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Abstract

In primary school classrooms, students who display inattentive, impulsive, or emotionally dysreg-
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ulated behaviors are often labeled as “behavior problems,” which may intensify teachers’ classroom
management stress and negatively affect students’ learning experience and self-identity. With the
increasing presence of neurodiverse learners in international education, there is a growing need
for teaching approaches grounded in scientific understanding rather than behavior control alone.
This study is based on an in-person teacher training program conducted for teachers in an interna-
tional education primary program. By integrating teacher questionnaire surveys, classroom case
analyses, and strategy-based practice activities, the study systematically explores instructional ap-
proaches for understanding and supporting neurodiverse primary school students. The results in-
dicate that the training significantly improved teachers’ understanding of the underlying causes of
student behavior, increased the frequency of classroom intervention strategy use, and enhanced
teaching confidence, thereby providing a feasible pathway for primary classroom practice within
the context of inclusive education.
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Table 1. Student behavior and teacher response effectiveness assessment

= 1. FEITASEUNN MR IT R

MEE R AT AR ORI ROR VA
ENSWARSS AR HDOCHR FUMAE AR5 20 iR A
FET: 7 55 52 5L FUM 5] S #H T

2 LHRE AT T H B BUTM S I BAAT AL . SAEFIE ARG AR S5 KT ml i
BHR=: R —SW TR

HAR: ZUTERTEME. TSR RS T

[

R — L 7 HriREE demo, AFURINTRIUAIAT A RAT 4, FFA BB IS A i B B R
()it &8 HH AT AR SUIASE P ) T LML, 4 AR I8 ST B W T S vk

WSS TH R 2:

Table 2. Instructional framework and tool-based implementation table
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Table 3. Scenario intervention rubric
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Table 4. Teacher-level evaluation results
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