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Abstract

The new TOEFL iBT (2026) writing section places higher demands on students’ time management
skills, multimodal information processing abilities, and adaptability to academic and professional
tasks. Traditional text-based instruction with delayed feedback proves inadequate for these re-
quirements. Grounding its mechanism in dual stimulation theory and drawing upon authentic rec-
ords of one-on-one, face-to-face teacher-student instruction, this study integrates transformative
agency theory to conduct an in-depth analysis of how teachers reconstruct the classroom ecology
when confronting the contradiction between students’ insufficient motivation and lack of readiness.
Specifically, it examines the deployment of cross-modal input scaffolding, adaptive learning path-
way decision-making, and a human-machine collaborative feedback loop. Findings show this com-
bination lowers students’ cognitive load, builds their confidence, and moves teachers’ focus from
fixing grammar errors to building logical arguments. This paper details the instructional design,
empirical outcomes, core values, and replication pathways, while addressing limitations for large-
scale implementation.

Keywords

New TOEFL Writing, Multimodal Instruction, Adaptive Learning, Human-Al Collaboration,
Transformative Agency

Copyright © 2026 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. SIS EMRER
1.1. fIREE®

2026 &=, FARE T T BEN S .. FritES/ERINEZE RS T B EEZ R B (i B VE 7 4
B, SRR 10 981). X —AFHEENRES AR S BN PR ESE S . WEZE T H R
Aeti. SR, Y2 HITEBEERFINTEE “BH - 51/F - #td0” LR, FEMAMEESR—. X
WREAK . ZEAOHRSSE NS, R A Z s RSk “YshWriR” o RS EIE”),
LG B r R 5 S EUE B DE, B 55| RINEER, SERRTIER SN . EXFEERENT,
TR — P EERIE S AIRS B . AN A R B 15 1. X IR AR SO SR & i W) .
1.2. [BJRRR
1A BEARARYE RIS, 20T MG IENFRERE W 2F &M AR EET L0

&=

] 3«
BT AT A AT ERINAZAE? MR TR G B i A 1 IXAE IR BETTH R 2
TR X IRAYSEPRRAE R ERER 2 WAL AR 5 B IE BRI ?

BORUGIE: X UR A SEBR 3 BOR M0 i ?
PO E: X ERAURE D Z Ak 5 I EAE R R ?
H2\ikte: FAhFUNA ZR LKL, T 2L 4

DOI: 10.12677/oetpr.2026.82006 40 [ 7 5B 5 R 5 AT


https://doi.org/10.12677/oetpr.2026.82006
http://creativecommons.org/licenses/by/4.0/

Ut

JEBRAE 38 = ST BETH RS — £ 8 TR Ui AT WA L X A ?
1.3. (AR

AW TR R E T — S RG], B ADTTERIER “ALTRBEIEMR SE B2, h—%&
HUMSLHE IR BISL B BR1E S5

2. EBPHELR
2.1, #LEERN IR

FeAL REBIVEIR T 5 s PR (Activity Theory), $8 FARFE TS B R 48 107 J& (U024 BS54 55 20K
ISR, RIS BURAIAT B[] FEABT T, PR TR UM T £ 224 “ 9555 ARMEAL”
MRAIRZ, SIS HBEACAAA, KO EAL. ok, uResh i is L2 R la A4
REARXTES,  E BB HE 1 RE

2.2. MERHIES

UUEE AV Eh 4 SRR (Vygotsky) 32 H A2 EDRE NS U] 5 A R PR 35 S 1 3 5 ] A% Lo L
IRAEROR “RACRERNTE” (OB . X FRIR I, H2 ST H X — IO A e 5N R
FRENAT gt it 6 R AT 55 A (B8 — 030, Al ATTmT LIS I 51N IR IR T i SO Ah i B 5. 305 5 (5 —030),
REA B S HPARLRE, i SR W5 [2].

FEAW A S, 5 R BRI A EAR SRR 55 A A 2R T R JE 18 AT 5 B
BJR——"2 B RS A M AR 1) “58 R MR BUMEh SR 2 FYr sk A R ik
WEFE7s A AL 2 W T H——2 SR 5 M/ 5 S 4 T B (R AE 2 A AH L) -

RYEIZEE, AR, AT By, MBSk X L IR OX B2 > i B 5
U, RABMUSIEBEE, K& “NATRRE” MEEiiRE, KRN “EaREE5E%7 1Rk,

2.3. ZESFIER

FS AN, SRR Z A S WF . SCARZR) I RV FE R AR 1[3] . 6505 1R 204 A A
BRI, BIE G IMNEEMAE Y, RIREITE 2 12 SN SR B R, IR RO
YRR, MMIREsE S (R ) B4 54,
2.4. ANhEIHFER

AN R AR ZOT S Al THEIORB . ERFF A, Al f R EERAS 58T, %
Wi L3 B B R B S B GO RE S0V I, DL “ XU IR AR .
3. MNREERSHEITZE
3.1 FEERSIBFE

KRBT RN F A, ATFEHBIEZEERES, EBOBEE S R . WRENDTE, i ke
SEPUR AT T =A% 1] e -
o FPLFE: FEHFREHEMR BRI, BORMA3, shZ NESIL
o MERFEGUR: AR ERUEA R AR RS8R T — B AR
o APURE: FUTMERZAL T WERE, RN,

DOI: 10.12677/oetpr.2026.82006 41 [ 7 5B 5 R 5 AT


https://doi.org/10.12677/oetpr.2026.82006

o
#
R

N BEI 2 R RIPHR B R 20 M, AR S BN “HOMPHS T, AEVTR” M.
3.2. #UPRYEEHRERNIE T

TR LR NET, HOM IR AT HERE ERFE TR R B AR PGEAE E H AR A ILAC IS, Mg s
Witk GE AN E B, RIS R S5 AR B BE VR (3L, T S DA

1) WEEHKR: A SSRGS BN “E3 + FEENR” . BIRIRE RN 1.

2) ¥eAeah)y: 51 SR AR R RIS 5 BB KB, A5 A8 ) e Ao AR IR E) .

3) BRATURAT: $RME “EMMIBISIEAN” 5 AR EIESEN T MgRAILAE A R, T
CASER '

X IR ERAA I T MR L SRR, B2 A O BB AR S R0 B AT o E I I ok B S P A
N EFREBNERE Qo XM IR, TR TS 22 B AR, B T “ DL 207 B Lo 5 -

4. FEAEKRE
41. E—: AIE\AZESERNTH

AEFT R 0L BRARERE. 02 (R4 EH. 03 BRER

FEZAPTEG HEEIIZ O BARRIERR A I E NGBS, IFik “ 52" BRI .

HO B AR A

WRETHR, BUIDFPRESAARESES, TRASRRERPC S 2 4t “EP0B” 5 “Aimf
R PRANET . X LHEIF AR R TR K Bl I AT PR A RS2 (TR A R s 0 s . 222
RAGEFHURBIR AN, HAGON “BracHs” #m “255%7, AR B, £85I,
HOME R AR OB, A B w2, BOR SR AR R . BEn, #2525l
SEERAAN NG BN, B ERNLERRUGES) “ 2IpIREL B L FIREEERR, BOMIE &
o WENHAG X BUETRICIZ A O BRI st i . AR rh, SRR AE | EAR, SR AEHUT
“HRiH - B - BIET BIBRIESCRT, SER T WAETR AR RIS AKX L

FHERAAATN:

TS XU AR IE T, 2R 0 3 L B R (e DR, B e B o B A AN, IR SR =
KO R SRR SR UL A A OIS IR, %2 THRERE RSN R . R
T, SRR SNCIL, BRI RIREL. R AT SR, PRy RNV BRCE . SRATT R
B SEEAREW X -IERIFAEA RS, TR A HUNR 42 5] 5 BN S5t L23h Hh 3 28 A4 ) o

Al T s 1

AP B EEE T AL TR HO 2 AR R A 9 5002 3, O T 1 SRR S SE
TELIEIT UL SR R SIS BT ] B M 55 0 A (W) (RS AR . DRI, BRELAE 2 [ 9 40
FEEINFRTLE), O e SR ALAS 4 Bh B == A

42. M= BESIIEBEENBAAN

AL A 04 BRIME. 05 3AMKEL. 06 BT

R BERBAE G SRR “ SUARBISCAR” (SRS R PR, JE T 500 & FE X (ZPD)HLE, M HIE R /)
i AHLE o

ST AR

FOMIRFAE S T AL (8. BL(HP4%). CL (M) =R, (EIRE E T, AR

DOI: 10.12677/oetpr.2026.82006 42 [ 7 5B 5 R 5 AT


https://doi.org/10.12677/oetpr.2026.82006

Ut

SIS R IE Y o 22 AR A W 56 A S B A, 0T 2 I B HE N R AR, R R DI Rz,
B A N IATAME B PRSI S\ A EOL G, ZUM ST RE R 2 M R I, A “ IR
PHESCHL” o FENT R 06 IR, AR SR AT N AR BN T OCHYETT, BUMRA BEEANRE R,
1117 2 P IR PR TR B A, SR A2 AR R SRR S B o R “ bR kR B ATIRR” (7522, Sbr B2
W 5l K e [X (ZPD) B B Ak v BAR PR 5 B 1

S BARAT N

ARG AR PARBOE AL B CTT RES, B R eE R S, IHE R E AN “enthusiastic,
five people, map, prepare” S5 OCHAJG, BWIHIR I A XMEREEAELL ., A AN AE Y A SR
AT I 0 AR A 1 B B R R

43. fE=: BiEREHESRREEM R

BEFTR: 07 VISR

R WEERMNIG, ARG S A BRI S E 7 B B

HO B AR AR

NERAER AR RS, FUMRATIEE 78 ILBGUEZLN Excel SCB, ik ERERE /1P T A
AEL AR HERR . WIS, BOTRHESCE O IR T RS B AR b, T B AR ARk
SIRBGERCE . B, AU “Second” FRoRigHERS, HUMs 51 T HARYE b SO R AT
“However” ; §txfiBfFEs R T HEALH Rl A, o v g i 209 75 & A R 510 “ Hope my feedback
is helpful” . AN TREEMOR 115 5 50 0 ADUER, AR ARSERIETESEHKT

FHERAAATN:

FAREER ARSI DRM SAERAR, PSRN, RS S8 0S8 NS, A
ROt 7 “EMNTE” FREEHLAR .

4.4, HrEEM: Al HEIEER SHER

AETR: 08 Bj5el. 09 IREEMR

XA B OB s HEESOA T 2T — AN NTERG s =0k, iR Al B3 F. X
FAB BUCSEIIL T RESORU T (T TR B B 5

UM HARIRAE

TERCAL THEAT, ZOUMESREE A IR b7 B RIS W, IR TR R Z O, DAkisos
TCNERAE . i G 2 A I FE RO AS B 2 B e, FUMBE 7 “ R ER” 2ok FAETRLES A
SN TR A E M BT, IR S HEE R PSS Al G IR A IR REE 7 . BOMAE 2R3 1 (R B 45
PV 4T AL, PR T IR 2R

4 BARAT R

AR SCAREIN Al BT, KR S e e m O e R R B G BE S SR AN BN g BT VP4, Bk
FONBRM EVEIRI . X — R4 N “HEsh S B “ BshE A E” .

Al T H 457 1)

Al FEILI BORSH S AR REETR A TAE, 70 480% T H . HSERT RS R B A% D) e K R 4
T UL B[R], AT J1453 DL AR T 8 40 50 F R B R 5

KATURIVEARGAE, RIATLR “HBUNH, A" MEMHERE, M2 — A% iit:

1) FMAFAFRVR, TORMRE AR, AR U 00 Z 0 B R A @ A 1 3 A= M AR O A

DOI: 10.12677/oetpr.2026.82006 43 [ 7 5B 5 R 5 AT


https://doi.org/10.12677/oetpr.2026.82006

FFEN

TR O R R R BT AR 6K DL R LR R
2) AU T B, M LIRS R (L),
3) S MR H ARSI, ORI AR T SRR A BRYE . S
S5 B R L S SCUKIA IR GR35 B . VS T8 ) R HL S 09 2 B I 3h 25
FEARD 5 1 P 3 WP AR A8 F ) 1

E AP AL JRHIE (TADS): MO~
,_dg;
§ Bt - TR RS T FrBe—: BEMESEIZS A IS M WrBt = Wit FrBrg . AL BhiEA
<=
g
&
<ﬂ:— 01 PRI ‘ 02T 45y ‘ 03LRITH 04 F FIFAE ‘ 0SB IELR ‘ 06iE i it 07THIR 5 1E 085 J5 2 ‘ 09 IA
= (HRELH IR
# ‘ ‘ 4 4 4 4 ‘ ‘
2 ; K X g
5 ; ; / K
: 5 | . —T g
= ! : ; 7
< / J .
2 / / / . < J/ / /
2 h i h i g / / i
B Yy Y 4 Yy X \ |4 y \
) AT o L[
= : oG EH A vl p? 1B iRiEe y } fde
jﬂnj it ey FAEIAF i st oAl IR 5T SR H S &% 25 MALEES
e
ZPDERTE : IR
PR AR 00:00 - 31:09 (FrBt—) 31:09 - 01:24:41 (FrBEZ) 01:25:23 (frE: =) 01:43:49 - 02:00:45 (B Bt )

~p Triggering Mediation

- - Response/Feedback Loop
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1. fEREEEEE .

Your student club recently organized a cultural exchange event, and you were responsible for coordinating
the volunteers. While the event was mostly successful, some volunteers felt confused about their roles and sched-
ules. The club president, Maya, has asked for your feedback to help improve future events.

Write an email to Maya:

e  Describe what went well during the event
e  Point out the problems some volunteers experienced
e Suggest one way to improve the organization of future events

Time Limit: You will have 7 minutes to write your email.

Your Response:

To: Maya@university.edu

Subject: Feedback on an Event

2. BEHESC

15t Point

Al: The event was good. We had fifteen volunteers. They came early. The setup team worked fast. They put
tables and chairs in the hall. At the door, the helpers gave badges to people. Some volunteers moved the big boxes.
The room looked clean. The helpers were nice. They smiled at the visitors. They tried to help. The room was full.
Many students liked the event.

B1: Overall, I think the event went well. We had twelve volunteers who were enthusiastic and wanted to help.
The morning meeting was useful. The setup team worked quickly to arrange the chairs and tables. At the main
entrance, the welcome team greeted guests warmly. Some volunteers stayed late to help with cleanup. They were
friendly throughout the day. I think most people felt welcomed.

C1: | think the event had several clear successes. The volunteers showed genuine dedication and a positive
attitude throughout the day. The morning briefing established a helpful foundation for everyone. The setup vol-
unteers worked efficiently to prepare the space and arrange furniture. The welcome desk was consistently staffed,
and volunteers were approachable to incoming guests. Several team members stayed late to assist with the tedious
cleanup process. They maintained a welcoming presence despite the busy environment.

2" Point

Al: Some volunteers had problems. Five people did not know what to do. They stood in the hall and looked
lost. The paper schedules were hard to read. Some names were wrong on the list. Tom did not know his table
number. Lisa waited for thirty minutes. She asked for help many times. The volunteers felt sad and worried. They
talked to each other and felt confused. The big room was busy and noisy. It was not easy for them.

B1: However, some volunteers experienced real confusion. Six people were unsure about their assigned roles.
The duty rosters were unclear and difficult to read. Some volunteers like Tom and Lisa waited aimlessly by the
entrance. They did not know where to go. Several people asked the same questions repeatedly. The handwritten
schedules were messy and confusing. The volunteers felt frustrated and anxious. They wasted valuable time stand-
ing around. This disorganized start made the day difficult for them.

C1: Unfortunately, several volunteers encountered significant difficulties. Multiple individuals expressed
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genuine confusion about their designated responsibilities. The scheduling documents proved inadequate and
poorly structured. VVolunteers like Tom and Lisa remained stationary near the entrance, uncertain about their as-
signed stations. The unclear rotation system created considerable uncertainty. Numerous participants repeatedly
sought clarification about their duties. The disorganized materials contributed to unnecessary stress and frustration.
This substantial confusion undermined their confidence and resulted in wasted time during the critical opening
hours.

3 Point

Al: Next time, we can do one thing. We should send the schedules early. If we send the papers three days
before, people can read at home. The volunteers will know their work and times. They can ask questions early too.
We can make clear lists with big letters. The names and tables will be easy to see. Everyone will feel ready and
happy. This small change will help the team work better next time.

B1: For future events, | suggest one clear solution. We should email detailed schedules to volunteers at least
two days before. This gives everyone time to review their assigned roles and shift times carefully. We can also
include a simple map showing where each station is located. Volunteers will arrive feeling prepared and confident.
If they have questions, they can ask beforehand instead of waiting until the event starts. This simple change will
reduce confusion significantly.

C1: For future coordination, | recommend implementing a structured advance notification system. Distributing
comprehensive schedules and role descriptions forty-eight hours beforehand would substantially reduce uncer-
tainty. Providing detailed station maps and clear responsibility outlines would enable volunteers to prepare ade-
quately. This proactive approach allows time for clarification questions and adjustments prior to the event. Vol-
unteers would arrive with increased confidence and clear understanding of their designated duties. This straight-
forward organizational adjustment would effectively prevent the coordination challenges we experienced.
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