AL B2 1 (K =18 5 {F 2O ER A TR ROV B HESE, K HRR e 10
SE AT H Bt S (LM R —), &GS ZOITTA 10 R SEZUNIES . [, —{F
BENFL PP AL EUT IR E AT G, BICIC R EHE, 25 X N A 7B Ve HE SR 4 2 AT K R P
USES

BIMEZ, HEHESERERE PR S ERT TOAR B EERIHEZE, TR U5 5 AR 1240 It
e CIINSINES N R CTR

3.2. BHEWERS S

B, AHE TR A SN 58 LT FON G R 45 e A, D BRI TR R (2~3 L) X A i ]
ARAFE M UK LEBOR B FLR, 28— AR X F i L UM EEAT 1 3R DA/ R R &
MG (B /N ) HHE RIS L . DA EBRZ 2 — 1R 12 7 i, JRAE T SCUAAWT SR B HESL A T A
UEPEBAT VAR BT, WHE . ASCR RO LA 5 (1 T1-10; MEE: TA/TB)LAEFSCh E& 2.
SR Fe i -

4. IREZMSHL

I 2R 2 (1 45 R BB T A BRI TE RS S A M ) Bei R L, UR W S H T 3 si
B LRI T R FOMEE N LB . P AR TR 2 WL S B A J2 1 LA S 4

4.1. B

X “PEFIR” (content knowledge) (AN &, KB4 ZUM(8 A7) &l i fE — BUt i & T SbRhEnisik
Bt A RS VR B EEAE A, LB A A R R M BRI S S A SRR R,
T3 $2 5 “OHA AN R AT AT Bh 4, EHRELB/NIFEMB RS o SR, ERTF “HER
PR AR IR, O I T AR — B BT R B BRI R4 O (7 An) - BEA AT
o> BN R RS AR AR SO T ki, IR 3 NN EFE AN [F R BUA
BEATIE— PR EE: Bk, 1 NAAEBIARRRIESCE BRI I “fmt. G057 MELE5S
AN AR ENR . R AL 2 B AR R R — e FE R LTS UM R B AR & S, TR E
S5 P R TR A 6 O 1) 5o e 4 P BOE AR B . 55 1 AN USRIA “RIBHMAL. &, BA
T S MOrE S FRRSEME, ATRE S AR N B 2R R

AL, Bt “ RGAIR” (system knowledge)ifi &, BT B 7o RETEA R 2 1 L — B i e 7 ik
RN NP E M, “RE. VA AVCAER EE, PeE TSRS academic” (T1), “IXEERZ
MR E R T OB S VRS 2-22 R PE bRk (T4)” 25 (BAE & BN R IRl S ZCF A S i R, 10
PLBUTAEAE AR O E: T2 A T4 90 HER] “ RgriR” MEESEES 2 5Tk
MIEZR, RN 5 38 D HE BN FLAE 20 o DAVR 2 b it R Rk SE T BLARAE S #0%%; T3, T7. T8, T9
BIONNC . ), EVESERR AT DA B AR AT IR E T M R BRI, R RN £ EE AR YRR
R U ZUNX “ RGFR” AL NHFER, WEERRANESRAAY. ABMNE, f 2
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RLBOTX B AL LI B A B S5 1) R G RN AT B SRR B : T5 A T10 A8 MANFZ M Bl w7
TARSER P FEARYERE “ANZRT (meaning) 1“7 (Form) N4 LE A HE, ARy E. BRI,
TS AR R E e B B S R M R R, BEET “RR” Al B AEILE
TR, AT NS B . T10 GFHA Y, “TEA” AR BN AR R R YRR,
=AM AR T e B AR SR, BT RGEFRIARI T A I T A,
B “WARFIR” 5 “REGHIRT PATEWE A GG, X T B0 I R B R S IR B A
sz, AH AR IR S AT SRR — S TR S

MEFRENR” FOFNE R B, AREBIR T, BTN RAE BT 1 S AR
M —5tk. B, BT HBIX - RGEHFE DT, 8 MAURIAA S BRI A BN Z S 5. #
52, MEARERRN, SIER A6 RA PN E e 7Ex BR8] 7% miA T . BEAAR A M Ak
P RA AR, HSARERT B FRREE:, BRSE T CHE” IR )G . BES®
M, FCHRCh “IER” 5 N7 TCdnEIN G455 84N T5 f1 T10, HAHmERIE T “HE”
B RIS . Ik, ZALHUT6 A7)t FIE T X2 A e B M AR AR, FF5RiE T “ k. £
AR X —HEE 2o . AR, NI E AR R A . 0 T1. T9 YONEEEH NSRS
PHTESC, BUAIXRESAAERE “ TR — et () RIESCHRE 77, H T3, T4, T5. T6. T10 A4l
MR, MR E T HCEPBRECRE, RRE TR A “TiBE S A2 WA, iz
x . B SOEAT T E RS .

AL R I 20F N FIAR LG, RGO “ AR iR MBI A R N . 10 A2 B0m % ik
YEFZ DA LU, anfi B el “ BRSO ROZ A FIESUHE " BUE E SO “BLR ALY R “HR5TA”
B&2H 3 MBUTERGILYEE AR o WIFIERET RSN Z, B 70 R R e
MEEHRF PRI 2Z 2 MR, W1 T4 F1 T10 R KA DIReANGE#; T2, T5. T8, T9. T10 fii
ARy kiR L CRRFEEMECR AT . “FPEEREMEEFEE S &, 4
FEBCEFNFIE R 2T R BE S R, R T 5 AR OGS R I H UM B = SORTJT [

WG, AT CHBEENRY BRAR, BT BCEERENE RN 28RS, AN R ER A
MR EEAESS 2 BbR i @ 6L A — SRR B AR 2SS SR AR R . %6, 10 AL Fixt
GO B VOSORAE T A 2 B E B AL, X IR. APP 2 ST A5 R 0 A5 P ) %45 25
S, FEEANGBUG “ MAER APP 2%, RN EEFIWT B SEBCENBMAEE” o K, 5tE AR
TN S, BINATA Z IMEE 2w OS5 e e &, (A28 B B ML A HEI 20 & A AH F]: T6.
T7. T9. T10 YCHMER B o EHIR B AR B TR S ARIE H A SRR, HAR WA E S (4 F ROZ 2
RN . P2 5 BRI 25 B X — S WA PRI b, S DI A I S TR e S S AR AT
%5 2(F AR VE bR DUANEE N R FRIAF R B, st RS EZeE= R B S rgm. $T
MERVE T AT I SRR b, DOV 4 B2 R4 MRS BT, DA S HEREXT 4%« L5 B AE
SCHS MR RS DLy AL, O S A st s B R . FLIR, 300 20T R AE 10 45 [0 25 v B
2 AR R AR SO H AR — o SRS HUM Y [l 2] T B0 AEL s . IR B S A E, Rt
PR, RIEE A b i T Mt 2 A SC B bR, b1 o8 25 DU 2 380538 5 2 A A ST B A SR
IeFh— e FRRE EX AR B AR 1 20, T Re BB T ) e, R n] ge 2 954k 2
HESEZEST NS5 E Sheahtt, BR3P E. Bk, EEENSLRET S, 9 fafFT
X R EoR AN FIRE RN R = BORVE, 48 KER 7 BOTARAE R IR R 2, ACH 1 AB0m(T3) AT M
SO SO MR SEA A EER M, Bl COREF S EE SRR .
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4.2. REWE

VRAE EE AR 70 Bt 5 12 )M 45 SR B o — SN2 P LER B LR X REUM(TA A1 TB)#RAE SRR & £
LRI BN AGR . 2R “CRRITRY R R SR, (B AE ] B AR ST 2 5
K1 JEaR s PR T A SO TR SR O 7] — I A A 55 HEAT A I A SRR . AR AE UL
FOUMIR R FCE A LT A — R HCHAT 5 (B R B AR R SRS 2 MR W), B hilak
EEMH T 2, BT HERR A .

k1R, AL BUNHR AT R Ao 2 A W R 2 S SEiZ P #. FIRHE R AR S
VEAESS 2 (AR H BAT VRIS, DI BOM AL AR #r e T “i” M “ B Za, 5G4
Prét Rp UM HCA S RE P ALSE I8 “ AREIR Y AIFT, [FIRE — @ R ABVEIE 1 =60 sh oo “id
FEFIR” FEANIMR L. 2k, ERAEART . WESEeEE A CME, Z)EHU0
XA O AT PP AN TR BOM e AEUERE SR, R BLRIPR 1 [0 36 48 K& BOmXT “ &
FOAR” IR EAL. SR, ZERMEI S W —J7H, EREEES T, TB ML TA BRI “WR
KR BEONEEMZRERAR . SCBORZE. e “AEMENAAR” XS 8T, M TA BERER
FERBTEEW AL, TB R HA e sl A A RIE MmO RN iR, e fRIE AT MR T
A FITARIR AR A RERIR T A T AMAE R B S PR, R ARBLAE: TB fE
MR BOTVEA AT, AN 7 AT A X3, IR TB AT s H B aa, EEICHE
WA ERSTAL S R A B . PRI, SE A REEIR,  BEORR G, (HIRATAT CAHENT N AR
AN R AR AR S 2 SE B R R A BRI R o 5 — 5T, PR LSS th o Y P S WL 0 51
ESCE R “ RGENN” A E. WE 1 PR, TA R TB fEAFMEEETS, B ERMAMIER T
A RFIEMRA R B AR A At set OV A S B e IR Ss, B TA BEra b IRE T
PR AR, M TB WE TREZE. WAAE, BRAMERERSEZUmRT I RERR” AN E
I, MR AR T &S HTa R T5 5 T10 BALZUTIM A “WAE” 5iRE “BR” AR
IV e CoN NI

SR SN |:{> BTN 2 T S A T |:> RN EEL, A, A

TA

BN ANE o ;
(SEHIB LRI, FHEEALR BTN EES = ESHRIE A0S

&, BEaF)

Figure 1. The procedure of teaching ideation for writing in the classroom
1. BIERBRELFERIE

SR, UREDWERAIRE MG SR “ARRNIR” QRN 2 ERE T S Ak LTS
Hh 2 S BT AR R R BRA S L D REAE PR B AR BE =, DR A A B 4 38 (Y RE L8 1
WSRBIRE . Mgl b, RUE RS KBTI FURT RO AR R RRA B S 3 D e 00 B 9 8 LL B
{EP RLAEE S AL BAR B A SR REAT vh AR L L R T4 L R P AL Bt 54T« IR B Ub i e
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TB & TIRBNE M “Ue%” (argumentative) F1 “3 &7 (report)VE SCAAER 3282 41, HE— B 4i4k v] 3t
DRNET “FAFZ”  “REE” o “THRXUT” SR EBUE U R T2 HE, XAESLR R #Umxt
CORFRATRT INHIGRIL . RIRFRATT AT CAHEWT, ] P T ot AR RN X 4R A A
FIA R G S B BORAS,  RIFERRIS REGUAFINE T FRBEZ 1, Ttk fh s B RAER AR LIS T
AN FOT AT KR 2R 5t 46 RN SL B BRER A B IE AR EL

5. R RBEFRR

AR GBI FAE LW BT, BL Hyland [4152 H 9 — 15 5 15 oh IS RRGE RN BB HERY, i3 [ %5
HENRE NG R E 7S SELOBEAARE L. ORI 1) Pramt st gt “WEmRIR 45
AN T 70, H B SEAEASCER BAAR I E,; 2) WFFE G “RERmiR” X —4EEE R HA
FIEONB I B Z, (B RARBEA S P A ML . BRI SEEAR L. R, PRI
R RN EI A BE =, frox F AR R A (A A S SOC R IIAS T 3) B MA
fEIT I ZE S, BPFARM “RGFIR7 M RRENR” AR FE )

ARG TC G AR S AR EUMEEA AR A L, WTIE TR R — B B Fniefe,
WS Her s R g as G Bk, WEURBUBTIG A SRR #eA R R EEA LR LT
e —, BRI INEBREEZ, B ARKRK S EBOMRT I, B RS YR g A\ 8
AR Bk, RS R RGBT e 0 1 AR R AR A SE b B Th RE, BRIV 1) 20
ARG R S AR SR BRI HE R B AR B 18 T 2 . WEAESS 2 (AR EEd, “dig” &
BRI R AREI SO AR AL S 22 e e 55 5 LR R S PR A R B B St e [RIR, “BREERIIR A
R AR AL R (B 22 A SR O B 1 PR B S 4 AT =% R T HE B 5 A B0 25 5 S0 e 28 P R & T Bk
HEASEET, WNRZR WA= R EZ A bR (AR UM, )k, EE YR AF 35
RS BWEEA A AN RS ROEK, BN AR A EORER I AR A B T A2 Hon B
BN AT B RN S AR IO RES . FRUC, MR “HEEARRY RS AR RO R AR B =
WIRRAEFI R I A b B B B WA E SRR . a,  “PREERNRY 4R AT
FUREFURS G025 B Y ST IR B B He AR 3 B IR (JU L A 90 2% B30 (KU A X 2840 AR W] 1 R S0 I B 2
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