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Abstract

Fluency is not only one of the scoring criteria for IELTS speaking, but also the ability that English
learners value most. However, in a questionnaire conducted, the author found that most junior
teachers generally have a vague concept of what fluency is, and they are unfamiliar with the
teaching content of fluency, and lack systematic knowledge of fluency teaching methods. This
paper firstly defines IELTS oral fluency, then analyzes its measurement factors and influencing
factors, and finally puts forward that the focus of fluency teaching is teaching lexical chunks, and
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the teaching difficulties include concept construction, spoken grammar, and classroom activity
design. This paper hopes to help junior teachers improve their fluency teaching awareness, use
fluency teaching content and design classroom activities to improve teaching satisfaction and
teaching effect.
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1. ARBR

— S ROHE R TR IR BT B AU AR ? I B R B RSS2 (3 252 N, T3%S
ISR, 51%/KTJy B2 )T G A, WATEABRANE R A SOy B 5T, £ HE 2
PR RS L. T 48% 132 U HU A TRINE I SRR — A (K AR R R B . XU DI
2220 e BN RS )2 — D9 FHE R o A A A B2 AE B IR BE A R 2 ML Rk B 3 BOE A

AR AT AE RS AR TR B b 3 B 2 A 5 ) JR R T HARURIE R UM 3 S B v . SRR D7 10 AR O
BT, FATRBLBITE RN RAE R IR R R, AR, ERED, /I ERAER A2
B2, iR BRI E RS S) . RS, RS EGRSIAE, RRURIE A B RS B AR LB B, R
AHRARFAUNEN SR Bk, 1EE A ERESIRMACHEIR AR, H IR DS EOHR TR Her B
W, IR N E R, VR DRI BT 2% .

2. kA
2.1 RFMRN=FENX

WAME R — AN R RHIBLR[L). FHI0E 5 24 Fillmore [2)% AR MEHEAT T8N EAIRIEE, BPyFITE
B VURRE D) 1) RS ES: . I RIERIRET): 2) BT = SGER, B FERIEMEES: 3) fE
BEAEAN R S s ARG F 10ReJ0: 4) e s ARG, MRS e

FI AT Lennon [3]5% TUAIE I E o) 24532 “AE— 2 WU [ PR PR it #EmR . 5T
et RO R AR B o e PR e R A B ARSI LRe ). 7

| Py 27 5K SO [4] 45 & ULl 2 RIS It VE AT 2 1) B R, R B A R E SO “ AR —
AR HSE iR S, i, EThREEARRE ), g, . I 2V NN & E Y A
BTz R, 7
2.2. AR =FhAR

Segalowitz [SPERFIME S A =2, RIIAKNTR A (cognitive fluency), 15 it F) 14 (utterance fluency),
HUEHIR A (perceived fluency). WAENFA VSR 27 2] # B FIH I 5 15 R A N B RE IF 3047 518 77
(REST, GEE TR VAR AREAE . IBEEIN L. EER TS EERAE R ) TR
MIETE AT RRIE, B, SPIERAKE . (E, IR, BE %, BARAIM IR E R 5B
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ARG, I B IR i FL2 15 BE R AL i O b S R T R AT H
23 HEOBRFIMEHERT

G 9S W AT e e S e 2= TETDS Tl T 2 R A E O e e S 20151 s R . 12 == R e /S P i 1 SO
SIREET LU DAR TR AT B [6]: 1) iV (speed fluency): iF i (rate) M1iE = %5 J¥ (density); 2) 4 fi#
(breakdown fluency): 51iii(pause) F1 4t 74 (hesitation) L 4; 3) 125 (repair fluency): HF4Y iE(self-corrections)
I HE K (repetitions) . J&TIX =R E K T, ¥ HARN ORGSR T2 BARAE R N BRI TE, BT
ZHBt N SRR SN A SRS, AR AT TR BUEE RRAIEE R 4.

24, BROBEBARFM®WERE

5 2138 WA M e R 25 0] LA 2 D A SR S B 2R R VRS2 I R R . P s e R R R R AR S
B AET ARACE IAEIIN T RE ST PERSARAESE; AR KR AR I IR, B S B,
A A BRI A 7]

MR R 25, Fillmore (1979)F8 th, 520 55 il 5 MR M o LR 32 HARE RIS S F1iR,
TR AR, BREIA R PR, BAE. RIEE YL, §F70H OO BB IE AR E A B TR A R
Perm. SEMARAIER ) — E R A RS I LAE /). Segalowitz (2010)4 tH, 765 157 tH & 244
i (conceptualization), & & HERA R F, ULIEE WA LA GG B &30 5B A R R4 A il
(formulation) 1, %3] 5= H AW SRV fA)vE, TEQIETE S RZ 8 MW EEEIEA, $REGAVLIES
PEUR, AT gn i F 0] REB BRI HE, 76 & 75 (articulation) B, BT 58 B S 51 T BN AT ERE AR
) R B ARk (articulatory score), BT A& P= A R, BEMisemnds 5 mAE. Aok, FREEE AL,
TABF I TR ARG, S RE S IAMETE RS, AU AR, R A

MAMEBE 257 18, Faerch (1983) [2]3\ K, FIEFAIMERGR T8 242 LB R, BFEERK . BEO.
BRI SHE SRR . R R 5 R, 5K H L (1999)IN N 5 MELAI M K e S 9 AH C 1 434
HZENESFMAMES S HAESAINEE. HEDRESUNEE. EEHMAE 2RI TRA
SOIHE . RGN EHMIENA, AREFENE, CFEFEEEAR; BTSSR S H N
SEbRE S NF MU UL S G5 00580 SR oI BEAR T 58 AR S T HER S N R, g ST
WHNAMIZG I 2 GoRERZEIFES SMRANEE, GJE ¥ T ARER. =HEERiE
BE M, RS EE AL AEANERSE.

31 HFER

TEPLHEEE(The lexical approach) A Bl T FHE A FERIFETH[8]. TEILHEEE (Lexical Approach) () fl4G
A Michael Lewis tA5[9], 1EHURAETE S5 7 (8, REEFIFFIMOCHE. AR F, i (chunks) &
feedw — i BRI AL, A HEH F A (collocation) [ 5 F4 HL (fixed phrases), i ik(idioms), Azt
5 (formulaic language). 15 b ic i (discourse markers)%s

TEF NN, TERER O BB B BUF . BT BB G M R 0 o S ey 25 B
AL E IR IN=E

1) e HGE R M BE AT B T A KR

2) WEEP N AR “ OEA” EESCAR Y, B AR AR O S A

3) HEAT AT NG ) 45~
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4) AR RE R 2 i KRIE, ARz .
5) SACTEERUWMITHE, KRB miR e it b .

32. BFHER

o

BE A R EUERE S I B, R T B A B, T R A 2 SRR
R, RN T IR, LTS BV A A CE D ECE b AR (). PR R BT
PRI, T AR AL3E. ARONEN, ik 1.

IR, B0 I B 7 B2 A M A A, 38 AT A R AR TR Bk S 3808, T AR RE . fE
FRGE T PR R R TG B A B (redirecting), 0] 2, FIARHE AL AL (visualizing) [10].

RN R YR B AR IB B A N NG DI H R, DA N R R RN L R ) i
HIE AL R, FUTRN R HE R E . w2,

PR b Fix — B4 77 R RUE T British Council [11], 82428 40 15 5, A R JC1E 7T 1t e 15
BUR S A DU 7 K rh oA e G OR AT AR B . B0 T LA 24 5 P L RES , B RARATH — N s
ML, HAN LT DUE 21 (35 RG], T8 v S A OGN 2%, SR S5Td T O B2 e SR Bl 2 5% J T Ik

7 > ~
P =2y 5); R —
M ER s Excuse me? P

Step 1: Check students’ understanding: ('* Pardon? ~N
* Teach asking for repetition/clarification . =~ — -
e Teach paraphrasing i

. V]/i)at’s the word?

D)
° . 1 ( N
Teach self: correctlr!g . It’s @ kind of.. )
* Teach backchanneling —— " 7 I
p— e N — ] ~
(" Sorry, could you 2 - By saying..., do A
P ~ )
speak up/slow e Hrm sorry you mean.......7 \//
" ittle? TS S
—_ dowrl a I’ttLel:, B, what'..? ~
e N /"*’ AN
.~ (when sb is talking) E .Imean...
s  mhm.. Yeah.. right.. ) S
- . Ny — N =
&[S Mirrors? . Eijin]

Figure 1. Communicative strategies

1. AZBRERHE

REREEAD? FRU5 17

Do you like cooking?
No, | don’t.
Why not?

Because it’s boring.

>020

1 But my mom is a good cook. She usually prepares meals for the
family. F2didN

[ But | used to like going to the kitchen and watching my mom cook.
It was fun back then.

But | like to watch some cooking shows. They make my mouth
_ﬁ,.%télyﬁ&?! HIBIAE TR

Figure 2. Redirecting
B 2. #iKiE)

DOI: 10.12677/0etpr.2022.44020 177 [ Zh B R O 5 AT


https://doi.org/10.12677/oetpr.2022.44020

F Ik

B, o L AR AR A? LN AR LR ? 7 AR AR, BOM R 1R
2] DLELFE BCE 317 (see, hear, touch, smell, feel 55), JUM2IEIE, 25 [ 22 AT ) 22 R A8 G b TR i &
BJa, B RHESCRIE K. R, BB TR T A BT B R A A R, I
EHCE MR HER, HFRAFATH AR ER, AR T 0RAERNZ ST .. FET RS, BT
Fhor A A TG I U, S 2# B T REAN K S, BUTAT DAFEFF LR AT SN “RUBEAb AL B i
— M=

fEZ A (formulation) i, BT ZRVEHEVR . A)VRALZIRE ST RIS [B] SZBR , 2225 25 5 16 [B178F 148 i gt i
AR R, XA R R R 2 — . BF AR, FEERHEE L7 2500 14 2 95%(1) H # 28 i 75 2[12],
H2H ALK& 1B (chunks), RIS 75 2R AT SR ATE BUAH JC iR 20, T lE s i ml . S22
BRT3R1IE, B0 75 20 AR AR R AR B 3R AT [F) SO X — Ae bR Sl . FEIEE T T, BUMAEAAEZM T 1
EiB % (spoken grammar) [ EEME . CHEBEREEEEE, SR A RPREMEE/I[13]. Fik, #m
BN B EEE M OB EE M ZR], 9 R RN, AR BB BCEN S, HFEE
ALK B EVERR N BT B SRR 2 b Bilhn, DHEERMECE N B 1) &8 (connectives),
i D8 T &4/ R (clause), AR A)IAE 4G F 1) FR| BRI 41 2) 354 brid 1A (discourse markers), fi&
FIHE T AUB B Bl sA) 4, 3) 3 FeiA (fillers), JCHREESERIER, MEEAHE, BIEW SN
AR 4) A3LE S (formulaic language), JEFL & S5 A) B 45 44 (habitual constructions) 13 G
4] 7 (functional language); 5) H.4%5] 1% (direct speech); 6) [Al v ii](backchannels), $528 i R AE VLG,
TR IEEMWI IA; 7) k2T (head and tails), FH2RTEG B R0 R0 —Fh DHEIERG; 8) &
W (ellipsis), fif FHFERIAH 8 WHITE 5 AR 9) Eife(substitution), Hi HIERIA T WHTE 5 &Il
R 10) #5851 FH 1 (vague language), & HiE2C i A Ad F I ARG 1 1) 22525 (more or less; kind of; something like
that); 11) i&<id(interjections), & FIATEKASE MR 12) &5k (hyperbole), fiia =% K H A,
KB SR FCR B R R 13) TZE M E L (rhythm and stress), 15515 3% 5 EIR AR LR, 14)
5 (intonation), 8 F 15 TSR {KAR4; 15) RIIE S (paralinguistics), FERIE . T 17315280 7 s

TR 75 (articulation) B, 20T R A RS TUH) B2 A2 1 R 5 R, RIS AT s . (B U &
B HE A R DG R AR AR K T R A e, B A AR B B K (segmental) (9 R i, T AERE T R
(suprasegmental) & & HRFE, W) FEEE. TEE. B, BUERRBSESIESNS. MREW, BEER
RS R R AN I AR AEAE IEA S [14]. I, B HE R b 20T B2 IR YRR RN 255 .

4. BERBOEBRFMEEFERD

G B RE A RO 2R ER AT ? How to Teach Speaking — 5 A [13]#2 3] T HHEVE S =Fh
FKA, HPE IR RS 3l (awareness activities) & N 7 i Bl (appropriation activities) .« LA & 52 i Y )
(communicative activities) . A< N &1 X HCA FIAFAE, 45 T W R iE A MR DB R A 1R FH R RIS 3.

4.1. EIRBER

P A BB AR B AR ) B AR B, BUM Nz B RS S), B AR S R R AR S
EERTAERLERE, ARG T RONE PGS, i 3 A 4.
4.2. EBNBITER)

AN R AR A PRI, BUMTR EAGUE N Y TGS, AT A B A B A AT R R
i A EE SR (drilling) A2 o H LS B0 1A 5).
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s
4
mark
notice

listen 6. bR R AT

4, FIRAE G

5. 8RIAES ﬁm)ﬂ%%
1. ®ENEBES
2. BB, MEER
3 WEES S

Figure 3. The listening task
3. BT H3EED

R §
N A =
reperform
y r p
observe
I perform 7. G B

4 RFEEES ANSEER

S A HEMETMEERNIES &
1. 4% 1A 5] 2 T 6. 124t R
2. IR ITE (optional)
3. EWEE B EEE

Figure 4. Notice-the-gap activity
4. Notice-the-gap &30

BRI N
o
y prompt
I drill
I pick 4 BHILR, BRRAEA

RN AR
3 PREEE /KM R

L b A @A

Figure 5. Drilling
B 5. HITELED
Ty I R G ) A 1E R 2] (dialogues), ERARMLRIE SITERE R LHEZCE R W, (HEX
IR “RMR” - A A FIFA B RN EE AR BRI E—Y4 A S8 H—5%4 B 1
E—2E B AR A A B% . XSRS R Z R LAl MSShrEile B, #OUmmT s
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SRR A P (5 B A ) T R SR TR TR . 12072, ST DR R B S AR
R gl W NGRS TERFR IO PR SEPR S (A 6).

FE—XF— g, ZITEAE SACHER D % 538 R & AT SO, DUEERE 2%
TS m R e ek . (HIEAE T, 2B TR S B 50, DR AL AR 1 B 2k
2o B, BERREURE RSN “UHRKISCAR” o S —E MR, RS S SR N A AR

FRIAFCIZH — &2y B AU AEICRE AR, IS EIs R, wlsl 7.

TR N
S,

dialogue
Yy g
role-
modeling £ 3SSIBNINE o - ssiis
5. B “EE BN
‘ 3. SR €
1. RiEs (R /)

2. BERES R
3. ROSGHEES

y

Figure 6. Role play
E 6. AEWRED

A |

P1  photos¢
1.»1like to take photos? ¢
no =-don’ t:like:to-do-that: - only tak

very relaxing. . ¢
2.+1ike  taking- selfies? ¢

not' a- big  fan' of selfies.. a little bit
uncomfortable. - ¢
3, »favorite family- photo?- ¢

a-photo-taken in-a-gallery-+=+-I-don’ t-reme
but- in- this- photo, - everyone is smiling, - and
young, - ¢
4, »improve- your photography- skill?- «
11:b
such- as-birthdays, -festival

T ARHT

yes: =+~ if- I can- take- good: photos, - 17

moments-in-1ife: -

w |7 BIWLF!

{EEN

Pl- photos#
1. »do" you- like- to- take  photos?
no- ==+

'-'phulo:;'oif' landscape- -+
very [ I <

2.+like  taking selfies? «

IR BRI okcsone feel
3.»favorite family- photo?- «

_ +++-I-don” t-remember-when'it was-taken---
but- in- this- photo, - everyone- _, and- my- parents _
. -

4, »improve- your- photography- skill?- ¢

yes -~ if I can take:good-photos, - [ NN

_ «++-such-as-birthdays, - festivals, -and _

Figure 7. Disappearing text
7. HKHIXE

4.3. ZHRBER

VLRI B I SRR AE Tl BETH ELEN AR 55, UM B Al 5 (s i Briaiz il A B RHE)

Mo, RETERAES, M IZhas B et A B 5 (5

S HIRE
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VA7 (survey) v ) i] DL Rl BIFE B FHESEERACE, JUHGRIEsR A Bl R AR 1, DRI R
TR MR FRAEXN UK. FEBTBEHEINT, FUNTHEEER: 1) felEE0; B2 is s 2m
WA H P, AR TR A H R S 2 R R e — A2 A AR VR B 2 A ORI 2) 1%
THRES N B TR AR, ZURRAT G SR A R T 2ot . S N R DI R A
K, MIRBCEE HARAE RN . 3) wHHEBIN Al TEEAE R A 2 /T, 2T ZEB R RIBR &1, R
WEPRE R . 4) WA SE R A R & 4505, BUMNIBIE & TR #r = 845 R . 5) RN A I dit.
ZIMBEE, BUF LTI 2B SRR B, ATEr R g R B B IE,

TERRAL B RIPE R, FOMAR SR T AR/ N A8 AE By, DLIA B ZREAE R, 1 e i
WRYERIH B tehn, BOmRT LU WATLE Part 2 B AR ANE S . A NIIERI A B T — AT
ZAHBMES): “Whose ... is more ? Why?” 3% h i T4 2 AR AT TR BB ARk DA kAR
B, BARRARAIE 8. IR TRE 10 Hreh A Ja (e a] . SR (R 5K, BOm AT DU AR A, 2R
—BERUE, BEEEIE 1~2 f7[FFH%: Whose ... is more adj? Why?

Br T DA E=FEshabh, i i SR A, AR IR VIO B R ) e S AT . AR A
NEGINGA R TR 5 CER A, X5 Thombury 45163, (HRETEAD FEEE: 24K
SER FEFHIE—ANES], REREBITCW? KB TEN IR SZ0MHE A PR E R
i, SRFAEMITERS.

i ILEFANEENN “the 4-3-2 technique” [15]. W iT# Paul Nation fEiz X — 5 iERT, &5tigft 5
SRR A RS, ARJE LSRR R E 4 B E R, FRERIE B IR E 3 ok,
W EImARR S 2 k. BT HUTREE, AT 1) FB BT %G S AR R 22, YO R B E
PRI AT o (HSEPR b, X — S RHEAM ST A 7, BB R D e ik . AR, 5
R T (] N E DG N BB R AE ISR 1) 2) AR5 A0 2 AR XE URRSE 4 A 1 E R

DRI, EBCUTCRIE B, B0 T B AT T 5 A A AE 1 R I A A B2 18 5 S E, et
SRR WA A0 S0 R . iV R el AL FE L W S G ] B AR 1) S ot ARG 55 1 2 AR B
eI R AR R AL, P AR SRS (AR, 40 5 /o BhitE %, EB—IERFSRAIAR 3 e, iR 2 4 30 b, B
=k 2 43, AR B E Part 2 (ER . FE X, FUR iR TS A A R AR

y r
y decide
y I exchange
r Ithink . L 5L
share 4. ;%ﬁgﬁﬁﬁ [A1%Whose ... is the

3. 2L R most ad]..?
1 #Teedsy  BUMRE/HB)
HIf P2
S
2. TIRAHRI:
Whose ... s
more adj?

_

By [W5T B L]

Figure 8. Whose answer is more/the most...?
8 HEMERE/&..?
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KB TN S 45
5. LM FRX

S PG FOMAISE B, AR SO E 7S LB AR R TR A, AR N TR
fERMEE . O T IEBN A AERTIN I R I RIA R ), UM ST EENE T B A, B LR =R
T IITBETHAHSGH A R NIA ST, B8 AR T 537 P K RIK B 77 BARFEM LB A PRI R 2 AR 2
(EIR EERONE SRR, R IEAR . H, BRECERZE TE B E S REERENE, iE
PHCAAER TACECY, EIEE4E 7IFEAR IEE R DR BEFESE S . NP IENAEE,
FHER O IN R . AR RS, HA). ERAANBL TS @RI R M. ik, 275
REUEEEX PEMB IR AL B+ B IR RE /1. AER UL RE T, 75 M R PTIN 0 X i SR L A A
Lt EBCUFBEAEIN, RAEA R B IS, &E R AFRRERES . AERRT “RAE”
FH B, MRS B S — RIS 2 AR SR AR 5 AR AL BTG R E IS PR AR 55, B 1 il
TR, R IZETE F R A, R R TSR, PP B B PE
(7, PRI — mON R S AR DS i 2 A U

SE K
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