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Abstract

Objective: To explore the effectiveness of the implementation of formative evaluation schemes in
promoting students’ whole-process autonomous learning and to establish a scientific and reason-
able academic performance evaluation system for health management statistics. Methods: Stu-
dents from the Public Administration major of the 2017 class at Xinjiang Medical University were
selected. The whole process of students’ learning in health management statistics was dynamically
and continuously evaluated through formative evaluation forms such as graded assignments,
learning notes, mid-term paperless examinations, and PPT group presentations. Feedback on
learning outcomes was provided to both teachers and students in a timely manner, and the final
results were compared with the end-of-term scores of students from the Public Administration
major of the 2016 class and the Information Management major of the 2017 class. Results: The
vast majority of students were able to complete all task indicators in the formative evaluation
scheme throughout the process. The average final score of the Public Administration major 2017
class was 73.57 + 16.48, which is higher than the average final score of 71.66 + 12.45 for the Public
Administration major 2016 class and 72.45 * 13.70 for the Information Management major 2017
class. The pass rate was 91.11%, higher than the 88.45% for the Public Administration 2016 class
and the 90.15% for the Information Management 2017 class. Conclusion: The formative evalua-
tion scheme can promote the vast majority of students to persist in whole-process learning and
improve their learning outcomes to a certain extent.
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Table 1. Formative evaluation system
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Ot = S ARR S e A B IR AR U

N SEFANE LAY 2017 2EAE R T4 S 73.57 + 16.48, T ASLFVEFEL L 2016 27241
KPS 71.66 + 12.45, {5 BT 2017 0424 IR P Y st 72.45 + 13.70; Jeh&% 91.1%, =T
A 2016 2 88.4% {5 E 2017 2 90.0% (.5 2).

Table 2. The scores of the final examination of the three classes were compared statistically
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o g g SN IRERREL e )
NILEIE R 2017 2 18 27 45 73.57 + 16.48 41 91.1
NILEIE T 2016 2 17 26 43 71.66 +12.45 38 88.5
{5 B 2017 2% 17 23 40 72.45+13.70 36 90.2
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